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Activity Plan 


	Activity: 
 
In a country park with fields and a small banking, a stream, a duck pond, and a woodland walk. 
 
 
 

	Number of children: 
 
6 
 
	Age of children: 
 
5/6 years of age. 
	Number of adults: 
 
3 

	Location: 
Local country park. 
 
	Preparation time: 
5 minutes. 
	Activity time: 
9am – 12.30pm. 

	
Resources: 
 
Buckets, magnifying glasses, plastic crates, natural resources such as stones, sticks, the stream water, the open field, leaves. 
 
 
 

	
Aim/s of activity: 
 
To provide children with opportunities to engage in self led learning which can help to promote their curiosity, creativity, and exploration as well as their physical skills. 
 
 
 

	
Links to outcomes: 
 
The children may develop physical skills when rolling, climbing, swinging, and running. 
The children may work in pairs or in teams which promotes their language and negotiation skills. 
 
 

	
Differentiation: 
 
The adult will be on hand to offer reassurance to child with ALN 
The children will choose with whom and how they would like to play. 
Support will be given to those children who require it. 
 
 

	
Health and safety: 
 
A full risk assessment will be undertaken which is attached. 


Children to walk in pairs on the short walk to the park from school. One adult at the front, one on the middle and one bringing up the rear. 

Care to be taken around the pond area, an adult to be always stationed here. 

Care to be taken around the stream, an adult to be besides the riverbed at all times. 

Be vigilant around the woodland area for raised roots. 

Do not let the children interact with the ducks as there is a risk of the ducks biting a child and, they are in their own habitat which is to be left undisturbed. 

Set boundaries so the children know how far they are allowed to go, they should always be in sight of an adult. 

Make sure the appropriate clothing and footwear is available to the children who wish to use the stream. 
 
 
 

	


Role of adult/adults: 
 
To observe the children whilst they are experiencing their surroundings, to observe any differences a child may display whilst enjoying the outside as opposed to being in a formal classroom setting. 

To participate in an activity if invited to by the child.  

To engage in sustained shared thinking. 

To be mindful of risk to the children. 
 

	
The activity: 
 
To leave school and walk the 3-minute walk to the country park. 

The resources that are brought are to be placed on the ground for the children to see.
 
An adult will then instruct the children that they can use the area as they see fit whilst ensuring the children know the boundaries. 

This will be buckets, plastic crates, magnifyying glasses, and binoculars. 

They are then told that they are free to explore the surrounding area and to have fun. 

The children may then choose to go to the banking and engage in rolling down it and running back up it. 

They may choose to go to the stream with a bucket and net and see what they can fish out of it. 

They may choose to splash around in the stream seeing who can make the biggest splash. 

Some may choose to build a dam in the stream to see if they can make a little pond within the stream for themselves to examine. 

Some may choose to sit quietly by the duck pond with the binoculars and see what animals or insects are in the environment. 

If they choose to go through the woodland walk, they may try to climb the trees, hang of the branches like monkeys and swing back and forth. 

Some may find branches on the floor and pretend they are a superhero lifting a heavy object above their heads. 

Some may choose to find sticks to use as pretend swords or wands, there are numerous items that a child may consider a stick to be as it is an open-ended resource. 

Whilst at the banks of the stream some children may engage in mud play. They may choose to make a pie, a pizza or by adding leaves and daisies even a potion. 

Some children may use the plastic crates as cars to push down the hill, as a roller coaster cart on the ground or hide in them for a simple game of hide and seek if they choose. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







RISK BENEFIT ASSESSMENT 
 
	Location / Activity: 
	Country Park 
	Date: 
	14th Sept 2020 

	Assessor:   
	Nicole Bennett 
	Review date:   
	27th Sept 2020 


 
 
	Risk 
	How will young people BENEFIT from this activity? 
	Possible hazards 
	Who is at risk? 
	PRECAUTIONS in place to reduce the risk of injury 
	Overall risk RATING: L/M/H 

	Low, over hanging branches on the surrounding trees and woodland walk. 
	The trees give the children the opportunity to examine them and an opportunity for some to climb. 
	Head injury Scrapping the skin as walking past. 
	Children and adults 
	· Adults to be observing the tree areas at all times 
· Children to be told of the risk before being sent off to explore. 
	Low 

	Splashing in the stream. 
	An opportunity some children will never have had to be in a stream splashing around and getting wet. 
	Falls, slips. 
Cuts, bruises, grazes. 
Drowning. 
Cold and wet 
	Children 
	· Stream is shallow 
· Banks of the stream are very low 
· Adult to be supervising at the water’s edge at all times 
· To have appropriate wet weather suits and wellington boots. 
	Medium/High 

	Poisonous plants/berries/fungus in the area. 
	This will give the children who have not seen berries or wild plants a great opportunity to explore them. 
	Pricks/cuts to body parts and/or eats berries/seeds/plants. 
 
