1903366
Behaviour is how a child conducts themselves. It is their actions and reactions in response to everyday surroundings and situations. Challenging behaviour is used when behaviour interferes with a child’s everyday life. Self-regulation, using understanding language and social skills are vital when developing behaviour.

‘It is 2,300 years since Socrates’ stated, even if we understand human anatomy, we do not know the causes of human behaviours.’ (Leslie, 1996, pg1). However, further research states ‘human actions can be caused by psychological states, and biological processes.’ Schult and Wellman, (1997). ‘Freud’s psychoanalytic theory of personality argues that human behaviour is the result of interactions among three parts of the mind: the id, ego, and superego.’ Cherry, (2019). The ID is the component of personality, this aspect is unconscious and includes simple behaviours. The ego develops from the ID and ensures that requirements can be voiced in an acceptable manner. The superego includes information about situations that are unacceptable such as forbidden behaviour that lead to consequences. According to McLeod, (2018), ‘The superego can make a person feel guilty if rules are not followed. When there is conflict between the id and superego, the ego must mediate this conflict. The ego can deploy various defence mechanisms to prevent it from becoming overwhelmed by anxiety.’ 

An article by the BBC, (2008) stated ‘Nearly half of England's teachers think pupil behaviour has deteriorated in in the past five years’. However, results from a survey carried out by (Teaching and Development Agency for Schools, 2010, pg 9), found that ‘67% of NQT’s rated very good or good on establishing and maintaining of a good standard of behaviour in the classrooms.’ Tom Bennett, an independent review of behaviour in schools stated:
The way students behave in school is strongly correlated with their eventual outcomes. When behaviour in general improves throughout a school the impact is that students achieve more academically and socially, time is reclaimed for better and more learning and staff satisfaction improves. (Bennett, 2017, pg 6).

There are many factors that may influence the behaviour of a child, such as internal and external factors. Internal factors include; disabilities, illnesses and additional learning needs.
For instance, a child with dyslexia may find it difficult to process everyday learning and to keep up with the children in their class. This may result in the child feeling isolated, which may turn to disruptive behaviour as a way of getting attention but also to distract others from their work resulting in them all being at the same pace. From experience I have witnessed a child that was unable to cope with the work that was set for him due to his dyslexia, he began to be disruptive within the class, shouting out and making noises. The child was taken out and spoken to. He was embarrassed of not being able to do the work and didn’t want to ask for help in front of his peers. As a professional, we should understand that children are different. Work should be set to suit the child, pushing his ability but not to the point of failure. However, children with dyslexia often see things more holistically. It is said that, “It’s as if people with dyslexia tend to use a wide-angle lens to take in the world, while others tend to use a telephoto, each is best at revealing different kinds of detail.” The Systems Link, (2020). When given the chance children with dyslexia can thrive on activities such as problem solving. This gives their confidence a boost which in turn has a positive effect on behaviour.
 Another internal factor that may influence a child’s behaviour is having dyspraxia. Dyspraxia (DCD) is an impairment in fine and gross motor. They may also bump into objects and drop objects often.  The National Health Service, (2020) states ‘Children with DCD can also have other problems such as behaviour issues, often stemming from frustration with their symptoms.’ Children may find it hard to understand the lesson and difficult to communicate with their peers in the classroom and outside on the playground. A child with DCD may have trouble with throwing, catching, running and jumping. This may result in disruptive behaviour as they feel isolated and frequently anxious.

There are various external factors that can influence a child’s behaviour such as; socioeconomic background, education and family environment. 
A child’s home life may affect their behaviour. There are various family backgrounds a child may come from, one child may grow up with a large number of family members around them and become sociable and outgoing, whereas another child may come from a small family and prefer to stay in smaller groups rather than venture out. However, there may be situations when the family is larger, this could cause a child to act out to gain attention due to it being given elsewhere within the family.  The child’s family are their first and most enduring educators, ‘research shows it is vital for family engagement with their child as it improves student’s achievement and improves behaviour.’ Garcia, L and Thornton, O. (2014). Children from an unstable home can demonstrate poorer behaviour. Research discovered ‘Children experiencing instability demonstrate worse academic outcomes than their residentially-stable peers, such as lower vocabulary skills, behaviour issues and increased high school drop-out rates.’ Sandstrom, H and Huerta S. (2013).

