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Task 1

Relevant areas of the National Policing Curriculum: Understanding the role of a constable, maintaining Professional Standards, Leadership and Team-working, Wellbeing and Resilience

	
Critically evaluate theories of team dynamics as a means of developing team cohesion (reasons why some teams cannot function, theories and models relating to team dynamics, ways to improve team cohesion) and to what extent group dynamics are shaped by wider organisational cultural norms. 

Consider why inter-personal conflict can occur within a team and outline what strategies can be adopted to enhance individual and team performance. 

Consider how team dynamics within the police service can result in failing to comply with professional standards requirements demonstrating an understanding of organisational justice in a policing context (Code of Ethics, policies, procedures, protocols, or legislation).

2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:


In this essay I will examine three theories of team dynamics, namely the GRIP, Conflict Mode and Tuckman Team Model, in addition, I will also look at how wider organisational norms can impact group dynamics. Additionally, I will look at how strategies of resolving inter-personal conflict and why it occurs. Finally, I will examine team dynamics in the police force and how that can result in failing to comply with professional standards and to do this I will demonstrate an understanding of the policing code of ethics, policing policies, procedures and legislation. 

[bookmark: _GoBack]The GRIP model was devised in 1972 by Richard Beckhard and outlines four interconnected areas of teamwork, namely; Goals, Roles, Interpersonal and Process. Goals focusses on the concept that every person in a team should recognise what their collective goal is and be devoted to working together and operating in the direction of that shared goal. Roles revolves around how all members of the team must know what their part is, what is expected of them and how they can be held accountable. Interpersonal centres on communication and collaboration and the importance of trust among members of a team – so that conflict can be dealt with. Finally, processes’ focus is on having a defined system for how decisions are made and how the team can solve any problems and conflict (Beckhard, 1972). This model argues that it is the role of the supervisor or managers to ensure that all team members concerned share and work towards the same vision. The GRIP model argues that conflict or disagreement over any of the four interconnected areas can impact on team dynamics. For example, if a member of the team has a different goal to the rest of the team, or does not know what their role is, does not communicate nor trust other team members and there is no defined system with regards to decision making then a team will not operate to its fullest potential. The GRIP model is universal and can be applied to any team, whether it be a sports team, business team or policing, for example. However, the GRIP model assumes that all members of a team get along and there is no conflict which is a short coming as teams, no matter how big or small can contain members of a wide variety of backgrounds or cultural and educational backgrounds that simply do not get along with other members, resulting in conflict. This leads on to the next model I am going to discuss, the Thomas-Kilmann Conflict Mode Model. 

The Thomas-Kilmann Conflict Mode Instrument (TKI) is a tool that assesses an individual’s behaviour in conflict situations – whereby the concerns of two people appear to be incompatible. The model simplifies an individuals behaviour in a working environment to two basic dimensions. One being assertiveness, which is the extent to which a person attempts to satisfy their own concerns and the second being cooperativeness which is the extent to which the person attempts to satisfy the other person’s concerns. This model uses a scoring system to assess how assertive or cooperative individuals in their team are and it emphases that neither trait is widely more beneficial than the other as both have benefits as well as shortcomings. In this model, individuals are scored based on five conflict-handling modes, which are; competing, collaborating, compromising, avoiding and accommodating. 

Competing can be described as assertive and uncooperative, whereby an individual is only concerned with their own needs at the other person’s expense. Therefore, it can be argued that a team full of competing members cannot function and is likely to lead to a lot of conflict between different members. 


Collaborating can be described as both assertive and cooperative. A collaborating individual attempt to work with others to find a solution to satisfy the needs of everyone. It can involve identifying the underlying issue and working together to come to a mutual agreeable decision. Therefore it can be argued that a collaborating team is more likely to work in cohesion and have less conflict. 

Compromising can be described as an intermediate in both assertiveness and cooperativeness. A compromising team member looks at finding a solution that partially satisfies the concerns of all involved. In this model a compromising individual is best described as giving up more than a competing individual but less than an accommodating individual – but still addresses the concern at hand, unlike avoiding. Therefore it could be argued that a compromising team is likely to have cohesion and work well, however team members are likely to be left never feeling fully satisfied. 

