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Research Context

The aim of this assignment is to undergo a research project focusing on transformative teaching and the teacher’s role in enhancing practice, as well as the beneficial influence a specific intervention can have on the learners. During a Phase Swap and an Alternative Placement, it was observed that there is a significant emphasis on emotional well-being in primary school, which appears to be less noticeable in secondary school settings. This observation sparks interest, particularly considering the challenging hormonal development teenagers undergo (Smetana, 2010). It prompts curiosity about how emotional support is provided through education in secondary schools. The interest in well-being and emotional resilience within learners supports the Four Purposes of the new curriculum for Wales of “healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (Welsh Gov, 2020). Within the strands of the Professional Learning Passport (PLP), it appears that the well-being of learners and their emotional resilience could be underlying in many of the strands (Welsh Gov, 2019). However, it is highly associated with “Influencing the Learning”, under the particular strands of “listening to learners” and “sustained effort and resilience in learners” (Welsh Gov, 2019).

In adherence to ethical guidelines set by the British Educational Research Association (BERA), the school will be anonymised as School X, ensuring the confidentiality of its identity throughout the project (BERA, 2018). In School X, around 15% of pupils are eligible for free school meals, which is close to the national average of 16.4%. Around 6% live in the 20% most deprived areas of Wales. The proportion of pupils that have a special educational need is 27%, which is above the national average of 22.9% (Estyn, 2019). This information provides insights into the challenges and potential disparities that pupils may face, allowing for a more comprehensive analysis of factors influencing student welfare and the effectiveness of support systems in place. The research was conducted in a year 9 class consisting of fourteen male students and seven female students with Additional Learning Needs (ALN) and who are Eligible for Free School Meals (EFSM). This assignment will focus on the question of how does participating in a morning mentor class contribute to improving the psychological well-being of secondary school students. 

The research tools used in this study are labelled individually and are included in the appendices for reference. (Appendix A: Questionnaire, Appendix B: Observation, Appendix C: Ethics Form, Appendix D: Consent Form, Appendix E: Assent Form). 



















Literature Review

Yusuf, et al. (2021) suggests the importance of addressing all aspects of well-being in primary and secondary school settings, including physical, mental, emotional and social, as a fundamental factor of student success. Standish and Cuthbert (2021) imply that secondary schools often face intense pressure for their students to excel academically, with a strong emphasis on standardised testing, higher education and preparation, and academic performance. Walter (1996) agrees, emphasising that attaining high levels of success in school is the foremost priority during a student’s educational journey. Nevertheless, while research may support this viewpoint, it could be perceived as out-dated in light of the rise of technology and the contemporary challenges faced by young people, compounded by the mental strains and setbacks aggravated by the COVID-19 pandemic (Bullen et al., 2015.). Lahey (2015) argues the failure and autonomy in cultivating resilience and motivation in teenagers could be a result from excessive pressures exerted by parents and educators. High expectations and a fear of failure can hinder teenagers’ ability to develop essential skills such as problem-solving, self-regulation, and perseverance, which are crucial for academic success and personal growth (Lahey, 2015). This aligns with the new curriculum for Wales (Welsh Gov, 2020), and the emphasis on the seven well-being goals within The Well-being of the Future Generations Act (Welsh Gov, 2015) and the idea of developing a growth mindset. Developing a growth mindset in young people is crucial for their success and mental wellbeing (Dweck, 2017). While it may be attained through a gradual process, its significance cannot be overstated, due to the substantial benefits towards the development of young minds (Siegel, 2014).

Maslow’s (2013) hierarchy of needs emphasises meeting teenagers basic needs for well-being: nutrition, safety, social connections, esteem, and personal growth, which promotes resilience, self-esteem, relationships and purpose. Neglecting these basics, risks emotional setbacks like insecurity and isolation (Maslow, 2013). However, Stein (2019) implies how challenging it is for teachers to identify whether a students’ needs are being met as they can often mask their struggles, striving to fit in amongst peers. Zafran-Quinsio (2020) argues how these concerns can make it difficult for teachers to recognise underlying issues. Bennet (2020) aligns with this highlighting how a high school environment can be fast-paced and demanding, leaving little time for individualised attention and observation. Teachers often lack academic training in recognising signs of emotional distress or may not have the ability to address diverse needs effectively (Wasserman, 2015). 

