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Introduction  

The purpose of this assignment is to understand targets that are needed to improve a child’s learning and allow them to be supported in their progress.  The assignment will focus on one child from a reception class in a primary school within Bridgend, South Wales.  Within the school there are currently 437 pupils, with 8% receiving free school meals, which is 21% lower than the national average.  Current figures from the school show that 5% of children have English as an additional language and 10% of children are placed on school action.  This assignment will take place within a Reception class that has 22 children, one teacher and one learning support officer.  Currently within the school 92.6% of children achieve the expected outcome in the Foundation Phase areas of learning. 
The learner who will be discussed within this assignment is 5 years old and 1 month.  She is currently in the middle attaining group, but her knowledge is secured within this.  Within numeracy, literacy and personal and social education the child is currently achieving outcome 3 of the foundation phase outcomes.  She has a strong reading ability and is currently progressing through the schools reading scheme adequately.  The child is currently receiving free school meals with an attendance of 93%.  
The writer noted that Child A is regularly late for school and therefore missing essential writing tasks daily.  It was also observed that the child’s reading record is rarely filled in at home, and through discussions with the child it was found that the she does not read at home with family and prefers to play with her toys.  
Within the reception class that the child is in she is expected to take part in two adult focused numeracy lessons, one topic and five Read Write Inc sessions a week.  However, it has been identified by the writer that the class spend most of the time learning indoors, even though the school have lots of outdoor provision available.  

Data collection 

The main data collection method for this assignment was the Mosaic approach (Clark and Moss, 2011).  This approach was developed during a research project that looked at the voice of the child (Clark and Moss, 2011, pg. 11).  The Mosaic approach gathers a variety of observations, interviews and evidence of work as a form of qualitative data collection, to be used to obtain an understanding of how children learn in educational settings (Clark and Moss, 2011, pg. 19).  By using a wide range of qualitative data collection methods, it allowed the researcher to ensure that the recommendations for the child were not biased and could be considered reliable.  Katz (Clark, 2011) states that it is important to listen to a child’s perspective to establish what it is like from their eyes, as an adults understanding is not always what a child will think and do. The mosaic approach was also considered by the researcher as a useful tool, as children express themselves in a variety of ways and it is important to capture this diversity.  There are however limitations to the use of the Mosaic approach in research projects.  Clark (2011) believes that children will not always be willing to show their feelings and understandings to professionals making many children unsuitable candidates for the Mosaic Approach.  For this reason, it is vital that adults build a mutual respect relationship with children if they are going to be secure in disclosing their emotions.  Finally, Clark (2011) acknowledges that researchers should never ‘underestimate the time-consuming process of data interpretation and complexity using such a multimedia approach’ (Cowie, 2013, pg. 56).  Therefore, it was essential that the researcher allocated enough time to complete the data collection process. 

To collect data a qualitative approach was used.  This was important as it allowed the researcher to listen to the pupils’ voice, to understand their views on their own education.  Methods of data collection included observations (Appendix 1), photographs (Appendix 2), Interviews with the child (Appendix 3), samples of work (Appendix 4) and reading records (Appendix 5).  Once the data had been collected the researcher was then able to piece together the child’s development so that their language, numerical and personal and social development skills could be analysed to help understand how best to support Child A in achieving her next steps in learning. 

Within the research for this assignment it was important to consider any ethical issues that may have arisen.  It was firstly important to make sure that written consent was gained from the class teacher, which can be found in appendix 8.  This was important as BERA (2011) indicates the importance when conducting research with children that ‘researchers must also seek the collaboration and approval of those who act in guardianship’ (BERA, 2011, pg.7).  Before completing the research, it was also important that the child was informed that the researcher would be collecting pieces of their work and taking photographs to understand how they learn and how to develop their learning.  The child was also told that at any time they did not want their work to be collected then they had the right to withdraw.  BERA states that this is vital as the ‘researcher must recognise the right of any participant to withdraw from the research for any or no reason, and at any time, and they must inform them of this right’ (BERA, 2011, pg. 6).  Finally, as can be evidenced in the appendix, anonymity was an important consideration within this assignment and therefore the child will be referred to as Child A.  This was considered important to the researcher as BERA considers ‘the confidentiality and anonymous treatment of participants’ data is considered the norm for the conduct of research’ (BERA, 2001, pg.7).  
	
Analysis of learner  

To analyse Child A’s learning the researcher has decided to use Nottingham’s ASK model (2013).  The ASK model has an emphasis on the attitudes, skills and knowledge of the learner.   The model aims to look at a child’s attitudes to learning, their curiosity, desire to succeed and open mindedness.  The model then aims to collate this data to analyse if the child can implement actions to improve understanding and achieve goals that have been set.    

At the beginning of the research the writer asked Child A to take her on a learning walk around the school (pictures taken by the child can be found in appendix 2).  During this walk the child identified several areas within the school that she liked.  The first place the child took the researcher was to the school garden where the chickens are kept.  The child explained that she never gets taken there only in after school club.  When asked why the child liked this area she explained that she likes playing and talking with the animals.  The next area that the child took the researcher was the school canteen.  Child A explained that she likes this area as it is where she gets to sit by her friends, as she doesn’t in the classroom.  This immediately identified that the child may be finding it difficult in the classroom as she is not working with her friends.  This was therefore a key question to be asked in the interview which shall be discussed later.  The next area that Child A took the researcher was the role play area in the foundation phase garden.  The child explained that she likes to dress up as a dinosaur and chase her friends.  Unfortunately, the school has very few role play areas available despite recommendations from Estyn (2016), who maintain that it is vital for schools to have this provision available as they ‘allow learning to become richer, allow children to use language to explore their own experiences and imaginary worlds’ (Estyn, 2018, WWW).   The final place that the learner took the researcher was the mud kitchen in the nursery garden.  Child A talked about how she enjoyed playing in here when she was in nursery and used to get very messy.  During no point of the learning walk did the learner take the researcher to her own classroom.  This could therefore imply that it is not an area that she likes spending.  From the learning walk it could be considered that child A’s learning style could be linked with the social learning theory of Bruner (1986) and Vygotsky (1978).  These theorists both believe that only when children become aware of others in their surroundings does socialisation begin to develop.   However, there are limitations to the method of using a learning walk.  As it was a sunny day it may have been that the child wanted to take the researcher outside to her favourite places, which are not necessarily the places she prefers to learn.  Therefore, it would be important to question the child about where she prefers working rather than spending time.  

