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	Activity Description:

	The children had to complete a maths worksheet that involved the children counting in two’s. I worked with a group of 8 children on this activity ranging in lower, middle and higher ability children.


	Aim/Objective of the activity:

	The aim of the activity was to focus on counting in two’s. The children had to complete a worksheet with flowers on, some with numbers populated in the flowers and some with numbers missing, which they had to find out and fill in the worksheet. The children were to try and have a go at completing the worksheet themselves with no apparatus to use, but if I found that some of the children were finding it hard they were allowed to use a number square grid to help them along in finding the correct answers.


	Your role:

	My role in this activity was firstly to explain to the children what needed to be done and what they had to do. I was there to supervise, assist and provide guidance during the task. I was there to help any of the children who were finding the task hard and who needed that extra one to one support. I was to make sure that all the pupils were engaged in the activity and to stay on task during the activity.


	Positive aspects:

	All children were praised throughout this activity, even if they were finding it hard or easy to complete.
All children were engaged in this activity and were eager to find the correct answers that were missing from the flowers. Naturally, some children are leaders and engage more in the activity than the quieter children, which I was to make sure that these children didn’t take over by shouting out the answers to much and let the less confident children have a chance to talk.
Watching the children progress during this activity was extremely rewarding.


	Challenging aspects:

	For the lower level ability children, not able to count much higher than 20 found it hard in completing this worksheet. Once they reached a point where they were unable to fill the gaps in, I asked them to finish where they were at and praised them for doing really well with their maths.
I could have done this activity better by splitting the group in half, supporting four children in one half of the lesson and then once they finished supporting the other 4 children in the other half of the lesson.
At one point of the lesson, one of the Year 1 children started to lose his concentration, which resulted in him 
 

	What knowledge was demonstrated:

	The knowledge that was demonstrated during the activity was that the children developed an understanding of learning to count in two’s. They developed problem solving skills by figuring out which numbers were missing while enhancing their two times tables. 



	What skills were demonstrated:

	The skills that were demonstrated throughout this activity were:
· Good communication skills between myself and the children.
· Good listening skills from the children when they had to listen on what they had to do at the start of the lesson.
· Good listening skills from myself when the children were asking for help.
· The ability to manage a group of 8 children
· The ability to be organised and stay patient throughout the ask when a high demand of children needed helping


	Which values were demonstrated:

	The values demonstrated throughout the activity were:
· Practitioners need to be caring at all times when working with children.
· Kind.
· Empathy - understanding that some children need help in their leaning.
· Practitioners to develop the ability to see things from a child’s perspective. 


	What could have been done differently:

	Next time, I will differentiate the levels of maths worksheets that the children get, so maybe giving the lower ability children to work on numbers up to 20, the middle ability children numbers up to 60/70 and the higher ability children to work on numbers up to 100.
I will also split the group in half, working with four children at a time as this will give the children a better learning of the activity that took place.
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How to reflect?
Reflection offers practitioners to amend the way they work with the ability to reflect and encounter current ways of working (Hallet, 2013). In order to reflect, practitioners need to be able to self-reflect and engage in a discussion process with colleagues by listening to others and sharing ideas, this helps practitioners get a real understanding on how to reflect critically (Brock 2015), Cavilla, 2017).
Professionals reflect in many of ways which may include the use of reflective models. There are many types of reflective models one being the Schon model of reflection (1983). Dewey (1910. cited in, McGregor and Cartwright 2011) suggests that professionals may reflect on situations using the ‘reflection in action’ and ‘reflection on action’ with Schon later developing this reflective practice. Reflection in action enables professionals to reflect during the event and reflection on action allows professionals to reflect after the event.
Tarrant (2013) states professionals reflecting on their own learning and practice become more self-aware about their own feelings, more in control and more able to see their strengths and weaknesses. Being able to reflect, practitioners can begin to move from novice to expert and recognise issues involving feelings and thinking skills which can help develop an understanding and observations on how to reflect as a practitioner (Reed and Canning, 2010).