Digital World
In addition to the challenge of meeting basic needs, educators also contend with the impact of technology in the classroom. While technology can enhance learning, it frequently poses obstacles (Kersting, 2016). The focus around students well-being is becoming increasingly important as social media develops and we are moving forward in a digital world without knowing the impact on young people’s cognitive development (Stein, 2019). Twenge (2017) suggests that there has been an increase in mental health issues among teenagers in recent years, which is often due to the rise of digital media and social media use, contributing to feelings of loneliness, social comparison, and inadequacy among adolescents. Boyd (2014) emphasises the need to consider the impact of technology on teenagers’ well-being, arguing that excessive screen time and social media use may detract from real-world social interactions, sleep quality, and overall mental health. Steiner-Adair and Barker (2013) agree with this by exploring the cultural shifts that may influence teenagers’ well-being, such as changes in parenting styles, academic pressures, and societal expectations. 
On the contrary, Prensky (2010) argues the crucial role of technology in shaping the futures of young people, given the likelihood that they will enter professions heavily reliant on technological skills in our rapidly evolving world. There is a necessity of integrating technology into education to equip students with the digital literacy and proficiency essential for success in modern workplaces (Prensky, 2010). Robinson and Aronica (2016) align with this view, advocating for a forward-thinking approach that recognises technology as indispensable for preparing students for the demands on tomorrow’s workforce. 


Primary and Secondary Differences

Hall and Kreppner (2019) evaluate how monitoring children’s well-being in primary school is often perceived as more manageable than in high school due to several factors, but a critical examination reveals complexities in both settings. Kutnick and Blatchford (2013) suggest that in primary school, a smaller student population and more direct interactions with a single teacher or a small group of teachers allow for more personalised attention and observation. Kitson and Merry (2002) align with this, emphasising that teachers in primary school often have a deep understanding of each student’s individual needs, behaviours, and development, which facilitate early detection of well-being issues. Additionally, primary school environments typically prioritise nurturing and supportive relationships, creating a conducive atmosphere for open communication between students, teachers, and parents (Murphy, 2022). On the contrary, Christakis (2016) disputes this apparent ease of monitoring well-being in primary school stating that it can mask underlying challenges as primary school-aged children may not always have the language or awareness to articulate their emotions or experiences accurately. However, Hetherington and Blechman (2014) argue that issues such as bullying or family stressors may go unnoticed if students do not feel comfortable disclosing them. Additionally, Hayes (2015) suggests that primary school teachers may face time constraints and competing demands, limiting their ability to provide comprehensive support to every student. Furthermore, it is evident that the ample teacher-student contact time in primary school make it significantly easier to address and monitor students’ well-being on a daily basis (Hall and Kreppner, 2019). 

In contrast, Hughes et al. (2019) implies that monitoring well-being in high school presents unique complexities due to the larger student body and rotating schedule mean that high school teachers have less consistent contact with individual students, making it more challenging to develop deep insights into their well-being. Moreover, teenagers' increasing independence and peer influence can result in greater inconsistency in behaviour and emotional expression, making it harder to discern signs of distress or mental health issues (Hagell, 2012). Despite these challenges, Coleman et al. (2007) highlight that high schools often have more resources available for supporting student well-being, such as guidance counsellors, mental health professionals, and extracurricular programs. However, Guiney (2017) suggests that these resources may be stretched thin due to high demand, leading to long wait times for counselling services or limited access to in school support. Supporting this viewpoint, the failure to communicate this information to class teachers due to privacy concerns (Jenkins, 2007), instigates a troubling disconnect between teachers and students (Dix, 2017). This disconnect, can unintentionally encourage a perception among students that teachers can seem disengaged or unsupportive of their well-being needs (Hughes et al., 2019). 

This research has led to the posed research question of this assignment due to the significant interest in how well-being and emotional resilience is managed and improving in high schools.   









Case Study
Thomas (2010) clarifies the stress and importance of grasping the fundamental characteristics of case studies which involve in-depth investigation and analysis of a particular phenomenon within its real-life context. Researchers should clearly define the purpose objectives of their case study, whether it is to explore a new phenomenon, understand a complex issue, or generate hypotheses for further research, having a clear aim guides the entire study (Thomas, 2010). Yin (1996) discusses the process of selecting appropriate cases for study by highlighting the significance of choosing cases that offer rich meaningful insights into the research questions at hand. This involves considering factors such as relevance, diversity, and accessibility of data (Yin, 1996). Thomas (2010) outlines the importance of using various data collection methods suitable for case studies, such as interviews, observations, document analysis, and surveys. Stake (1995) emphasises the importance of using multiple sources of data to triangulate findings and ensure validity and reliability. Ensuring an adequate analysis of qualitative data obtained from case studies is paramount, involving organising, coding, and interpreting the data to identify patterns, themes, and relationships (Thomas and Myers, 2015). 
Thomas (2010) highlights the iterative nature of data analysis, where researchers continually revisit and refine their interpretations and draw conclusions from their case study findings. This involves synthesising the data, addressing research questions or objectives, and offering insights, implications, and recommendations based on the analysis (Thomas, 2010). Case studies excel in providing detailed, contextually rich insights into specific phenomena, offering flexibility in research design and generating comprehensive qualitative data (Stake, 1995). However, their findings may lack generalisability to broader populations or contexts, and they can be subject to researcher bias, resource intensiveness, difficulty in replication and ethical considerations regarding participant rights and confidentiality (Tight, 2017). 

