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This assignment will investigate regulatory and legal requirements when accommodating additional requirements and how to demonstrate inclusivity within the post-compulsory classroom, by drawing upon relevant policies, both institutional and national. Relevant legislation will be discussed, such as the Equality Act 2010, the National Disability Strategy and Additional Learning Needs (ALN) and Education Tribunal Act (Wales) 2018. There are far more legislations, policies and acts than mentioned such as the Well-being of Future Generations (Wales) Act 2015, the UN Convention on the Rights of Persons with Disabilities (UNCRPD) and more.

Within higher education, teachers adhere and align their work to professional standards, including a commitment to learners, valuing and promoting diversity and equality and always showing respect (Welsh Government, 2017). These professional standards also show how ALN, differing needs and differing cultures should respect and align with the different legislation and acts that will be discussed.

Firstly, a section will look at legislative frameworks, what they are and how they support Additional Learning Needs (ALN) and inclusive practice. The Equality Act (2010) has a significant impact in promoting equality and tackling discrimination in education. This act legally protects people from discrimination within the workplace and wider society. Within the Equality Act 2010, there are nine protected characteristics; age, disability, gender reassignment, marriage and civil partnership, pregnancy and maternity, race, religion or belief and sex (Legislation, 2010) - all relevant within higher education. This ensures that institutions do not discriminate, harass, victimise or act unlawfully towards students/workers within that institution, involving the way it may provide education or exclude someone (Department for Education, 2018).

Universities have been encouraged to raise the number of students who have a disability and have been urged to establish practices to help students’ success while maintaining respect and understanding (Gravells et al, 2012). Bolton et al (2021) showed within their report that the number of disabled students within university are increasing. There were 332,300 students who said they had a disability; increasing by 106,000 since 2014-2015.

Disabled Student Allowance (DSA) through Student Finance Wales, enables support for disabled students covering study-related costs, specialist equipment, mental health mentors, study skills and more (UK Government, 2023).  This support from the DSA is so important - Barden (2019) shows having good mental health is vital for students. Due to the increase in awareness of mental health issues, there has been an increase in students expressing their own concerns. Students would find day-to-day life less of a struggle with mental health improvements and coping strategies in place and would also thrive more and fulfil their potential. 
The National Disability Strategy was design ed to help improve the lives of disabled people by providing the same opportunities as everyone else, changing stigmas and views of disabled people which is often a barrier to pursue higher education. More training has been given to educators with more financial support for universities to become more accessible (HM Government, 2021).
However, there has been some criticisms of this strategy. Although helpful, this criticism states that a vision is not enough, with a need for more timescales and plans with a financial investment to make these plans a reality (Abreu, 2023).  

Moving on to Acts that are specific to Wales, the ALN and Education Tribunal Act (Wales) 2018 replaces an existing, older model that was considered less fit for purpose. It was deemed not as learner-focused and not all needs were met. This Act puts in order a new framework for people who have ALN between the ages of 0-25. It has two parts; a supportive framework for those with ALN; and a statutory support plan called an Individual Development Plan (IDP) to help meet ALN of the children and young people (Legislation, 2018). 

This ALN Act will replace some other commonly used terms such as ‘special educational needs’, therefore, anyone with any ALN, despite the complexity, will be entitled to the support and the IDP. More students will then be eligible for support and get the help they need to accommodate them within their academic studies. This differs from England, as England’s Children and Families Act 2014 helped reform the Special Educational Needs (SEN) system and introduced Educational Health and Care Plans. However, only learners with severe and complex needs will get these (Welsh Government, 2022). 

Even with the positive impact this has had on students’ experience, the Welsh Government recognises how the pandemic had a huge impact on more vulnerable and disadvantaged students and announced additional funding to help provide more tailored support for people with ALN who had been impacted by Covid-19 (Equality and Human Rights Commision, 2023). a

There is an endless amount of support for university students such as well-being support, learning support and more for students (University of Wales Trinity Saint David (UWTSD) 2024). Within UWTSD, the Strategic Equality Plan was made so that the university could show their commitment and how they plan to meet the legal requirements that are shown within the Equality Act 2010. This ensures that they continually improve their practise and always strive for the best diverse and accessible organisation. The main aims of this would be to have a deeper understanding of the differing needs of the community and the barriers they may face, reduce these barriers and any inequalities that may exist, encourage a safe community while having a healthy and inclusive learning space. To help this strategy remain at its best, there is an annual meeting which will assess the progress that is being made or if anything needs to change (UWTSD, 2024).


