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Part 2 Reflection Paper
Quality in education is described to us by (UNICEF, 2000) as children having the right to quality education through safe environments with adequate facilities and resources, practitioners who are trained to use a child centred approach through skilful assessment techniques and outcomes that link to education goals and having a positive role in society. (UNESCO, 2018) supports this statement also citing the importance of the teaching force, equipment and development of appropriate skills in the delivery of a quality education. 
Quality could be seen as hard to define as discussed by (Moss, 2016) quality was talked of being a choice that was adopted based on assumptions, values or beliefs. (Ward, 2022) supported this stance on quality stating that it meant different things for different people, for him an educator combing expertise and capabilities effectively for the benefits and care of students was important in delivering quality but also, he realised for students it may mean excitement in the curriculum with opportunities for experiences and engaging with staff. 
Quality and improvement are continuous and should be addressed constantly at settings to best provide for all children and their families. To be able to provide high quality care settings must work together, engage with families, understand pedagogy and development and deliver quality teaching to create, maintain and improve provision (Foundation Years, no date). This thought is supported by (Birth to 5 Matters, no date) who state children who experience continuous quality improvement have improved outcomes from effective pedagogy, experience personal learning and support and have the foundations to build successful futures whilst having their family as part of their learning journey. 
In a paper (Measuring and Improving Quality in Early Childhood Environments Report on the International Consultation, 2014) it was noted that quality in early childcare settings was essential for learning and protecting children’s rights, eight areas were identified in measuring quality. They were environment and setting, family and community engagement, personnel including training, interactions, structural support, inclusiveness, curriculum and health and hygiene. By providing quality settings practitioners are supporting the United Nations Rights of the Child Act (UNICEF, 1989) article 28 the right to an education and article 29 goals of education, acknowledging that parents view as well as children contribute to quality provision through successful relationships and communication. 
The importance of children accessing high quality provision and settings is supported by (Welsh Government, 2023) who talk of various skills, socialisation, playing and concentration all being acquired through quality care which in the future leads on to children’s ability to learn and participate throughout their life. Care of a high quality is important for all children to grow and learn but can be especially important for children who may come from disadvantaged backgrounds (Harding, 2017). In support of the previous statement (Local Government Association, 2023) noted high quality provision can have a positive impact on all children, especially those whose backgrounds may be disadvantaged, improving their immediate developmental skills and outcomes over a longer period of time.
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SSTEW - Sustained Shared Thinking and Emotional Well-being scale and ECERS - Early Childhood Environment Rating Scale
It was noted by (Sylva et al., 2004) in The Effective Provision of Pre-School Education (EPPE) Project that quality practices in child care included warm relationships with children, having trained teachers, sustained shared thinking and educational and social development complimenting each other to provide all around progress for children. The SSTEW scale as explained to us by (Melhuish and Gardiner, 2021) focuses on interactions of quality between practitioners and children, assessing across five areas, building trust, confidence and independence, supporting and extending language and communication, supporting emotional wellbeing, supporting learning and critical thinking and assessing learning and language. The ECERS tool also aims to provide quality care through basic needs such as health and safety, opportunities to experience learning through various stimulations and forming relationships with children, parents and the community (Introduction to the Early Childhood Environment Rating Scale (ECERS), no date). The ECERS six subsections are space and furnishings, personal care routines, language and literacy, learning activities, interaction and program structure. So, whilst differing in aspects with SSTEW who look at quality interactions that support children’s learning and development (Birth to Seven Matters, no date) there is a staff/child interaction sub section within ECERS (Early Childhood Environment Rating Scale®, Third Edition | Environment Rating Scales®, no date) indicating some correlation between the two.
These two forms of quality assessment are similar in format (Brodie, 2015) suggesting this may make it easier for practitioners to use and understand. This may prove effective as it is suggested by (Kingston and Siraj, 2015) that using these two tools together can help improve the quality and enhance the setting for the children when combined, although it was noted that as the SSTEW scale is slightly more complex improvements may be more challenging to implement than improvements needed from the ECERS score. Supporting the notion that these tools are similar (Hoare, no date) tells us that the SSTEW scale builds on ECERS, looking at pedagogy within the setting and adults’ roles with quality interactions insinuating that knowledge of practice and child development are needed. (Nutbrown, 2012) found that the system for childcare qualifications did not provide practitioners with the skills to provide high quality care for children. This finding by Nutbrown could affect the performance of settings when undertaking both SSTEW and ECERS assessments. To improve in this area of quality settings should adhere to the (National Minimum Standards for Regulated Childcare for children up to the age of 12 years, 2016) which states that staff should have the appropriate skills, qualifications and experience to do their job.
