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	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
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· Critically assess the impact of abuse upon victims
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· Critically evaluate public perceptions of response policing
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Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
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TASK DESCRIPTION



Students are required to complete the following:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

The term professionalisation is defined as ‘the action or process of giving an occupation, activity or group professional qualities, typically by increasing training or raising qualifications’ (Lexico.com, 2022). The definition defines the factors required for professionalisation in the police service. These factors are professional qualities represented within the national decision model (NDM) governed by the code of ethics which sets and defines the exemplary standards of behaviour for everyone working in policing. The term also refers to increasing training and raising qualifications, such as the policing education qualifications framework (PEQF), these factors must be achieved to create the concept of professionalisation in policing. 

The original concept of professionalisation in policing was conducted when Sir Robert Peel laid out the nine policing principles, which is why he is referred to as the ‘father of modern-day policing’. The principles created qualities for policing, a requirement identified in the term for a professional. Notably, these policing principles remain as crucial and urgent today as they did centuries ago (policing principles, 2022). 

Established by commissioners Colonel Charles Rowan and Sir Richard Mayne who organised new police based on Sir Robert Peel’s ideas to develop ‘General Instructions’ which detailed the structure, methods, and objectives of policing. Similarly identified in the term for a professional, giving action and process of a given occupation furthermore a positive outlook to policing be a professional role (Lenz & Chaires 2007; Rawlings 2002).

The policing principles developed from the principles of public life which are an overview of Lord Nolan’s principles 1995 which outline the ethical standards for those working in the public sector to adhere to. The government website describes the standards (The Seven Principles of Public Life, 2022). 
The code of ethics is at the heart of all modern-day police and decision-making, as the code of ethics recognises that all decisions made must be consistent with policing principles and standards of professional behaviour set out in the code of ethics and contained in the police regulations 2020. 

NDM was introduced in 2012 to assist police officers with decision-making while being consistent with the code of ethics so that a police officer can maintain professional standards contained within the code of ethics. The NDM and code of ethics assist with the concept of professionalisation of the police service, by supporting the actions and processes given to the occupation this increases the training element identified for a professional along with maintaining the highest of qualities and professional standards to increase public confidence. 
However, even with the introduction of NDM police officers have been found still doing wrong and not maintaining professional standards such as the conviction of DCI April Casburn in January 2013 (Bryant and Bryant, n.d.; Code of ethics, 2022; April Casburn, 2022).

Tackling misconduct in the police, the professional standards depts (PSD) and independent office for police conduct (IOPC) conduct investigations into police complaints and the IOPC is independent of the police service which assists with increasing public confidence when police officers are being investigated. 

The college of policing (COP) was founded in 2013 by the police federation to set standards in professional development, including regulations and codes of practice. Further, the remit of COP is to set standards for the Police in training, development, and qualifications. This ensures consistency across police forces in England and Wales, because of this COP assists with maintaining the highest standards to demonstrate the Police as a professional service. COP published a leadership review in 2015 calling for fundamental changes to the working structure and organisation, ten recommendations for changes and challenges had been identified for future policing. Reviewing, planning, and strategies is a key to the development of professional police service (College of Policing, 2022).

Increasing training or raising qualifications is an important aspect when discussing professionalisation. In 2016 Policing education qualifications framework (PEQF) was introduced by COP as a part of the National policing curriculum (NPC). This led to the PEQF 2020 making major changes to the new police constables, Professor Robin Bryant and Sarah Bryant identified that there was ‘little if any accreditation of prior learning’(Bryant and Bryant, n.d.) and that now police constables are required to already have a degree level six qualification or to be working towards one through the Police constable degree apprenticeship program. This provides a positive outlook when raising the requirement for qualifications to join the police service and only assists with a police officer being in a professional role (Bryant and Bryant, n.d.).

However, police forces such as Kent police have adopted recently a more traditional route of becoming a police officer under the initial police learning and development programme (IPLDP). The IPLDP allows the recruitment of new police constables who have achieved level three education standards compared to policing apprenticeship program which requires level six to be achieved by the end of the probation period.  IPLDP works by ‘on the job’ training and working alongside experienced police officers as well as classroom-based learning but you will not receive ‘an accredited qualification’. In short, if you’re not increasing the academic level this is against the idea of the professionalisation of the police force (IPLDP, 2022).