By looking at Child A’s work it can be identified that she performs better when taking part in practical activities.  For example, when the child was taken outside to complete a maths activity where children were asked to throw bean bags in two buckets and then add the number of these buckets together (lesson plan – appendix 6).  Child A met the learning objective as well as the outcomes that had been set out with ease.  However, when Child A was asked to complete an addition activity indoors using her workbook and addition sums she struggled to meet the learning objective (appendix 12). Even though this may suggest that the child is a kinaesthetic learner who performs better when taken outside there are other factors to consider.  For example, was the chid more tired during the second activity, was the classroom too noisy? Were the activities at different times of the day?

Within the ‘Getting to know you Profile’ (Appendix 7) that the child was asked to complete, Child A identified that her favourite place is the play area.  This was also mentioned when participating in the learning walk, as previously discussed.  Additionally, the profile asked what the learner liked to do to which she wrote ‘pretend’.  This was also once again confirmed during the learning walk when the child took the researcher to the role play area.  Both statements confirm that the child’s learning style is best fit to Vygotsky’s (1978) theory of social constructivism, who believes that ‘ideas language and concepts derived from interaction with others structure, challenge, enhance or constrain thinking’ (Pollard, 2008, pg.178).  Bruner (1990) develops this further by stating that young children learn when they are interacting with their families from a young age to develop cognitive skills, knowledge and understanding (Pollard, 2008, pg.178).  It is therefore essential that children are given plenty of opportunities to engage with others to aid development.   
 

During an interview with Child A it was identified that she has strong ideas and can clearly identify her likes and dislikes.  This is a specified skill within the foundation phase framework for reception aged children (WAG, 2015, pg. 14).  Child A also disclosed that she enjoys playing with her friends outside but also likes it when the teacher reads the class stories.  Child A also discussed that in school she does not like it when she must sit and do handwriting as she finds it difficult.  This can once again suggest the child prefers to learn in a practical way.  However, it is important to remember that while taking interviews it is not guaranteed that the interviewer did not have an impact on the child’s answers or behaviour and for this reason this information can not wholly be relied on.  Especially as the child will want to give the ‘right’ answer to the teacher to avoid unease (Cowie, 2013, pg.55). 

As can be seen in appendix 1, from the observations of Child A she often has difficulty concentrating on tasks for a sustained period.  As mentioned within observation 1 (appendix 1) Child A found it extremely difficult to sit on the carpet to listen to a story, without distracting the children around her.  Also, within the observation it can be evidenced that the child was unable to concentrate on the task she was asked to complete without interrupting the class teacher with inappropriate questions.  From further time with Child A it has become evident that she only works well with hands on tasks, and it could be suggested that the tasks that were given to the child for the observations were not engaging enough for the child’s needs.  All the observations seemed to evidence that Child A finds it difficult to behave appropriately, although she is more than capable of doing so when needed or given rewards.  

From the observation (Appendix 1) during a continuous provision lesson Child A enjoyed working in the creative area of the classroom.  When another child came over and asked her for help she was keen to do this and supported the child to draw a picture of his family.  During the interview with Child A the writer asked the child if she likes to help other children to which she replied that she did, but also liked it when other children worked with her to complete their work together.  This suggests that the learning method best suited to Child A would be Vygotskys (1978) theory of Social Constructivism, as she enjoys working with others rather than independently.  

Throughout all the observations it was noted by the researcher that Child A suffers behavioural issues.  On several occasions the child would need to be repeatedly told not to do something before she would listen, despite the danger she was putting herself in.  It also became evident that the child could become very disruptive on the carpet, if her behaviour was not monitored closely.  

Using the Nottingham Ask Model (Nottingham, 2013) it enabled the researcher to identify that Child A has all the skills that are needed in order to be motivated to learn.  







Skills
Intellectual – Works to a high standard in current group
Social – Enjoys working with others in friendship groups
Communicative – lacks listening skills
Physical – Through observation it was identified that Child A learns better when taking part in practical activities









Attitudes
Curiosity – Child A shows she is curious when being creative and eager to understand different materials.  
Desire to succeed – Child A demonstrated that she is eager to complete work accurately when she consistently checked spelling. 
Open Mindedness – Child A is able to take on problem solving activities with good motivation.

Knowledge
The data collected shows that Child A is achieving the expected outcomes for her age that have been set by the Welsh Government.  She is evidently able to apply this knowledge to her activities especially when applying her knowledge of coins in the role play shop. 











When listening to Child A read on a regular basis the researcher found that although she was generally a good reader, there were occasions that Child A lost her place, omitted a word, or substituted a word for another.  These are all common reading problems and the researcher as well as the class teacher believe that with further practice at home will be rectified easily with confidence.  