Avoiding can be described as unassertive and uncooperative. An avoiding person does not look for a solution to their own nor anybody else’s concerns – they do not address the conflict. It could be argued that an avoiding team cannot function and there would be no team cohesion as concerns would not be address and therefore solutions would not be found. 

Finally, accommodating can be described as unassertive but co-operative. It can be described as the opposite of competing. An accommodating person ignores their own needs to satisfy the needs of others. It could be argued that an accommodating team would have cohesion and perform well, as the members are constantly looking out for the needs of others. However, it could be argued that an accommodating individual may simply be yielding to another person’s pint of view and therefore ignoring any potential underlying issue. 

This model argues that for a team to work effectively and in cohesion, there typically needs to be a balance of team members that are able to work toward solutions together when conflict arises. 

The final and arguably most popular model I will referencing in this essay is the Tuckman model introduced by Bruce Tuckman in 1965. Tuckman originally included four stages, namely Forming, Storming, Norming and Performing, however he later expanded on this and added a fifth stage in the 1970s, Adjourning. 
The forming stage is where everyone is getting to know each other and make a lasting impression. Emphasis is put on team building exercises to help develop trust as well as being able to establish the strengths and weaknesses of the team. The importance of the application of team building has been studied in academia for years (Golembiewski & Kiepper, 1976) and it has been suggested that the impact of team building on actual, real world team performance is minimal. In other words, the variability in a teams performance can usually be attributed to other factors as opposed to whether they have had team building exercises (Salas et al, 1999).
The storming stage is the stage whereby conflict most commonly occurs. Tuckman refers to this as ‘intragroup conflict’ It is the stage where group members learn about each other’s motivations, expectations and boundaries which can be lead to conflict due to different views of the group. It is at this stage that group members learn about each others strengths and weaknesses and contribute ideas to their collective goal. Not all groups get past this stage depending on the dynamics of the group. 

The next stage is the norming stage, whereby every member of the group knows their role and if conflicts raised in the storming stage have been resolved, all is going well. It is important to note that during this stage, people may work independently but will check with the group to ensure that workflow is efficient. Problems may arise in this stage if group members do not fully understand their role or the expectation of the team and therefore may be required to revisit the storming or even the forming stage. 

The final stage is the performing stage. This is whereby teams have worked together effectively on a number of projects and have developed a synergy to allow any group tasks to go smoothly and effectively. Very few first-time teams make it to this stage (McCahan et al, 2015). If a team has reached this stage, less time is needed to form, storm and norm in future group tasks. Adjourning was added to this model later and it relates to group members going their separate ways after a project is complete. 

Of the three models discussed, the Tuckman model arguably the most all rounded, however it is not without it’s downfalls. It does not offer much in way of resolving conflicts and less so in relation to how a group moves from one stage to the next. 

Interpersonal conflicts occur in a variety of settings due to a variety of reasons. Interpersonal conflict can be defined as ‘a person (or group of people) interferes with, or frustrates, another person’s efforts at achieving a goal’ (Grimsley, 2015). This can occur due to differences of outlooks or personalities. It could be due to a new member of the team disrupting the already established dynamics or differences of rank or status. Additionally, in a policing context, it is clear that the role is incredibly varied and diverse. No two officers will respond to an incident in the exact same way. Furthermore, police officers are afforded a degree of discretion, and how this discretion is exercised can vary from one officer to the next. Discretion can be defined as having the power and ability to make decisions (Treebold, 2018). This definition is vague, meaning that different officers may exercise their discretion differently, which could potentially lead to conflict. 

A simple yet sometimes overlooked strategy for overcoming interpersonal conflicts in communication. In a team, it is vital that individuals are able to express their needs, expectations and concerns and feel as though their outlook is valued regardless of whether their viewpoint will be put into practice or not. It should be the role of the ‘leader’ or supervisor to ensure that this is the case. In relation to group dynamics, policing is unlike any role in the sense that a team may still be in the forming/storming stage of Tuckman’s model and yet would be thrown into a live incident whereby they would have to perform effectively together. They would not know each others strengths or weaknesses, views or goals, but would be required to attend a call and deal with it together and safeguard victims/apprehend suspects. 

