

I dedicate this essay to the life and memory of Allan Williams who for me was a pioneer in mental health, well-being and kindness, who fought for a happier, healthier Wales. He devoted his life to the people of Wales through his kindness, expertise in mental health, politics, love for our language and heritage. He inspired me to dig deeper within myself to look for the real reasons behind people’s behaviour and how to help support those who need it.
He will never be forgotten.
Miss you Al. 





Next on essay:

Evaluate the CICO intervention
Evaluate the CICO in my school
My feedback to make it more effective
Conclusion. 
















Critically discuss the research evidence underpinning an early intervention of your choice and how this could be applied and evaluated in your own professional setting. 2,500 words
Unicef reported in 2020 that “In 12 of 41 countries, less than 75 per cent of children aged 15 have high life satisfaction” (Unicef, 2020:3). In the UK, “children’s happiness with their life as a whole was significantly lower in 2020-21 [Covid-19 pandemic years] than when the Understanding Society survey started in 2009-10” (The Good Child Report, 2023 p.14). However, in Wales (pre-covid-19) it was reported that “one in ten 5 to 16 year olds suffers a diagnosable mental health disorder” (National Assembly for Wales, 2018, p.22). Yet, under the UN Convention well-being is a protected right under Article 24 (Health) on the Rights of the Child (UNICEF, 2016). Research has proven that the development of children and young people can be delayed if there are lapses in wellbeing: wellbeing and health are intrinsic to each other and can impact social aspirations of the individual (Rock et al, 2012, Hughes et al, 2018, Allen, 2021, Powell, 2021, Creena-Jennings, 2021, Rees 2019). Over recent years, the interest in well-being has rightly grown rapidly resulting in an ever-growing field of research and studies. However, as well-being is subjective,  it can and has been explored and measured through a variety of lenses (Maslow, 1954, Seligman, 2012, WHO, 2014, PISA, 2018, Bradshaw et al, 2013, Pollard et al, 2003, Diener et al., 2009, Siegal et al, 2010, Statham & Chase, 2010, Vygotsky, 1978, Bandura, 1977, Freud, 1905, Erickson, 1950, Piaget, 1952, Bowlby, 1969, Bronfenbrenner, 1979). Therefore, “the meaning of well-being is not fixed” (Ereaut & Whiting, 2008, p.7). However, for the purposes of this essay, well-being will be defined using The World Health Organisation’s definition as “a positive state experienced by individuals and societies……a resource for daily life and is determined by social, economic and environmental factors” (WHO, 2021:16) which is holistic within the educational setting. To drive change, there must a change in how well-being is considered culturally and socially, and this is driven through education (Ibid, The Good Child Report, 2023, Unicef, 2020, Welsh Government, 2014).  
In Wales, the Welsh Network of Healthy School Schemes (WNHSS) was rolled out in 2000 in a bid to tackle poor outcomes for children and young people in Wales. In time, this has evolved into the new curriculum for Wales which was designed off the back of Graham Donaldson’s ‘Successful Futures’ Report (2015) which further places well-being at the core of driving change so to create a resilient and successful nation (National Assembly for Wales, 2018). Furthermore, to compliment the new curriculum, Welsh Government has taken the UN Convention further and created in law the ‘Children and Young People’s National Participation Standards’ alongside ‘The Future Generations Act (Wales) 2015’ (Welsh Government, 2018, Children’s Commissioner for Wales, 2021). 


One of the most effective ways to help tackle and manage well-being in schools is through the strategy of early intervention. Early intervention is defined simply as recognising and delivering effective early support to children and young people who are at risk of poor outcomes (NSPCC, 2023, Early Intervention Foundation, 2023, Powell, 2021, Allen 2011, Welsh Government 2018) becomes a ‘simple’ and cost-effective approach, arguing that "prevention is better than to cure" (Powell 2021:11) which if effectively implemented, has a positive impact on society and Government budget (Allen 2011).  This essay will be exploring the early intervention strategy of a well-being Check-In and Check -Out (CICO). CICO was initially designed to help tackle behaviour issues in the classroom, yet, in recent times it has evolved and is now used to help monitor well-being and mental health since the Covid-19 Pandemic (cite). The context of this intervention will be explored within the confines of a mainstream secondary school setting within south Wales post Covid-19 to enhance the well-being of learners as mapped by Welsh Government policy, legislation and theoretical well-being models. The early intervention of CICO has been chosen due to the simple yet effective impact it can have if implemented, measured and evaluated consistently (Paananen et al, 2025).