Next steps 

This project will now look at next steps that may be implemented by the class teacher so that Child A’s learning can be developed.  As child A is currently achieving level three of the Foundation Phase outcomes (appendix 9,10,11) she now needs to progress into the next outcome in literacy, numeracy and personal and social development.

In order to support Child A the writer would now like to progress by supporting her to have elements of level four of the foundation phase outcomes in her work.  For Childs A numeracy skills this would mean that she would be able to count add and subtract numbers up to ten, count on and back in steps of different sizes, measure and order objects using direct comparison as well as being aware of the value of different coins.  Observations showed that Child A likes to sing songs and therefore songs could be introduced to help the learner develop her subtraction and addition skill.  As the Child also likes role play the teacher could introduce money into these areas to help her to understand the value of money. 

So that Child A can achieve outcome 4 in literacy she will need to begin to be able to recognise familiar words in simple texts and demonstrate an understanding of how sentences work (WAG, 2011, pg. 31).  So that these skills can be achieved the writer has decided to introduce a few strategies to ensure that Child A is able to achieve her potential. To continue Child A’s reading skills, it is important to continue her home reading books.  Although it is important the she is encouraged to ask her family to listen to her read daily.  It would be a benefit if the class teacher could invite parents into school to explain the reading scheme as well as the importance of listening to their child read.  This may then increase parent’s confidence in supporting their child.  However, if Child A’s parents are still unwilling then it is important to listen to her read as much as possible within the school week to develop essential skills.  As Child A also likes the animals within the school it would also benefit her if a scheme like ‘Reading with dogs’ could be introduced to develop her confidence.  As Child A often has difficulty communicating with others the writer believes that such a scheme would give her the confidence to develop her reading skills.  Donaldson stresses that children need to be ‘ready to play a full part in life and work’ (CSCJES, 2017) and those children who are considered as illiterate may not be able to do so. Research has also suggested that those who have good literacy skills are ‘38% more likely to own their own home, as well as being less likely to receive benefits’ (Welsh Government, 2016).  Although there are limitations of the reading with dogs’ scheme that may be an issue within the school, which include hygiene and allergies.  Although if children are to be taught personal and social development then understanding the importance of washing their own hands before and after touching animals is a part of this.  Also, there may be issues regarding parental consent, which it would be important to ensure that no child touches animals before gaining.  However, the writer strongly feels that Child A would benefit from this strategy and her reading would undoubtedly be improved from doing so.  

Child A’s writing is an area that has been identified which needs to develop significantly.  As the child is struggling with sounding out words to spell them, different mark making activities could be introduced outdoors to develop this skill.  For example, the child could practice writing words on the ground using chalk or writing words in the sand pit.  This does not only develop the confidence to develop writing skills but can also increase creative expression, and the ability to express feelings, thoughts and ideas (Department for Children, Schools and Families, 2008,pg.33).   However, as this is weather depending it is important that indoor provision is also introduced to support children.  This could include the use of whiteboards or trays with shaving foam.  

Throughout the oracy aspect of the curriculum the writer feels that it would benefit the child if she could work with her close peers to develop her oracy skills.  Although the learner has identified her likes and dislikes, it is now important that she begins to express her opinion as well as reasons for this.  It was discovered through observations that the child finds it difficult to listen to other children.  This is an important skill that Child A must develop and therefore the researcher would like to introduce circle time within the classroom regularly, so that the child can understand the importance of taking turns and listening to other children.  This is especially important as Jalongo (2007) states that ‘listening is the least taught skill in school but is the most prevalent in life’ (Grigg, 2015).  Despite this, Piaget suggests that during the age of two and seven years children are within the ‘preoperational stage’ which means that they are unable to fully understand another person’s point of view (Woolfolk, 2008, pg.40).  Therefore, many may argue that this is a skill that will develop with age.  

One of the strategies that the writer feels would benefit Child A’s wellbeing and attainment would be to introduce a family engagement programme within the class.  As the child is still in Reception she is still young enough to have an impact on her education.  Dr Russell Grigg states that one of the challenges when trying to improve literacy and numeracy standards within low income families is being able to secure parental engagement (Grigg,2015).  From research in schools the writer has found that many schools in South Wales use Language and Play, which would benefit Child A as her literacy outcome is below average.  Not only would this give the child’s parents to have the opportunity to develop her skills, but it would also help to improve confidence and security.  However, Liontos (1991) stated that parents often put barriers in the way to their involvement with childrens schools due to poor self-worth, negative experiences and a feeling of inadequacy.  It is therefore vital that all staff make parents feel welcome in the school environment if they are to have a role in their childrens education (Kahn, 1996).

At present childrens thoughts and feelings are rarely talked about within the classroom.  Therefore, the writer would like to introduce a feeling display where children check in at the start, middle and end of the day whether they are sad, tired, happy etc.  This would then encourage children to understand their feelings as well as others and would allow the class teacher to monitor patterns of behaviour.  It is especially important that childrens emotions are considered within the education setting as they can have a significant effect on a child’s ability to learn (Hoyle, 2018).  According to Alan Mclean (2003) if a child does not have a sense of affiliation, autonomy and agency then they will not be motivated to learn.   So that Child A can begin to work towards outcome level four of the personal and social development criteria she needs to ‘begin to play cooperatively with other children independently, become aware of similarities and differences between herself and her peers and become caring for plants and pets’ (WAG, 2015, pg. 50).  All the strategies that have been suggested within this assignment would give Child A the opportunity to meet this outcome.  There are however effects of using wellbeing displays in the classroom.  Some believe that many children may display an inaccurate emotion due to a lack of understanding or they may feel too embarrassed to state how they feel in front of the class.  Therefore, this would need to be monitored closely to ensure children are using the display as intended.  