In the context of this research project, a representative sample selects participants who accurately reflect the demographics, characteristics, and experiences of the broader population of students within the morning mentor class. This ensures that the findings of the study can be more confidently generalised to the entire population of interest, providing insights that are applicable beyond the specific individuals involved in the case study (Baxter and Jack, 2015). In this case study focusing on the well-being and emotional resilience of learners, participants were selected based on specific criteria relevant to the research focus, such as ALN, varying levels of academic performance, socio-economic backgrounds, and experiences/attendance within the mentor group (Creswell and Poth, 2016). This method aims to capture a diverse range of perspectives and experiences of the participants. 










Research Methods

Multiple research methods were employed during this research project, including questionnaires, observations, and informal interviews. Using a variety of research methods to gather data allows for a comprehensive understanding of the research topic by providing insights from multiple perspectives (Chapman and Mcneill, 2005). Additionally, employing triangulation, or cross-referencing data collected through different methods, enhances the credibility of the research findings (Creswell, 2014). Furthermore, using a combination of methods helps to mitigate the weaknesses in individual approaches which increases the validity of the research (Chapman and Mcneill, 2005). Employing multiple methods reduces bias, enhances rigor, and increases the reliability of research studies (Pajo, 2017). 

Questionnaire
Questionnaires are commonly used to gather quantitative and qualitative data from participants in a structured format, offering the advantage of efficiently collecting data from a large sample size, allowing for statistical analysis and comparison (Wilson, 2016). However, limitations include potential response bias and the inability to probe for deeper insights (Creswell, 2014). 
For the questionnaire method, a structured format was utilised, incorporating a mixture of closed-ended, open-ended and multiple choice questions. This approach facilitated the collection of both quantitative and qualitative data, enabling a comprehensive analysis (Yin, 1996). Specific questions were designed to inquire about participants’ well-being, emotional resilience, and experiences within the mentor class, drawing upon relevant literature on psychological and educational factors affecting student outcomes. To inquire about participants experiences of anxiety during the school day, it was crucial to provide a multiple-choice format (Josephs, 2017). This approach aimed to alleviate any potential stress or pressure associated with formulating a response, thereby minimising the likelihood of inducing worry or panic among the students (Fadem, 2008). By offering predefined options seen in Appendix 1, Question 1, participants could readily select their answer by simply circling the most applicable choice. This streamlined method enabled swift and effortless participation, ensuring that the data collected accurately reflected the frequency and intensity of anxiety experienced by the students (Fadem, 2008). 
To accommodate participants with ALN, the questions were structured to enhance comprehension. In Appendix A, the language is intentionally simplified and presented in an easy-to-follow manner. The page design is tailored to be dyslexia-friendly, featuring a yellow background when printing, larger font size, and provided example answers for each question (MacIntyre, 2005). The questions were customised to extract valuable insights into the operation of the mentor class and to ascertain its effectiveness in benefiting the students. Inquiring about the students’ relationship with the teacher was essential, as negative responses could indicate potential challenges that might impact their engagement and performance in the class (Ellis and Tod, 2018). Understanding these dynamics provided crucial context for evaluating the class’s overall impact and effectiveness. 

Observation
In addition to this, observations provide valuable qualitative data by directly observing participants’ behaviours and interactions within their natural environment (Jorgensen, 1989). Creswell (2014) suggests the strengths of this method include capturing authentic, real-time behaviour and context-rich data. However, limitations may arise from observer bias and the potential influence of the observer on participants’ behaviour (Creswell, 2014). 
The observation schedule involved conducting five observations of the morning mentor class, focusing on participant interactions, engagement levels, and any contextual factors influencing the learning environment (Hattie, 2012). This schedule aimed to capture a representative sample of class dynamics and behaviours over multiple sessions. Appendix B presents the observational notes, a pivotal component of the research process owing to its informal nature. These observations shed light on various aspects of the classroom dynamic. While some students demonstrated active engagement with the lesson content, actively participating and posing questions, a recurring pattern emerged regarding the disruptive influence of mobile phones. This distraction compromised students’ ability to fully absorb vital information pertaining to well-being, consequently affecting their focus and involvement in the class activities (Kersting, 2016). Emphasising the detrimental effects of excessive phone use on children’s attention spans, academic performance, and overall well-being, Kerstring (2016) argues how smartphones are disrupting classroom dynamics and hinder students’ ability to engage fully in learning activities. It was observed that during the mentor class, students primarily engaged in passive activities such as listening to the teacher’s discussion on daily well-being focus words and watching uplifting videos, without much opportunity for active participation or discussion. Given that the morning mentor class is only 25 minutes long and serves as the students’ initial point of contact upon arriving at school, it is acknowledged that time constraints limit the scope for extensive activities. A conversation with the teacher revealed her mindfulness regarding the potentially challenging mornings some students may have experienced, prompting her to maintain a light and informal atmosphere to provide a safe space for relaxation before the start of lessons. The informal approach has proven effective in calming the students and positively impacting their well-being. However, despite these efforts, the issue of phone distraction persists. 