As it has been established, there are a variety of approaches and theories to well-being which have been detailed and researched extensively over the decades. As such, this essay will only be reviewing a sample selection of relevant theories and approaches to wellbeing within the confines of child development and that notably within the education sector of recent years. Maslow’s Theory of Motivation, or Hierarchy of Needs (1954) stresses the importance of needs such as secure relationships, safety needs and importantly, well-being to the development and healthy progression of an individual. These need to be met to progress and achieve one’s own full potential of a healthy successful life. Maslow’s theory is delivered on any PGCE programme in Wales for the Curriculum for Wales (2022) as part of highlighting the importance of child development and interventions required, such as the psychological and behavioural theory behind CICO and the impact it can have upon the child. Alongside Maslow, other child development theories such as Bronfenbrenner’s Ecological Systems Theory (date) is explored, again, stressing the importance of stable, loving and lasting relationships alongside the notion of how the environment can affect development, thereby, arguing how community can impact the child’s behaviour and development of well-being, thus, stressing the importance of the community of the school implementing an effective intervention such as CICO.
In Wales, approaches to tackling poor outcomes for children and young people have evolved over the decades (Public Health Wales NHS Trust, 2014, Welsh Network of Healthy School Schemes: 2000, Graham Donaldson: 2015,  National Assembly for Wales: 2018, Children’s Commissioner for Wales: 2021) which has led to the implementation of the ‘The Future Generations Act (Wales) 2015’ (Welsh Government, 2018). 
Maslow and Bronferner’s theories compliment the Health and Well-being legislation that Welsh Government have highlighted as an emergency for Welsh Children since the Covid-19 Pandemic (Welsh Parliament, 2020, Children’s Commissioner for Wales: 2021) arguing that emotional health and well-being is paramount to be taught, managed and cared for alongside traditional academic lessons so to provide resilient successful individuals and in turn, societies in Wales.
As schools provide an exclusive setting whereby to provide support to children and young people, in nurturing good mental health and well-being (like opportunities to practice and sustain resilience), access to preventable measures which can lead to poor mental health and provide support for existing conditions that need a specialised approach and care, the strategy of early intervention becomes a natural fit, especially since the Covid-19 Pandemic. 