Another factor is the socioeconomic background. A study led by (Propper and Rigg, 2007) found that ‘children of parents in the lowest occupational groups is around 8% more likely to have behavioural problems than one in the highest social class.’ From observation, a child would often show negative behaviour around certain times. When asked about his repeated behaviour, he explained that he was worried about his mother being unable to afford the rent. This could cause so much disruption and uncertainty to a child’s behaviour. On the other hand, research has shown that children that have come from positive socioeconomic background’s ‘experience better school results, better behaviour and longer healthier lives.’ Neubourg (2017). Educational settings may also have an effect on behaviour. If children are overstimulated or understimulated, this may have a knock-on effect on their behaviour. Children may become overwhelmed by overstimulation such as, too many children, loud noises or chaos, as a result they may act out. Similar could be said for under stimulation, this may cause children to become bored resulting in negative behaviour. 

An additional influence on behaviour may be their level of self-esteem and their concept of themselves. Maslow’s (1954) hierarchy of needs suggests that unmet needs may explain why children display difficult behaviour. Maslow’s theory shows insight about motivations behind difficult behaviours. Some children may not meet certain needs, resulting in difficult behaviour while seeking for what they have missed. For example, children who have not had food or water are focused at the most basic physiological needs. In some instances, external and internal factors may merge together. This can be seen by, children who has come from a stable home with food and water are a lot closer to meeting their higher needs and realising their self-actualization resulting in positive behaviour. However, children that have come from an unstable home, with no food or water have not yet met their physiological needs which may result in difficult behaviour through annoyance. 

There are numerous strategies in place when dealing with challenging and positive behaviour in an educational setting. For instance, a child in class often sits quietly and calmly doing her work, however sometimes she will become disruptive and frustrate others. Beginning to fight with other pupils, ignore requests or just become impolite. Through observations we have found methods in which we can control the negative behaviour.  Every morning the child will come into class and fill out a chart of what is expected of her throughout the day and the reward she will receive when completed. This is a visual for the child to work towards something new every day. When we see the child starting to become disruptive, making noises, throwing small objects or annoying their peers we remind her about the reward and discuss it, this often distracts her and deescalates the situation. If the child did not gain her reward, we would discuss why and what she could do differently the next day to receive it, this was her punishment. ‘According to Skinner (1904), punishment is the application of an adverse outcome that decreases or weakens the behaviour it follows.’ Cherry (2019). However, situations where behaviour escalates, the child would be taken out and given a time out. Once calm, a discussion would be had, and correct consequences were put in place. 

[bookmark: _GoBack]Strategies are put in place for positive behaviour for reinforcement. A reward system called ‘Dojo’ is in place, children will earn points through good behaviour and work in order to gain a treat at the end of each week, they would also be praised in a special assembly by the headteacher. Positive reinforcement is likely to increase the reoccurrence of that behaviour due to children seeing others gaining rewards. Theory based on Pavlov’s observations, Watson proposed that ‘Everything from speech to emotional responses was simply patterns of stimulus and response.’ McLeod,(2018). This can be seen in the setting, if a child is disruptive, we would praise the individual next to the child that is behaving well. This often resolves the situation quickly, the individual being disruptive does not receive the attention they were hoping. Seeing positive behaviour being rewarded, they settle down. All behaviour can be maintained, changed or shaped by the consequence of the behaviour. 

In conclusion, there are many factors which influence children’s behaviour and ways we can support them. Although children can inherit negative characteristics, it is vital for us as professionals to encourage and maintain positive behaviour by different approaches and provide an appropriate environment which the children can learn and develop their behaviour and shape them into responsible people.
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