Informal interviews 
Informal interviews and conversations offer an opportunity for more in-depth exploration of participants’ perspectives and experiences, whilst also allowing for flexibility in questioning that can expose valuable insights (Cohen et al., 2013). In addition to the constraints of the other methods, there’s the potential for interview bias and subjective interpretation of responses that could also occur in this approach (Pajo, 2017). 
Informal interviews and conversations were conducted with all participants during the mentor class sessions. Questions were designed to explore participants' perceptions of the class, their experiences with their teacher, and any challenges they faced. These discussions were open-ended, granting participants the opportunity to openly express their thoughts and feelings (Gupta 2023). Recognising the sensitivity of discussing anxiety and well-being with teenagers, it was decided that conversations would not be recorded live using a laptop or pen and paper to create a more comfortable environment for the students, given the personal nature of these topics (Huberty, 2012). Conducting informal interviews proved to be a valuable approach, as students voiced that they felt at ease and spoke freely, demonstrating a clear understanding of the research project’s objectives. Establishing rapport with the students before these discussions was essential for developing trust and enabling them to feel comfortable opening up to the researcher (Dix, 2017). 


Overall

Some intervention meetings disrupted the allocated time for the mentor class, potentially impacting the regular flow of classroom activities. Moreover, absences among the students posed a challenge, potentially disrupting the continuity of the intervention and the data collection process. Additionally, the volatile nature of hormonal changes and the daily fluctuations in the opinions of teenagers introduced an element of unpredictability into the study environment (Coleman et al., 2007). Conflict within friendship groups emerged as a significant barrier, hindering the students’ willingness to engage fully in the research activities. To mitigate these challenges, the researcher implemented strategies such as providing regular breaks and opportunities for mediation, aiming to create a supportive and conducive atmosphere for participation (Hart and Hodson, 2004). Overall, these various factors highlight the importance of flexibility and adaptability in research methodologies, particularly when working with adolescent populations facing diverse socio-emotional and developmental challenges (Jensen and Nutt, 2016). These factors were considered in the design and implementation of data collection methods to ensure their appropriateness and effectiveness in capturing the experiences of the participants (Cohen et al., 2013).
















Data Presentation 

The results below highlight the effectiveness and challenges associated with the daily 25-minute morning mentor class aimed at improving students’ well-being. Firstly, the high percentage of students leaving the class feeling happier (77%) and looking forward to it (83%) suggests that the class is generally perceived positively by a significant portion of the student body. This indicated that the class is fulfilling its intended purpose of creating a positive and welcoming atmosphere. 
However, the fact that 79% of students feel there are distractions during the class, and mobile phones were noted as a significant distraction, raises concerns about the learning environment's effectiveness. Distractions could hinder students' ability to engage fully with the class content and could potentially detract from the overall impact of the mentor class on students' well-being (Kersting, 2016). 

Additionally, while it's promising that 44% of students are learning coping strategies to deal with low mental health, the fact that a majority (93%) express a desire for more activities to support their well-being suggests that there may be gaps in the current curriculum or resources provided. This highlights the importance of continually assessing and adapting the content and structure of the mentor class to meet the evolving needs of students (Hattie, 2012). Positive relationships with the teacher (86%) are crucial for creating a supportive and inclusive learning environment (Bennett, 2020). However, the finding that 59% of students actively engage in the lesson raises questions about the effectiveness of the teaching methods or the relevance of the class content to students' interests and needs.

Finally, the high percentage (92%) of students feeling judged by their peers when participating in the class is concerning and could negatively impact students' willingness to engage and share openly during discussions or activities (Josephs, 2017). Overall, while the morning mentor class shows promise in improving students' well-being, the results suggest areas for improvement, particularly in addressing distractions, enhancing engagement, and cultivating a more supportive peer environment. Addressing these challenges will be crucial in maximising the class's effectiveness in promoting student well-being (Hart and Hodson, 2004).
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Ethical Considerations

Ethical considerations were of utmost importance throughout this research project, as outlined in the Ethics Form provided in the appendices titled Appendix C (Denscombe, 2017). Prior to participation, a comprehensive discussion was held with all participants to ensure their understanding of the study's procedures and implications. It was emphasised that all information shared would be treated with confidentiality and anonymity, with measures in place to safeguard their privacy (McNiff, 2013). Participants were informed of their right to withdraw from the project at any stage if they felt uncomfortable, without any repercussions. 