On the other hand, policing vision 2025 sets out a plan for policing over the next ten years. The 2025 vision aims to support education and professional development frameworks to assist with being ‘a profession with a more representative workforce that will align the right skills powers and experience to meet challenging requirements’ (2025 vision, 2022).

In conclusion, the concept of professionalisation of the police service is very much evident when you consider the term professional. The code of ethics being developed from the policing principles and stands of professional behaviour outlines professional qualities. COP and NDM help the police service be aligned in their actions and processes notably maintaining a higher standard. COP and PEQF increase the training and education levels in the police service which is in line with education levels across other public services that are viewed as professional roles. In addition of the 2025 vision for the policing service supporting the requirements for professional frameworks along with the development of the police service over the years can only suggest that the professionalisation of the police service is no longer a concept. 
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1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
· Digital Policing (Internet related crime / Digital evidence retrieval).  



This essay will be evaluating the role of police in digital policing, the intricates of cybercrime related to internet crime and digital evidence retrieval. 

The digital age, also known as the information age, was the start of the personal computer use and streamlining of information as we know it now (Denning, 2022). With access to online banking, shopping and browsing the internet it is almost certain that the world has gone digital. While there are many advancements in technology 79% of citizens want digital interaction instead of or in addition to face-to-face, 82% of citizens say digital tools help improve police services and 88% of citizens say digital technology helps beat crime. While these advances in technology have great benefits for societies cybercrime has increased along with the digital evidence this is likely to continue to increase (UWTSD Moodle 2021/22; Digital policing, 2022).

It is evident with the advancements in technology that there is a significant growth in cybercrime (Digital policing, 2022). The national crime agency identifies five of the most common methods that cybercriminals use to seek to exploit human or security vulnerabilities in order to steal passwords, data or money directly. These methods aren’t used just to exploit the average human and businesses, which shows the importance of digital policing to assist in preventing and catching cybercriminals (Nationalcrimeagency, 2022). 

Internet-related crimes are reported to Action fraud, the information is passed to the Police to investigate. In the year ending 2021 as a result of reports, it is identified that the top two cybercrimes in the UK are Hacking, and computer viruses including malware and spyware.  Financially 9.6 million pounds were reported in losses from over thirty thousand reports to Action fraud ending the year 2021 less than half of all the reports are disseminated to the police to either pursue or protect with only 2% ending with Judicial outcomes. The impacts that are caused to the victims of cybercrime alone and the low 2% of judicial outcomes show the required role of police digital policing to achieve better results (Actionfraud, 2022; Policing vision 2025, 2022). 

Police vision 2025 outlines how digital policing will help make it easier for the police and public to communicate with each other, how digital investigations and intelligence will improve making better use of digital evidence and how the transfer all information with the criminal justice system digitally (Policing vision 2025, 2022). The DPP (Digital policing portfolio) is a national delivery organisation that is created to support the evolution of policing as a part of police vision 2025. There is one main area of DPP which is DII (Digital intelligence and investigation) this will ensure the specialist capability when responding to cyber-crime, developing and maintaining the capabilities in the digital environment. DII also looks to increase the knowledge and skills of response officers to address digital crime. So that police forces can be more effective when preventing and investigating digital crime and better ways to handle digital evidence so that there are greater judicial outcomes and better education on preventing internet-related crime.  (Digital policing, 2022). 

The increase of electronic and digital technology that is readily available to the public for personal use such as mobile phones or security use such as CCTV or storage such as cloud or local storage of information. These digital technologies increase the volume of data that could be available to police officers when investigating an incident. CCTV is a passive data generator these are automated systems that gather data that is not connected to a criminal investigation but can be accessed by investigators to find information to assist with different types of policing incidents (College of Policing, 2022). 
Digital evidence retrieval is how the police obtain data so that investigators can find the information to either assist or negate the policing incident that they are investigating. Depending on the digital evidence retrieval you as an investigator would allocate the retrieval to a person or department. In relation to communication data, a single point of contact (SPOC) is used to effectively cooperate between law enforcement, security and intelligence agencies in order to create an application for the information required by the investigator. Notably, this process can be time-consuming, and the application must be authorised by a senior officer who is independent of the investigation. However, the investigatory powers act 2016 holds the responsibility of the acquisition of the communications data to the SPOC (Fieldfisher, 2022; College of Policing, 2022). 