An advantage to using the SSTEW scale alongside the ECERS system is that it can be used by practitioners to self-evaluate and make improvements to assess areas and provide a broader picture of what a high-quality setting should look like in regard to quality pedagogy and practice (Siraj-Blatchford, Kingston and Melhuish, 2015). This research suggests that practitioners can use these tool kits of assessment to upskill and improve practice to create higher quality settings for children to thrive in. (Howard et al., 2018) supports this suggesting that the potential to inform practice using the SSTEW scale needs further investigation as it provides the opportunity for in service learning. With regards to staff and quality at settings it may not be as simple as using SSTEW to inform practice, (Waters and Mcdonald, 2020) explored the factors of staff engagement in professional learning, noting that some had a natural ability to understand pedagogic skill and build on action that was required, whilst others did not understand or have the same conviction to change or see a need to. In regards to staffing and quality a paper by (Sakai et al., 2003) found flaws to the ECERS tool kit and its inability to successfully be able to measure the quality and skill levels of staff and the effect this could have on the children and their development. The skill of practitioners to deliver and undertake the use of these tools was noted by (Melhuish, 2016) as needing childcare workers who were skilled and highly knowledgeable when conducting sustained shared thinking.
An advantage to the SSTEW scale according to (Knowsley Early Years’ Service, no date) is that it goes beyond short observations and concentrates on the sessions as a whole to assess practitioner effectiveness. This suggests that assessors get a more well-rounded view of the setting and what it and the practitioners can offer to children to provide quality care. Meanwhile (Clifford, Reszka and Rossbach, no date) spoke of in their paper how the ECERS system had a strict approach to scoring with less freedom based off the statements provided. Based on this they might not be able to gather sufficient evidence to correctly assign scores. And as noted by (Ishimine and Tayler, 2013) there are limitations to observations relating to quality with regards to staff and practice that can be undertaken within the three-hour period. 
To improve the provision that these tool kits assess we can look at possible disadvantages that may hinder quality. (Douglass, 2019) defined leadership as influencing change within shared practice to achieve the organisations goal. Leadership can play an important part to the quality at a setting and if not of a high standard can impact the scores and results of ECERS or SSTEW scales. Commitment to collaboration from leaders can improve quality through giving practitioners trusting working environments where positive communication is key to supporting a positive working atmosphere (Quality improvement and leadership – Birth To 5 Matters, no date). This idea of a positive working environment and the quality provided by staff is supported by (O’Sullivan, 2015) who tells us good leadership is effective and critical to a settings success through leading development and change whilst listening to and including staff in decisions regarding the setting and its practices. Effective leaders aim to grow their team to ensure its success in providing quality through sharing their knowledge and experience providing reason and theory to support their expertise (Victoria, 2018). Although leaders support of their staff is imperative to quality care at settings (Popovich, 2016) discussed the need for leaders to have the opportunity for them to express concerns and potential solutions within the field, despite the fact that 65% had little experience in the area of leading a setting. This could mean for a setting to develop and become one of high quality should the leaders themselves be provided with training. (Davis, 2014) supports this need for professionals who may already lead to engage in further Continuous Professional Development CPD, as she noted that practitioners who engaged with the Early Years Practitioner status program EYPS demonstrated a confidence and greater awareness of the role that can help improve the quality within the early years. 
As practitioners the information gathered from these tools should be understood and used to boost quality of practice that children and their families receive, whilst also continually driving forward to improve. From a study conducted (Mclaughlin et al., no date) professionals were encouraged to use the SSTEW and ECERS data to develop action plans in areas that needed targeting, with data and feedback being used positively to influence change. It was found by (Sirja et al, 2018) in the Fostering Effective Early Learning (FEEL) report that professional development that was strong and provided motivation enhanced the work force making it more stable and knowledgeable and thus improved SSTEW and ECERS scores which in turn helped to drive the quality at the settings forward. It was also noted that quality settings using forms of monitoring such as the SSTEW tool kit supported CPD and changes to practice making it more effective. The use of ECERS in bringing positive changes to practitioner attitudes was also noted by (bc campus, no date) who found settings continued to use the rating scales to maintain quality.
These SSTEW and ECERS scales use the principals of reflective practice through high expectations and engaging relationships (Australian Government, 2024). As we are told by (Early Childhood Play, Learning and Care: Reflective Practice Toolkit 2, no date) reflective practice and the improvement of quality must be an ongoing approach to ensure high quality care for children through finding out what we need to improve or what we do well, thinking about how it will benefit the children, making plans and who will help to implement them and getting things done and measuring the impact. These reflective practices can help to support us in continuously improving the quality of care measured by the tool kits used. ECERS places emphasis on the quality of the environment and how to drive that area forward but with the ECERS extension it provided the opportunity to explore a more cognitive approach based off newer curriculum ideas (Setodji, Schaack and Le, 2018). This can be used to support the implementation of the new curriculum with quality in mind, with many who have used the tools aware of what settings will need to flourish. 
Both of these tools aim to improve the quality of care and experiences children and families receive whilst at settings. In many ways they are similar (Siraj, 2019) stating that they follow the same structure. (Kruty et al., 2021) found that both were able to measure quality within settings effectively as well as supporting environments to nurture children’s wellbeing to enable them to develop. 
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