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AI Acknowledgement
I acknowledge the use of (https://chatgpt.com/) on 26 March 2025 to support my research using the prompt(s):

1. Please provide me with materials on theorists who support the use questioning strategies. 
2. Please provide me with reliable and most relevant materials that support mini whiteboards. 

Designs and conduct a small-scale research study, and critically evaluate the impact of chosen research tools, findings on your professional practice.

	Targets:
	Ways I have addressed the targets within this assignment:

	Continue to broaden your literary scope, tapping into cutting-edge research and diverse academic discussions. Consistency in flawless referencing should remain a priority. Consider contributing original thought that reflects an amalgamation of your extensive reading.
	I have broadened my literary scope by incorporating current research and diverse perspective and I engaged with a variety of academic voices and critically analysed the research, highlighting its implications and limitations.

	Sustain your high level of critical analysis, ensuring a balanced investigation of contradictory or incomplete data. Explore opportunities for original contributions to your field, perhaps through research projects or academic paper submissions.
	I have maintained a strong level of critical analysis by thoroughly examining contradictory or incomplete data, ensuring a balanced view.

	Continue to develop the skills of synthesis and analysis by comparing and contrasting the main arguments that arise across multiple sources.
	I have developed my skills of synthesis and analysis by comparing the main arguments across multiple sources.



Introduction – 150 words

This research study examines the perspectives of educators and learners on Assessment for Learning (AfL), with a particular focus on one specific element of AfL. According to Donaldson (2015), AfL is a teaching and learning approach that provides an insight into student's progression through ongoing assessments. This approach aids in recognising areas of weakness in students learning development, allowing teachers to provide personalised instructions to meet the specific needs of each individual (Yousafzai, 2023). The Curriculum for Wales highlights the importance of assessment in both supporting and appropriately challenging each learner (Welsh Government, 2022). The seventh of the twelve pedagogical principles focuses on the use of AfL approaches, thereby displaying the impact of teaching strategies enhancing students' academic learning and achievement (Welsh Government, 2023). This aligns with the QTS standards, particularly the P3 pedagogy strand, which highlights the significance of comprehending and explaining the purpose and application of various assessment methods in the classroom. The purpose of this study is to investigate whether a particular element of AfL is effective in the classroom and supports students' progress. The research question guiding this study, “How do questioning strategies, specifically mini whiteboards, support children’s comprehension from the perspectives of teachers and Year 3 learners, as a tool for Assessment for Learning (AfL)?” Research was conducted in a school located in a small rural area in Southwest Wales with approximately 400 students. Throughout the study the school will be addressed as “School X” to adhere to ethical guidelines (BERA, 2024). 




Literature Review – 650 words

The study evaluates the significance of questioning strategies, specifically mini whiteboards, exploring the impact they have on children's cognitive development. AfL originates from the research of UK professors Paul Black and Dylan Wiliam (1998, p.81-90), who provided compelling evidence that teaching and learning strategies, when effectively implemented, can significantly raise achievement standards. The Estyn (2022) report highlights the value of AfL in allowing teachers to adjust their strategies to address students' needs, thereby enhancing learning outcomes. Black and Wiliam identified four principles to AfL, including, questioning, feedback, sharing criteria and peer and self-assessment (WordPress, 2014). Essential to this study, is the principle of questioning, John Hattie's (2009) research emphasises that questioning helps make learning visible to both teachers and students which is fundamental to AfL. John Hattie views effective questioning as an important AfL approach that elevates the depth of student learning. Questioning encourages students to move past basic recall, prompting them to analyse and apply knowledge, resulting in improved retention and a deeper understanding. This concept provides insight into aspects of Benjamin Blooms (2001) Taxonomy, illustrating how different levels of questioning promotes higher order thinking (Ruhl, 2024). Some critics may challenge the view that questioning alone supports students learning development. Though Black and Wiliam advocate questioning strategies, they expressed to gain a deeper understanding of a learner's progress, questioning may be more effective if it is balanced with other formative assessment strategies, such as, peer feedback and self-assessment (Black and Wiliam, 1998). However, research suggests beneficial questioning strategies encourage immediate feedback and assists teachers in evaluating students' current level of understanding. The Estyn (2022) report discusses the schools they examined employ questioning effectively to assess understanding and address misconceptions. In the most effective instances, they use the feedback to respond immediately to students and tailor their next steps. 

