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Use of Generative AI in Assessment 


	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 

AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.




					Reflective Report
 This essay is a reflective report on my experience of building a curriculum aimed at the higher education degree course for professional policing at Gwent Police. I identified a gap in the current provision and proposed a ten-week module focused on statement writing and case file building which I feel are key skills that are required in various areas of policing, but may be underdeveloped in early training. The module was aimed to be delivered within the first three months of initial training to strengthen officers’ written communication, attention to detail, and understanding of procedural requirements. I will be referring to the Driscoll’s model of reflection using subheadings of ‘What? So What? Now what?’ to break down the structure of my thoughts on the experience (EBSCO, 2024). ‘What?’ describing the decisions made to design the curriculum and the method of teaching and learning strategies. ‘So What?’ will draw upon the experience on providing and receiving feedback, and ‘Now What?’ describes the actions I will be taking forward which can further my professional development and inform my future practice in educational planning and collaboration with institutions.

What? 
 I designed and produced a ten-week curriculum aimed at training police officers at Gwent Police who are three months into their probationary period, it was designed to link with other modules and disciplines where it would prepare them operationally once they graduate from the training facility. The course is in collaboration with University of South Wales which explores various aspects within policing in combination with theory and practice, by having the curriculum design with those elements I felt were appropriate to implement practical activities in hand with theory, research and  demonstration to build a range of skills that align with the College of Policing practices and the Competency Values Framework (College of Policing, 2024). This was to equip the learners from the beginning which would then foster their professionalism further by recognising and responding, enhancing performance and skills with communication and organisational awareness. This can also resonate with catering to various learning styles by bringing in and enhancing already established skills from experiences as Mondal et al states that adults have diverse ways of learning, by having different methods of teaching it caters to all learners (2024). In addition to this, I feel this is line with professional standards to K1 and K2 by knowing how learners learn, along with applying different teaching methods to support the learning supports best practice (Advance HE, 2023). 
 When designing out the schemes of work for the ten weeks, the approach to build up the learning was through scaffolding, which according van de Pol et al (2018) refers the method to Vygotsky’s theory zone of proximal development, where the learner initially learns from others before independently learning themselves (Vygotsky, 1978 cited in Pol et al, 2018). By setting out the weeks to progress from the teacher showing and demonstrating, to the learners demonstrating their learning towards the end of the curriculum. I felt initially this was an appropriate way to assess the learning to see progress or to provide additional support, the learning strategies, aims and outcomes would gradually be directed towards the learner’s autonomy of researching themselves, writing up statements from role playing assessments and independently building a case file. This also aligns with professional standards A1,  A2 and V3 by designing and planning learning activities and support learning through evidence informed approaches by using various methods and practices (Advance HE, 2023). 
 The decision to specify on inclusivity within the curriculum was to bring in awareness for the new officers who would be met with varying needs of victims once they are operational and it is a core requirement to uphold police professional values through the Competency Values Framework (College of Policing, 2024) and the Strategic Equality Plan within Gwent Police 2024-2028 (Gwent Police, 2024). Therefore, I felt it was justified by specifying topics and tasks around equality and inclusion was relevant for the institution’s provisions, assigning a realistic case study to be assessed would demonstrate the learners’ knowledge and professionalism. Once the curriculum was completed, I was then assigned to complete a peer review of three different curricula within my cohort whilst also receiving feedback.  

So What?
I was assigned three curricula to review, each specified in different topics such as art and design, illustration and sports science. Although the curricula were different in their own specialism, they shared a commonality of proposing the curriculum towards higher education. Therefore when reviewing the work, I was focusing into the appropriateness of the topics suited to level four to eight that aligns with the framework for higher education qualifications (FHEQ), this framework applies to higher education course within England and Wales (QAA, 2024, p.2). This was to ensure there is alignment in the intended delivery, the appropriate stage of learning for their target audience learners, and review the measurability of their proposed learning aims and outcomes. I felt this  further developed my professional skills as a training practitioner to create a curriculum in a structured and methodical way, as it enabled me to challenge myself to create something I have not done before. Producing peer review feedback enhanced my critical skills, to consider all aspects of what was being proposed along with showing other ways curricula can be delivered for specific subjects, this broadened my perspective on how to create an effective learning plan. This aligns with the professional standards A5 by being aware of these developments in myself, I am enhancing my professional practice (Advance HE, 2023). 
 Once I had submitted my reviews, I then received feedback from my curriculum. Upon receiving the feedback, although I felt I provided a balance of positive reviews with areas of improvement,  felt that I should have explained further in my own reviews to others, I did not consider to use feedback and feed forward. Now upon reflection, I could have adapted this to give a clearer breakdown structure for my peers to get a well informed opinion on the curriculum, as expressed by Sadler et al (2022) who states feed back focuses on the outputs of the assessment, whilst feed forward focuses on the future goals and the steps towards improvement. By implementing this, it gives more clearer guidance to the learners to better interpret how they could improve as means to prevent ambiguous or vague commentary to an assignment or assessment (Sadler et al, 2022). 