At the very start of police training, emphasis is put on the policing code of ethics and the importance of ‘honesty and integrity’ in particular. It could be argued that a constable’s biggest risk of failing to comply with professional standards is likely to due to a breach of honesty and integrity. Most individuals want to fit in to the team and be a respected member, however when an officer makes a mistake, they are expected to own it and deal with the consequences and the code of ethics states. However, officers often work in pairs and if one officer makes it mistake and decides to cover it, the other officer would be expected to report the matter. This can lead to conflict as they do not want to upset the team dynamic but also do not want to massively breach the code of ethics. Additionally, the rank structure of the police also lends its hand in this matter. That being said, it is taught in training that, irrespective of rank, any inappropriate behaviour should be challenged and raised appropriately. 

In relation to organisational justice, it can be defined as ‘the extent to which employees perceive workplace procedures, interactions and outcomes to be fair in nature’ (Baldwin, 2006). Within this definition, organisational justice is broken down into distributive justice, procedural justice and interactional justice. Distributive justice refers to outcomes being proportionate to the input, also known as the equity principle (Adams, 1965). In a policing context, if an officer was to breach the code of ethics, distributive justice would focus on ensuring that the punishment is proportionate to the breach. One way of doing this would be to look at punishments for previous similar breaches. In a policing context, cake fines for a minor mistake are an example of interactional justice as it looks at how those in a workplace treat each other following an error. However, for this to work effectively officers must be open and honest with regards to making errors. This also helps team bonding when linked to the ‘storming’ phase of Tuckman’s model. Finally, procedural justice is concerned with the fairness of the decision making processes leading to a particular outcome. For example, in a policing context, it is paramount that officers are taught the policing code of ethics and the consequences for breaching them are transparent and fair. 


Word count: 2095



















Task 2

Relevant areas of the National Policing Curriculum: 
Vulnerability and Risk, Evidence-based policing

You must choose a policing incident in which you played a significant role with a victim of crime or anti-social behaviour and reflect on what happened. 

	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Critically evaluate the appropriateness of different approaches (by professionals and the police) in supporting or managing vulnerable people or people at risk of harm. 

Explore what works in relation to tackling repeat victimisation and repeat offending. Consider the use of evidence-based policing. 

2000 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:



In this response, I will describe an incident whereby I played a significant role and I will make references to the incident in relation to social legislative contexts. I will evaluate the appropriateness of different approaches in terms of supporting a vulnerable victim and I will explore what works in relation to tackling the issue that is repeat victimisation. 

I will be referring to a domestic violence related matter that myself and my colleague attended. The initial call was made by the victim’s partner as he was concerned for her following an argument as she had recently attempted to commit suicide as he was concerned leaving her on her own whilst she was intoxicated but felt that he needed to leave for space following the argument. Therefore, we initially attended as a concern for welfare call.

Domestic violence matters are treated with the utmost seriousness by South Wales Police and this is reflected in its policy. This is because any calls received by South Wales Police are graded based on threat, harm and risk. Policy states that, in relation to domestic incidents, officers must take ‘positive action’, meaning that officers must at least do ‘something’. This doesn’t necessarily mean taking formal action in the form of an arrest, but it could be splitting up both parties for a ‘cooling off’ period if there are no offences, for example. The relevance of this policy will become apparent later on in the response. The reason for that is because, police presence in a domestic situation is likely to raise emotions further, and therefore leaving both parties together after police attendance is likely to increase threat, harm and risk. Furthermore, South Wales Police officers rely on the National Decision Making model (NDM), which is a cyclic process in order to assist with the best course of action to take. At the heart of the NDM is the policing code of ethics – a set of principles which indicate how police officers should conduct themselves at all times. The NDM states that officers should gather information and intelligence, assess the threat and risk and develop a working strategy, consider what powers and policies we have in each incident, identify any other options and contingencies and then take action and review the action taken. 

Upon attendance, we located the victim alone in her partners flat. She was clearly intoxicated and expressed suicidal ideation. Standard procedure in these circumstances would be to encourage the victim to seek mental health support for her suicidal ideation and medical attention for any alcohol related issues. If the victim was found in a public place, we could have exercised our powers under S136 of the Mental Health Act to detain the victim in order for her to be assessed. However, that power does not extend to a dwelling and therefore on this occasion could not be used. We do have powers under the Mental Capacity Act to detain a person for a health assessment, even whilst in a dwelling, if we believe that the person requires urgent medical treatment and believe that they lack the capacity to make the decision to go themselves, however, again that was not applicable in this scenario. 