Dylan Wiliam (2011) expresses strategies such as mini whiteboards are valuable in receiving immediate feedback from learners, aiding teachers to make real-time adjustments to their teaching instructions, reinforcing a responsive teaching approach. Mini whiteboards can be used in various ways to enhance teaching and learning in the classroom. Bentley-Davies (2024) reveals mini whiteboards are an effective questioning strategy as they promote whole class engagement. One efficient approach to use mini whiteboards to enhance engagement is by having the educator pose questions that require all learners to record and present their answers. Hattie (2009) highlights active student participation from all learners, significantly enhances learning outcomes. Mini whiteboards can be an effective tool to accomplish this. Recent studies indicate mini whiteboards are seen as the dominant option for assessing learners understanding in a variety of learning contexts. They are seen as more flexible and allow for individual responses which facilitates teachers to gain an insight into each learner's comprehension (TheMarkScheme, 2024). A critical view may be offered by Lev Vygotsky (1978) who places a strong emphasis on the social nature of learning. Vygotsky may argue that using mini whiteboards in isolation can limit opportunities for collaborative learning. He highlights the need for dialogue and collaborative problem solving to promote deeper learning (Mcleod, 2024). Yet, it is important to recognise mini whiteboards help identify and address misconceptions. If a significant number of the class share the same misunderstanding, it signals the need to adapt teaching methods (Friis, 2021). Sherrington (2019) affirms this, his research reveals how mini whiteboards uncover learner's misconceptions. In line with Wiliam (2011), Sherrington emphasises that mini whiteboards allow teachers to gain a clear, real-time insight into learners understanding, encouraging educators to develop their teaching methods accordingly. A contrasting perspective is presented by Friis (2021) who states when employing mini whiteboards within a lesson, doodling can become a distraction. Friss proposes to maintain clear expectations such as enforcing rules that require only the answer to be written on the mini whiteboard, with no additional drawings. This may inspire learners to stay attentive and avoid losing focus. Although there are advantages to using mini whiteboards, educators must navigate challenges related to distractions and implementing methods purposefully. Black and Wiliam (1998) suggests that if mini whiteboards are only utilised to gather responses without thoughtful follow-up to guide teaching, this approach may become ineffective. 

Methodology – 900 words

Rationale for using interview and questionnaire as research tools, is that they provide both versatility and depth, presenting a combination of qualitative and quantitative data. This encourages the researcher to gain a holistic understanding of their study (NFER, 2013). Quantitative research involves the measurement of variables and the identification of relationships between them using statistical methods (Siripipatthanakul, et al., 2023). In contrast, qualitative research adopts an exploratory approach, aiming to understand data in natural contexts by drawing on participants' perspectives (Innovare, 2023).

Interviews are primarily conducted in qualitative studies and take place when researchers probe questions to one or more participants. It can be viewed as a discussion for the purpose of gathering data through opinions, attitudes or facts (ADJP Quad, 2016). There are four primary categories of interviews, structured, unstructured, semi-structured and focus group interviews (Scribbr, n.d). The simultaneous interview was semi-structured and was completed in a calm setting face to face. The interview was carried out with a small group of four Year 3 pupils from School X, with the class teacher providing a random sample of pupils for the interview. A semi-structured interview (SSI) format utilises pre-prepared and spontaneous questions that incorporate open-ended questions, allowing flexibility for exploration. This permits a set of answers that are easy to analyse (ADJP Quad, 2016). Researchers can influence the practical aspects of SSI, however it is crucial that the researchers adhere to academically accepted standards to ensure the data collected is high-quality, reliable and valid (Kakilla, 2021). Active listening is a crucial skill when evaluating the interview, conducting SSI in groups may be ineffective. Interviewing multiple individuals may benefit from incorporating techniques from other methods, such as structured interviews (ADJP Quad, 2016). During the SSI, I utilised a voice recording tool to capture each participant’s response and later transcribed the qualitative data, with the transcript available in Appendix 2. Additionally, I took notes throughout the interview for further reference, this allowed for reflection and ethical transparency. Provided that questions are worded effectively, they can encourage unbiased and truthful answers, in which the researcher can influence (ADJP Quad, 2016). This format allows investigation of new concepts that arise during the interview. If a participant raises an important topic that affects the issue, the interviewer can pursue this line of inquiry, adapting comprehensive data (Blended Insights, 2024). Consequently, interviewers must be skilled at understanding when to probe deeper and when to guide conversations back to the key concepts. This can be challenging as it requires a higher level of competence and training (Adams, 2015). According to Gordan (1975) in-person contact with a researcher can inspire participants to engage in responses, as opposed to individuals not participating with a questionnaire. Although, it is important to consider responses may be restricted during the interview due to language barriers, leading to issues in reliability and validity (Louise, et al., 1994). 