There are three departments the Cybercrime unit, digital forensics unit (DFU) and digital media investigators (DMI) that utilise special investigators that are responsible for the examination of all digital devices, this can include devices such as mobile phones, digital storage devices to even vehicle telematics. However, there are constraints in place when it comes to the seizure and packaging of digital devices, Bryant, 2021 observed the requirement to seek advice from the DFU and to ensure that four principles of digital evidence are adhered to for good practice, this indicates the lack of knowledge of responding officers regarding digital devices (Bryant, 2021).  Notably, the policing vision 2025 addresses the lack of knowledge of internet-related crime and the increasing abundance of digital evidence under the challenges of digital policing which makes the requirement to increase resources for DFU and DMI (Policing vision 2025, 2022).  

DMI is commonly required by the BCU when mobile phone downloads are required from a suspect or victim of a crime. The officer in charge of the case will identify the enquires that are worth pursuing on the device to the investigator, this is completed via an application that must be authorised by an inspector to abide by the data protection act 2018. Then the DMI can download the device and provide the information relevant to the request. Both the application and download process can be time-consuming as this has to be completed by a specialist, sometimes this can affect a case as you can be up against the custody clock for a suspect, and the evidence from the device may be crucial to the investigation (College of Policing, 2022; Ico.org.uk
, 2020).

To conclude the digital age has shaped the role of police in digital policing and the police are a requirement. It is evident that police officers currently lack knowledge and rely on departments when assistance is required, in the gathering of evidence for internet-related crimes and digital evidence retrieval. The time constraints of applications and authorisations to compile with legislation and Pace 1984. However, policing Vision 2025 implies that the police service is aware of the challenges faced and aims to combat them.
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1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how the information contributes to the ‘tasking and coordinating’ process and how information and intelligence are communicated. 


Regarding the difference between information and intelligence Labs 2022 states ‘Information relates to raw, unverified and unevaluated data gathered from numerous sources, while, intelligence refers to processed, evaluated and perspective-driven data that is gathered from trusted sources’ (Labs, 2022). This essay evaluates the methods the police use to gather information and intelligence. How the information contributes toward the tasking and coordinating of the process and how that information and intelligence are communicated. 

Information that can be collected by police may result in a specific need for it to be recorded and or used, this is covered by the regulation of investigatory powers act 2000 (RIPA 2000) (Regulation of Investigatory Powers Act 2000, 2022). 

The information is collected by police in one of three ways, the first way is routine collection this method is used as a part of routine policing, such as responding to incidents, arrests even stop and searches. The information collected should only be relevant to the policing purpose only, this assists police officer in complying with legal requirements regarding the data held (Met police, 2022). 

The second method of collection of information is tasked information, this type of information can have various sources such as Internal and external databases, Covert human intelligence sources (CHIS) and CCTV (UWTSD Moodle 2021/22, 2022). 

Volunteered information is the third method of collecting information in the police, which is usually collected by members of the public, community contacts or partner agencies. This information can be received at any time but not obtained. This method does have its advantages as the information has either been passed by the member of the public or community contact because they have had enough of instance or seen something alarming. Also, partner agencies have policies to contact the police in certain situations including reporting a crime (College of Policing, 2022; Moodle 2021/22, 2022). 

Depending on the type of intelligence needed, several strategies for gathering it are used. Many other types of data sources, including communications data, forensic intelligence tools, community intelligence, and CHIS, can be used to gather intelligence. Plans for gathering intelligence should be revised often in order to manage the information collection effectively and identify gaps, additional prospective sources, and potential access issues. Justify the actions that will be employed to gather the information's proportionality and need. The Investigatory Powers Commissioner's Office (IPCO) independently examines each technique utilised and approved (IPCO, 2022).