This section will look at three cases of students who need additional support. It will give a brief outline of the individuals and their scenarios, including a support statement which will show support requirements as well as indicating the measures that as a teacher you would put in place to accommodate them. It will also look at institutional requirements and processes. The three scenarios will be set within a first-year university course in University of Wales Trinity St Davids (UWTSD), Criminology and Policing. I am the lecturer for this course who will be teaching the students. 
Iwan, from a deprived area of Wales, has been struggling with his finances and is worried about his studies - his family are unable to help. He has a part-time job that does not cover his outgoings, and he is worried that if he takes on more work, he will fall further behind in his studies.
When first notified of Iwan’s concerns, I would direct him to a series of help available. I would ensure he is having the right amount of student finance that is available to him. This would be through Student Finance Wales (SFW) (Student Finance Wales, 2024). I would explain briefly that SFW could support him with a repayable loan and a grant that can go towards living allowances and will also be supported by his parents' income.
Another area I would talk to Iwan about is a student overdraft. If Iwan was with HSBC, he can apply for a student account enabling him to have an arranged interest-free overdraft (HSBC UK, 2024). If all these options have been exhausted, I would direct Iwan to UWTSD money support, that could help him with extra funds when there is financial hardship and that these grants are usually not repayable. I would assist Iwan locating and submitting the forms. I would also let him know he can contact the money team for further information and guidance (UWTSD, 2024).
There are some day-to-day measures that also can be discussed to help Iwan with his financial struggles. One of these could include travel. If Iwan is placed on a campus accommodation that is far away, there could be an option to see if there is residential accommodation closer to campus. This could save him travel expenses (UWTSD, 2024). If this isn't an option, Traveline offer a Welsh Government scheme ‘Mytravelpass’ for UWTSD students where any young person aged 16-21 can get at least a third off all bus travel (Traveline Cymru, 2024). 
After Iwan has had time to look through these options and apply for the different support, I would have a meeting with him to see how he is getting on and whether he needs extra help to fill out these forms or needs further advice.
The next case is involving Megan. Megan has applied to study the programme and has outlined her struggles with anxiety, her ability to concentrate and retain information and her need for mental health support. There has been no diagnosis but there has been comments she may have dyslexia.
Firstly, I would assure Megan that there is a great support system for mental health support within the university. I would inform her of SFW Disability Student Allowance in which she can apply and meet with a professional to get her the help she needs. This could be in the form of a mental health mentor whom she can meet with weekly to discuss her anxieties and any further support. She will also have the opportunity to get extensions on assignments if her mental health declines. DSA can also support her with study skills, where she could be allocated a mentor who will help her with all things involving her studies and assignment writing, her suspected dyslexia and assistive technology such as laptops (SFW, 2024).  
Due to the comments made about Megan having dyslexia, there is an important need to meet with professionals to see if she could get a diagnosis. I would direct Megan to the UWTSD disability support page. Here, Megan can complete a ‘Support Needs Enquiry Form’ to request more information about how the university can assist her. This then could include access to assessments and diagnosis for Specific Learning Difference (SpLD) (UWTSD, 2024). I would assure her that they are a professional and qualified team who are on hand to work with students in need, get a diagnosis and support them within their learning to achieve their full potential. 
There are also things that can be done within the classroom to help Megan with her difficulties. Regarding her anxiety and mental health struggles, I would arrange a meeting with Megan before class to ask what could be done to help her. This could include Megan sitting at the front of the class to help her stay focussed or have tutor meetings after some lectures to make sure she has a clear understanding of what has been taught so far. I would make sure I know her preferred learning style so I could incorporate this within the teaching material and tasks to help retention. I would also ask what I could do to help ease her anxiety - involving group tasks, speaking in front of the class and how I can best make deadlines of assignments a less stressful time. Asking the students themselves can be of greater impact to the student when we know what can help them best (LaBelle, 2020).