Questionnaires can be presented as paper-based or administered via online software programmes, which provide a set of open questions and closed questions that respondents complete individually. Closed questions offer pre-defined answers advocating for singular responses, for instance “please select one answer only” (NFER, 2013). This delivers immediate and precise responses to the specific questions (ADJP Quad, 2016). Research indicates that questionnaires are the primary tool to conduct qualitative research. On research day, I employed both online and paper-based questionnaires to collect quantitative data. Microsoft Forms was utilised to create and administer the asynchronous questionnaire for five staff members at School X (refer to Appendix 3), while a paper-based version was distributed to three pupils in Year 3 (see Appendix 12), with the class teacher providing a random sample of pupils for the questionnaire. It’s essential to evaluate the strengths and limitations of both questionnaires. Online questionnaires offer several advantages over paper-based questionnaires. Dillman, Smyth, and Christian (2014) express online questionnaires allow respondents to complete the questionnaire at their own convenience, leading to greater participation. This is contrasted with paper questionnaire that often require respondents to achieve at a specific time or location. It is also suggested that online questionnaires can be distributed to a vast, diverse group of respondents smoothly, enhancing the chances of obtaining a larger sample size and responses. Microsoft Forms generates qualitive data, such as charts to display the collected responses, which simplifies, analysis and provides clear visual insights for researchers, examine Appendix 4 to 11 (Microsoft, 2025). In spite of this, online questionnaires may display various online alerts that can divert individuals' attention, paper questionnaires enable respondents less distraction and focus entirely on the questionnaire (Dillman, Smyth, and Christian, 2014). David (2024) proposes all questionnaires underperform in capturing deeper emotional responses, a role interviews typically do. There is a shortage of opportunity to observe respondents body language and facial expressions when addressing questions. Consequently, the data gathered consists of one-word responses or written responses, which requires further analysis to interoperate the participants emotions and reactions (David, 2024). 

The importance of ethics was crucial to this research study, and the guidelines set by the British Educational Research Association (BERA) were adhered to diligently throughout. At the outset, an ethics form was completed and approved before conducting research (refer to Appendix 18), a consent form was created and presented for the staff to read and sign (see Appendix 20), to enquire their “voluntary informed consent to be involved in a study will be obtained at the start of the study.”(BERA, 2024, p.13). A school blanket consent form regarding pupils' involvement was developed (see Appendix 19) which was authorised by the headteacher of School X. I explained to the pupils what would be asked of them during the interview and addressed any questions they had. The children were then given the opportunity to decide whether or not they wanted to participate (MacDonald, 2013). Following the consent forms, an information letter was provided outlining the rationale for the research, according to Andrew (2024) “researchers should provide comprehensive information sheets detailing the study's objectives and procedures.” I reviewed the information sheet and consent form with the pupils and clarified the content and meaning of this document. It was conveyed to the staff and pupils that they had the right to withdraw from the research at any point (BERA, 2024, p.19). Aligning with the General Data Protection Act (2018) and BERA Guidelines (2024) that emphasise the importance of confidentiality and anonymity in research to protect participants, this study follows the outlined approach (Wolford, 2025).

Discussion & Findings – 800 words 

Upon reviewing the online questionnaire responses, I received four out of the five submissions sent to the staff. The paper-based questionnaire received all three responses from the pupils. Question seven of the Microsoft questionnaire located in Appendix 10, demonstrates that 50% of the staff who participated from School X, consider mini whiteboards promote active participation. This reinforces Cox (2021), the author of a blog post on the Education Endowment Foundation's (EEF) website, who proposes mini whiteboards have been emphasised as an effective tool for enhancing active learning. This is in agreement with Dylan Wiliams (2011) research that indicates mini whiteboards encourages active participation in the classroom. His research also emphasises the importance of immediate feedback, and mini whiteboards enable teachers to deliver real-time feedback. Question eight of the staff questionnaire (see Appendix 8) displays 50% of the staff agree that mini whiteboards play a key role in facilitating real-time feedback for improving student comprehension, Tom Sherrington and Sara Stafford (2012) also support this. John Tomsett (2021) independently authored a blog that discusses the best practices for implementing mini whiteboards in the classroom. He recommends planning questions in advance, standardising response formats, and ensuring that students actively participate by hiding their answers from peers to prevent copying. Within the staff questionnaire I inquired about their views on the most effective way to incorporate mini whiteboards into the lesson, the responses can be found in Appendix 9. Whilst analysing the responses based on question nine, two responses support Tomsett's recommendations. Response three suggests “after explaining a concept or solving a problem, I ask students to write their responses on mini whiteboards, which helps me quickly gauge understanding and address misconceptions” and response one highlights employing “rapid-fire recall.” These strategies align with practices for formative assessment and student comprehension. Though, this may indicate due to the independent application of this approach, certain classes at School X may experience a lack of peer engagement, which Vygotsky (1978) highlights is essential in learning through social interaction.