Moreover, parental consent was obtained for each student's participation, with parents signing consent forms indicating their understanding and approval of their child's involvement in the study. Additionally, every student provided assent by signing assent forms, demonstrating their voluntary agreement to participate in the research. These measures were implemented to uphold ethical standards and ensure the well-being and autonomy of all participants throughout the research process (Bell and Walters, 2014). The researcher strived to minimise any potential harm or discomfort to participants and conducted the study in a culturally sensitive and inclusive manner, considering diverse perspectives and experiences (May and Perry, 2010). These ethical principles are essential to uphold the integrity of the study while safeguarding the rights and well-being of all participants. 






Results / Analysis of results / Discussion

The data previously presented reveals several key insights into the dynamics of the morning mentor class and its impact on student well-being. Firstly, the high percentage of students reporting distractions during the class, particularly from mobile phones, accentuates the need for strategies to minimise disruptions and enhance student engagement. This finding suggests that interventions to manage phone use during class time may be beneficial in creating a more focused learning environment. Additionally, the significant proportion of students expressing a desire for more activities to support their well-being highlights the importance of incorporating diverse and engaging content into the mentor class curriculum. This aligns with existing literature emphasising the importance of providing students with opportunities for active engagement and skill-building to promote their overall well-being (Shirley and Hargreaves, 2021). 
Furthermore, the finding that a majority of students feel judged by their peers during class participation raises concerns about the classroom climate and stresses the importance of encouraging a supportive and inclusive peer environment. This echoes research highlighting the impact of peer relationships on student well-being and academic engagement (Jones, 2022). Overall, the data suggests that there is a need for ongoing efforts to enhance the effectiveness and inclusivity of the morning mentor class, with a focus on minimising distractions, providing meaningful activities, and nurturing positive peer relationships to support student well-being and academic success (Dix, 2017). 
Discovering that implementing a strict no-phone policy could significantly enhance student engagement underscores the potential impact of simple interventions on classroom dynamics (Kersting, 2016). This finding highlights the importance of proactive measures to mitigate distractions and create an environment conducive to learning. By addressing the issue of mobile phone use, educators can nurture a more focused and productive learning atmosphere, ultimately enhancing students’ academic performance and overall well-being. Rosen (2018) aligns with this by emphasising the detrimental effects of technology-related distractions on student learning outcomes. Instituting a no-phone policy not only addresses immediate classroom challenges but also contributes to the broader goal of promoting student well-being, success and academic achievement. 













Conclusions and Recommendations

In critically examining the work undertaken for the research study, several key considerations emerge. Firstly, the methods of data collection, including questionnaires, informal interviews, and observations, were chosen based on their feasibility within the context of the study. While these methods provided valuable insights into student experiences and perceptions, it is important to acknowledge potential limitations in reliability and validity (Denscombe, 2017). Ultimately, self-report measures such as questionnaires may be subject to response bias, and informal interviews may lack standardised procedures, affecting the reliability and generalisability of the findings (Creswell and Poth, 2016).

Similarly, the validity of the methods used must be carefully considered. While efforts were made to ensure that questions were clear and unbiased, the subjective nature of qualitative data collection methods may impact the validity of the findings (Tight, 2016). Moreover, the extent to which the findings can be generalised to other contexts or populations may be limited by the specific characteristics of the sample and the study context (McNiff, 2013). Looking to the future, there is a desire to further explore the effectiveness of interventions aimed at addressing identified issues, such as mobile phone distractions in the classroom (Denscombe, 2017). This aligns with the Professional Standards for educators, particularly in the areas of creating supportive learning environments and promoting student well-being (Welsh Gov, 2019).

Recommendations arising from the research include implementing a no-phone policy in the classroom to minimise distractions and enhance student engagement. Additionally, interventions focused on providing diverse and engaging activities to support student well-being may be beneficial (Murphy, 2022). Moving forward, it is essential to conduct further research to assess the effectiveness of these interventions and explore additional strategies for improving classroom dynamics and student outcomes. In terms of next steps, the findings of the research could inform the development of targeted interventions and instructional practices aimed at addressing identified challenges and promoting student success (Hattie, 2012). This could involve collaboration with colleagues, stakeholders, and educational researchers to design and implement evidence-based interventions that meet the needs of students and align with Professional Standards and best practices in education (Welsh Gov, 2019). Overall, while the research study provides valuable insights into the dynamics of the classroom environment and student well-being, there is a need for continued exploration and innovation to ensure the effectiveness of interventions and the promotion of positive learning outcomes for all students.
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Appendices


Appendix A: Questionnaire

1. How often do you feel stressed or anxious during the school day?
Sometimes        Very often      Not very often        Never
2. Do you feel comfortable expressing your emotions to your teacher?
Yes         No        Sometimes 

3. What makes you feel most stressed at school? 
Examples: Friendships, pressure to succeed, nothing, bullying


4. Have you noticed any changed in your mood or attitude after participating in the morning mentor class? If yes, please describe. 
Examples: Yes, because…. / No / Sometimes, because….