As during the learning walk it was discovered that Child A is fond of the role play areas, this could be an area that is implemented into planning to develop childrens ability to imagine, share and take turns.  Child A struggles to play with children socially however if given opportunities the writer believes these skills would be developed. Freud, Piaget and Bruner all state the important of fantasy play in the classroom for development (Pound, 2009).  However, Vygotsky insists that play needs to be scaffolded by an adult if children are to develop required skills.  Therefore, it will be necessary to demonstrate role play areas to children before taking part in such activities.  Many may argue that there are limitations to the use of role play within the primary school.  For example, these areas can often become crowded due to their popularity.  It would therefore be essential to limit the number of children allowed in at one time to ensure safety.  The writer believes that to ensure the children are meeting the objective of the role play area it would benefit if it could be implemented into focus tasks on a weekly basis as well as continuous provision.  


Regarding Child A’s behaviour in the classroom the researcher believes that the more positive reinforcement that is introduced the better her behaviour will become.   Positive reinforcement has been suggested in both behavioural and cognitive theories however both differ in the reasons behind their views.  Cognitive theorist believe that children need to be given reinforcement as a means of feedback that shows consequences of what will happen should the behaviour be repeated.  They also believe that children choose behaviour decisions and it is therefore necessary to construct this knowledge.  Where as the behaviourist theorist believe that positive reinforcement should be a way of learning new behaviours.  As the researcher has observed Child A thoroughly, she believes that the learner is cognitively choosing her behaviour and as a result she should not only be given rewards regularly when deserved but should also begin to understand that there will be negative consequences to bad behaviour.  There are however, disadvantages to using positive reinforcement within the classroom.  From the writer’s experience within schools it has been recognised that too much positive reinforcement can lead to over use of praise, which can limit its effects.  

The writer strongly believes that if a greater emphasis was placed on outdoor learning throughout daily routines Child A learning and development would have a positive impact.  As previously discussed when completing the learning walk most of the areas that the child took the writer were outdoors (appendix 2).  As the school already has plenty of outdoor provision available there would be no pressure on the class teacher to use the resources available.  Not only does outdoor learning allow children to ‘integrate cognitive, emotional and social behaviours’ (Kahn and Kellert, 2002), it also allows children to develop ‘increased confidence, social skills and a greater belief in personal efficacy’ (NFER, 2005).  Although understandably there are limitations to using the outdoor environment including weather and available staff, the writer believes that with adequate planning and organisation these can be easily overcome.  As previously discussed the writer firmly believes that the learner displays a lot of social learning characteristics, which outdoor learning strongly supports (Filer, 2009, pg.65).

Conclusion

Throughout the completion of this research project into Child’s A learning and attainment it has allowed the writer to look fully into what is required to obtain different Foundation Phase outcomes.  It has identified the key areas that now need to be put in place throughout the teachers planning to ensure that the learners reach their potential.  The teacher has already ensured that Child A is practicing her name during milk time.

By gathering an understanding of different needs children have it has allowed the writer to understand different strategies that can be used to help children reach their full potential.  Child A had very little parental engagement within her education and therefore the writer was able to identify different steps that could be used to minimise the effect this may have on her learning for example listening to the child read on a regular basis in school as well as inviting parents in to discuss different learning strategies that can be used at home. 

The researcher would like to follow Child A’s learning throughout the school to identify if the steps suggested are carried out, and what outcome they have on her progress.  Although, if this research project was to be undertaken again the writer believes that it may benefit the data collection if videos of the child learning and playing were taken.  This would enable the research to collect information without influencing the child’s behaviour.  Cowie (2013) believes that during filming children can act naturally allowing the researcher to collect accurate data (Cowie, 2013, pg. 55)

The researcher strongly believes that it is important to analyse all childrens patterns of learning and behaviour to develop next steps of learning.  Professor Donaldson also recognises that all professionals should give children the opportunity to become ‘ambitious capable learners who are ready to learn throughout their lives’ (Donaldson, 2015).  Therefore, the researcher of this project will continue to develop this skill in their own classroom.  
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Learner Observation Form

	
Name of learner(s):
	
Class:

	Darcey
Time: 2.30pm
	Reception
Date: 21st May 2018

	Activity:
Listening to a story on the carpet



	Comments 

During the observation the class teacher asked the children to sit quietly on the carpet as she was going to read the story ‘Commotion in the Ocean’.  Darcey initially sat next to a group of friends but was then asked to move into her spot, which she did quietly.  
Once the teacher began to read the story Darcey started to make silly noises and disturbed other children around her.  The class teacher asked her to stop which she did.  
When the teacher tried to engage the children on the carpet Darcey began to shout out despite numerous reminders to put her hand up.  
Once the teacher began to read the story again Darcey interrupted her multiple times with random/inappropriate questions.



	What needs to be done to move the learning on?