Pupil responses can provide valuable insights into their own learning experiences (Armellini, Teixeira- Antunes, and Howe, 2021). When reviewing the pupils' paper-based questionnaires, there was a range of responses. Question two (refer to Appendix 14) reveals that two of the learners occasionally feel more confident when allowed thinking time to answer questions, while one does feel confident. This is further evidenced in the pupil transcript (see Appendix 2) that expresses “It feels like relief because I don’t have to answer immediately. " Hattie and Timperley (2007) argue that students are more likely to feel confident when answering questions in a supportive safe environment. A supportive environment reduces pressure, helping students feel more confident to pause and think before providing an answer. This suggests Year 3 Pupils within School X are surrounded in an environment that promotes a low-pressure atmosphere, helping to boost their confidence. Moreover, question 5 located in Appendix 17, inquires if pupils enjoy using mini whiteboards in class. Two responses display positive attitudes towards mini whiteboards, in which the response was explained that they simplify the process of answering. One response divides the opinion that they find mini whiteboards unenjoyable to use. It is mentioned that they “run out of space” when utilising mini whiteboards, Tomsett (2021) suggests that learners may feel constraint when more complex answers are required. This limitation can cause frustration and an overwhelming feeling for the students. The responses during the pupil interview indicate that certain learners find utilising mini whiteboards lead to distractions. The transcript displays doodling may be perceived as a concern, as one participant states “sometimes I get distracted by drawing on the whiteboard instead of focusing on the lesson” an additional participant shared “I agree with (pupil A). I sometimes doodle on my whiteboard.” Friis (2021) reinforces this expressing doodling can interfere with focus and divert attention away from the learning objectives. Sherrington (2012) supports this view, he believes teachers should set clear expectations when using mini whiteboards to ensure learners stay focused. Consequently, a question was posed to determine whether learners feel more confident in their answers when using a mini whiteboard. The transcript reveals that some participants have a differing opinion, a participant suggests “seeing my answer written down makes me second-guess myself. When I raise my hand, I just give my answer without overthinking it.” This implies that a verbal response can be more spontaneous, limiting the opportunity to overthink, which may lead to greater confidence. While, writing requires more processing and self-monitoring, which may lead to self-doubt (Sweller, 1988).
Conclusion & Recommendations – 250 words
The nature of the study was to investigate teachers and Year 3 learners' perspective of how effective mini whiteboards are on students' compression. From conducting the literature review, analysing the questionnaires (quantitative data) and the interview (qualitative data), the research findings present, when carried out effectively, mini whiteboards encourage pupils to engage directly with the learning objectives, this active participation helps them process and internalise the content more thoroughly (see Appendix 10). They also provide real-time feedback to address misconceptions immediately and allow educators to tailor their teaching strategies accordingly. Nevertheless, as with most strategies, there are limitations. Therefore, it is crucial to ensure that learners are clear about the expectations when using them to prevent any loss of focus. 
The study has limitations, including a small sample of teachers and pupils from one school, potentially causing bias. Some questionnaire responses were limited in detail due to the format requiring only one-word answers. Next time, I will incorporate more open-ended questions to gather more extensive responses. 

Throughout this study professional learning has been developed. One of the central principles in pedagogy is providing timely and effective feedback. Mini whiteboards allow for instant formative feedback, which aids both educators and students gauge understanding in real-time. This is evident by Dylan Wiliam “the most powerful way to improve learning is to give students feedback that helps them know how to improve” (2011). Therefore, effective use of mini whiteboards will be implemented during PTE3. 











































