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Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.

Within this essay, a critical analysis of an article published by Allan B.I Bernardo and Marianne Jennifer M. Gaerlan in 2011 will take place. The article focused on reviewing and reflecting the teaching of English as a second language, particularly on the benefits and limitations of teaching in English to Non-Native English Students. The authors considered various theories and studies related to bilingual learners who are learning English as a second or foreign language and the findings with be considered within this essay. The authors both have extensive experience in the field of psychology, Gaerlan specialises in English and applied linguistics’ and Bernardo is a well-respected cognitive and educational psychologist and is well known within the psychology field for his research into sociolinguistic aspects. The writer will also consider how the findings of the article may relate to the teaching of Welsh as a Second language in the English-medium Sector in Wales. 
Bilingualism is a difficult term to define as it is often misconstrued as it is interpreted in many ways. Oestreicher (1974) considered bilingualism to be a complete mastery of two different language, whereas Haugen (1953:7) considers in to be when a learner can “first produce complete meaningful utterances in the other language”. These definitions are considerably contrasting which highlight the point further that it is difficult define what bilingualism means and it is often down to personal interpretation. 
 Historically, bilingualism has been viewed in a negative manner as the ability to speak more than one language was viewed as a burden rather than a positive attribute. Saer (1924:52) highlighted that English-speaking children within rural areas pf Wales, were found to show a greater level of superiority compared to bilingual children in the same area. The competence of using one language firstly seemed to lack therefor the basic use of both languages meant children were disadvantages as it was not valued. However, these views are dated and Garcia (2009:5) highlights this further by stating that bilingualism in education is the only ways to educate learners in the 21st century. Support for the use of the mother tongue can be found within UNESCO (1953:11) where it is suggested that “the best medium for teaching a child is his mother tongue…Educationally, he learns more quickly through it than through an unfamiliar linguistic medium.” This is evidence of research completed in 1953, which considering we are now in the year 2019 it can be considered very much outdated. Although the researcher may well have evidence to further this point, it is reasonable to assume that modern bilingualism holds more value and benefits to society now than it would have done in 1953.
Jones (2013) talks about a method called the ‘Bilingual method’(BM) which focuses on the use of the mother tongue to aid language acquisition. This is done so by instructing learners in their L2 language and then further explaining the meaning of what they are being taught into their mother tongue (L1). The next stage in this process is once the learners have adequately learned and practiced the information in their L2, they are then instructed the meaning of the same information in their mother tongue, this means that learners are expected to then provide the equivalents in their foreign language. 
The aim of the article was to explore various learning experiences of students within the Philippine education system. The language instruction was mostly taught to learners through the medium of English, despite the fact that their first language (L1) was Filipino and their Second language (L2) would have been English. The effectiveness of using English as the main language during language acquisition was considered by the authors and two perspectives were emphasised as being prominent throughout the learning process. These perspectives were the psycholinguistic perspective and the sociolinguistic perspective. These contrasting perspectives looked at different behaviours that’s were associated with each and looked at certain processes the learners go through to acquire the language. The article suggests that more than one approach is apparent in the effectiveness of English as a Second language (ESL) and the author highlights the need for inclusion of such approaches in teaching of ESL for good practice. One prominent theme within the article is the notion that psycholinguistic processes are influential in how a person responds to a second language. The suggestion that such processes contribute to the learning of a second language is supported within the article where evidence from the authors research showed that the psycholinguistic approach was noticeable during mathematical problem-solving tasks, the authors found that the learners benefitted from the different phases of problem solving as they involved different stages on “cognitive processing components” which meant that the mathematic wasn’t viewed by the learners as being one specific achievement, but as interlinking cognitive processes, (Bernardo and Gaerlan,2011). 
The learners need to experience various cognitive processes in order to absorb the language they are being taught. The use of Scaffolding can be used to support such processes and using content  that the learners have learnt foremost as a base and then building upon this with more linguistically challenging language can be effective as the language practitioner is able to support each new stage,(Tobutt and Hood,2015). Scaffolding aids the language learning as it helps the current level of the students learning, be moved on by moving it up a level according to the learner’s capability. The means that the practitioner can move the learning on according to the learner’s ability, (Vygotsky,1962). However, the use of this is temporary as it should only be used to aid with understanding of content and support is then removed when the learners can independently complete the same tasks, (Baker,2006).
The research within the article found that the certain cognitive processes were affected differently to others despite the fact that all the processes involved were delivered through the medium of English rather than their mother tongue of Filipino (Bernardo and Gaerlan,2011). The bilingual learners were found to largely perform better in mathematic word problems which were written in their mother tongue of Filipino compared to learners who had been taught the same information but in English. 
Sociolinguistic themes are identified within the article and evidence was presented to support the idea that social factors hold a bearing on the participants ability to learn English as a second language. Other aspects of bilingual learners’ experiences were considered during the research and it was apparent that there were contributing factors that affected their ability to take in the language. Bandura (1994) showed within his social learning theory that the modelling of learning behaviours is effective for learners and means that they are more likely to retain and transfer their knowledge.