Myself and my colleague built up a good rapport with the victim, however we were unable to convince her to go to hospital, and we had no powers to take her there if she did not wish to. My next option was to discuss potential family or friends in the area that she could stay with for the night to ensure that she was going to be safeguarded whilst she was still intoxicated. This approach would have been appropriate as it would ensure that the victim would come to no further harm. The victim was unsporting of this option, stating that she had no friends or family in the local area. After conducting checks, I managed to contact a family member of the victim who was currently visiting friends in another part of the country and had been drinking alcohol themselves so were unable to support the victim in that regard. As a result, this approach would not have been appropriate in these circumstances. By this point, the victim’s partner had returned to the address after an approximate two hour ‘cooling off’ period. We had asked him whether he was happy to accompany the victim to hospital, however the victim again refused to go. At this point, we had considered all of our options, there were no offences so an arrest could not be made, the victim refused to leave her partners address and there were no family or friends in the area where she could stay. Therefore, we felt that we had no option but the leave the victim with her partner and after checks were conducted, we felt that whilst it was not ideal, it would be appropriate to do so as there had already been a ‘cooling off’ period. At this point, as we were getting ready to leave, the victim made a hand-signal which we recognised from initial training and a domestic violence sign for help. At this point, myself and my colleague realised that we could not leave the victim at the address without taking some form of action. As mentioned previously, we had built up a good rapport with the victim and we decided to separate the pair one more time, something we had already done previously on a couple of occasions. It was at this point the victim disclosed that her partner is violent towards her and has physically assaulted her on numerous occasions and most recently being that week. The victim then proceeded to show me significant bruising on her legs and arms, and a photograph of what appeared to be a bite mark to her arm. At this point, safeguarding the victim became the main priority and the partner was subsequently arrested for S.47 assault. The victim at this point pleaded that we do not arrest her partner, and in most cases, South Wales Police are victim led. However, in domestic violence matters, it is possible for the police to seek a charging decision from the Crown Prosecution Service without the support of the victim, which we believed was appropriate in this incident. That being said, we were still faced with the dilemma of leaving the victim alone, given that she disclosed suicidal tenancies and had previous history of self-harm. As a result, I had arranged for a Doctor to visit the address to conduct an assessment to determine whether she was safe to be left in the address alone or whether she required further mental health or physical treatment. This approach was appropriate as given the action we were taken, this was likely to have a further detrimental effect on the victim’s mental health. Officers remained at the address until the Doctor arrived and conducted their assessment, again, this was done as we did not feel it would be appropriate to leave the victim alone at any stage. 

Repeat victimisation can be defined as a pattern of crime in which the same person is a victim of the same type of crime on more than once occasion within a given time frame (Oxford Bibliography, 2020). Domestic violence is a crime which often happens because of a bad relationship between two parties and usually continues to be repeated until one of the parties leaves the relationship; meaning that victims of domestic violence typically experience a lot of repeated victimisation. This is kept in mind when deciding an appropriate outcome of disposal with a subject. In the incident mentioned above, there were very little reported incidents between both parties, furthermore, making a decision was particularly difficult as the victim was not supporting and did not wish to move out of the address she shared with her partner. As a result, the victim would not take officers advice that would assist in safeguarding her. 

In order to safeguard the victim in the best way we could, it was decided that the subject in this matter would be released on bail until the investigation was complete. This meant that he was released with conditions not to contact the victim directly or indirectly, to not attend their address and to not attend any place that the victim would reasonably be expected to be. By imposing these conditions, South Wales Police are able to reduce the risk of repeat victimisation, at least until the investigation is completed and a final decision is made as to whether the subject is going to be charged or not. That being said, there are further safeguarding approaches that are taken. Sadly, history has taught us that information sharing between the police and other public agencies has been poor and has had some devastating effects. Notably, the suicide of Fiona Pilkington in 2007 highlighted the failings of the police and other agencies. 
As a result, agencies had to reflect on what they could do better to support repeat victims. 