Reference List:
Adams, W. (2015). Conducting Semi-Structured Interviews. ResearchGate. Available at: https://www.researchgate.net/publication/301738442_Conducting_Semi-Structured_Interviews (Accessed 26 March 2025).
ADJP Quad (2016). RESEARCH TOOLS: INTERVIEWS & QUESTIONNAIRES – Research Methodology in Education. Available at: https://lled500.trubox.ca/2016/225 (Accessed 26 March 2025). 
Andrews, T. (2024). Teacher and leader research: The ethics of researching your own practice: My College. My college. Available at: https://my.chartered.college/impact_article/teacher-and-leader-research-the-ethics-of-researching-your-own-practice/ (Accessed 30 March 2025).  
Armellini, A., Teixeira Antunes, V. and Howe, R. (2021). Student perspectives on learning experiences in a higher education active blended learning context. TechTrends, 65. Available at:https://doi.org/10.1007/s11528-021-00593-w (Accessed 31 March 2025).
Bentley-Davies, C. (2024). A little Guide for Teachers: Differentiation and Adaptive Teaching. United Kingdom: SAGE Publications 
Black, P. and Wiliam, D. (1998). Assessment and classroom learning. Assessment in Education: Principles, Policy & Practice, 5(1), pp.7-74. 
Black, P. and Wiliam, D. (1998). Inside the Black Box Raising Standards Through Classroom Assessment. ResearchGate, pp.81–90. Available at: https://www.researchgate.net/publication/44836144_Inside_the_Black_Box_Raising_Standards_Through_Classroom_Assessment (Accessed 24 March 2025). 
Blended Insights (2024). The Difference Between Structured, Semi-Structured, and Unstructured Interviews - Blended Insights. Blended Insights. Available at: https://www.blendedinsights.net/the-difference-between-structured-semi-structured-and-unstructured-interviews/ (Accessed 26 March 2025).
British Educational Research Association [BERA]. (2024). Ethical Guidelines for Educational Research (5th ed.) www.bera.ac.uk/publication/ethical[1]guidelines-for-educational-research-202 (Accessed 24 March 2025). 
Cox, S. (2021). EEF Blog: Five ways to use diagnostic assessment in the mathematics. EEF. Available at: https://educationendowmentfoundation.org.uk/news/eef-blog-five-ways-to-use-diagnostic-assessment-in-the-mathematics-classroom (Accessed 31 March 2025). 
David, E. (2024). Advantages & Disadvantages of Online Surveys - ProProfs Survey Blog. Available at: https://www.proprofssurvey.com/blog/advantages-disadvantages-of-online-surveys/ (Accessed 28 March 2025).
Dillman, D.A., Smyth, J.D. and Christian, L.M. (2014). Internet, Phone, Mail, and Mixed-Mode Surveys: The Tailored Design Method (4th ed.). Wiley. 
Donaldson, G. (2015). Successful Futures Independent Review of Curriculum and Assessment Arrangements in Wales. Available at: https://www.gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf (Accessed 24 March 2025).  
Estyn (2022). Effective approaches to assessment that improve teaching and learning. Available at: https://www.estyn.gov.wales/system/files/2022-10/Effective%20approaches%20to%20assessment%20that%20improve%20teaching%20and%20learning.pdf (Accessed 24 March 2025).  
Friis, D. (2021). The use of mini whiteboards in the classrom. Durrington Research School. Available at: https://researchschool.org.uk/durrington/news/the-use-of-mini-whiteboards-in-the-classrom (Accessed 25 March 2025).
Gordon, R.L., 1975. Interviewing: Strategy, Techniques and Tactics. Illinois: Dorsey Press. 
Hattie, J. (2009). Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to Achievement, Taylor and Francis, United Kingdom.  
Hattie, J. and Timperley, H. (2007). The Power of Feedback. Review of Educational Research, 77(1), pp.81–112. 
Innovare (2023). 5 Examples of Qualitative Data in Education. Innovare | Social Innovation Partners. Available at: https://innovaresip.com/5-examples-of-qualitative-data-in-education/ (Accessed 24 March 2025).
Kakilla, C. (2021). Strengths and weaknesses of semi-structured interviews in qualitative research: A critical essay. [online] ResearchGate. Available at: https://www.researchgate.net/publication/352565661_Strengths_and_Weaknesses_of_Semi-Structured_Interviews_in_Qualitative_Research_A_Critical_Essay (Accessed 26 March 2025).