Who reflects?
The aim is to become a good effective practitioner, discovering key areas of practice needed to improve and why it needs to be improved is essential in achieving this. Reflective practice will only be successful when all professionals are on board (Bolton and Delderfield, 2018). Boud and Walker (1998, cited in Hayes et al, 2014) suggest that leaders of the settings must work hard to offer a functioning environment that supports both individual and collegiate reflections which encourages staff to challenge themselves to be reflective in their practice. This can allow practitioners to learn from practise about themselves, their work and their studies.
Moon (1999 cited in Hayes et al 2017) develops the thought of reflection by highlighting the purposive nature of the process. Professionals regularly reflect upon something in order to have a solution or an outcome, so it becomes a processing of knowledge, understanding and emotion. When practitioners participate in reflection, they can improve provision and practice by making informed decisions about whether their work used for children’s learning is effective or not (Hallet, 2013).
Practitioners endlessly want to improve their own practice which benefits children and their families, this allows practitioners to develop and learn new experiences which helps them to become more professional (Moyles, 2010). Not only professionals reflect, but students can also reflect, by having the opportunity to express themselves in what they have learnt and enjoyed most when completing a task (Lindon and Trodd, 2016).
What is reflection?
According to McGregor and Cartwright (2011) the aim of reflection is to allow practitioners to think back and reflect on what has happened and make an assessment of whether the teaching strategies used were useful or not. Lindon (2012, cited in, Lindon and Trodd, 2016) suggests reflective practice is crucial in maintaining effective early year’s provision and it is used as an important tool in early years to develop best practice while thinking and talking about what is important and central to own practice. 
Moon (2004 cited in Brock 2015, Bleach, 2014) proposes reflection and reflective practice are essential values of professionals and play a vital part in professional training and are central to ensuring high standards of quality provision in early childcare and education. Reflection is encouraged in a range of workplaces particularly education and is an essential part of professional practice. Similarly Wharton (2017, cited in Bolton and Delderfield 2018) state reflection enables practitioners to learn from experience and having the ability to reflect is crucial in today’s professions, allowing practitioners to address important questions.
According to (Lindon and Trodd (2016) reflective practice is reinforced to consider why practitioners make one choice rather than another, also thinking about what you do in practice and how you do it. Schon (cited in Bolton and Delderfield 2018) said the process of trial and error and learning from mistakes is artistry. Dewey also supposed doubt and uncertainty is an important element of effective reflection (Bolton and Delderfield, 2018).
Brock (20105) states reflective practice is beneficial for day to day practice to improve on teaching and working with children, to offer quality provision and deliver fun learning experiences for young children. Likewise McGregor and Cartwright (2011) consider reflective practice is important to teacher professional development which should be continual and ongoing. It is a fundamental action within the profession but it is mostly critical in supporting and maintaining professional development in the formative years.
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Where does reflection take place?
Reflection can take place anywhere, being at home, in the workplace, in a school environment, when driving and when shopping and more. It can also takes place when individuals are on their own or in a group (Lindon and Trodd, 2016).
Practitioners reflect on occurrences that take place throughout the day, they learn and develop from these experiences and reflect on how they can improve or enhance these experiences (Rose, 2013).
Reflection will take place during all aspects of everyday life and is part of everyday life from a very young age. Children reflect on how they feel and interact with one another during play activities and classroom tasks. This is encouraged and developed by the practitioners, which in turn, reflect on how they delivered the task at hand (Cavilla, 2017).
Why reflect?
The purpose of practitioners reflecting is to deliver improved quality experiences for the children and their families (Hallet, 2013) and to allow practitioners to reflect on their own judgements and personal actions, and the effectiveness that they may have had on children, colleagues and parents (Bleach, 2014). Lindon and Trodd (2016) state while working with children and their families all practitioners are now expected to reflect on how they work, this develops best practice and the ability to work well with other people. Reflection is key to maintain and create an Early Years setting that is effective and capable of meeting new tasks (Blandford and Knowles, 2013).
Dewey (1910, cited in, McGregor and Cartwright. 2011) recognised that practitioners require three main qualities to be reflective, these being open minded, wholeheartedness and responsibility. These attributes allows practitioners to new thoughts and ideas, develop fresh approaches and be aware of own actions in practice.
According to Dewey (1933) and Hullfish and Smith (1961, cited in Moon, 2013) reflection appears to be related to learning and thinking, and is a tool for purposeful action. Practitioners mainly reflect for a purpose in order to consider something in further detail, using reflection as a tool to better outcomes.
Remember that, in the end reflective practice is about the way professionals work, how they think about it, how they can improve practice and how it can improve outcomes for children and their families in your care Stevenson (2014, cited in, Lindon and Trodd, 2016). 
When does reflection take place?
Suggested by McGregor and Cartwright (2011) reflection can take place in action and on action, Dewey (1910) suggests that practitioners might respond to situations by using both these reflective methods. Reflection on action means practitioners looking back on particular events, their strengths and weaknesses and if the appropriate teaching methods were used, and how you might change it next time (Butler, 1996; Pinsky, Monson, and Irby, 1998, cited in Çimer, Odabaşi Çimer and Sezen Vekli, 2013). Reflection in action is reflecting what is happening while engrossed in a task and reflection before action is reflecting before the lesson takes place. Predicting what may or may not happen (McGregor and Cartwright 2011).
Brock (2015) mentions reflection can happen at any time of the day, especially when using it to inform planning. It is a useful tool to reflect before action, as the teachers will need to use this type of reflection before preparing and teaching a lesson.

