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Introduction- What is transition?
The purpose of this handbook is to provide support and guidance to all Early Years practitioners who are involved in the transitional process that supports children and their families. Throughout the document, it will provide advice and information about how everyone involved can deal with these new changes effectively, keeping the child at the center at all times.  

A child’s life can be very busy, even more so as they start to grow up and begin the different stages of their lives. Change is inevitable, however, learning about a child’s development can help us to understand how children acknowledge transition. 

When a child starts school for the first time, this change can be seen as normal to everyone else, however it is a milestone event for young children that can have a definite effect on their development. However much this can be an exciting change for a child to experience, which will provide new and challenging opportunities, it can also become a time of uncertainty as they need to get used to their new surroundings and daily procedures (Early Years Matters, 2018). Research highlights, that many children who first begin school experience a big culture shock (Brostrom, S 2007). Any change to a child’s life is something that will take time to get used to (Dunlop and Fabian, 2007, p.4). Bronfenbrenner (1979) interprets a child starting school as an environmental transition. A child’s immediate setting is with their family and a school setting is their second enriching connection. This necessitates adjustments in order to bring out a child’s identity, relationships and character.

For smooth transitions to come into action within the Early Years, it must depend on the commitment from all professionals to advance positive communication links. It is important that young children experience consistency when transitioning between settings. There must be a shared approach from everyone who is involved in the child’s life (Oxfordshire County Council, 2017). 



 

The Role of the Adult- How can adults help to facilitate positive transitions?
The role of the adult is crucial when ensuring that transitions run smoothly. 
To begin with, it is important that each key person that is already involved with the child provides a summary statement about the individual in preparation for their transition. A child moving from a nursery setting would need this provided to the keyworker in the child’s new reception class. This should indicate the level that the child is working at and any particular interests or needs that the child has. If the child has any additional needs, then the transition process will need a more precise plan put into place. The keyworker in reception may have to communicate with multi agency professionals in order to provide the most effective care for the individual.
All practitioners should ensure that children feel secure, included and valued. No child should feel excluded or disadvantaged. Article 5 of the United Nations Convention on the Rights of the Child states that all parents and carers must provide guidance and direction as the child grows up so that their rights can be fully enjoyed. This must be carried out in a process that recognises the child’s growing limitation to making their own choices (UNICEF, no date). 
It is important for parents, carers and other professionals to work together to ensure that the transition process is effective and consistent. Significant adults must act responsibly to enable children to achieve their full potential. By adults embracing this, children can be fully supported.  Children benefit from having a secure base and all practitioners involved with children must have a very good understanding of the child’s life. 
An early years setting represents a culture which is created by children, practitioners, parents and other professionals. Children develop at different rates, so the relationships children form constructs all the stages of their development. The more positive the relationship, the better the child’s development will be. 
For any parent it can be a difficult time when leaving their child in the care of someone else. Therefore, effective communication is crucial as it enables the parent to be involved in the child’s learning and to know what the child has been doing during their day. It is a chance for any concerns to be addressed and they can seek advice from the practitioner if needed (Early Years Careers, 2018). For example, during the transition of children beginning reception, the child may be upset coming to school in the morning and leaving their parent. This can make them anxious and withdrawn. Especially if the child has never been to nursery which is common in some cases. The practitioner and the parent need to communicate in order to make the child feel at ease. Practitioners should make every effort at the end of the school day to pass on any information that is relevant. 
  The role of the keyworker during transition is very important. The ability to build a close relationship is essential so that children feel connected which can help them to develop a sense of belonging. Children need a lot of reassurance and comfort from adults, even more so when experiencing change. When a child starts school, they are separated from their main caregiver and are in a position where they need to build new relationships with unfamiliar adults (Early Childhood Learning & Knowledge Centre, 2018). The keyworker needs to respond consistently to a child’s needs in order for them to build a trusting relationship. The keyworker’s role is to be a familiar figure who acts as a point of contact for parents. It is important that a positive relationship is built with the parents as well as the child. Records of development need to be shared with all adults involved in the child’s life (Early Years Matters, 2018). 
Observing children is such an important part of the keyworkers role as it supports the understanding of what they are able to do, what they are interested in and what they already know. (Smidt, 2015, p.11) writes about a book called ‘Dibs in Search of Self’ written by a theorist called Virginia Axline. She followed the progress of a 5-year-old boy named Dibs who was described by his school setting as being ‘defective’. She observed him during play and started to understand his likes, dislikes, abilities, fears and dreams. Axline was trained to closely observe children who displayed signs of behaviour that was described as ‘strange’ or ‘unacceptable’. Throughout her book she explained that by observing the child through play, she was able to understand what frightened him and what caused him to be such a nervous child. During one of the sessions, Dibs was playing with a toy soldier. He called the soldier ‘Papa’ and kept knocking him down to the floor. 
It is important for practitioners to plan activities that children are interested in to further their development and to observe them when doing so. Observations capture a child’s abilities and talents. Observing what children choose to do highlights what their interests are and who and what they enjoy playing with. This produces the adult with reliable information that is needed to gain an overall understanding about the child. It can help to accurately plan a child’s next steps to learning. Discussing this with all adults involved with the child can provide a starting point for a holistic approach to ensure that the child is always central to what is being planned for their development (Early Years Matters, 2018). 

