


Part 1

This essay is going to look at the legal requirements, legislations and polices in place to accommodate additional requirements and how these demonstrate inclusivity with the post-compulsory classroom. The main focus will be on the University of Wales Trinity Saint David’s Strategic Equality Plan (2020-2024) and how they have aligned the Equality Act (2010) and the Wellbeing of Future Generations (Wales) Act 2015 to develop this plan.

It's inevitable that within a group of students there will be a variety of backgrounds and cultures each expressing a range of learning abilities and needs. This is a good example of diversity as every student is different. Creating a positive learning environment will benefit students greatly, usually improving what they are able to achieve. As a teacher, it’s important to be aware of discrimination, diversity and equality within the classroom (Gravells & Simpson, 2012). This aligns with ‘respect individual learners and diverse learning communities’ and ‘promote participation in higher education and equality of opportunity for learners’ from the Professional Standards Framework (UKPSF, 2011).

Additional learning needs (ALN) is commonly used to describe learners that may have a disability or learning difficulty which will influence their learning; therefore, they will require additional help.
All students must feel that they are positively and equally valued and accepted, and that their efforts to learn are recognised, and judged without bias. It is not enough that they are tolerated. They must feel that they, and the groups to which they belong (e.g. ethic, gender, social class or attainment groups), are fully and equally accepted and valued by you, and by the establishment in which you work (Petty, 2014, p. 84).
By looking at Thompson’s PCS Model (2006) of oppression we can see that oppression takes place on a personal, cultural or structural level. There are policies and legislations in place such as the Equality Act (2010) which offers protection for people against discrimination. This act guarantees that everyone is treated with respect and dignity within the public service sector. It is supported by a Code of Practice and the Equality and Human Rights Commission supplying direction and assistance (Hodkinson, 2019). 

Here are the following characteristics that the act protects:

· age
· disability
· gender reassignment
· pregnancy and maternity
· race
· religion or belief
· sex
· sexual orientation
· marriage and civil partnership
Other polices include:
Additional Learning Needs and Education Tribunal (Wales) Act 2018
Higher Education (Wales) Act 2015
Human Rights Act 1998
United Nations Convention on the Rights of Persons with Disabilities 2006
Wellbeing of Future Generations (Wales) Act 2015

An inclusive organisation will ensure students are not excluded for any legitimate reason, either directly or indirectly, from partaking in their chosen programme (Gravells & Simpson, 2012, p. 11).

Institutions within the learning sector have their own strategic equality plans adjacent with the Equality Act 2010. This provides guidelines on what the universities have in place to promote equality and protect individuals from discrimination. The University of Wales Trinity Saint David (UWTSD) state that their plan is designed to enable an inclusive working and learning environment for everyone within the university by supporting learners from a range of backgrounds and cultures, at any stage of their lives. This aligns with ‘respect individual learners and diverse learning communities’ from the Professional Standards Framework (UKPSF, 2011).

The plan mentions breaking down barriers to ensure that everyone is safe and valved within the learning environment, influencing them to reach their full potential (UWTSD, Strategic Equality Plan 2020-2024).

Wellbeing of Future Generations (Wales) Act 2015 focuses on the public sector to imagine the long-term effect of their choices and to work together as a society to intercept ongoing issues such as poverty, health inequalities and climate change. This will encourage a positive movement for current and future generations (WFGA, 2015). The act states the public sector must apply five ways of working:

1. The importance of balancing short-term needs with the need to safeguard the ability to also meet long-term needs.
2. How acting to prevent problems occurring or getting worse may help public bodies meet their objectives.
3. Considering how the public body’s wellbeing may impact upon each of the Wellbeing goals, on their other objectives, or on the objectives of other public bodies.
4.  Acting in collaboration with any other person (or different parts of the body itself) that could help the body to meet its wellbeing objectives.
5. The importance of involving people with an interest in achieving the wellbeing goals and ensuring that those people reflect the diversity of the area which the body serves.


UWTSD have shaped their equality objectives around these ways of working as follows:

1. 1.To better understand the needs of our communities and understand the barriers they face to thrive:

This first objective is to ensure that we understand more about the needs of our diverse communities so that targeted action can be undertaken to support groups with specific issues or where barriers exist to enable informed decisions to be made regarding our priorities for action. This aligns with the following Professional Standards Framework:
 
· Respect individual learners and diverse learning communities.
· Promote participation in higher education and equality of opportunity for learners.
· Acknowledge the wider context in which higher education operates recognising the implications for professional practice.
· Develop effective learning environments and approaches to student support and guidance. (UKPSF, 2011).

2. To reduce inequalities that exist within our communities:

As part of this objective, UWTSD will consider sector concerns in relation to attainment gaps. Currently, there is no attainment gap between students who declare disabilities or for mature students, and significant progress has been made in relation to the BAME attainment gap. The latest 2018/19 HESA data shows that 72% of UWTSD’s BAME students achieved a good honours degree, significantly above the Welsh (65%) and UK (67%) sector average. When considering intersectional attainment data, young male non-disabled students from lower socio-economic groups (and from all ethnic groups) have lower progression and attainment rates. This aligns with the following Professional Standards Framework:

· Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development.
· Respect individual learners and diverse learning communities.
· Acknowledge the wider context in which higher education operates recognising the implications for professional practice. (UKPSF, 2011).