	Children 
	· The children MUST be told that plants, berries etc are NOT to be picked or eaten unless an adult has told/helped them.
· Adult supervision at all times around plants etc. 
	Medium 

	Weather changes: Rain/ ice / snow on surface (especially wet leaves). 
	The children can learn how the weather changes quickly and how surfaces change according to the weather. 
	Slips/ sliding 
Falls. 
	Children 
	· Adults should ensure that the children are wearing appropriate clothing for the weather change. 
· Adults can explain to the children how the weather changes can affect the area in different ways and how they should be mindful of their surroundings. 
 
 
 
	      Low 

	Loose Parts 
	Children can have the opportunity to touch and explore loose parts in the outdoor environment. 
	Choking 
Hit by flying objects 
	Children 
	· Appropriate level of adult supervision 
· Adults should closely observe any ALN children as they are inclined to place items in their mouths. 
	  

	Animal faeces  
	 
	Touching 
Mouthing 
Infection 
	Children 
	· Adults to observe children at all times. 
· Adults to explain that animal faeces can be looked at but must not be touched. 
	 Medium 

	Protruding tree roots in outdoor environment and woodland walk 
	To help improve motor skills. 
	Trips 
Grazes/ bruises/ cuts 
Head injury 
	Children and adults 
	· To warn the children of this potential hazard so they can manage their own risk. 
	 Medium 

	Brambles, stingy nettles 
	Great resource to examine by sight to see if any animals or creatures live in the brambles. 
	Stings 
Cuts/ scrapes 
	Children and adults 
	· Adult to observe children who take themselves to the brambles and to encourage no touching just observing.  
	 Low 

	Walking to the country park 
	 
	Trips/ Falls 
Traffic driving past 
	Children and adults. 
	· The route should be assessed beforehand. 
· Children to stay on pavement in pairs. 
· One adult at the front, one in the middle and one at the back. 
	Medium/High 


 
 

























Environmental Audit
	Issue / environmental feature 
	Damage that could occur 
	  How to lessen negative impact  
	Resources needed 
	Who is responsible  

	 
Trees 
 
 
 
	Children may pick the leaves or branches from them. 
	Explain to the children that the tree is a living entity and that they should pick the leaves and branches that have fallen onto the woodland floor. 
	 
	Children and adults. 

	 
Creatures or bugs living in or around the stream and grassy area. 
 
 
 
 
	The creatures or bugs may be taken from their habitat or kill by the children. 
	Explain to the children that the stream is their home and to preferably just look but if they do pick them up to place them back where they found them. 
	 
	Children and adults. 

	 
Ducks on the pond. 
 
 
 
 
	May have their habitat destroyed by trampling, become frightened of too much noise and invasion of their habitat. 
	The children must use the binoculars to look at the ducks from the pond side. They are not to approach a duck or stand/walk near their habitats. 
	Binoculars 
	Children and adults. 

	 
Flowers growing in the woodland. 
 
 
 
	These might be picked or trampled upon. 
	It should be explained to the children that the wildflowers are too be looked at but not picked or walked upon, they are left in their natural habitat. 
	 
	Children and adults. 
 
 
 
 
 
 
 
 











