SJIE4006 Assessment 1
Education without theory risks ‘formulaic and step-by-step approaches to teaching and learning’ according to Aubrey and Riley (2019, p. 2). This approach contradicts many leading educational theorists. There is, however, a plethora of contrasting and comparable theories to consider which offer educators  ‘a greater depth of understanding’ to draw upon, as discussed by Aubrey and Riley (2019, p. 2). There are three main schools of thought that influence education: Behaviourism, Humanism and Constructivism. 
Behaviourism as ‘one of the oldest scientific approaches to studying learning concentrates on observable behaviour’ suggested by Bentham (2002, p. 21). A brief  exemplar of this approach is the application of classical and operant conditioning developed by theorists Pavlov and Skinner respectively. Aubrey and Riley (2019, p. 75) suggest both theorists concur that behaviours ‘were moulded and shaped by their environment’. However, the major difference lay in the response to the stimulus for behaviour, suggesting that Classical Conditioning engenders an associated, naturally occurring response, whilst Operant Conditioning engenders a controlled response whereby the ‘subject has more control over the response’. Notably, Curren (2003, p. 248) reveals that ‘the behaviourist theories of learning evolved in the twentieth century’ whilst Gray and Macblain (2015, p. 47) suggest that ‘aspects of these theories continue to inform classroom practice’. These theoretical approaches can be delivered as classroom behaviour management in the form of reward and sanction or positive and negative reinforcement employed as a stimulus to elicit an appropriate and desired behaviour response. ‘These strategies may include verbal praise… class behaviour charts and/or smiley face stickers’ (Gray and Macblain, p. 47). Additional strategies may include consequences to behaviour such as the loss of playtime for inappropriate or undesirable behaviour.
[bookmark: _Hlk20598167]Contrastingly, humanism ‘is said to be in direct opposition to behaviourism’ reported by Bentham (2002, p. 29), whereby it focuses on unobservable behaviour. It is described as a non- directive, client-centred approach, founded by Carl Rogers (1902-1989). Comparably, Rogers’ client-centred theory resembles the over-arching principle of The Welsh Government White Paper Legislative Proposals for Additional Learning Needs (2014) child-centred pedagogy, stipulating in the summary of proposals that ‘learners’ opinions should always be considered, along with those of their parents’ replicating a client-centred approach.
Finally, Constructivism was ‘The first major challenge to behaviourism’ according to Gray and Macblain (2015, p. 66) and this is the approach that will be explored in more detail, through three influential, constructivist theorists; Piaget, Vygotsky and Dewey. 
Aubrey and Riley (2019, p.3) reveal that ‘The constructivists school of thought argues that learning is not something that can be delivered to students by them passively listening…’ but that learning is achieved when it is ‘…actively constructed by learners’ building on what they already know. Congruent with Watkins (2003, p. 26) who states that ‘learning is an activity of construction, not one of reception’ and further states that learning is ‘handled with others’. Aubrey and Riley (2019, p. 40) reveal that ‘Piaget was one of the first theorists to study how children think and learn’. According to Gray and Macblain (2015, p. 66) Piaget (1896-1980)  arguably ‘provided the first major challenge to behaviourism’ and ‘described the child as a lone scientist’. His theory described learning as being ‘actively created by the learner through interaction with the environment’ and forming their own concepts of the world that they are exploring, referring to the concepts as schemas. (Graf and Birch, 2009, p .4). Bosanquet et al (2016, p. 25) was a useful source in explaining schemas are what the child uses to make sense of the world by making ‘links between known and new ideas’ and that the schemas go through a process of either assimilation or accommodation in order to achieve ‘equilibrium - this being a state whereby the world can be understood through the existing schemas’(Aubrey and Riley, 2019, p.42). Assimilation is ‘when we add new ideas to our schema’ but when the links are more difficult to assimilate and ‘might be more difficult to hold alongside our existing preconceptions…we reorganise our schema to make connections’ which is referred to as accommodation. Piaget’s theory of a child ‘actively constructing their understanding of their environment…’ through the medium of play ‘…particularly when not over directed by adults…’ is akin to the principle of  Foundation Phase, in a school setting. Learning through play and ‘building on their previous learning experiences and knowledge’ through experiential learning, is described in The Welsh Government (2015) Curriculum for Wales Foundation Phase Framework. Similarly, this ‘is a corner stone of the Piagetian approach to early years education’ (Graf and Birch, 2009, p. 4) and was substantiated by The Plowden Report in 1967 and consequently applied to the classroom ‘resulting in a shift from the didactic form of teaching to one which put the child at the centre’ (Aubrey and Riley, 2019, p. 48).  
