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Section 1
‘Play is creativity, it is abandon. It is risk, collaboration, interpretation and reinterpretation. It’s meaning is infinite.’ (Bottril, 2018)
Play is an important part of children’s development. Children can explore own emotions and learn about the world all around through different experiences that promote play. Play is a vital part of development that children value in regard to own learning. Children are able to learn about self-worth and how others behave socially. Children as well as adults should value play as it can enhance learning in all aspects of development such as physical and emotional. Play encourages children to think and participate in decision making. (Welsh Government, 2022)
Children learn at best when participating in play and experiences that fuel own interest, using imagination and exploring own curiosity when engaging in play. Real life experiences will allow children to create links from play to increase own skills and knowledge and also, ask questions to show expansion on curiosity and add to own learning. (Welsh Government, 2022)
Physical play can ensure that children stay active in order to increase agility as well as stamina and co-ordination. Physical play can involve running or riding a bike which will also ensure that a child will have a good range of physical fitness throughout. Children can also develop social skills and self-discipline whilst playing with others which can allow individuals to explore own feelings in depth and also how to express those feelings. (Welsh Government, 2022)
The United Convention on the Rights of the Child (UNCRC) is a convention that includes 54 articles that explain children’s rights. Article 31 of the UNCRC that all children have the right to engage in play and leisure as well as rest and given the opportunity to participate in any cultural arts. Children also have the right to rest. (UNICEF, 2019)
The Foundation Phase is an early years curriculum for Wales that involves play. This early years document supports planning for play with a purpose as well as learning through play. Children learn through play daily and practitioners should implement every opportunity for play as much as possible for children whilst attending settings. The Foundation Phase emphasises how important a child’s learning environment is and how it plays a big part in the learning and development of young people. (Welsh Government, 2022)
Provision within educational settings need to be focused around children and should be holistic. Practitioners should ensure that involvement is active in settings especially when these interactions with children promote questions that are open and shared thinking. The amount of child led activities and adult led activities need to be balanced, most children will continue to learn at best when playing with other children and not with adults. Children learn whilst playing and interacting with the world and people around so it is essential to promote this style of active learning to increase and broaden children’s development. Practitioners need to ensure a well planned curriculum in order to promote active learning for children. (Welsh Government, 2022)
Children may also take part in imaginative play which plays a part in a child’s development. A child can be given an opportunity to use pretend play which can enhance own learning and well being. Imaginative play can encourage children to discover different problem solving skills and create opportunities for practitioners to get involved in play. (Therapy Focus, ND)
Holistic Play
Hollistic play aims to support all aspects of development in children. This type of play has many areas such as spiritual and emotional processes, listening culture as well as exploring different places for play so that children are given many opportunities to play and explore inside and outside of the setting. (Moyles, 2011)
Children may participate in play cues that can prompt the practitioner to get involved in many types of play. Individuals may use verbal cues to ask practitioners to play and participate in activities alongside. Some types of body language such as staring and making eye contact may also be a play cue and can alert the practitioner that engagement is what is desired. There may be times where children will mimic or copy how the practitioner or teacher acts during class or time within the setting such as filling out a register and sitting on the teacher’s chair. However, there may be certain times that adults may break the play cycle for any reason. Adulteration can occur and practitioners may feel the urge to join in with play alongside the children, want to improve the play experience and try and educate the children further. (Sturrock, G., Else, P., 1988)
Different types of play interventions can occur during the day such as being invited into play or resolving a conflict during play. Practitioners can be a resource during play such as being asked to hold something for the child which can also be an invitation for the adult to join in play. (Sturrock, G., Else, P., 1988)
Section 2
Self directed play is freely chosen, natural and child led. This type of play allows children to engage in own decision making and promote independence. Self directed play has no specific goal and can boost own self esteem in children, it will also encourage children to explore more and will be confident to do so whilst being independent. 