Component 4

Gill (2016) stated that children of all ages and abilities are naturally curious. They have an appetite for experience, and an urge to explore and understand. The environment chosen for the experience supports these statements and it also concurs with Donaldson’s (2015) thinking within the successful futures. The experience chosen can provide the provision of a play environment that can help to compensate children for the loss of natural spaces within their communities which forms part of the Welsh Assembly Play Policy (Welsh Government, 2002). 
As suggested by Play Wales (2020) playing outdoors with the elements contributes to children’s knowledge and appreciation of the world around them, this experience could show them the joys and the dangers, the strengths and fragilities of natural organisms and forces. This is enforcing the ESDGC (2008) framework for Foundation Phase which believes that children should be given the opportunities to understand that different habitats support different animals and plants along with recognising the environments importance and how to care for it.
 In addition to this the theorist Frobel believed the outdoors to be a rich learning environment. He believed that the outdoors offers a unique learning experience such as the opportunity for adventure, risk, and challenge as well as the space and freedom along with the opportunity to engage with the natural world (Tovey, 2012). Margaret McMillian drew on Frobel’s philosophies regarding the value of outdoor learning. She was a great advocate of providing outdoor spaces for children to move with freedom. McMillan believed that for a child’s optimum holistic development to occur, the children should be given every opportunity to experiment with, and to discover the properties of the outdoors and other natural materials all year around (Martin, 2017).
Joyce (2012) has described how in modern day practices; historical context is identified in the terms of outdoor learning. Children were not identified as individuals until the late eighteenth century. Changes came about that have influence over our view of outdoor learning due to political agenda and pedagogy.  The work of Frobel and McMillan heavily influence todays practice (Knight, 2013).
The environment this experience is in can offer the children direct, extended and deeply engaging experiences with plants, mini-beasts, other animals such as birds, soil, and many more natural materials. Richardson (2014) states that the uncertainty of the outdoors environments along with the excitement from a spontaneous event, such as finding a ladybird, is waiting to be captured which in turn will enrich a child’s experience as they find out about the outside world. 
Within the experience the unstructured play allows the children the space to choose and create. Gibson, Cornell, and Gill’s (2017) research show that unstructured play is thought to be a crucial context for the development of independence and emotional/behavioural self-regulation. Furthermore Whitebread’s (2012) review found that in their play children appropriated different spaces and features within their environment and that the richest play spaces were mostly natural and unplanned. Draper (2009) stated that Gibson’s affordance theory examined how an individual visually perceives their environment and that within this environment are clues that become trigger for an action to be taken. Also through their research Larrea, Muela, Miranda, and Barandiaran (2019, p.187) found that the same outdoor environment could offer each child different possibilities, due to their subjective perception of it, for example, one child may see something as climbable where another may see it as something to slide on. The environment within this experience lends itself to multiple opportunities for play affordance. 
The environment could be laden with all the resources one could think of but without imaginative and sensitive adults, the children’s quality of play experience could become affected . High quality outdoor play provision, according to White (2011), is achieved through having a unified vision with a clear set of beliefs and values. Bilton (2010) paints a picture of what is determined by ‘good outdoor provision’ by describing engaging children, using open-ended play materials and natural resources, joined by adults who could, if invited in, facilitate and inspire the play through considerate and informed interaction. Tovey (2007) argues that the most beautiful play spaces can give rise to mundane play and that supportive, receptive adults are the key to transforming spaces and sustaining play. Within the Foundation Phase Outdoor Handbook (2009) the adults are encouraged to make the most of the daily change, uncertainty, surprise and excitement that weather, seasons and nature provides for free. The play environment within this experience also gives the adult the opportunities they may not have had in structed activities, for close observation of the child’s natural behaviour. They are 