Now What? 
 For the future, I will be implementing feed forward into assessments as this will further my professional development, this aligns with professional standards A5 to continually develop and improve my practice (Advance HE, 2023). From the feedback I received, overall, I felt positive from the reviews as it seemed that where in some areas I felt I could have further improved on such as the depth of the topic within a ten week time frame,  it appeared to be suitable for the curriculum I proposed to deliver to. It was noted from the peer review that I was considerate and inclusive for all learners with differentiated deadlines and student support, this is an aspect I will continue to use and enhance in future practice as it aligns with professional standards V1 respecting individual and diverse group of learners (Advance HE, 2023).
   I acknowledge that there were some aspects of my curriculum where I could have provided more clarity and structure; specifically in the schemes of work, the layout could have been clearer which was noted in the reviews such as presenting through a table format of the ten weeks. Despite this, the structure breakdown was detailed and it was suggested to provide a curriculum overview table for each week. I agree with this suggestion as it could be used as a learner aid for the training officers and provides clarity of what to expect each week in the duration of the course which would be in line with professional standards, A4 demonstrating support and guide learners throughout the learning (Advance HE, 2023). In addition to this, it was suggested to provide a glossary of key police terms and phrases to show transparency, specifically for those who are unfamiliar with the language it provides quality assurance to the curriculum and again could be used as guidance for learners. This aligns with the professional standards K5 demonstrating my knowledge of implementing quality assurance and awareness to enhancements (Advance HE, 2023).
  Another noted suggestion to the curriculum was to consider using reflective elements as a writing task or to have review check-ins for the learner’s progression. Although I did note this into the scheme of work to ascertain any additional support, perhaps to do more reviews or reflective tasks leading up to the summative assessment may have been more beneficial to ready the learners into the independent case file build and assessed case study. This would also align with professional standards A3 to assess and give feedback to the learners in hand with A2 supporting the learners through appropriate teaching approaches (Advance HE, 2023). To conclude this essay, I have identified areas where I could further improve my development, recognising alignments with the advance HE professional standards through the design of the curriculum and future targets I will be setting to enhance my practice.
WC: 1540
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Peer Review Feedback

Curriculum number: 6

A clear justification has been provided for the proposed curriculum with an appropriate target
audience.

There is an identified target audience for university learners studying sports science who could
benefit from the curriculum which is explained in the rationale of a modernised approach to
teaching within the specialism. To further this, there is an opportunity to align professional
standards specifically to digital innovation in Wales with the digital 2030 framework.

The aims and objectives for the curriculum are appropriate for the topic and learning group

Some of the learning aims and outcomes are measurable, a revise on these to provide more
clarity on what is being measured in the students learning and what they are realistically going to
achieve towards the end of the curriculum. A suggestion to improve this would be using more
measurable adjectives in place of saying “understand/ understanding” as it could be too vague.
Despite this, it is methodical and explanatory with the logistics of how the curriculum will be
carried out.

The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

There is a good and methodical structure in the body of text with good subheadings and flowing
into each topics within the the weeks appear suitable for the cohort. The assessment strategy is
clearly explained with good reference to Biggs principles with a suitable use of formative and
summative assessment with strong justifications for the use of the strategies.

Where appropriate, there was consideration given to relevant professional standards/benchmarking
statements in the design of the curriculum.
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Professional standards are evident within the curriculum, however there needs to be more clarity
and specification to what professional standards the curriculum aligns with; it is acknowledged
that there is CIMPSA professional standards, but from an educational perspective could it also
align with Advance HE or Educators Wales?

Comments on the scheme of work that was designed.

A well structured scheme of work table which can be easily followed showing what the students
will learn and do within the weeks running up to the summative assessment, however more
clarity on having measurable aims and objectives, there is a suitable reading list that is relevant
and useful for the learners.