The national intelligence model (NIM) is required to be implemented in all police forces across England and Wales, the NIM assists with the key priorities of policing, determined by intelligence.  It is important to note that the NIM is not the same as intelligence-led policing (ILP) as the ILP is focused on the concern of combating and countering crime and the NIM focuses on key priorities of policing. Further, NIM is referred to as a business model it is utilised by local community safety partners and the national crime agency which illustrated that the model is effective to establish key priorities in a few working environments (Policechiefmagazine.org. 2022; BSC policing network, 2022).
The NIM consists of three levels that correspond to specified levels of crime with level one in relation to local crime managed by the local BCU. Level two is more force-wide and regional crime activity that does require additional resources. Level three is related to the most serious and organised crime that could potentially affect nationally.  The classification of the level of crime is important mainly for the resourcing that each level would require, regardless of the level, assessed intelligence informs operational decision-making following the same principles that are laid out in the NIM (Bryant and Bryant, 2021; BSC policing network, 2022). 

The tasking and coordination process is one of many stages in the NIM considered the heart of the business model and is conducted at any of the three levels of crime, at this stage the strategic tasking and coordination group (strategic T&CG) will consist of a meeting. The meeting’s objective is to kick off a control plan that will identify intelligence requirements and set the agenda for preventive, intelligence and enforcement priorities every six months. It is vital to highlight that the meeting does not select the operational techniques to be used but rather keeps track of the priorities identified (Bryant and Bryant, 2021). 

The second category of the meeting is the tactical T&CG which occurs every two weeks at the local BCU between senior supervisory officers and support staff from the local area, they apply a planned response to the control strategy, review its progress and make changes to the plan if required. However, compared to the strategic T&CG the tactical T&CG can call on other agencies to assist with tactical decisions and generally does not require a wide range of senior staff to present the tactical T&CG meetings. The daily management meeting (DMM) integral part of the T&C process it links the tactical T&CG to the day-to-day business of the policing also considering the incidents over the day before and after. The DMM normal includes senior operational members of staff local to the BCU who then will fast-track decisions within the T&C process (College of Policing. 2022; Bryant and Bryant, 2021).

In conclusion, it is important to understand the difference between information and intelligence. The methods that police use to gather information and intelligence are very well documented and categorised so that police service can establish the method that has been used also the source of the information and intelligence at the same time while complying with legislation when applying such gathering methods.  The NIM is a well-renowned model evidently as it is used with partner agencies but without the tasking and coordinating the process to provide priorities, important decisions and actions could be missed showing the NIM’s importance in policing.
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1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 

This essay will assess police strategies for handling incidents involving public safety, considering the effects of victim abuse, the influence of individual attitudes and values on the course of the investigation, and the relationship between serious and organised crime groups and public safety concerns.

Public protection incidents are managed by the police service using a few strategies available to them. Multi-Agency public protection arrangement (MAPPA) was affirmed under sections 325 to 327B of the criminal justice act 2003. MAPPA was created to safeguard the public, particularly crime victims, against dangerous criminals who may commit violent, sexual, or other crimes. Criminal justice organisations and other organisations are required to collaborate with these criminals. (College of Policing. 2022)

The MAPPA structure requires the lead agency to identify which category between one and three the offender qualifies, in turn, will structure the level of management required for the offender along with a risk management plan in accordance with the national guidance (College of Policing. 2022).  

The goal of MAPPA is to control the danger posed by offenders so that the community can control that risk. It may therefore be used to an inmate's advantage and is a key tool. For instance, given that the MAPPA provisions offer a chance to control offenders' risk in the community, any further agreements made because of MAPPA meetings may assist a case for the release of an inmate owing to the additional provisions/support that MAPPA has offered. However, there are worries that the provisions are not always applied consistently, making some offenders subject to more difficult obligations than others who may pose an equal level of risk. Additionally, the process is not transparent, so offenders frequently are unaware of what was said, why they were placed in a particular category, or why they were determined to pose a particular level of risk (Hine Solicitors, 2022).