Self directed play can also encourage continuous decision making for children as it allows individuals to use initiative and make decisions independently throughout. By participating in self directed play, children are able to receive a sense of freedom whilst exploring own limits, this can also boost self esteem which will allow the child to feel more confident in every day life. Practitioners should observe and make any notes whilst letting the child lead play with others or independently. Self directed play has no specific goal and the child should be allowed to take control and decide what happens next. 
Successful elements of self directed play can include children who are more independent and confident to explore the world. Practitioners are also able to extend play when necessary to ensure that children can learn for longer periods of time whilst playing with other children. 
The Play Cycle is often used by practitioners and professionals within early years environments and is a way of representing a child’s process of play. This cycle involves many cues which are seen as an invite to another person such as an adult to get involved within play. Many practitioners will keep an eye out for these specific cues before getting involved as self directed play should be encouraged as much as possible with as little adulteration as possible in order to enhance active learning. Involvement may push the child to annihilation of play which is where the child will stop and move on which will break the play cycle. (Sturrock, G., Else, P., 1988) 
Play is a central objective within early years teaching and education. Children are seen to play better independently or when it is applied to a task in the classroom or setting. Play cues are frequently used within play and the learning environment. However, if there is an adult present then children may be seen as less likely to engage in play as an approach to a task and may act differently as there is an adult presence. The study that Howard and McInnes (2013) conducted consisted of child and adult interactions in early years environments in order to explore and discover ways that children use this form of play cue. 
Many studies that have been conducted in the past have implied that children use a different amount of cues when playing within own learning environments and settings to learn the difference between activities that are based on playing and the ones that are not. These cues can be seen as many different types and all may determine whether an activity is more play based or not and adult presence will play a big part in this decision. (Howard. J, McInnes. K, 2013)
The role of a practitioner in early years settings are seen as being a vital part of enhancing and permitting development in children and young people. Effective learning in early years setting is shown through practitioners taking on a number of different roles such as being a role model as well as supporting and encouraging young people whilst learning through play. (Howard. J, McInnes. K, 2013)
Section 3
The Foundation Phase includes 7 areas of learning which are to include Knowledge and Understanding of the World, Mathematics, Literacy and Language, Physical, Welsh Development, Arts and Personal and Social Development. These areas give practitioners a hollistic insight to child development and give children the opportunity to learn about a range of subjects and information needed for everyday life. Planning for these areas should most definitely be play based so children can experience and have the opportunity to learn by doing and learning through play. (Welsh Government, 2017)
The Foundation Phase focuses on enhanced and continuous provision within the child’s learning environment. Enhanced provision includes the additional activities and ideas that practitioners create for students that produce extra challenges for children. Observation plays a key role in gathering information for both continuous and enhanced provision. These observations will allow practitioners to source key themes and activities that children will find useful and will contribute to enhanced provision in settings. These provisions allow professionals to use classrooms to create extra material in order to provide new opportunities for children to learn about new topics. (Welsh Government, 2017)
The Foundation Phase framework has an observation tool which is referred to as the Foundation Phase Profile and it has been created to link with any assessments that may be also health related that have been executed by other professionals and can also act as a guide to identify any special needs that a child may have or any delay that is occurring developmentally in a child’s life. This way of assessing will ensure that children have the correct amount of support and will receive the help that is necessary. (Welsh Government, 2017)
All of the assessments that are collected as part of the child’s profile will be able to give relevant and practical information based on the child’s needs that can be used within transition to schools, settings and along the child’s developmental stages. This Foundation Phase profile is readily available and involves observing the children and then assessing the individual needs, targets are set to acknowledge where children are in the developmental stages and where individuals should be progressing along to. It is a consistent way of observing and assessing as many different settings and schools use it in Wales. It aims to focus on the child and view needs holistically so that practitioners can continuously support children throughout attending schools and settings. (Welsh Government, 2017)
The Foundation Phase Profile is made up of a handbook which creates help and guidance on how to use the profile and all of the information that supports each skill ladder. A record form which is a part of the profile which is optional for users, it was created for practitioners who prefer not to use computer technology and would rather have a written form of detailed evidence to support children’s progress and development. (Welsh Government, 2017)
There are two types of Foundation Phase Profile assessments one being a full assessment and the other is a compact version. 