Begin to use rewards on the carpet to encourage children to listen and join in appropriately.
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Correctly measure the length of sea

creatures using non - standard
measures (Cubes)
T

learners’ needs

Help children to place cubes correctly. |
touch + count

Mc;ndmﬁ Erntly
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TueSdCLL} cocho
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Thor gdcj Glas
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Gieoyr dob
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AXEOL LOANG
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‘ Assessment for Learning (strategies |
and opportunities) |

3 R ®

Iotroduction/plenary tasks Tt
! Rervacininy |
Introduction. share
‘Trair ?ch;lm'd‘dh;lkltdpurposf.wl\mcnf Longer than | Think pair share.
irminecs oleandchires laring. | Shoe han cer markin
B e |naneslam i) | Shote ey
S ot 10 <o 30 | St g e o
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s how many cibs long ey sk | Chldrn will boshowe S affomste | Resoures
cratirewil b, Choose 1 ehlato someso. | ceaire. Atk hemio pree siionies | oo
B e i oo o
cubes. Explain to children that they must is the shortcst. Counters
Usca viicty of non—sandard measures | Namicon
ewethe | Measstng jog

(cubes, numicon, counters) to
length ofthe sea creatures, Discuss whether | Ruler
the sea creature with the most cubes isalso | Buckets
the creature with the most counters Numbers for buckets
For groups Coch and Glas ask them o use | Bean bags
L numicon and then a 2 mumicon (discuss | Chalk

Printed pctures of sea creatures |

somne

SR Y SR
N cugren Cscw\é

€O e loss(0oM
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ke ot f hoto o s 550k o to Ccnhoo
E@w\ arond

otk

iy ok urs e cuoe s o e
edge of the block.. >

i i
1 adult'role a chaldren's co rneasvre

Have a row of buckels labelled with

numbers 1-5 (Gwyrdd and Melyn) 1 -10

(Coch and Gilas). Children to take two bean

bags {0 throw info buckets and calculate

their score

Create a number line with chalk to help
th addition

children
Independent learning opportuniti

Build a pirate ship from lego.

Plnary
Bringall children back to carpet. Choose
five children to come to the front of the
class. Give them a picture of a sea creature
each, Ask them to arrange themselves
from shortest to longest. Ask the rest of
the class If they are right.

Curriculum coverage (range and sKills)

Talks and challenges that encourage problem solving and discussion

Continuous and enhanced provision and focused activiies in the indoor and outdoor learning environments
rtunitie that build on prior experiences and support them to become independent thinkers and learners

Measure the length of sea creatures using
non-standard measures (cubes, counters,
‘numcion) and printed pictures of sea

creatures.

Activities leaming of
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Oldcastle Primary - Group Moderation Commentary (FPhase- updated outcomes 2015)

L English WRITING Foundation Phase (new Outcomes 201 5)

Pupil
Name

3 Near
JX‘&U \’/ ‘hk Ci?irs,_ L

N

b’il’\\(‘(\k\
)

Description of Work Seen:

B L (o e L o e

Bre

Gold

Outcome 1

Experim | Start to Experimen | Play write whilst
entwith | experimen | twith

mark
making
without
purpose

Lwith

purposeful | purposeful

mark
making

making

marks,

use
implement
s with
either
hand.

playing

Explore scribbling
perhaps in circular
movements

Starting to use
implements in either
hand

)

Silver

Outcome 2
Understand that writing
and drawing are
different

Realise that spoken
word can be written
down

Identify some letter
s0unds through
exploration of their
shape

Withysupport, they o/ ally
compose a senterice to
8 form modelied by an
adult

Outcome 3

Begin to write my
name in meaningful
print

Recognise the
alphabetic nature of
wiiting and can form
some letters and on
occasions simple
words and phrases,
writing from left to right

Coatribute o a from
modelled by an adult,
showing developing
understanding
different formats and
conyeying meaning by
sequencing words,
mbol i

STRUC
TURE &
ORGAN
ISATIO
N

Outcome 4/ L1

Write my first name

I can write my last
name

Independently use
written language for
different purposes.
following a from
modelled by an adult,
and can sequence
content correctly

Talk about what they
are going to write and
use a simple plan to
support and organise
their writing

Outcome 5/ L2

Use different sentence | Organise events and

types (e.g. questions,
statements and ideas)

Use talk to plan and
re-read and improve
their writing to ensure
it makes sense

Use written lanquage

Outcome 6/ L3

ideas clearly and in a
sensible order

My stories include a
beginning, middle and
end

Use the characteristic

range of forms

for different
audiences, building on

creatively in their

a form modelled by an
adult, and can
sequence and
structure content
correctly and extend
their writing

wiiling, adapting to the
audience

Use talk to plan and
organise their writing,
showing awareness of
the audience

Reflect on my work
and improving it

viting which is
with
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Outcome 1

Outcome 2

Qutcome 3
Distinguish between
upper and lower case
letters and showan

GRAMM

AR &

VOCAB
ULARY

Outcome 4 /L1

Begin to use
connectives and some
| ordering words when
| writing and

Outcome 5112

to vary them

Use connectives,
ordering words.
expressive
punctuation and
simple grammar
accurately when
writing

Think of some good
words to use and try

Qutcome 6 /L3

| Use interesting WOW
| words including simple
| adjectives and adverbs

| Keep to the same

| person (e.g. or

| he/she) and tense (e.g

| past or present)
throughout

| Start sentencesina

| variety of ways, using
connectives for
causation, and using

| different types of
words

ingsand |

PUNCT | Uss capttalletiers and | Use capital letiers and | Use full stops, capital
UATION | full stops with some full stops in my letters and question
degree of consistency | sentences marks accurately
Aware of and \
experiment with other |
punctuation e.g.
commas and speech
marks
Use different types of
words and
S jpunctuation correctly
SPELLI | Use spelling strategies | Use of
NG to spell longer

cconsonant-vowel-
consonant and high-
uen
conventionally,
developing their

g~ v~
Release | Scribble Scribble Scribble that Draw pictures that .

objects | witha independ | include curves, include basic shapes  objects.
intentio | random ently, straight lines and such as circ vo or
nally. motion. with dots. and es

some

control.