The criminal justice joint inspection (CJJI) conducted an inspection on MAPPA, and the overall findings had been positive that the implementation of MAPPA was working. However, there are areas in which the national guidance which sets out the way that MAPPA is to operate was not being followed. The lead agency should be identified when there is an eligible offender for the strategy to be used in most cases it was found that MAPPA meetings were being used to pass information between agencies and keep them updated rather than having a lead agency that would promote a more coordinated approach to the management of each offender. Nevertheless, it is noted that it did not impact the way in which cases had been managed. CJJI also indicated that a MAPPA rarely produced a risk management plan, most of the cases had been managed by a range of restrictive interventions with no question of there their necessity, indicating What would happen to the offender when monitoring ended was not a priority for the offender managers or MAPPA, despite this recommendation for changes to had been made because of the inspection’s findings (Justiceinspectorates.gov.uk. 2022; GOV.UK, 2022).

The second public protection strategy is a multi-agency risk assessment conference (MARAC) like MAPPA a meeting is conducted by several partner agencies to share information on domestic abuse cases that are deemed to be high risk but coordinated by local police forces. The meeting connects the victim, their kids, and the offender to the right services by combining current risk information with a thorough assessment of the victim's requirements. MARAC is only accessible to victims of domestic abuse and only anyone aged 16 and over can be referred, however, 97% of respondents said their MARAC is "extremely effective" or "pretty good" at improving the lives and outcomes of domestic violence victims (Assets.publishing.service.gov.uk. 2022). MARAC wants to spread knowledge to improve the well-being, health and safety of victims and their children. The main priority is to protect the adult victim, but it will also establish connections with pertinent organisations and services to protect minors and control the behaviour of the offender. At the centre of a MARAC is that while no one organisation or person can have a complete understanding of a victim's life, everyone may have information that is essential to ensuring their safety (West Midlands Police, 2022).

A victim is defined under the victim’s code ‘A person who has suffered harm, including physical, mental or emotional harm or economic loss which was directly caused by a criminal offence’ (Cps.gov.uk. 2022).

To illustrate the impact on victims of crime and abuse, the consideration of long-term impacts such as anxiety, depression, flashbacks, and even behavioural changes requires an assessment of the risk to the victim and to establish their needs. The bodies that have a particular role within MAPPA can help also help identify information-sharing agreements to support multi-agency cooperation (Bryant and Bryant, 2021; Moodle.uwtsd.ac.uk. 2022) 

Serious and organised crime groups are involved in the most harmful serious and organised crimes. These crimes are a serious threat to our national security costing more than 24 billion each year, threatening the borders of the country and having a corrosive impact on our communities (Cps.gov.uk. 2022). Public protection issues arise when OCG perpetrators will exploit victims who are vulnerable which undoes all the work that the public protection strategies and serious and organised crime strategy (SOC) provide. The SOC strategy is a framework that consists of the four P’s, prevent, pursue, protect, and prepare. In the same way that MAPPA and MARAC work this framework is aimed more than just a victim but a collective of people, to stop people becoming victims or repeat victims (Worcestershire.moderngov.co.uk. 2022). 
 
To summarize, it is evident that public protection strategies and partner agencies are required and are working to show a 97% success rate when people apply themselves to the support and safeguarding that is provided. Victims and their vulnerabilities must be managed so that serious and organised crime groups do not have a chance to exploit the victims into criminal activity and the SOC strategy must be promoted to raise awareness of the four Ps to stop repeat victimisation. 

Word count 1004
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 



Notes 

Evidence-based 
Evidence-based policing (EBP) means that the best available evidence is used to inform and challenge policing policies, practices and decisions. 

EBP approach 
-Best scientific evidence 
-Clinical experience 
-Patent values 


EBP and the Maryland scale. 

EBP constraints, the tension between slight tension between what works and what matters. 

ATLAS MODEL Ask test adapt learn 


Criminology and Crime Prevention 
Models of Policing 

Crime prevention 

Crime initiatives 

Crime prevention strategies


Sociology and criminology crime theories – Rat, broken window, defensible space theory, crime pattern theory
 

EMMIE 


Criminal Justice 

The British criminal justice system 

Preventing and understanding reoffending 

Police collaboration 




-Crime prevention theories  
































	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.




image1.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