The Needs of the Child- How can new experiences be dealt with?
Every child is unique, and it is vital that this is recognised. During transitions, children can be sensitive especially those with additional learning needs. The child’s experiences must be consistent, and they need to include all aspects of a child’s holistic development. 
A child’s response and strategies they use to cope with transition are regularly associated with their development stage. When a child is adjusting to a new environment, they will show signs of strong emotions. These may include distress, fear or excitement. Children may express these emotions by kicking, crying or rolling on the floor (Early Childhood Learning & Knowledge Centre, 2018). 
By using a developmental approach, this can offer extensive leverage to understand the different types of behaviour that a child demonstrates during transitions (Sroufe, 1995, p.3). 
A child’s right to play is fundamental for their development. Article 31 of the UNCRC states that all children have the right to have fun in any way that they want to. They should be able to participate in cultural activities that are inclusive (Children and Young People’s Commissioner Scotland 2018).
McLeod (2018) provides useful information about Erik Erikson’s theory. His theory is about the psychosocial development which is highlighted by eight important stages. During each stage, the individual experiences a situation that could have either a positive or negative affect on their personality development. He explains that if each stage of an individual's life is completed correctly, then this will result in a healthy personality which is able to solve later issues or problems in their life. However, if a stage in an individual's life is completed unsuccessfully, then this can result in an unhealthier sense of self. 
Below is a diagram of the eight stages of development in Erikson’s theory. 

[image: ]