Louise, K, et al. (1994). Collecting data using a semi-structured interview: a discussion paper. Journal of Advanced Nursing, pp.328–335. Available at: https://saturnin.info/wp-content/uploads/2023/11/louisebarriball1994.pdf (Accessed 24 March 2025).
MacDonald, A. (2013). Researching with Young Children: Considering Issues of Ethics and Engagement. Contemporary Issues in Early Childhood, 14(3), pp.255–269. doi:https://doi.org/10.2304/ciec.2013.14.3.255 (Accessed 31 March 2025). 
Mcleod, S. (2024). Vygotsky’s Sociocultural Theory of Cognitive Development. Simply Psychology. Available at: https://www.simplypsychology.org/vygotsky.html (Accessed 24 March 2025).
Microsoft (2025). Create a chart on a form or report. support.microsoft.com. Available at: https://support.microsoft.com/en-us/office/create-a-chart-on-a-form-or-report-1a463106-65d0-4dbb-9d66-4ecb737ea7f7 (30 March 2025).  
National Foundation for Educational Research [NFER] (2013). How to… Run qualitative and quantitative research from definitions through to analysis. Available at: https://www.nfer.ac.uk/media/bxemb0o0/how_to_run_qualitative_and_quantitative_research_from_definitions_through_to_analysis.pdf (Accessed 26 March 22025).  
Ruhl, C. (2024). Bloom’s taxonomy of learning. Simply Psychology. Available at: https://www.simplypsychology.org/blooms-taxonomy.html (Accessed 24 March 2025). 
Scribbr (n.d.). What are the 4 main types of interviews? [online] Scribbr. Available at: https://www.scribbr.com/frequently-asked-questions/what-are-the-4-main-types-of-interviews/ (Accessed 26 March 22025). 
Sherrington, T. (2012). THE Number 1 Bit of Classroom Kit: Mini whiteboards. teacherhead. Available at: https://teacherhead.com/2012/08/28/the-number-1-bit-of-classroom-kit-mini-whiteboards/ (Accessed 1 April 2025).
Sherrington, T. (2019). The Learning Rainforest: Great Teaching in Real Classrooms. 1st ed. Suffolk: John Catt Educational Ltd. 
Sherrington, T. and Stafford, S. (2012). How to use mini whiteboards for instant whole-class feedback. My college. Available at: https://my.chartered.college/research-hub/how-to-use-mini-whiteboards-for-instant-whole-class-feedback/ (Accessed 1 April 2025). 
Siripipatthanakul, S, et al. (2023). Quantitative Research in Education (Book Chapter). ResearchGate. Available at: https://www.researchgate.net/publication/369013292_Quantitative_Research_in_Education_Book_Chapter (Accessed 1 April 2025).
Sweller, J. (1988). Cognitive Load during Problem solving: Effects on Learning. Cognitive Science, 12(2), pp.257–285. doi:https://doi.org/10.1016/0364-0213(88)90023-7 (Accessed 1 April 2025).
TheMarkScheme (2024). Mini-Whiteboards: The ‘So What’ of it all - The Mark Scheme. The Mark Scheme. Available at: https://themarkscheme.co.uk/mini-whiteboards-the-so-what-of-it-all/ (Accessed 1 April 2025).
Tomsett, J. (2021). This much I know about...how to get better at using mini whiteboards in your classroom. John Tomsett. Available at: https://www.johntomsett.com/this-much-i-know-about-how-to-get-better-at-using-mini-whiteboards-in-your-classroom/ (Accessed 1 April 2025). 
Welsh Government (2022). Supporting learner progression assessment guidance - Hwb. Available at: https://hwb.gov.wales/curriculum-for-wales/assessment-arrangements/supporting-learner-progression-assessment-guidance (Accessed 24 March 2025). 
Welsh Government (2023). Pedagogy - Hwb. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy/ (Accessed 24 March 2025).  
Wiliam, D. (2011). Embedded formative assessment. Available at: https://cloudfront-s3.solutiontree.com/pdfs/Reproducibles_EFA/The-Main-Idea-Embedded-Formative-Assessment-March-2013.pdf (Accessed 24 March 2025). 
Wolford, B. (2025). What is GDPR, the EU’s new data protection law? GDPR.eu. Available at: https://gdpr.eu/what-is-gdpr/ (Accessed 31 March 2025). 
WordPress (2014). The 4 basic elements of AfL. Understanding the Contemporary Issues in Learning & Teaching. Available at: https://uob2014grp5.wordpress.com/formative-assessment/ (Accessed 24 March 2025)  
Yousafzai, A. (2023). Importance of Assessment in Teaching and Learning | Zone Of Education. Zone Of Education. Available at: https://zonofeducation.com/the-importance-of-assessment-in-teaching-and-learning/ (Accessed 24 March 2025).  


image2.png
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