Begin to hold

Use strategies o spell

P
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OLDCASTLE PRIMARY SCHOOL - GROUP MODERATION COMMENTARY (FP)
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) I Laniuagel theracx andﬁmmunlcation - Foundation PhagOutcomes 2015) l { dy,

Outcome 1 Outcome 2 Outcome 3 2

Children Children show Children show Children listen to Children listen to and join _[f With support, memorise

Show engagement with | engagement with | and join in with in with s0ngs and rhymes, [} and perform sones and = iy
interast familiar songs and | familiar and new | songs and rhymes and engage i soupd and || thymes and show s
Usteningto | with familiar parts | and jomning with | begin to engage in aliteration and thy; Z
<ongs and songs or actions | word play Rt rowine = s
rhymes Respond to simple b Play with sounds in words
adult Respond to simple {1 Follow spontaneous | [o. entration spdshow | MCudmE Initia! “19’/
Use eve fommunications || and familiar one- | one-step understangsef of two-
contact to stepinstructions | instructions and el Demonstrate they have o e koo | 2
fEtenclog s some simple facan basic concepts e oot ang stimuli with growing attention, | Listen to
anadultand [ words whichare | Beginto bemore | understanding of nderstand three-step usually responding | stimuli with ¢ v
during social | ntelligible to intelligible to simple phrases. : nstructions and nV appropriately to complex | more detailed questions
interactions | familiar adults, familiar and Jebogensee Sing) oncepts information and instructions to clarify the:
linking then unfamiliar adults, | They talk to fston:. and ask detailed questions to \ understanding, respond t
Respond together to using simple themselves, other Usually respond clarify understanding key points and relate thej
with convey meaning  #f sentencesof two | children and famifiar [ Use sentences of fiveor | appropriately to others and understanding to their own
understandin or more words adults using simple || more words, speaking stimuli and ask appropriate [
gto some Use some sentences clearly with o\m}/ questions about som: % | Seeakclearly and audibly, |
words used recognisable Talk about children or familiar adults §¥ that has been sai conveying meaning to a range \
in therr usual || words to name familiar objects Talk about familiar of listeners Use 3 growing rans

context familiar objects objects, use newly 1| Use newly learned woigs™{ Speak clearly 2nd audioly | sporopriate vocabuta
owing confi organise what they say, use
learned words in in their play and with growing confidence Use an increasing range of | ks o ey
Repeat and Attention moves. their play and begin | participate wrifscussions | and clarity with most el 5 tay \ nore complex sentences
use simple between things of to show a curiosity and activities alongside sounds and words R e | and include relevant details
sounds or interest, and they in stimuli, expressing ff others pronounced cogeffy e ety vomer® | 1o make themselves clear. in \
words show likes and enjoyment or s cois o play, structured activities organse wha |
purposefully dislikes simply interest Respond to creative  f5e an appropriate and e i and formal situations and tc use Mol e complex
and they e e, increasing range of LA a2 a wider range of audiences, | sentences that include
sttempt to Use common They imitate short terms retell ansvéiior | vocabulary in complete with increasing confident an® detals \
name objectsin a real-life andmake M eperiencand talk sbout || sentences and exchany Talk to and respond to others | and fluency choosing words \
familiar functional manner believe experiences Ml things they have made or [ 19225 and interaciwith during shared activities and deliberately, using variety 1o | Modity their talk 1o the
objects. and verbalise within ¥ 4one others extend ideas or accounts on add interest | requirements of the
Show an interest symbolic play familiar topics by including audience, vary the use of
Fxplore. in group activities Iniate tealliieand meke. J oPond o creative stimuli, | some detail % vocabuiaty and level of
n nd led by adults Begin to take partin ffj [MI2te real lfe a retell stories and share Contribute to discussions. | g
commo 3 v believe experiences and share activities and | 5
objectsand [\ or older activities alongside information and talk about
! B oiher e e roatic o Express op oo and explain |ln(ukrmalmn focompletes |\ gucucuon, deas and
Interest in children done, expressing likes or "'&;‘“E"; °:"f"5 Jucreness | e | emohasising their key
what is going dblikes Shaspecds stkrences points

on around
them

Show an awareness of the

needs of the listeners, Sustain specific real of
express opinions and talk in | make believe roles, using
detail about a wide range of | sppropriate language
sublects,

Imitate real life and
imaginative experiences,
using some relevant
;!an'ui!e and use talk to
create storylines

Act out real lfe or make
believe roles using appropriate
language

Act out specific real or
Imaginative roles, using
appropriate language
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Oulcomd Outcoms Outcome 3 Outcome 5/ L2 Outcome 6/ L

Outcome Outcome 1 Outcome 2

Bronzo
Children
respond to
visual and
tactile stimull

Silver
Children explore
tactile and.
Interactive books
with support and
demonstrate

Gold
Children
independently
explore tactile and
interactive books

Children read
| independently and use

| appropriste strategies to
establisn meaning, reading
Hluently and expressively

Choose reading materials
Including books, and
understand print

conventions and simple text
features to identlfy storle;
and information texts

Choose reading materlals
independently giving
reasons for their choice and
use texts as a source of
information by using text

Children hold books the
correct way up and turn

pages, choose mn?:/

Kinds of simple 1 gaafng
materlals Ms

Children talk about simple text
features and use them to
/é:‘::\‘v content and link visual

features to text

Children understand
the basic structure.
of reading materials

RFADING

They follow texts

features
Shaw'sn engagement with | they recognise readbya familiar | meaning fiom pictures e e ey g
interestin [ picture or tactile [\ fauourite books | adult and start to o R (v i et Can identify differes
simple booksiand and stories and volunteer