able to assess the children without it being linked to a particular learning outcome whilst still incorporating a holistic approach (Waite, 2011).
Through this experience and environment, the children will be igniting their sensory processes. All seven senses will become active along with two other important ones, proprioception and vestibular. Hammond and Lillie (2018) explained that the vestibular sense is what provides a child with good balance, posture, and movement along with special awareness. In an outdoor environment a child can judge distance, speed, and where objects are. The NHS (2020) informs us that the sensors for the vestibular system are located in the inner ear which sends information to the brain about positioning and movement. The proprioceptive system has receptors located within the muscles; these give the children an awareness of body positioning (NHS, 2020). Archer and Siraj (2015) wrote that if the proprioceptive system is in good working order, the children will thrive when engaged in physical activities and be willing participants in play.
To enhance the vestibular and proprioceptive systems, within the outdoor environment, children may choose to participate in den building. Den building can be linked to Vygotsky’s Zone of Proximal Development. Mooney (2000) wrote that Vygotsky defined the ZPD as the distance between the most difficult task a child can do alone and the most difficult task a child can do with help, he believed a child on the edge of learning a new concept can benefit from the interaction of a peer or adult. Creating den’s in the outdoor environment will help children in the ZPD as they are given the opportunity to think outside the box and problem solve with their peers to create a structure. Canning (2010) discovered that the children will also develop their communication and language skills as they work as a team to create their den. They will need to take turns in a conversation, explain their ideas and negotiate with others. Canning (2010) continues by stating den building also enables children the space and time to create something individual to themselves. This experience will support gross and fine motor skills, whilst developing good hand-eye coordination. This type of experience links to the ESDGC (2008) themes of choice and decisions, the natural environment and health. 
Outdoor play is not a new construct. Recently Unilever (2016) surveyed more than 12,000 parents in 10 countries around the world. They found that in the UK almost a third of children spend less than thirty minutes outside each day, and that one in five children on an average day, do not go outside at all. Some of the reasons were attributed to the parents fear of safety. In these modern times there are assumptions being made about avoiding the outdoors. Ouvry (2003) discovered some of these assumptions that adults would use. She found the weather was cited frequently as a compelling reason for not taking children outside, out of concern for their health and well-being, that the reasons for not going outside and the challenges the adults faced are mostly based on fear, that there may be a lack of understanding on the adults part and that anxieties concerned with weather, space and risk can outweigh the needs of the child.
Richard Louv (2008) believes that a society has been created which is teaching young children to avoid direct experiences in nature. He is now trying to highlight the need for children to reconnect with nature through his work with Children and Nature Network. In contrast, Joyce (2012) argues that actually outdoor play has changed and evolved with social influences and the political context of the times.
The environment within this experience could be seen as a risk to some adults. With the correct risk assessment carried out the children should be free to make their own choices regarding their own risk and challenges. Exposure to acceptable risk is a fundamental part of outdoor learning for children and such exposure can help to avoid children seeking the thrill of risk in more dangerous, unsupervised situations (Welsh Gov, 2009). Research carried out by Lavrysen et al. (2015) shows that risky play, that children experience, will result in children being able to assess risk in a better and more accurate way. While Sandseter and Kleppe (2017) found that outdoor risky play has several positive health effects among children but if taken from a different perspective there are indications of negative effects of children being overly protected and that curbing risky play can increase the likelihood of anxiety. As the experience is inclusive of all children within a setting, including those with additional needs, it was found in a study by Faber Taylor, Kuo, and Sullivan (2001) that a high proportion of children with ADHD benefited from increased contact with the outdoors and nature and that the exposure to nature reduced symptoms in children threefold compared to staying indoors.
Within this experience the children are not governed by a time limit for the exploration of any given part of the environment. Time, however, can often be thought of as a challenge, no time to take the children outside. Tovey (2007) discusses the importance of children having time to play and engage in the rich outdoor environment, without the adults imposing time slots or restrictions.
In the environment there are opportunities for the children to experience mud play. Mud is an excellent medium for learning. The rich, engaging sensory play children partake in with mud allows them to express their creativity while enhancing their fine motor skills (Rupiper, 2016). Moser (2018) discussed how children practice social skills such as cooperation, negotiation, communication, and sharing as they work together whilst emergent math and science skills are practiced as children make before and after comparisons, solve problems, test theories, and measure and count ingredients for a mud pie. Research carried out by Nugent, MacQaurrie, and Beames (2019) found that the open-ended nature of mud encourages creative thinking and allows children to freely create without fear of making mistakes. This in turn contributes to a child’s sense of self, helping to build a strong inner sense of competency. Mud play, within this experience, links into the following theme of the ESDGC (2008), the natural environment.
Mud play is inclusive of all children. It allows children to play at their own developmental level. Rupiper (2016) states that mud is an open-ended material that meets the diverse needs and interest of different children, allowing them to explore the mud at their own comfort level. Also, not all adults will embrace mud play, some may actually have objections to children getting dirty. Jensen and Bullard (2002) suggested that the adults take on the role of the facilitator by allowing mud play and supporting the play that emerges from the children. The adult should carefully observe what the children are doing and interpret this for other adults who may not understand why this type of play is valuable.
Outdoor learning experiences are vital to the new curriculum of Wales. Welsh Government (2018) suggests that focus is given to the Areas of Learning and Experience. Within this area there are four core purposes that can develop independence and real-life learning from the outdoors. One is ambitious, capable learners, two is enterprising, creative contributors, three is healthy, confident individuals and four is ethical, informed citizens. Welsh Government (2020) believes that taking measured risks is encapsulated within the four purposes which can be supported through outdoor learning, becoming an ethical citizen should involve gaining knowledge of nature and empathy for the Welsh environment which can only be achieved through outdoor exposure. The Welsh Government (2020) feel that the biggest change in the new curriculum comes in the area Health and Well-being. This change identifies the importance of outdoor learning and experiences as these can positively impact on a child’s attitude, belief, and self-perception.
On reflection the environment can provide a child with a holistic experience of the outdoors. Small worksheets could be included to enable the children to go on a bug hunt whilst maybe trying for a dry day for the experience could enhance it further.
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