Source: Schon model of reflection (no date).
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	Area for further development
	Why?
	How?
	Who/Where?
	When?

	1. Knowledge

To develop my knowledge of working with children with a hearing impairment.

	In my setting there are three children who are profound deaf. As I work with one of the children I would like to further my understanding on the impact of hearing impairment on learners and how to support an inclusive classroom.
	To attend hearing impairment training courses which will help me gain knowledge in this area.

	· Approaching the head teacher to enquire if a professional can attend the school to provide information on children who suffer with a hearing impairment.
· Phone Coleg Sir Gar to see if they deliver evening classes which provide this area of learning to further my development.
	From September - December 2019

	2. Knowledge

To develop my knowledge and support children with delayed speech.

	In my role as a teaching assistant I have always enjoyed working 1-1 with children who attend speech and language sessions with therapists from outside agencies. Eventually I would like to become a speech and language assistant or therapist myself, helping, supporting and working with these children who have delayed speech.
	After graduating from the Early Years Education and Care: Early Years Practitioner Status course I will start searching the internet at the local jobs in and around Carmarthenshire to see if there are any jobs available, in the area of interest I have in becoming a speech assistant or therapist.
	· To put my name down for voluntary work within the NHS to assist the speech therapists when going around different schools visiting different children.
· I will keep looking at the jobs online, once I see a job advertised I will defiantly apply for this. 
	After I have completed my degree in 2020 and before 2023

	3. Skills

To develop my skill and the knowledge I already have with the Welsh Language.


	I understand the Welsh language when other people communicate to me in Welsh, but unfortunately I am not able to speak back to them in Welsh. My daughter attends a Welsh medium school and is a fluent Welsh speaker, so to eventually be able to hold a full conversation with her would mean a lot to myself and my family.
	I would therefore like to develop this skill and attend Welsh lessons. The Welsh Government (no date) aim by 2050 in Wales is to achieve one million Welsh speakers, and I would like to be one of them people.
	· For myself to contact my daughters Welsh school to see if they hold Welsh lessons there to encourage parents to learn the Welsh language.
· Contact the college to enrol myself onto a Welsh course.
	2022

	4. Skills

Sign Language.
	I am level one trained in British Sign Language and would like to develop my knowledge further. 
	I want to do a further course in British Sign Language level two which will help me work with children with hearing difficulties and use sign language in my setting.
	· I will contact Coleg Sir Gar in Llanelli and enquire about enrolling on the level two evening sessions as this is where I completed my level one.
	2025

	5. Values

Wellbeing – having the time to talk with the children.

	Children value their teachers and being able to have time with them to talk about what they did last night or on the weekend make children happy that we take the time to talk to them. This might not always happen as practitioners don’t always have the time for general chit chat as learning and teaching needs to be done.
	Being able to spend quality time with the children and talk to them about anything other than school work is important to children’s well-being. 
	· Making the time and effort to engage with the children and talk to them regarding their worries and concerns. 
· Interacting with the children in a positive manner and taking the time listen.
	Ongoing

	6. Values 

Developing self-confidence. 
	I am a happy and easy going person who gets along with everyone in my setting. In the classroom I would say I am confident when it comes to talking to the children, reading them a book at story time and supporting them with their school work. At times I am quite reserved and I don’t always speak my mind when in staff meetings with my work colleagues.
	I need to learn how to express my feelings and gain more self-confidence. Realizing that it is ok to speak my mind and that people will not judge what I say whether it’s a good or bad point. 
	· For myself to start talking more when in staff meetings, and if something is going wrong to say what I think, or if something is going right to also mention what my thoughts are.
· My line leader in my setting may help me by setting time aside for performance management to set up personal targets in order to develop my self-confidence.
	On going

	7. Skills

To develop my first aid training.




	I am skilled in First Aid as I have had training on it in the past, but my training expired at the start of this year. 
	In order for me to be a skilled practitioner my First Aid training needs refreshing as do my skills because procedures in first aid training may have changed. 
	· The head teacher will help me develop this as she needs to contact the First Aid training company and arrange a date for them to attend the school and re-train the staff who’s First Aid training has run out.
	2020 and annually
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