The compact version is for younger children which only has 4 areas to consider which are personal and social development, language, literacy and communication skills, mathematics, well being and cultural diversity and physical development whereas the full Foundation Phase Profile assessments include 7 areas of learning that need to be explored. (Welsh Government, 2017)
The compact version of the Foundation Phase Profile creates a small part of the child’s development before the official baseline assessment. By producing a compact version for younger children, this will allow the practitioner to create a singular outcome for the child for each of the areas of learning within each profile. (Welsh Government, 2017)
The Full profile assessment creates an insight on a child’s development using all of the skills that are in the Foundation Phase profile which creates a hollistic view of children’s development. This assessment can enable the practitioner to again create an outcome for each Area of Learning which will link to the compact profile which will highlight any changes or improvements. (Welsh Government, 2017)
When children and young people join a new school or setting it can be a difficult time for both parents and children and it is vital that children’s needs are taken into consideration whilst assessments are carried out. The Foundation Phase Profile keeps record of a child’s progress in settings during time through the Foundation Phase in schools, this is normally from nursery class through to Year 2 before entering Key Stage 2. Both the Compact and Full Profile’s results can be used to compare a child’s progress as both are based on the exact same scale of outcomes for the child. (Welsh Government, 2017)
Section 4
Observation is vital in childcare practice and needs to be at the centre of most activities that children participate in. By observing children, it will allow practitioners to discover a child’s interests and dislikes which will allow the practitioner to plan for new activities. Observations can allow professionals to analyse a child’s behaviours based on what is seen and heard through observing. Different observations can be planned or created around a specific nature and can be over a certain period of time or on the spot and unprompted. Observations can outline a child’s new thoughts and fascinations which can prompt practitioners to plan new experiences and opportunities for play where children can explore. (Welsh Government, 2022)
Observation and assessment during the early years framework can ensure that children have the best opportunities for play and experiences whether this is at a setting, school or at home. It is beneficial when children’s needs are identified as early as possible in order for children to receive the best care and identify any extra support that is needed as early on as possible. (Howard and Mcinnes, 2013)
Friedrich Froebel believed that when children learn, it is done by making a link between different subject areas such as mathematics, arts and humanitarian subjects. Froebel discovered this when making observations of children alone and playing and interacting with others and also believed that taking part in observations was important in order to view how a child is developing own learning and also encouraged parents to do so with children and babies. (Froebel Trust, ND)
Froebel learned that play is important especially in regards to child development. Practitioners and adults should make observations in order to learn more about the child such as how thinking progresses, what sort of interests the child may have and how settings may be able to provide extra support that is needed for the child’s individual needs. It is essential that adults make observations of children as help and guidance is most successful after observations have been made based on children’s play. (Froebel Trust, ND)
An observation that is successful should include information based on how children act and what the child says during the observation. This shows the practitioner how the child may be progressing in a holistic way and should also discover any concerns that may be generated. By making these observations of children, practitioners should be able to make decisions and take action such as changing the child’s learning environment if necessary in order to further learning. (Bruce 1987:65)
Observation is important in child practice and should be embedded in practitioners knowledge of child development and that children need to be at the centre of all observations and planning. By observing children, it allows the professional to explore what helps to engage children and young people. Successful observations allow practitioners to analyse information that is gathered from observing in order to learn about different levels of skills, emotional situations and interests. This will enable practitioners to be able to act on the information that is collected in ways that will be able to help children on the road to progression. Observations are used to generate assessments and planning for future learning and lessons. All types of observations will ensure that practitioners gain a deeper understanding of a child’s needs and interests which can hopefully result in effective learning and child development. (Welsh Government, 2022)
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