One Sociolinguistic aspect raised by the author was how the instruction of the language is applied during the learning process. Bernardo and Gaerlan (2011) identified that learners were able to rely on their teachers as a basis for ‘good practice’ of English and demonstrated the ability to switch between their L1 and L2 language of Filipino and English.  Those learning Welsh as a second language find good practice of the Welsh language to be beneficial to their learning, the influence of the teacher is a key part of their acquisition of the language they are learning. The employment of specialist teacher may be an approach to take in ensuring all teaching staff have the same level of competence. Cummins (2001, cited in Jones, 2013) argues that the use of specialist teachers enables all teachers to receive the support that allows them to make “academic content comprehensible to L2 students”. However, Welsh Government (2013) reported on the increasing lack of specialist language teachers in schools, it was highlighted that there are growing numbers of teachers who are simply just able to speak Welsh but have not been trained to equip them with the required language acquisition skills to effectively teach the Welsh language.  Despite the evident need for more language specialists there is not sufficient funds budgeted to schools in Wales to account for these issues. Furthermore, the Welsh Government recommended in the same report that there is an urgent need for guidance and training to improve language teaching methods and non-specialist teachers should be at the forefront of these improvements. Estyn (2013) also found that Welsh as a second language demonstrates less good practice compared to other subjects. Despite the lack of funding, and evident issues with consistency of language teachers in Wales, there are schemes in place for teachers to improve their Language competence. For example, Sabbatical schemes are courses are available within the English-medium sector to practitioners who are able to attend such courses for periods from 5-12 weeks to enhance their Welsh-language skills. Sabbatical courses are free of charge and are provided and funded by the Welsh Government.
A further Sociolinguistic theme raised by the authors was the social aspect of bilingualism and the effect that bilingual families have on the children’s education. The authors found that ‘majority of students within the research were positively influenced by their in the learning of English’. This is likely to not be the same within English-medium schools in Wales. The writer has personally witnessed the lack of family engagement with the Welsh language during PTE where in a setting several parents were unhappy with the amount of Welsh used within homework. The Welsh used was at a foundation phase standard, but there seemed to be a general consensus that parents didn’t feel confident enough to aid their children with such phrases. Estyn, (2018:28) found that generally pupils are not practicing their Welsh language skulls enough outside of the classroom and certainly not in social setting. 
Donaldson (2015) found during his review of the curriculum in Wales that whilst the Welsh language standards are strong in Welsh-medium schools, there is much less progression in English-medium schools in comparison. Particularly within the foundation phase in the English medium sector, children were found during the review to show progression and held a positive attitude to speaking and learning Welsh, however this attitude was not carried into key stage two and beyond. Families are not competent in the language nor do they value it as being of important to their children education. Davies (2013, cited in Donaldson, 2015:59) emphasised the notion that learning of Welsh as a Second language is ‘a very tedious experience’ for a great number of young people. Davies (2013) further explored this by stating that there is a disregard for the subject of Welsh language and young people do not see it as relevant or of value to them.  Despite the clear lack of social engagement of the Welsh language, there are goals and procedures being set in place by the Welsh Government to improve this and engage learners, families and the wider communities alike. The Well-being of Future Generations in Wales Bill (2015) envisions a number of long-term goals for Wales which are set to create “cohesive communities, vibrant cultures and a thriving Welsh Language. 
The Filipino students within the article viewed learning English as being beneficial to them and ‘market-driven’ schools use English as aid children in bilingualism which will benefit them in further education and everyday life.  In further support for social engagement, The successful futures report detailed recommendations on the provisions for the Welsh language to be implemented in the new curriculum. One particular aspect raised is the recommendation that the language has a sense of value attached to it, this will be very beneficial as it will ensure consistency throughout all agencies. Parents, teachers, children and the wider community will see the value that the language could have on the jobs market and it will ensure learners are aware of the importance it can have on the Welsh Culture going forward. The review also highlights that the cognitive benefits that bilingualism is suggested to have may be attractive to learners when learning the language, Donaldson (2015). Children and parents alike do not accept the language fully and there is a growing need for the confidence of children to be raised both within the school setting and real-life experiences and activities. Additionally, The ‘one language for all’ review committee found during their research for the Welsh Government  that there needs to be a significant change to improving the Welsh Second language provisions to allow learners to utilise the language outside the classroom and emphasis need to be placed on the credibility of the language and how it can be beneficial in future employment and within their communities.
In conclusion, The article also highlights the lack of progression for Filipinos in their L2 language within their wider communities and there is evidence to suggest this is the same within the English-medium sector of Wales, there is no engagement with the Welsh language from schools to the communities and further and this has and will be addressed in further policies in Wales. There needs to be reform to the value of the Welsh language, not just in schools but further accreditation of Welsh as a second language needs to be made to highlight the importance and benefits of speaking Welsh. 
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