In the professional context discussed, the CICO intervention was developed as a response to the Covid-19 Pandemic due to the concern of the amount of learners who were struggling with the impact the pandemic had on their well-being and their overall lives. However, four years on, this intervention is still in place. As of 2024, there are currently 1,676 on roll with 18.4% of pupils accessing Free School Meals (FSM) (Welsh Government, 2024). The school’s previous Estyn report in 2016 showed that there were very few pupils who have a statement of educational needs compared to the national average of 2.4%, although, this has risen but at present has not been published by Estyn due to an impending inspection (Estyn, 2016). Every staff member received training on the importance of health and well-being and learning to identify behaviour changes and how to take next steps if further interventions are required. A well-being hub has been set up with numerous signposting set up and maintained around the school informing learners of the importance to talk/ track their well-being. This hub in particular is one of a few well-being hub’s set up in the whole county and is widely signposted on the council website. Article 13 from the UN Rights of the Child (UNICEF, 1989) states that the child has the right to freedom of expression. Indeed, this is fundamental in managing well-being, self-expression allows growth and to help identify challenges faced that perhaps are not easy to initially identify. This goes hand in hand with the CICO intervention as it enables the learner to express themselves and share their voice which is fundamental for the growth a development of a child, especially within Maslow and Bronfenbrenner’s theoretical approaches to child development. However, (Paananen et al, 2025) argues the importance of an effective CICO needs to be holistic. A trusted relationship is paramount which cannot necessarily be taught on any training programme, it is down to the personality of the care giver, in this context, the teacher and the way they approach well-being with a compassionate open mind. CICO can be an effective way to help manage behaviour, but, in recent times, can help to identify and support impacts to well-being due to the routine contact with pupils. However, the CICO experience is subjective due to the attitudes and approaches towards the implementation of this intervention, it has many limitations. 
Crone et al (2010:2) discusses the CICO intervention as a Behaviour Education Programme (BEP) on an individual level (not a school-wide approach) clearly addressing the method to be used as “based on a daily check-in/check-out system that provides the student with immediate feedback on his or her behaviour (via teacher rating on a Daily Progress Report) and increased positive adult attention. Behavioural expectations are clearly defined, and students are given both immediate and delayed reinforcement for meeting those expectations.” However, Crone et al further goes on to argue that this method can be adapted for a wider school context, but careful planning and follow-up is required so to make the intervention effective at supporting behaviour and in-turn, socioemotional needs.
As CICO interventions have been categorised as a tier 2 intervention, whereby early interventions are required to prevent issues snowballing, Wolfe et al (2016) argues that tier 2 interventions are absolutely necessary as “schools are in danger of letting students who have emerging social-behavioural needs slip through the cracks, or of expending resources on high-intensity interventions to address problems that could be addressed more efficiently”. At a time when schools are cash strapped, interventions such as CICO serve as a dual benefit to the learners health but also the financial health of the school. However, children who have experienced Adverse Childhood Experiences ([ACES] ACES Hub Wales, 2022) are more likely to need further interventions to help manage behaviour and find the root cause of their behaviour issues. Indeed, a school-wide approach of CICO can be a coherent way to help identify, manage and support such vulnerable children and help to support them get back on track (Hawken & Horner, 2003). 
Furthermore, Crone et al (201-:4) argues that CICO “provides the school proactive, preventative approach to recurrent problem behaviour” as ultimately it provides clear lines of communication and consistency for everyone involved: teachers, staff, parents/guardians and the learner. The expectations of what is required is clearly marked and tracked, therefore, showcasing the required needs to get back on track. Indeed, it is this level of safety and consistency that drives into the heart of Maslow’s Theory of Motivation of Hierarchy of Needs: that safety and solid relationships are paramount for the well-being and therefore the development of the individual. However, for the CICO intervention to be effective everyone involved needs to be onboard and to implement, track and response effectively. Therefore, attitudes amongst staff ………………………

1. Critically reflect on how you would embed your chosen intervention into your professional setting, and discuss how you would demonstrate whether or not it is effective.   If you are choosing to discuss an intervention that is already applied in your setting, you MUST critically evaluate whether or not this is evaluated well and whether alternative approaches could be considered. 


However, the problematic issue that is ever present and is never changing in the profession of teaching is the issue of time and workloads. Teachers are time poor, and it is not getting better. Schools are getting poorer financially and are desperately seeking ways to cut back. The cost-effective way to implement the CICO intervention is to add on extra tasks for teachers, thus, adding to the burden of the workload despite the promise from Welsh Government around the Workload Charter (Welsh Government 2017). This extra weight runs the risk of burnout and runs the risk of a teacher failing to identify and act accordingly to identifying a child at risk. The well-being of the teacher is as important as the pupils they care for: they are modelling the behaviour required of positive well-being and how to cope when things get tough (Curriculum for Wales ,2022 well-being act in Wales), therefore providing a stable solid relationship and creating a foundation of safety for the pupils as required in Maslow and Brenfenror’s theororectical approaches to well-being. Supply teachers- not always provided with the relevant information for CICO – becomes inconsistent. 