Megan has also voiced her concerns about mixing with her peers. I would ask Megan the best way that she can feel comfortable meeting them. Whether this be icebreakers to begin the academic year so the students can get to know each other. I would be aware that going into your first year of university can be stressful, so icebreakers and short coffee breaks where the students can interact would be implemented. Even though at first icebreakers aren't seen to be the most important thing, it can help disperse anxieties and help students understand each other and share their worries about starting this new chapter in life (Kurdi et al, 2023). 
Even though icebreakers can help, it is important to note some struggles may go deeper beyond an initial nervousness of your first day. I would show there is a University Wellbeing Service which is used for students who have daily struggles of anxieties and more (UWTSD, 2024). 
Regarding her dyslexia struggles, I would make sure the teaching materials, PowerPoints and task sheets are available in different formats that Megan can read and process the best. It has been shown that reading from a different colour page, such as a cream or pastel colour page can be beneficial (British Dyslexia Association, 2023). 
I would also make Megan aware that UWTSD can provide recordings of lectures from the taught sessions to help aid their learning. This could help Megan to recall information easier when needed to refer to. However, I would state these recordings, apart from in exceptional cases, cannot be a replacement for attending in person and how everyone within the class must agree and be happy that there will be a recording (UWTSD, 2024). 
The last case that will be looked at is Dafydd. Dafydd has applied to study Criminology for the next academic year. He has cerebral palsy and is partially sighted. He can walk with the use of crutches; however, he gets tired easily. He uses a laptop to note take, however this is still sometimes a struggle, and he struggles to use his left arm. He is keen to keep his independence as he has moved away from home and wants advice.  
The Equality Act 2010 will legally protect people with a disability from discrimination within workplaces and wider society (Legislation, 2024). There is guidance on matters that should be considered when determining questions relating to disability. The Equality Act 2010 Guidance (Office for Disability Issues, 2011) states it can be more difficult for a person with cerebral palsy to carry out day-to-day activities, and this should be considered and not compared with a person without the disability. It also states how someone with cerebral palsy can find it tiring to carry out tasks due to muscle stiffness and poor balance. These will all be considered with Dafydd with tasks within university and class times. 
I will also let Dafydd know how DSA in SFW can offer support, in the means of Assistive Technology (SFW, 2024). Some of these Assistive Technologies could help Dafydd note-taking along with all the other support DSA can give such as study skills. They could also advise Dafydd on how these can help with him being partially sighted and how to make use of the read-aloud feature, which will help him to listen to a large piece of work, rather than read it himself. 
Within the classroom, I would make sure the content was available before the lesson, so Dafydd could access this on his laptop to help him to read the content (Lawrence, 2016). The use of recording lectures could also help Dafydd fulfil his potential, as if there is something missed, he can easily look back to the recording. Again, everyone within the class must consent to this (UWTSD, 2024).
Even though Dafydd can walk with the use of his crutches, it is important to put things in place, so the classroom is always accessible. UWTSD has lifts within their facilities and thrive on being an inclusive university (UWTSD, 2024). However, I would make sure the classroom would be on the ground floor, just in case the lifts are unavailable.
Due to Dafydd’s struggles and living away from home, I would show Dafydd the support he can access. This would be through UWTSD well-being which is available to all students. As Dafydd is keen to keep his independence, he could always ask for support through the university well-being and the tutors if he ever ran into any issues regarding the accessibility within the university or his accommodation (UWTSD, 2024). 
In conclusion, the university and Student Finance Wales has an extensive support system for all students, and it is the teacher's responsibility to create an inclusive and comfortable environment for all students, based on their individual needs. The teachers also have a responsibility to stay in line with the professional standards. These includes a commitment to learners, value and promote diversity and equality, show respect, enable learners to share responsibility and for teachers to be up-to-date and to prepare and deliver effective teaching (Welsh Government, 2017). 
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