5. On a scale of 1-5, how would you rate your overall well-being since participating in the mentor class?

6. Do you leave the mentor class feeling happier than when you arrived?

7. Do you look forward to the morning mentor class?

8. Are there many distractions during the class? If so, what are they usually?
Examples: Talking, poor behaviour, phones, other things happening


9. Are you happy with the amount of activities you get to do during the class?

10. Do you have a good relationship with your teacher?

11. Do you think there is a stigma around getting involved during this class? Do you feel judged by your peers?

12. Do you always engage with the lesson?  

Appendix B: Observation

Activities
Videos, pictures, inspiring stories
Uplifting words of the day
All class listening to teacher, no activities to complete themselves


Disruptions
About half the class are on their phones/not listening
Some very disengaged 
Some jokes made about other peers answers
Other videos are being played on phones – harder for some to hear teacher



Engagement
Certain members of class engage with content daily
Answering questions
Discussing topics with partners
Low level disruption due to phones

Attitudes
All class seem quite relaxed 
Some members of class being disrespectful towards others
Some are not showing any interest in content











Appendix C: Ethics Form

APPLICATION FOR ETHICAL APPROVAL


	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Georgia Amman

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐	Taught Postgraduate Student
	☒	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	University of Wales Trinity Saint David


	4
	Campus:
	Swansea/Carmarthen


	5
	E-mail address:
	1650014@student.uwtsd.ac.uk


	6
	Contact Telephone Number:
	07458341380


	
	For students:

	7
	Student Number:
	1650014

	8
	Programme of Study:
	PGCE Secondary Art

	9
	Director of Studies/Supervisor:
	Elaine Sharpling





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Elaine Sharpling
	☒	26/03/24



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	[List any other relevant documents here]

British Educational Research Association (BERA), 2018. . Ethical Guidelines for Educational Research, fourth edition (2018) | BERA
	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	7
	
	Employed
	YES
	☐
	NO
	☐

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	
How does participating in a morning mentor class contribute to improving the psychological well-being and emotional resilience of secondary school students? 


	2
	Proposed start date:
	8/04/24 
	Proposed end date:
	31/07/24

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

The purpose of this research activity is for the researcher to be able to design, conduct and critically evaluate a close to practice research project focusing on the model of the transformative teacher in developing practice that has a positive impact on the learner. 




	4
	Research Question

How does participating in a morning mentor class contribute to improving the psychological well-being and emotional resilience of secondary school students? 




	5
	Aims of Research Activity

The aims of this research project is to gain an understanding of the impact a morning mentor class has on learners. To examine how engagement in a morning mentor class influences the emotional resilience of the students. To identify the specific aspects of the morning mentor class that contribute most significantly to improvements in psychological well-being. To explore potential differences in the effectiveness of the morning mentor class across diverse student populations, such as varying socio-economic backgrounds or academic abilities. To assess long-term effects of participation and to gather insights from students and teachers.
 
The research activity will play a crucial role in developing the student teacher by becoming a skilled and ethical researcher. 


	6
	Objectives of Research Activity

The objectives of the research activity include analysing the specific components and activities of the morning mentor class aimed at promoting psychological well-being and emotional resilience. To measure the impact before and after the class. To investigate any potential correlations between the frequency or duration of participation. To explore potential moderating factors that may influence the effectiveness, such as student-teacher relationships, peer interactions, or school culture. 
To contribute to the existing body of literature on the role of mentorship classes in promoting positive mental health outcomes among secondary school students. 



	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	
Questionnaires will be provided to students and teachers which will allow for the collection of quantitative data, which can provide insights into the experiences, perceptions, and attitudes of students and teachers. This data can be analysed statistically to identify patterns, trends, and correlations. The questionnaires ensure consistency in data collection across participants which makes it easier to compare responses and draw meaningful conclusions from the data. The anonymity of the questionnaires may encourage more honest responses, particularly for sensitive topics about well-being. 


Semi-structured interviews can complement the use of questionnaires within this project. I will be able to provide an in depth exploration allowing for a deeper exploration of participants’ perspectives, experiences and emotions related to the morning mentor class. It will allow for a follow up on responses provided in questionnaires, seeking clarification or elaboration on particular points of interest. This helps to contextualise quantitative data and uncover underlying motivations, attitudes and beliefs. 

All participants will be given a consent form where they can read and sign consent or assent to take part in the research project. It will be clear that it is voluntary and that they have the right to withdraw without any consequences. 


	

	Location of research activity
Identify all locations where research activity will take place.

	8
	Secondary school in West Wales.

Classroom based for students. Students may take questionnaires home to complete. 
Staff room/class room based for teachers. 




	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	
N/A

(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☒
	☐

	13
	A resilient Wales
	☒
	☐

	14
	A healthier Wales
	☒
	☐

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☐
	☐

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☐

	18
	A globally responsible Wales
	☐
	☐

	19
	If YES to any of the above, please give details:

	
	Research suggests that focusing on the well-being and emotional resilience of learners can contribute towards learners becoming more prosperous, resilient, healthier and more equal.