(Source: The Psychology Notes Headquarter, No date)
By the time a child begins reception they will be 4 years old. Based on this diagram, the children will be at stage three, where they experience ‘Initiative vs. Guilt’. Bee (1992) describes this time as being when a young child displays signs of different actions and behaviours that adults may describe as being aggressive. 
McLeod (2018) explains that during this time, children experience more interaction regularly with the other children in their class. The most important stage in this is play as it gives the children chances to explore their interpersonal skills through creating activities. Children will start to make up their own games and join in activities with others. If children are given this opportunity, then they will feel secure when mixing with other individuals and will be able to make their own decisions. However, if the child is regularly criticized or controlled then they can develop a sense of guilt. This could lead to them feeling like a nuisance to others and it can cause them to lack self-initiative. 
Kolar (2018) suggests that young children must be given the chance to make their own choices and act upon them. It is essential that in the classroom, children are able to initiate their own activities. If they are unable to do this then they will be associating self-directed behaviour as a punishment. A segment of a child’s day must be available for children to choose their own activities freely. Children need to be encouraged to take risks and without the opportunity to do this they will become frustrated by activities in a sense where they feel that they are completing them poorly. Practitioners must accept mistakes that children make when trying out new activities on their own. If they break something or make a mess then the adult must show the child how to fix, correct or clean it instead of punishing them. By doing this, young children will feel confident in attempting new activities on their own. 
During transitions, children need to be well supported through any difficulties and challenges that they may face. They need to feel that you believe in them and that in return, they can believe in you. If a child experiences early trauma then this can result in an unhealthy form of flexibility which can have an impact on a child’s brain development. A child may become frightened, distrustful and ambivalent. It is expected for children to show some of these behaviours when experiencing any transition, but certain individuals may display this behaviour more intensely and for a much longer period. (Goldschmied and Jackson, 1994) explain that a child may not understand why they are at school. Their only explanation is that they have been left by their primary caregiver who they are totally dependent on. This can result in them experiencing very high levels of anxiety. 
(O’Connor, 2018, p.2) explores John Bowlby’s attachment theory about how a child’s early experiences can affect their long-term well-being in their later life as an adult. A child needs to feel safe, secure and protected and this is how an attachment bond is formed. Children pick up responses from adults that trigger their brains and to do this effectively, they need to have the people who are closest to them right by their side. Even when they are babies, they are always active at ensuring that they are getting the attention they need. When a child is seeking attention, they want to attract the behaviour of their caregivers. This can produce a brain chemical called oxytocin which can reduce stress. Children need to rely on the response from adults to help soothe their stress and to send positive messages to their brain by engaging in positive experiences to incorporate a feeling of security.  A child who is securely attached, feels that they are loved, and this is all down to the response from the adults they have around them. Children remember times when they feel scared or insecure and they keep a memory of the adults in their life who make the situation better for them. This helps them to deal with the times when they feel upset or angry because they put trust in the adult to help them feel better again. These are important feelings that help the child to take risks and to want to explore the world around them because they know that they have someone there who cares. This is a relationship that is built on love and sensitivity that will help a child to build their self-confidence. Practitioners can support this by;
· Being good role models for healthy relationships.
· Give the child opportunity to mix with the other children to improve their social skills.
· Interact often with students to monitor their interactions. 


Partnerships- How can strong relationships be developed?
(Margetts, K, 2004) declares that the performance and quality of the transitional process all depends on the communication and team work between all the people involved with the child. 
As mentioned previously, the keyworker will develop a strong relationship with the child and their family. In return the family must also feel like they have a strong relationship with the child’s keyworker. A child’s family will feel like they are also going through the transition themselves. They will feel sad and anxious just like the child, so it is vital that the practitioner regularly communicates with them to ensure that they feel secure. This can be done through regular meetings, a home school book, information packs about the classroom and the new school setting. This will create a positive relationship so that the children and parents can both feel comfortable and at ease during the transition. 
If the child has additional learning needs or there is an involvement from social services, then the transition process will need even more care and attention. Working with multi-agencies can provide a very particular contribution to support an individual and their family to help with the improvement of a child’s life outcomes (Every Child Matters, 2005). Depending on a child’s personal circumstances, a practitioner may need to work in partnership with professionals such as; Social Services, Medical Experts, Mental Health Services or possibly the Police. 
If a practitioner is concerned about a child’s development progress, then there are several professionals that can also offer their support. Practitioners can communicate with multi- agencies such as the Educational Psychologist, School Nurse and Speech and Language Therapist. The keyworker would arrange a meeting with one of these outside professionals depending on the child’s individual needs, they would then come into the school setting and assess the child. Following on from this, they are then able to feedback to the keyworker about their observation and put an action plan in place to support the child’s needs. The parents of the child are always informed in every step taken and are always present during the meetings. The child is always kept at the center of every decision that is made. 
It is essential that the school develops strong partnerships with the child’s family and other professionals to ensure that the child has an easy transition.
 
Interventions- What activities are there to support?
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Erikson's Stages of Psychosocial Development

18 months -3 years Autonomy vs. Shame & Doubt
3-5years Initiative vs. Guilt
5-13years Industry vs. Inferiority
1321 years Identity vs. Role Confusion
21-39years Intimacy vs. Isolation
40-65 years Generativity vs. Stagnation
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