[bookmark: _GoBack]Social constructivist Vygotsky (1896-1934), like Piaget, ‘agreed that cognitive development proceeds in stages’ revealed by Aubrey and Riley (2019, p. 46). However, Vygotsky maintained that ‘when copying, the child  is able to perform much better when guided by adults… which surpass his or her own capacities’ but is only achievable within the child’s limits. This is referred to as the Zone of Proximal Development (ZPD) described by Vygotsky as ‘the distance between the child’s actual development level…and the level of potential development’, revealed by Palmer et al. (2001, p. 35). The ZPD was further developed by Theorist Jerome Bruner and termed as scaffolding (Aubrey and Riley, 2019). Vygotsky, like Piaget, ‘emphasised the importance of play in a child’s development’ and the child’s interaction with the environment but he also argued that ‘social and cultural processes…were vital for a child to build knowledge’ noted by Aubrey and Riley (2019, p. 58). Furthermore, the cultural tools that can be developed in this process include ‘the most significant of all cultural tools employed by learners...’ which is contested to be language. Language can be acquired and developed and ‘enhanced through interactions with others’ which is the very essence of Vygotsky’s ‘theory of learning through social activity’ (Aubrey and Riley, 2019, p. 57-58). However, Piaget believed that the acquisition of language was ‘driven by the development of thought’ reported by Goepel,  et al. (2014, p. 201). Contrastingly, Vygotsky claimed that language was developed through interaction, claiming ‘that we do not learn in isolation’ (Goepel et. al, 2014, p. 201) contrary to Piaget’s ‘lone scientist’ (Gray and Macblain, 2016, p. 66). Vygotsky’s social constructivism approach in the classroom arguably has a major influence on the acquisition of language through reciprocal discussions, reading, writing and communication with the adult or peer scaffolder.
John Dewey (1859-1952) social constructivist, arguably had a profound impact on education and still does, whereby he challenged the more didactic approach to learning in the late nineteenth century, promoting a learner-centred approach of ‘learning by doing and experimenting, rather than it being a passive experience…’ ‘…He contended that learning should focus on practical life experiences and social interaction’ according to Aubrey and Riley (2019, p. 8). It is pertinent to reveal that Dewey’s ideas, like Piaget, were similarly ‘substantiated by the 1967 Plowden Report’ (Aubrey and Riley, 2019, p. 8). The theories of fellow constructivists Piaget and Vygotsky were akin to Dewey’s idea of  ‘active experience…which allowed pupils to construct connections between experiences’ (Aubrey and Riley, 2019, p.10). Furthermore, Piaget identified with Dewey’s view of the teacher’s role as a facilitator and ‘arranger of the environment’ described by Gray and Macblain (2015, p. 84). Similarly, a correlation could be made with the teacher as a scaffolder in Vygotsky’s ‘zone of proximal development…in which children develop with the assistance of others’ reported by Curren (2003, p. 240) who further asserts that all three theorists unanimously agree that ‘the construction of knowledge is a process involving both physical and intellectual activity’.
[bookmark: _Hlk21034699]Similarities and differences between educational theories have been explored and examined and as revealed by Gray and Macblain (2015) elements of all  theories exist and are employed in present day school settings. Vygotsky’s ZPD is applied in the classroom through the role of the Teaching Assistant (TA) which includes working with individuals or small groups and providing ‘targeted support’ and ‘immediate feedback’ which is the very ethos of scaffolding (Bosanquet, et al., 2016, p. 19). However, it is contended that there is a danger that scaffolding could be detrimental to the child as the adult may ‘undervalue the child’s potential’ or the child could become dependent on the adult, revealed by Aubrey and Riley (2019, p. 62). Gray and Macblain (2015, p. 94) further assert  that the child does not learn alone but requires cultural tools to ‘develop the child’s thinking’. Language has been described as the most influential tool but there are others that impact their social construction such as peers, parents or siblings. Gray and Macblain (2015, p. 97) suggest that ‘It is the interactive reciprocal nature of these relationships that underpins social constructivism’. 
 The Association of Teachers and Lectures concur with the constructivist school of thought that ‘learning is an activity of construction… handled with or in the context of others… not one of reception’ revealed by Watkins, C (2003, p. 26) and further suggest that a learner centred pedagogy can enable self-directed learners to ‘generate their own inquiries, plan how they’ll go about an activity’ and reflect on their own learning (Watkins, C. 2003, p. 24) thus creating autonomous and independent learners. This describes the practice and interdependence of the three main schools of thought in an educational setting. Individually, the three main approaches  of behaviourism, humanism and constructivism are influential but collectively they could be considered far more powerful and effective.
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