(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☐

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☐
	☒

	6
	Use of computer-generated log files?
	☐
	☐

	7
	Participant observation with their knowledge?
	☒
	☐

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	
There will be a maximum of 10 participants in total to form two focus groups: a student group between 6 and 8 participants and a staff group of between 2 and 3 participants. 

A questionnaire will be given the group of students (6-8). A different questionnaire will be given to the teachers (2-3). 

A semi structured interview with students will take place. This will be in small groups of 3-4 at a time. 

A semi structured interview will take place individually with the teachers. 



	11
	Who will the participants be?

	
Current participants will be students in Key Stage 3 and their teachers who have given consent to participate. 





	12
	How will you identify the participants?
	
I will email to invite the participants in the research focus groups to around 18 students. A recruitment criterion for the maximum range for the widest diversity will be used to recruit up to 8 participants. They will form the focus group and, for those who wish to participate, an email with a briefing will be sent that clearly explain the ethical aspects and purposes of the research. One the student group is established, participants will be contacted by email with a briefing detailing their involvement in the research, seeking informed consent and providing information expectations of professional conduct for focus discussion. 

To form the staff group, an email will be sent to key staff in specific roles to invite them to a focus group. This group will include between 2-3 participants. 

I will anonymise participants as:
Child A, B, C, D, E, F. 
Teacher A, B.

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☒

	
	
	No
	☐

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

1. Confidentiality concerns 
2. Emotional Distress
3. Stigmatisation. 
4. Social comparison





	How you will mitigate the risk to participants:

1. Informed consent. Participants will be made fully aware of the study objectives and procedures and it will be emphasised that their participation is voluntary. 
2. Confidentiality and anonymity. Participants will be assured that their responses will be kept confidential and anonymised to protect their privacy. Data will be securely stored and only accessible to authorised personnel involved in the research project. 
3. Sensitive handling of data, language and framing. Participants will receive information about the ethical considerations of the participation in regards to handling their data sensitively. School protocols are already in place for responding to disclosures of distress or concerns about students’ well-being. Survey questions, interview prompts and communication with participants will be framed in a sensitive and non-judgemental manner to minimise the risk of stigmatisation or discomfort. Language will be inclusive and respectful of diverse experiences and identities. 
4. Supportive environment. Giving participants the opportunities to ask questions, express concerns, and receive feedback or validation. After the project, participants will be offered a debriefing session to discuss their experiences and address any lingering concerns or questions. 



	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	
The participants will be informed that if something potentially or actually illegal is discovered or disclosed during the project, will have to be reported to the school safe guarding officer. 


	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

1. Emotional distress
2. Boundary issues
3. Ethical dilemmas





	How you will mitigate the risk to the investigator:

1. Engaging in self-care practices and focusing on own well-being will encourage a healthier mindset to handle difficult situations.
2. Clear boundaries will be established with participants and a professional demeanour will be maintained throughout the research process. This includes refraining from sharing personal information or becoming overly involved in students’ lives outside of the scope of the research project. 
3. Relevant ethical guidelines and training is in place which helps to navigate ethical dilemmas and ensure that the research is conducted in accordance with best practices and standards.



	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:


1. Ethical violations
2. Reputation damage
3. Legal liability



	How you will mitigate the risk to the University:


1, 2, 3. 

I will adhere to the UWTSD and EWC code of conduct and research standards and commonly agreed standards of good practice. 
I will ensure I comply with data storage regulations and university guidelines and security procedures. 
I will ensure that research methodology is robust and that methods are appropriate. 

I will be respectful and mindful and act accordingly, aligning with the ethical guidelines. I am aware I am representing the university. I will follow procedures and remain unbiased, professional and fair. 



	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

Use of paper


	How you will mitigate the risk to environment:

This research activity will mostly use electronic systems reducing the need for bleached paper.



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	001841674001



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
Group feedback sessions will be available during and after the data collection. It will be clear, understandable and respectful. 
An email address will be given to the participants that they will be able to contact, or receive further details or results. I will share headline findings on request. 




	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
Before participants agree to take part, they will receive clear information about what is involved. They will be told about the study’s purpose, what they will need to do, and any potential risks or benefits. Participants will be asked to give consent/assent before any data is collected. 






	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
Participants will receive information about how their personal information will be completely removed and anonymised. Instead, data will be securely stored and accessible only to authorised people. Participants will be assured that their responses will be kept confidential and used only for research purposes. 


(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	☒

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☒

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☐
	☒

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	
All data will be kept in password protected personal laptop. All participants will be given a unique identifier to ensure confidentiality and this list be kept securely in the password protected folder. If any cloud storage is needed, the University Office 365 system will be used, which will be encrypted and the data in the cloud is anonymised. The data will be stored until receipt of the assignment result and then deleted. Participants will have the right to ask to see what data is held relating to them and this data will be deleted immediately if the participant requests this, in which case the data will not be used in the project. 