‘Evidence-based policing’ is a method of making decisions about “what works” in policing, what strategies accomplish police goals most cost-effectively. Evidence based policing focus is on quantifiable research findings as opposed to developing strategies based on theory or assumptions (Sherman, 2013). In short, it is a decision making method based on what has worked previously or in other areas, and implementing it. As highlighted above, a failing of the police has been its lack of information sharing with other agencies, which can have devastating impacts on repeat victims in particular. In South Wales Police, a public protection notification, or PPN was introduced to provide further support to victims by sharing information with other and sometimes more relevant agencies. A PPN allows for the identification of vulnerable persons and share that information with agencies such as the NHS, mental health services, children services and housing agencies so that information is shared appropriately and further safeguarding and support can be offered to victims. A PPN will be submitted before the officers tour of duty is over to ensure that the correct support is offered as soon as it possible. Furthermore, South Wales Police have also introduced a Repeat Victim Action Plan. This is crucially important to call handlers who are able to relay information to officers attending based on the history between certain victims and offenders. On the topic of offenders, repeat offending is also an issue which has roots in evidence based policing. 

Problem-orientated policing (POP), simply put, states that police should focus on tackling underlying problems as opposed to individual incidents (Goldstein, 1990). The idea of POP is to prevent problems and reduce the demand for reactive policing by tackling anti-social behaviour, crime and disorder at the source. Analysis of POP focuses typically focuses on all three sides of the crime triangle, the offenders, victims and locations. A well known example of POP is for supermarkets to disable their free WiFi at certain hours to deter ASB. Closely linked to POP is the OSARA model which aim is to tackle longer standing problems of repeat offending and ASB. OSARA focuses on an objective – what are the problems and what problem requires more urgent action. In order to determine this the police can look at which areas have required the most attention over a certain period. Scanning looks at a particular problem and what would be the cause. The analysis stage considers what options are available for resolving the problem. The final two stages are result and assessment. POP and OSARA are both models utilised by South Wales Police to help tackle key problem locations, however they are not the only two models used and more will continue to be developed as evidence-based policing grows and new policies are introduced to tackle key areas. 

Based on the above, it is clear that steps have been made to identify and support repeat victims and vulnerable persons and emphasis has been placed on sharing information with relevant agencies so that they can be safeguarded and supported appropriately. However, these approaches are not perfect and in future, agencies will need to learn and develop policies to provide further support which will likely lead to a continuation of changes being made to policing and other agencies. 


WORD COUNT: 2037. 







Task 3 
Recognition and confirmation of progress on the Occupational Competency Portfolio (OCP). 
  
 
 
By signing the section below, you are acknowledging your continuing progress on O.C.P.  
This is recognised by the university as work that is fully supporting this module BMPP 6001D; Policing in the Workplace 3 and in signing it will be equivalent to 2000 words. 
 
 
 
 
Confirmation of the progress on the Occupational Competency Portfolio (OCP). 
 
I confirm that I am progressing with the Occupational Competency Portfolio (OCP) in accordance to the regulations.  
 
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ (Learner – electronic signature accepted.) 
 
Date: 19/04/2022 






Task 4

This is a reminder that this TASK 4 section is an opportunity for you to answer one question which should be relevant to the “advanced learning” area that you have chosen.  The advanced learning lecture that you choose to attend will assist you in answering this task. 



Choose 1 of these 5 options to answer 

(Note for officers who have an interest in becoming a detective and wish to specialise in this role, you MUST choose option 5)


1. Response Policing.
2. Policing Communities.
3. Road Policing.
4. Information and Intelligence.
5. Conducting Investigations. 




Task 4 Option 1: 

Relevant areas of the National Policing Curriculum:


Response Policing

You should choose a policing incident that was of a complex nature, in which you played a significant role in providing a response.



	 

 Critically assess the challenges associated with a response incident that you have attended, and the strategies developed for effective policing in such challenging situations.



2000 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

In this response I will be discussing a policing incident that I attended which was particularly complex. I will assess the challenges associated with the incident and the strategies developed for effective policing in said situations. To help me respond appropriately to this question, I will be utilising Gibbs’ reflective cycle. Gibbs’ cycle is made of 6 stages, description, feelings, evaluations, analysis, conclusion and actions plan. Therefore, in this response I will describe the policing incident, I will then talk about my thoughts and feelings about the incident, I will provide an evaluation of the incident and analyse before finally providing a conclusion about what I had learned and what I could have done differently and finish with an action plan of how I would deal with a similar situation in future. 