Explain relevant details from
texts and, recall and retell
narratives and information

purposes of texts and how

materials to read they are organised, skim |

them

simple way and identify
information from texts

Recall detalls of ml;/
picture books begin to make simph
links to mM

Identify them by
how they look

Information about

familiar texts Recall information texts, suing

experiences and respond
appropriately

Begin to recognise
differences and
similarities in
pictures, shapes,
patterns and
textures

Recognise differences
and similarities In objects
and visual and tactile
timuli and link objects

nd images to spoken
nitial sounds

using words and visual
features, making links ¢
personal experiences

Recognise that words are
constructed from phonemes
and these are represented

_+"by graphemes

Will read some familiar,
simple words using

strategies with support znd_{~
show awareness of simg
punctuation "

personal experiences to
support their understanding

Recognise familiar words, and
use strategles to decode
others, tracking print with
their eyes and read
punctuation expressively

drawing upon personal
experlences, prior
knowledge and new
information to support
understanding

Use a range of strategies
when reading suitable
unfamiliar texts 1o establish
meaning, tracking print
more quickly with growing
accuracy, fluency and
emphasis

content and select texts
based upon their needs

Identify the topic and main,
Ideas of a text, deducing
information by making links.
between texts and using
information beyond their
personal experience

WRITING

Children Children start to

Children

Children produce legible
experiment | experiment with | experiment with | with making symbols randomly when | nature of writing and can letters which are usually lower-case accurately, with haudwn:r\g which st
with mark purposeful mark | making purposeful marks, experimenting with mark /w some letters and on Clearly shaped and correctly. consistent size and. consistent with handwiting
‘making making purposeful marks - | shapes and symbols | making, demonstrating occaslons simple wmdse}vd/ orientated orientation modelled by an adult
without 2 with either hand an uudﬂxlaudlqy#‘t( phrases, wiiting fronéF: to
purpose

Children experiment | Children wiite letters or

directionality of written
print

Starting to use
implements in either
hand

They realise that spokery
ord can be wrlttey

They identify some lettey
soundnhmugh/
exploration of thefl shape

With support, they orally
ompose a sentence o a
form modelled by ay

Use scribbles,
shapes or pictures to
express a sentence.

Recognise the alphabetic

right

| Discriminate between
letters, use correct initial
consonants and begin to use
spelling strategies to spell
voyel —consonant (vc),
| nionan: vowt!
tonsonant (cve) and high
frequency words

Distinguish between upper

fower case letters and
show an awareness of full
stops and spaces between
words

understanding of different
formats and conveying -
meaning
words, s

Form upper-and lower- case

Use spelling strategies to spell
longer consonant-vowel-
consonant (CVC) and high
frequency words.
onventionally and are
developing phonemic
awareness

Begin to use connectives and
some ordering words when
writing and use capital letters
and full stops with some
degree of consistency

Independently use written
language for different

Talk about what they are BoOing

to write and use a simple plan

1o support and organise their
ting.

Children form upper-and

Use their knowledge of
syllables to spell high
frequency and polysyllabic
words including simple
suffixes.

Use connectives, ordering
words, expressive
punctuation and simple
grammar accurately when
writing

Use written language for
different audiences,
building on a form modell
by an adult, and can

£ purposes, following a from sequence and structue audience
c.":, II:muteh t0a lr:n;‘ modelled by an adult, and can | content correctly and

modelled by an adult, sequence content correctl e

Ul o anac Iy extend their writing

Use talk to plan and re-read
and improve their writing 1o

ensure it makes sense.

Use strategies to spell high
frequency, polysyliabic and
plural words correctly

Start sentences in a variety
of ways, using connectives
for causation, and using
diffecent types of words
and punctuation correctly

Use the characteristic
features of a wide range of
forms creatively in their

willing adapting tothe .

led

Use talk to plan and
organise thew writing,
showing awareness of the
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MEASURES AND.
MONEY

SHAPE POSITION.
AND MOVEMENT

Qutcome Outcome

Bronze
Keep 3 very simple
clapping pattern

Silver

into spaces

Can repeat a very
simple clapping
pattern

Explore the

it simple 20 shapes.

Outcome

Gold
Explore 20 and 3D,
objects In play

Can copy a simple
auditory pattern

Imitate simple

movements when
modelled

Start to understand

Outcome 1 Outcome 2

Outcome 3

Outcome 4/ L Outcome 512

Use everyday
language 10 explore
regular 20 and 30
shape In play

Recognise and name
simple 20 shapes,
and use 2D and 39
shapes

Begin L0 show
recognition of
pattern in
environment

Copyaiangeof
smple pattern
visually anbgUrally
Follow two'step
Follow une-tep H;//
Jnstructions for simple movETrents
Simple movements

Use everyday

Recognise simiye 20°) LA

and 30 shapes
Describe simple 20
and 30 shapes and__
use them in theirplay.

Recognise and repeat
patterns of up to.

three visually and—
avrally

Move in given
| directions

fecognise and name
common regular 20 and
30 shapes and describe
and experiment with how
they fit together in their
play.

Recognise, name and
descrlbe the properties of
regular and liregular 20
and 3D shapes

Use shapes in more
Copy, describe and extend
patterns including shape

and number |

complex of accurate ways
in their play

| Order and idenuty
patterns in mathematical
objects and discuss them

Make whole and half
turns

Recognise half and
quarter turns and that a
qQuarter turn s a right
angle.

Outcome 6 /L3

ecognie an sty |
evt end it 20|

| and 30 shapes

| R adaret

distinction between
two objects

the language of size
and can find the ‘big’
object

Can find colns from a
limited collection and
find and retrieve an
object when

prompted by an adult

Compare, sort and
order twa objects by
direct abseryation

language to compare.
sizes of objects and
describe temperature

in play. Use words that's

describe temperature

during evwav/

activities

Use everyday
language to compare.
sizes of objects.
Anticipate events
related to elements
of the day and begin
to use simple time.
related words!