1. Abraham Maslow’s (1954) Motivational Theory known as the Hierarchy of Needs, argue that humans can only make progress to achieving their full potential once the basic of needs are met, thereby, creating a hierarchy of requirements that must be met to fulfil one’s complete potential and therefore, flourish. Maslow highlights the importance of needs such as secure relationships, safety needs and importantly, well-being to the development and healthy progression of an individual. However, the acquisition of these needs is complex which can have barriers of their own, therefore the need for interventions becomes essential. If interventions were not attainable, then an individual according to Maslow, will never progress and seek their full potential. It is interesting to note that Maslow considers safety a second from the bottom of needs. Well-being according to Maslow is an early need for progression, yet, within childhood studies, it is a core fundamental element to a child’s development: it can hinder a child’s physical and cognitive progress. (Smith et al 2017). The CICO intervention enables to highlight any safety, and relationship concerns a learner maybe experiencing through the observation of a learner’s behaviour before they leave school and go into the weekend. However, it is only through careful observation, knowing your learners and paying careful attention to their behaviours that this can achieved: therefore, as Maslow highlights, the importance of secure relationships is fundamental to the progression of the needs of an individual. Within my professional context, Maslow’s theory is taught and followed as a blueprint to help show the importance of such interventions of CICO and the bigger picture of human progression and stresses the importance of relationships as a means of enabling positive well-being, the two are instruistic to each other (ibid). 

1. This came about post covid-19 due to pupils being stressed out and worried about going home- environmental factors – efsm pupils mostly. This was a chance for pupils to practice some mindful techniques/ share their anxieties/ came together like a family- then check back in Monday morning to check they are ok/ ready for the week ahead/ catch any issues before they escalate. Pupils are mostly from really tough backgrounds who struggle to cope being at home/ visiting their other parent etc. School is following Maslow’s hierarchy of needs.
1. Implemented by reducing the timetable for year 7 only to help manage transition and workload- it was identified during transition and from the data transitioning from primary that this particular cohort of learners were very vulnerable. A decision was made from the SLT and from year 7 form tutors to implement this intervention asap after it was apparent they needed extra support. This was put into place after the first 4 weeks of the academic school year (2024 to 2025) to help comat behaviour and to support wellbeing. There does not seem to a evaluation measure at present outside of a general discussion at staff meetings. Perhaps moving forward this could be something that data could be collected and pupil vice engaged with to help evaulte and ,easure the success of this intervention otherwise it runs the risk of becoming a tick box exercise. All teachers really need to be onboard and at present it is not always the case- school wide- needs to feel authentic and holistic. 
1. 
1. Cannot access education if wellbeing has not been managed- argument for loosing some lesson time for the wellbeing walk/ CICO.
























· Models of CICO interventions- research around this in academia and in policy
Wellbeing walks (CICO) – identify stressful times of the week for year 7 pupils and use this time for a wellbeing walk to calm them (Friday afternoon for 30 minutes like a check out). This can be followed by wellbeing Monday morning check-in. https://journals.sagepub.com/doi/full/10.1177/10983007241275679

Well-being goes hand in hand with health, therefore, it is essential and fundamental to put measures in place to intervene and provide support to children and young people whilst they are young before it escalates. 

The importance of relationships are paramount within the CICO intervention, this is why perhaps in my context the intervention is undertaken in the form room as  it is this pastoral role that is required to support this intervention. 
























Does this work in my school? 





WG42005 – cite and refer to this. IMPORTANT
A whole school approach to emotional and mental wellbeing recognises that every aspect of school life can impact on health and wellbeing. It involves not just what takes place in a classroom but in all of  the day to day activities of the school, the relationships between people and the environment in which learning and activities take place. A successful whole school approach involves learners, parents and carers, staff and governors working together to improve wellbeing based on a good understanding of the needs of the school.  (Public Health Wales, 2023).


Stigma- how a learner is perceived ?
https://www.panoramaed.com/blog/check-in-check-out-cico-intervention#:~:text=Check-In%2FCheck-Out%20%28CICO%29%2C%20also%20known%20as%20the%20Behavior%20Education,champion%20to%20work%20together%20to%20improve%20student%20behavior.

https://journals.sagepub.com/doi/full/10.1177/10983007241275679
https://whatworkswellbeing.org/blog/school-based-interventions-what-works-for-young-peoples-health-and-wellbeing/


As well-being and health go hand in hand, the importance to maintain good well-being is far more important than ever. Furthermore, it is argued and universally agreed that a “stable and……. nurturing environment” (Rose et al., 2016,p.7) will provide the foundation to delivering good health and well-being. 
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