Consistent with Gibbs’ reflective cycle, I will first start by providing a description of the incident. South Wales Police received a 999 emergency phone-call from a concerned member of public regarding a male on a bridge threatening to jump off. The bridge was located over a rail-line and it was mid-day when incident occurred and therefore many members of the public were around and trains were still running. To our benefit, the concerned member of public was also a friend to the male threatening to jump off the bridge, therefore we were passed further detail about this male prior to our attendance. Whilst this male was relatively unknown to police, he was involved in previous incidents whereby he threatened suicide. On our arrival, we immediately located the male standing on hand-rail of the bridge, there was also a backpack directly underneath him and he was shouting incoherently and his speech was slurred, leading us to believe that he was under the influence of drink or drugs. At this stage, our main role was to preserve life – we had conducted a dynamic risk assessment and considered the impact factors present. Given that the male had threatened suicide and that we believed that he was under the influence, we believed that he may act unpredictably. Having assessed the height from the bridge to the rail-tracks underneath, we believed that a fall from that height would not be fateful, therefore we contacted the control room to establish whether they could halt any incoming trains that would pass under the bridge so that should the male jump or fall we would be satisfied that he would not be met with almost certain death if a train were to arrive. Our next thought was to contact our Bronze Inspector, who is a trained negotiator that can assist in these situations, however, as we were the first officers on scene, we had to develop a strategy at least in the interim. 

At this stage, we began to utilise the 5-step appeal, taught to us in police training. We did this as our presence alone did not bring the male off of the bridge. The first step of the 5 step appeal is ‘simple appeal’ – ask the person to comply with your request. The second step is reasoned appeal – explaining why the request has been made and what has caused the request. The third step is a personal appeal – reminding the person that they may be negatively impacting things that are a priority to them such as family, time or a job. The fourth stage is the final appeal – the last opportunity for the person to comply before action is taken. The fifth stage is action, the use of reasonable force (College of Policing, 2020) A complex aspect about this incident was the issue we would face should the male not comply with steps 1, 2 or 3 of the 5 step appeal. We wanted to maintain distance in order to protect ourselves, the public and not to entice the male into acting unpredictably whilst we waited for a negotiator. During this incident, the male complied by step 3 when we explained to him the impact of his potential actions and he got down off the bridge. The male was still shouting and behaving erratically so myself and my colleague approached him and applied handcuffs to ensure everyone’s safety. The male was very sweaty and unexpectedly strong for his size, he continually tried to wriggle his way out of the handcuffs even though they had been applied appropriately. I decided to utilise my powers under S.136 of the Mental Health Act to detain the male so that he could receive a mental health assessment. I did this because he appeared to be, there and then, in need of immediate care or control. In addition, he stated to officers that there was a knife in his backpack which he was going to use on himself should he had survived the fall from the bridge and when checked, a large kitchen knife was found. This complicated matters further as initially our concerns were his physical and mental health but he was now also committing a criminal offence. Given our initial concerns, we prioritised his medical needs before the criminal aspect as our role dictates that me must prioritise saving life and limb and the criminal offence can be dealt with at a later point. We spoke with the male for a number of minutes, and he was generally compliant and agreed for us to take him for mental health treatment on a voluntary basis. At this point, the male stated that he was going to kick off in the back of the van, however he was still calm and compliant at this point. The moment we stood the male up to his feet he began to resist and try to pull away. This has resulted in us taking him to the ground and calling for further assistance. The male has then began the headbutt the floor with considerable force causing cuts to his nose and forehead and he appeared to not be very receptive to pain. At this point we suspected that he may be suffering with acute behavioural disturbance. Acute behavioural disturbance (ABD) can be defined as a rare form of severe mania, sometimes considered a part of the spectrum of manic-depressive psychosis and chronic schizophrenia. Individuals suffering from ABD are vulnerable to sudden death from cardiac arrest, particularly during or after a strenuous struggle (Kent Police, 2021). This has obvious implications for the police and how individuals suspected to be suffering with ABD should be dealt with. It can also be described as a clinical emergency and typically affects men who chronically misuse illicit stimulants. Its symptoms commonly include agitation, hyperthermia, hostility and exceptional strength without fatigue (Peel, 2022). I could recall from initial training that any individual suspected to be suffering with ABD should be treated as a medical emergency due to the potential threat to life. As a result, the male was conveyed to the emergency room, as opposed to a mental health unit which was the initial plan. The male continued to fight with officers in the back of the police van and was therefore conveyed on blue lights to ensure that he could be treated as quickly as possible. Upon arrival at the emergency room, the male became unresponsive, he no longer responded to verbal commands nor pain receptors. Our concerns were explained to the medical staff and the male was dealt with appropriately and I have remained with the male until relieved by other officers. 