Use everyday
language to find
similar coins when
prompted by an adult

Understand simple
time ~related
vocabulary

Show an awareness
of money in their

play. } /

Find similar objects
when prompted by

Use1p, 2p,5p and
10p coins to ‘pay’ for
items

Use direct
comparisons and
simple terminology in
terms of measure
and temperature

Understand that
measurements must

startat the same
point
Use concept of time-

in terms of daily
events

[Demonstrate a
sense of how long

Pay’ for items up to 20p. % “Pay’ for items up 0 £1
Find totals and give

Find totals and give
change from 10p

Use non-standard units

10p
when measuring \ Use standard units 1o

measure and show an
awareness of different
scales of units

Use descriptive words
when describing
temperature

Compare daily

temperatures using &
thermomete

Use concept of time in
daily and weekly actvities

Use standard units of time
1o read hours ona clock

ona clock

change from multiples of |

Use standard units of tme.
to read hours and minutes

< |
Use negative number in |
the context of
i

Eratue

Yoy tor ems upto €2 |
ancokmeaage |

Compare andorder |
tems up 10 £10

Use standard units of
Ume 10 tead hours and
minutes on s clock

Can cakutate simply
everyday durations

plctures, objects, lists and
 tables

things take
an adult \

HANDLING DATA ’sur_c and match Sort and classify Sort and match mare than | Sort and classify using, Sottand dassify using
objects and pictures V?]ens using one. one criterion more than two criteria 1012 thai two Liiteria
by recognising Titerion

\silﬂ]lilhlls Collect information by | Gather and record data Explain their reasoning
Record collections | voting or sorting and | from arange of sources | in mathematical
& epresent the total in . languege and use

sorting diagisms

- Represent data using
more comelex methods
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Outcome

Bronze
Children select
NUMBER countable oblects,
simple tactile shapes
and materials

Outcome

Silver
Children mimic an
adult counting and
recognise familiar
objects

Listen to fam
number rhymes,
songs and stories and
say or indicate at
least one number

Outcome

Gold
Children count or
Indicate two objects
with support and
associate 1and 2
with number
activities

Explore tactile
number shapes and
ask for ‘more’ in
relation to personal
wants

Listen to familiar
number rhymes,
songs and stories and
say or indicate more
than one number

Outcome 1 Outcome 2 Outcome 3

With support, Children recite up

children recite or 10 forwards and-

Indicate numbers 1to | backwards using “sequences
3 songs and rhym

and they rectgnise ! Count up to 10

Use one-to-one

correspondencesto | Compare and order
represent numbers. | numbers up my \Bead, write and

Recognise ‘more’ or
‘less' in thelr play.

Use one-to one
correspondence to

count up .uy
objects

Make marks to
represent numbers

their play and o~
record colleetions

Understand the
| concept of ‘one

more’ and ‘one |
n their play

sensible estimate;
up to five objetts

Beginning to make a _

to | Children recite up to
20 and in simple

objects reliably.

and order

numbersto10 |

Understamtvery_ /2
in | smpadditlon ams{( S
subtracTIom

Mentally recall ‘one
more’ and ‘one les
within 10

Make a sensible
estimate up to 10
and understand that
this can be checked
by counting

Understand that zer %
‘means none \)/

Outcome 4/ L1

Children recite numbers In
simple sequences to 100,
including different
tarting points

Compare and order
numbers to 20

| Count objects up to 20,

sometimes using small
Broups.

Read and write numbers
up to 20

Understand and describe
how to partition numbers
below 20 into tens and
units

Recall halves and doubles
up 10 10

Recognise and understand
odd and even numbers to
20

Perform simple addition

&

e

Sy
=

and subtraction using
their preferred strategy

Mentally recall ‘one more’
and ‘one less’ of a number
within 20

Make sensible estimates
of larger groups of objects

Use estimation and
checking with calculations
and measurements

Find halves in practical
situations

Outcome 5/12

Recite in simple
sequences beyond 100,
including different
starting points

Compare and order two
digit numbers

Count larger sets of
objects reliably using
grouping

Read and write numbers
to 100 and understand
and explain the position
of the digit determines
the value up to 100

Partition two-digit
numbers and know the
value of each digit

Recall doubles up to 20

Recognise odd and even
numbers up to 100

Can perform more
difficult additions and
subtractions using theit
preferred strategy

Mentally recall "10 mor e’
or 20 more” within 100

Begin to understand the
link between
multiplication and division

Use 2,3, and 10
multiplication tables to
solve problems

Use a variety of
estimation and checking
strategies that are
appropriate to
calculations and
measurements

Find halves and quarters
In practical situations

Outcome 6 /L3

Children recice in i
predictable |
sequences to 1000, |
including differ ent

starting points |

Read and wiite |
nuribers o 100

Understand and explain
that the position of the
digit deter mines U
value up 1o 1000 and
Inake approsimations
based upon the place
value

Count large sets of
Objects using a ravge of
suategies |

Perfonn more difficult
additions and \
subu atuions using thei |
preferred suategy |
including inental |
stdtegies

Use £,3,4, 5 and \
10multiplication tables
10 sulve multiplication

and division problems \

Begin (o understand
temainders

Use riner estimations
and -hecking st ategies
mcluding nverse
addition/ subtraction
and halving and
doubling

Undzistand some large
and small units i
Fe1atoNs W each other

Find halves and
Quarters in practical
situstions

Recall number halves
and recognise simple
Rining of fractions

Eaplure and extend
number patterns
wcluding additon sod
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