	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
Myself


(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
Myself


(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
Signed informed consent forms in paper form will be kept in a locked file cabinet and will be unavailable to anyone except the researcher. On receiving the feedback and mark for this piece of work, the signed informed consent forms will be destroyed and deleted. 


(

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
No


	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	G.AMMAN
	Date:
22/03/24 




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Elaine Sharpling
	Date:

22/03/24

	3
	Signature:
	[image: A close up of a signature

Description automatically generated]

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.
























Appendix D: Consent Form

Date: 19/04/24


Dear Parent / Guardian,

My name is Georgia Amman and I am studying for a PGCE qualification at Yr Athrofa, University of Wales Trinity Saint David. I am currently a student teacher at Haverfordwest High School and I am teaching in your child’s class. 

I would like to invite your child to participate in my research project. The question title I have chosen for my research project is “How does participating in a morning mentor class contribute to improving the psychological well-being and emotional resilience of secondary school students?” Through your child’s participation, I hope to gain an understanding of the pupils needs to improve and enhance my teaching practice. 

I plan to observe the morning mentor class to identify what happens during this time and the effect it has on the children. I have written a short questionnaire regarding their opinions for the children to answer anonymously, and I plan to have informal conversations/class discussions during this time to gain an understanding of how the students feel collectively. 

All names will be kept strictly confidential and will only be known by myself and my research partner. Your child’s participation in this study is completely voluntary so you or your child can withdraw from the study at any stage.  Your child will also be asked to give their assent before the beginning of the study.

After careful and precise analysis of the data obtained from the lesson observation and group interview, I would be happy to provide you with a copy of the findings at your request. The results of the research will be discussed in a university assignment that will contribute to my PGCE course.  The results of this study will be stored on my personal password controlled laptop. All raw data will be destroyed once the assessment has been marked. 

I thank you in advance for your time. If any questions do arise, feel free to contact me at your convenience. 

Yours sincerely,


Georgia Amman






CONSENT FORM
PROJECT TITLE:

How does participating in a morning mentor class contribute to improving the psychological well-being and emotional resilience of secondary school students?


Name of Researcher:	Georgia Amman


									         	
Please initial box

1.I confirm that I have read and understand the information sheet dated 19/04/24 for the above study.
 
2.	I understand that my child’s participation is voluntary and that I am free to withdraw my child from the study at any time, without giving any reason.

3. I understand that my child can choose to withdraw at any time, without giving a reason.

4.  I understand that the information given by my child will be used in a university assignment.

5.  I understand that my child’s name will not appear at any time.

6.	I agree for my child to take part in the above study.



_____________________        _____________________________       __________
Child’s name                             Parent signature                                       Date






When completed, please return to Mrs Stephenson or Miss Amman by 26/04/24.


Thank you.


















Appendix E: Assent Form

Dear *******
I hope this message finds you well. As you know, my name is Miss Amman, and I am currently a student teacher at Haverfordwest High School, working with your class. I wanted to talk to you about an exciting opportunity to participate in a research project that I'm conducting as part of my teacher training.
The project focuses on understanding how being a part of our morning mentor class can help students like you feel better emotionally and mentally. I'm interested in hearing your thoughts and experiences to improve how we support students' well-being in school.
Here's what taking part would involve: I'll observe our morning mentor sessions to see what activities we do and how they make you feel. I've also put together a short questionnaire for you to fill out anonymously, and I'd like to have some informal chats with you and your classmates to hear your thoughts.
I want you to know that your participation in this project is entirely voluntary. If you decide you don't want to be part of it, that's absolutely okay, and you can opt out at any time. Before we start, I'll ask for your permission, which means you can say yes or no.
Your privacy is really important, so everything you share with me will be kept completely confidential. Only me and my research partner will know what you say, and your name won't be connected to anything you tell us.
Once we're finished, I'll share the results of the project with you if you're interested, so you can see how your input has helped. All the information I collect will be kept safe on my laptop, and I'll delete it once I've finished using it for my studies.
I think this project could be a great opportunity for us to learn more about how to make our school even better for everyone, so I hope you'll consider taking part. If you have any questions or want to know more, please feel free to ask me anytime.
Thanks for considering this, and I hope to hear from you soon!
Best wishes,
Georgia Amman


									         	
Please initial box

1.I confirm that I have read and understand the information sheet dated 19/04/24 for the above study.
 
2.	I understand that my participation is voluntary and that I am free to withdraw from the study at any time, without giving any reason.

3. I understand that I can choose to withdraw at any time, without giving a reason.

4.  I understand that the information given will be used in a university assignment.

5.  I understand that my  name will not appear at any time.

6.	I agree to take part in the above study.



_____________________        _____________________________      
Child’s name                             Date






When completed, please return to Mrs Stephenson or Miss Amman by 26/04/24.


Thank you.
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