True to the Gibbs cycle, I will now evaluate the incident and my performance. Generally speaking, I felt as though I dealt with the incident proportionally and appropriately. I was able to, relatively speaking, quickly identify a vulnerable male and exercise powers to safeguard him and the public appropriately. This is crucial in the police as previous failings when dealing with a vulnerable persons have been broadcast to the world, impacting how the public view the police. A profound example of an incident in the UK whereby the police have failed a vulnerable individual would be the case of Fiona Pilkington. Fiona was a vulnerable member of the community and after numerous occasions of reporting being a victim of anti-social behaviour to the police sadly took her own life in the most horrific circumstances. An investigation by the Independent Police Complaints Commission (IPCC) later found that the police, alongside other agencies, massively failed Fiona and her family as they dealt with her reports to the police largely in isolation and failed to share information with other agencies. Additionally, it had been found that the owning force did not incorporate hate crime guidance that had been published by the home office (IPCC, 2009).


On reflection, one aspect of the incident that I believe I need to improve on is how to manage members of the public. As this incident happened in broad daylight, there were a lot of public around, some of which were trying to get involved which could potentially worsen the situation. That being said, as mentioned, some of those involved were friends of the male and so could be beneficial. It was difficult to quickly establish who could assist and who couldn’t. I believe that recognising early when assistance is required in the form of further officers is beneficial and something I look to improve on in future. 

As per Gibbs’ cycle, I am now going to conclude and talk about what I would do differently in future. This incident was complex, there were multiple factors that I had to quickly assess and the situation was dynamic in the sense that our options and contingencies were constantly in motion. Initially, our concern was his mental health and to seek relevant help, then there was the possession of a knife so we had to dynamically assess the criminal aspect of the incident. Finally, we suspected that the male was suffering from ABD, which further impacted my risk assessment and my suitable options. I would argue that this incident was highly taxing and I was required to constantly risk assess and prioritise options in a dynamic, rapidly changing situation. 

Based on my initial training, I believe that, for the most part, I handled this situation well. I believe that, based on my dynamic risk assessments, I had taken the correct and most appropriate course of action. As a police officer, saving life and limb and always going to be a number one priority. In this instance, the moment I suspected the male may have been suffering with ABD, his criminal behaviour and mental health had to take lesser priority, despite being in possession of a bladed article being a serious offence. That being said, there were elements that I would like to improve and would strive to do so in a similar incident in future. I would like to be able to recognise when further support is needed quicker, more units can potentially have a massive impact on how a situation is controlled and managed. Additionally, in future, I would aim to identify others on scene who may be able to provide assistance in achieving the desired outcome, not specifically other agencies, but members of the public also. 

In this response, I have used Gibbs’ reflective cycle to assist in reflecting and analysing an incident whereby I have played a significant role in a complex incident. It provides an example of how policing isn’t just about crime and how multiple factors can make any given incident more complex, whether that be due to physical or mental health or something else entirely. I have discussed the challenges and the dynamics of an ever-changing incident and how I weighed up my options and contingencies and took appropriate action. I have provided an example of how the police have failed vulnerable persons in the past and how devastating the implications can be. I have also discussed what I think I have done well during this incident and what I would like to learn for it and alter in a future, similar incident. 
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Task 4 Option 2: 


Relevant areas of the National Policing Curriculum: 

Policing Communities

You should choose a policing problem relating to policing communities that was of a complex nature, in which you played a significant role in providing a response.


	
 Critically evaluate a range of interventions that you have employed to promote community engagement, focusing upon a community issue that you have dealt with. 

2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 
















TASK 4 Option 3

Relevant areas of the National Policing Curriculum: 

Road Policing

You should choose a serious collision that you have been involved in that was of a complex nature, in which you played a significant role in providing a response.


