Abigail Thomas (1800558)
An individual reflective response to the Professional Teaching Experience

Within this assignment, I will be discussing the progress made on my first Professional Teaching experience (PTE1). It is important to reflect on progress made to see how you have improved and the plans that need to be put in place to move forward. Through reflecting on my PTE1, I was able to create my next targets for future lessons and teaching experiences. It is essential as a teacher, to reflect on the pedagogy but also, to reflect on the learning because if the learning outcomes has not been met, then the teaching style or method needs to be adapted to suit all needs of the learners. This relates to the Qualified Teacher Status (QTS) standard S3.2.1 that talks about using the learners progress to improve the teacher’s planning and teaching (Education Wales, 2009). After each lesson I taught, I was expected to complete a reflection form using the Assisted Reflective Conclusions (ARC) model (Appendix 1). I would reflect on what went well and focus on what I could do next time to improve my planning and teaching. This linked similarly to Gibbs’ reflective cycle (figure 1) below, where there are six cycles to follow and it aids you to give a detailed reflection on an experience (Dye, 2011, p.230). After completing ARCs and end of week reviews, I am pleased to see that I have gained a good mutual relationship with the children build on mutual respect and I have become more authoritative and improved my classroom management skills. I know all of the learner’s names and they have looked up to me as an adult and someone they can trust. 

Figure 1
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At the beginning of PTE1, I was feeling nervous about how I would cope but also excited for the start of a new experience. It had me thinking, this could be my future career ahead or I would realise quickly that this is not the path for me. I was very unsettled when I arrived at the school after being informed that the mentor I was supposed to have was on sick and would not be back until the following week. This started to panic me because I did not know what I was supposed to be doing, I did not have much experience in a Key Stage Two (KS2) class but reflecting on the situation and the realisation that there was no other solution to the issue, I did all that I could to get involved with the children whilst the supply teacher was leading the lessons. I made the decision to focus on the QTS standard S1.2 and to spend some time developing the learner’s trust and building professional relationships moving forward (Education Wales, 2009). Professional values are essential in the role of a teacher for many reasons but mainly because you are being chosen to give learners an education and it is your responsibility that they achieve their success criteria at the end of the year to move forward. You must be able to reflect on the learners and recognise any additional needs that need to be met within the learning; you need to help put plans in to place to give the learners the best opportunities in education that suit them. Reflecting back on my first week, through spending time and getting to know the learners,  I noticed that some learners had additional needs and if I had not spent time getting to know them then I never would have noticed because as harsh as it is, they become ‘socially invisible’ (Grigg, 2015, p.306) and keep themselves quiet so the disruptive or louder learners seek all of the attention. I addressed my target by sitting on the tables with the learners and asking them questions to see what they enjoyed and disliked; I had a look through their books to see what they had been learning and how each learner performs with different work or subjects. 

My next step forward was to begin thinking of activities and planning lessons that I could use with the learners to move them forward with their learning. I linked this to the QTS standards S3.1.2 where it states that we “use these teaching and learning objectives to plan lessons, and sequences of lessons, showing how they will assess learners’ knowledge, skills and understanding.” (Education Wales, 2009). Looking through their books gave me an insight into their topics and where they needed to move forward. I decided to choose this target because after conversation with my mentor, I knew that I was going to be teaching the lower ability for a series of mathematics lessons and it was important that I had all of my planning ready (Appendix 2). I began by going onto the Programme of Study for Mathematics and having a look at what would be coming next in the element of managing money (Welsh Government, 2015). This allowed me to continue with their topic supporting Vygotsky’s Zone of Proximal Development. He believed in social constructivism and that learning happens by giving the learners the scaffolding they need to build on their prior knowledge and move forward with their learning. This is the role of a teacher and the way most learning happens in schools (McLeod,2012). However, Piaget did not agree with this and although he agreed that knowledge and intelligence does not come naturally, and it occurs when you are put into different environments; he looked more at the mental schema and believed that there were stages that the learners went through and that they learnt only specific categories at certain ages (McLeod, 2018). 

At the end of my second week I had experience with teaching groups, I had noted my areas for improvement and the skills needed for the following week. After feedback form my mentor, I began with classroom management, QTS standard S3.3.9 which states “They set high expectations for learners’ behaviour and establish a clear framework for classroom discipline to anticipate and manage learners’ behaviour constructively…” because this was an area that I struggled with in the second week. I found it hard to get all the learner’s attention and I was using bad English such as “right then guys” to get their attention. I addressed this target by introducing a clapping method which the learners would respond to and if I did not have everyone’s attention then I would wait in silence. Through practising this continuously throughout the week, by the end of week three my mentor was thoroughly impressed with how far I had come (Appendix 3). It is important to have classroom and behaviour management strategies because it gives you more control of the class and more structure to the lesson. New behaviour strategies need to be brought in around the same time you use an old strategy and this links to Pavlov’s ‘law of temporal contiguity’. Through his investigation with dogs, he found that if you introduce the conditional stimuli soon after the unconditional stimuli then there will be a high chance that it will stick and the learner will remember it and react (McLeod, 2018). Through planning and delivering the lessons, I was able to develop my knowledge and understanding, QTS standard S2, and progress through the curriculum learning as I went along. I was understanding that the curriculum was there for guidelines and that you could adapt your lesson to fit the needs of the learns, as long as it related to the curriculum documents. When planning alongside the curriculum documents, I found that the learners enjoyed being given the topic and them making the decision of how they would like to learn about it. Child-centred learning is a key element within schools to ensure learners are enjoying their work and continuing to be intrigued. Relating to the Montessori theory where they believe that it is essential for learning to be hands on, self-directed, collaborative play (David, 2016). With the children being active and learning using their senses, there is a higher chance that the children will remember the skills that they have used because they will be putting them into practise. This is similar to Bruner’s constructivism, similar to Vygotsky where he believes learners should actively learn by building on the previous knowledge. I related my lesson plans back to this and it is the reason why I created a lot of practical lessons using the outdoors, classroom space and resources available. This is supported by the Welsh Assembly Government document which states “The purpose of play/active learning is that it motivates, stimulates and supports children in their development of skills, concepts, language acquisition/communication skills and concentration.” (Welsh Assembly Government, 2016). 

Moving forward onto my next PTE, I feel that PTE1 went very well and I was pleased with the improvements I had made in the three weeks. I believe I worked hard towards the targets I set myself and was not afraid to discuss with my mentor how I could move forward or what I could do differently to achieve better results. One of the main targets that I will set myself for PTE2 is assessment for learning. Under the QTS standard S3.2.2 because I can think on my feet and assess the learners work (Appendix 4) but I need to start giving constructive feedback out during the lesson and demonstrating examples of good work to the class. During PTE2, I will pit stop the class more often, reading out and showing them good examples of work. I will continue to assess their work and learning using RAG (Red, Amber and Green) and always give a reason when I am praising one of the learners. It is important that I assess the learners as they work to spot any issues or difficulties and to see how they are coping with the work. 
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