Anything else that you would like to comment on?

A final comment on the learning aims and outcomes, when referring for a university course, Estyn
has been referred within the curriculum which looks towards FE colleges and schools. Although
Quality Assurance Agency (QAA) has been references, it may have been more suitable to focus on
QAA when looking at benchmarking for the curriculum as it is specifically for HE.





image4.png
Peer Review Feedback

Curriculum number: 7

A clear justification has been provided for the proposed curriculum with an appropriate target
audience.

The module builds logically from foundational skills observation, to application with
elements of industry assigning learners with a brief and development of the learner’s
personal style. There is a clear structure and progression evident within the proposal, to
further this, it would have been useful for the structure to have sub headings to show each
step of the plan and highlight areas where benchmarking and professional standards would
be applied within the proposal. The curriculum uses scaffolding which supports the
learner’s confidence and enables learners to see measurable progress, which boosts
motivation and engagement. In addition it equips learners with versatile skill set across
fashion, costume, and surface design pathways. While reflection and critique are strong,
integrating two structured formative assessments (Week 4 & Week 7) would provide
clearer benchmarks. To further this, it would be useful to create short self-evaluations or
digital submissions for feedback to guide mid-module adjustments.

The aims and objectives for the curriculum are appropriate for the topic and learning group

The aims and objectives are clear for the learner’s development through the curriculum and is
appropriate for the learning level of foundation art and design.

The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The curriculum is relevant to the learning group with a scaffolding structure to help build on
learning development, by including a live brief and guest speaker introduces employability and
gives students insight into professional practices which aligns with employability and industry
expectations.
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Where appropriate, there was consideration given to relevant professional standards/benchmarking
statements in the design of the curriculum.

Professional standards were evident however there does not appear to be a thorough exploration
and application of benchmarking for the curriculum, by having benchmark statements it can
provide a general standard for the learners to work towards their outcomes that would suit to all
learners studying within the art and design degree regardless to where they are studying.

Comments on the scheme of work that was designed.

There is a good structure to the schemes of work and by having a table structure it shows clear
and methodical plan to how each week would be carried out and what would be specifically be
measured for each learner week by week.

Anything else that you would like to comment on?

Overall the curriculum is well suited to the learning group and could be very beneficial for beyond
education, below are some suggestions to consider for the curriculum that may take this further:

The lecture content could better reflect global styles and diverse aesthetics, enhancing cultural
awareness. a suggestion to integrate examples of non-Western illustrators or visual storytelling
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Peer Review Feedback

Curriculum number: 1

A clear justification has been provided for the proposed curriculum with an appropriate target
audience.

There is justification and a clear need for the curriculum for the learning cohort which is relevant
and suitable for the illustration students looking to go into into industry work. The teaching
strategies could be further justified with how they suit to a wide variety of learners and how they
can also link to professional standards. The curriculum structure flows well with clear subheadings
highlighting where certain aspects are applied within the curriculum.

The aims and objectives for the curriculum are appropriate for the topic and learning group

Measurable learning aims and outcomes appropriate for level 6 with a good progression over the
weeks leading up to the end of the module. This is helpful for the learners to know what is to be
expected and targets to work towards are realistic.

The proposed curriculum has a suitable structure for the needs of the topic and the cohort.

The topics covered in the modules are very relevant and suitable for the leaning cohort which can
help build transferable skills once they leave education and helps the shift into work. A suggestion
to further this, conducting one to one with learners to further gauge what their expectations are
once completing the course and suggest further reading or setting research goals for students
(who for example would want to go into games design).

Where appropriate, there was consideration given to relevant professional standards/benchmarking
statements in the design of the curriculum.
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There is a clear use of benchmarking and professional standards which is relevant to the
specialism and learning level. Only one thing to note is to apply Advance HE professional

standards within lesson plans and referencing as it was noted the professional standards used
may only refer to FE.

Comments on the scheme of work that was designed.

A clear scheme of work evident with a good progression of topics and learning aims with a gradual
build of formative assessments such as group critiques that can help build the learners
development week by week. One area that could be taken further is add more detail to what the

learning outcomes are and how it can be relevant to what the learners need to achieve by each
week.

Anything else that you would like to comment on?

A really good variety of topics and a good reading list for the learners to research, as stated by
having one to one tutorials on specifically what the learners are planning to do once they

complete their degree to help what areas to specifically focus on whether it is character design for
games or for book illustrations.
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