	Task 4 Option 3: 

Critically evaluate the evidence base for dealing with serious roads incidents and strategies that could be implemented to reduce the likelihood of it reoccurring.


2000 words (+/- 10%: include your actual word count at the end of each section)




Answer: 


























TASK 4 Option 4


Relevant areas of the National Policing Curriculum: 

Information and Intelligence

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.

	 Critically analyse the effectiveness of the National Intelligence Model and the importance of the role played by cross border cooperation in relation to information and intelligence. Consider the how effective information and intelligence is utilised within policing operations. 

Evaluate how you used specialist intelligence roles to support complex investigations.



2000 words (+/- 10%: include your actual word count at the end of each section)






Answer: 


























TASK 4 Option 5

Relevant areas of the National Policing Curriculum: 

Conducting Investigations

You should choose an investigation that you have been involved in that was of a complex nature, in which you played a significant role.




	Critically evaluate the processes employed in a complex investigation you have been involved in, and the fast-track actions that you have utilised. 

Evaluate the support you have provided to victims, witnesses, and offenders (where appropriate) during a complex investigation and review the interviewing techniques employed during this investigation.

Demonstrate your understanding of both volume and priority crime and serious and complex investigations.

Consider the strategies that you have used to deal with the impact of personal attitudes and values throughout this investigation process. 

2000 words (+/- 10%: include your actual word count at the end of each section)





Answer: 










Task 5

Personal Study programme / Individual Learning Plan 
 
 
The first learning outcome identified in the accompanying module descriptor (BMPP 6001D) asks that you formulate and implement a personal study programme to further enhance the development of your professional police practice. A template has been added for an ‘Individual Learning Plan’ that you can use for this task.  
 
This task differs from the PDP that you have completed in your previous workbook in that this learning plan allows you to assess what level you believe you are in key knowledge, skills, and experience against where you believe you (and the force) consider you should be – now and in the coming 6 to 12 months of your placement. This should then be used to target future development need. 
 
2000 words equivalent. Please note that this is not the actual number of words used in completing the table, the count reflects the thought and research behind it. 
 
 
 
ANSWER: 
 
 
Knowledge, Skills and Experience Assessment 
 
	 
	REQUIRED 
	RATING 
	DEVELOPMENT NEED 
 

	KNOWLEDGE 
 
 
 Legislation





Disposals








Case files







Traffic legislation specifically
 
 
 
 
 
 
 
 
 
	Low 
1-4 
	Med 
5-7







7 
















7
	High 
8-10 


8













8
	Low 
1-4 







4
















2
	Med 
5-7


5 













6








	High 
8-10 
	 Continue to refresh memory based on initial training on legislation of less frequent incidents. 



Develop knowledge further with regards to custody disposals and what is required to make charging decisions. 



Complete case files and develop knowledge as to what the CPS require pre and post charge. I will look to expand on this during my time in the hub.


Develop knowledge of traffic legislation. Attend more traffic related incidents. 

	SKILLS 
 
 Taser and Response driving


Refresher courses




Specialist skills 
 
 
 
 
 
 
 Fitness
	Low 
1-4 
	Med 
5-7 

7







7
	High 
8-10




10 











8
	Low 
1-4 

3







1
	Med 
5-7 




7











	High 
8-10
















8 
	 
Apply for taser training and response driving course.

Continue to attend refresher courses for first aid and officer safety. 


Look to apply for more specialist skills, such as becoming kiosk trained to examine mobile devices. 



Keep up the required level of fitness for the role. 

	EXPERIENCE 
 
 
 Court
 
 
 
 
 





Mental Health
 











Case file building and more complex investigations
 




ASB incidents
 
 
 
 
 
	Low 
1-4 
	Med 
5-7

5 























7







7
	High 
8-10 












8
	Low 
1-4 

2































3
	Med 
5-7












6 












5
	High 
8-10 
	 


I have only attended court once in the past year and was not required to give evidence. I will attend my upcoming court date. 





Attend more calls whereby vulnerable persons are experiencing a mental health crisis to gain further experience for best safeguarding options






Attend HUB and CID attachments






Attend NPT attachment and attend more ASB related calls. Also, liaise with NPT when required.
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