3. To promote safe communities:

Several important external reports have been published over the past two years in relation to the Higher Education sector, covering violence against women, domestic abuse, sexual violence, identity-based abuse, harassment, hate crime and bullying. Examples of these are the Universities UK 2018 report (Changing the Culture: One Year On: An assessment of strategies to tackle sexual misconduct, hate crime and harassment affecting university students) and the EHRC 2019 Inquiry into racial harassment in Higher Education (Tackling Racial Harassment: Universities Challenged). We will build on the work already undertaken within this area as part of our policy and development framework to support and protect the wellbeing of our learners, students and staff and raise awareness of abuse in relationships. This aligns with the following Professional Standards Framework:

· Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development. (UKPSF, 2011).

4. To reduce the gender pay gap:

We have a responsibility to identify any pay differences that exist across the organisation and to take action to address any differences identified. The gender pay gap is the difference between what men earn on average in an organisation compared to what women earn, irrespective of their role or seniority. In this sense, the gender pay gap reflects the workforce profile as opposed to equal pay which is designed to identify unequal reward for men and women doing the same job (which is illegal in the UK unless justified). This aligns with the following Professional Standards Framework:

· Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development. (UKPSF, 2011).

5. To create healthy & inclusive learning communities:

As part of this objective UWTSD will seek to ensure that good relationships are fostered between all students and staff and that our communities are welcoming, nurturing, and supportive places for everyone (UWTSD, Strategic Equality Plan 2020-2024). This aligns with the following Professional Standards Framework:
 
· Respect individual learners and diverse learning communities.
· Promote participation in higher education and equality of opportunity for learners.
· Acknowledge the wider context in which higher education operates recognising the implications for professional practice.
· Develop effective learning environments and approaches to student support and guidance. (UKPSF, 2011).

Demonstrating good practice in equality and diversity needs to be ingrained within the culture of the university. Staff should be well adverse in the equality policies to enable the university to acknowledge any discrimination issues in the company of its users. The polices should stimulate an adjustable programme that establishes individual needs and be able to acclimatise to meet them. Therefore, they should be reviewed on a regular basis to ensure this (Gravells & Simpson, 2012).
Kolb, (1984), shows us the importance of variety in teaching techniques. It does, however, mean that you need to find out the techniques that are most appropriate to individuals and to teach each individual according to their needs and preferences (Reece & Walker, 2009, p. 7).
In order to include equality and inclusion within our teaching, we need to ensure that the learners are able to benefit from our teaching. By looking at the Teaching, Learning and Assessment cycle (Gravells & Simpson, 2012) we can see how this is integral to our learners by accommodating to their needs and planning our teaching accordingly.
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Teaching, Learning and Assessment Cycle, (Ann Gravells)

Identify needs 
The first part of the cycle focuses on working our needs are. This includes our institution, our own and our learners needs. Discovering the reasons and expectations of our learners within the programme. Implementing initial and diagnostic assessments. Coming to an agreement on an individual learning plan and being aware of students’ progression. This aligns with the following Professional Standards Framework:
 
· Respect individual learners and diverse learning communities.
· Promote participation in higher education and equality of opportunity for learners.
· Use evidence-informed approaches and the outcomes from research, scholarship and continuing professional development.
· Acknowledge the wider context in which higher education operates recognising the implications for professional practice. (UKPSF, 2011).

Planning learning
The second part of the cycle is about teaching and learning plans. Being well prepared for the lesson by making sure that you meet the requirements of the programme. It is important to communicate with others. This aligns with the following Professional Standards Framework:

· Design and plan learning activities and/or programmes of study.
· The subject material.
· Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme.
· How students learn, both generally and within their subject/disciplinary area(s). (UKPSF, 2011).

Facilitating learning
The third part of the cycle is to facilitate learning through a diverse range of resources and applications. By collecting feedback, we are able to improve on our own teaching. This aligns with the following Professional Standards Framework:

· Teach and/or support learning.
· Develop effective learning environments and approaches to student support and guidance.
· The use and value of appropriate learning technologies.
· Methods for evaluating the effectiveness of teaching. (UKPSF, 2011)

Assessing learning 
The fourth part of the cycle encourages us to see if the learners have obtained the appropriate skills, knowledge and understanding through our teaching. We can do this by having formal and informal assessments. This will enable us to make improvements. This aligns with the following Professional Standards Framework:

· Assess and give feedback to learners.
· Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme.
· How students learn, both generally and within their subject/disciplinary area(s). (UKPSF, 2011).

Quality assurance and evaluation 
The fifth part of the cycle centres around collecting feedback from others and evaluating our role as facilitators. Here we will need to look at all areas in line with the learning process which will allow us to improve going forward. It’s important to note that the evaluation stage could take happen after each part of the cycle. This aligns with the following Professional Standards Framework:

· Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and th evaluation of professional practices.
· Methods for evaluating the effectiveness of teaching.
· The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching.
(UKPSF, 2011)

It is crucial that all staff are capable of signposting students to the correct services for them to seek further support. This can include the student services and study support team (Barden & Caleb, 2019).

Teachers in the Lifelong Learning Sector should value all students individually and equally. As a teacher you should be committed to lifelong learning and professional development, and strive for continuous improvement through reflective practice. The key purpose of being a teacher is to create effective and stimulating opportunities for learning, through high quality teaching that enables the development and progression of all students (Gravells & Simpson, 2012, p. 4).

Even though there are legal requirements and policies in place to protect people against discrimination there are still issues to be addressed as we can see from the Equality and Human Rights Commission Is Wales Fairer? (2018) report as stated in the UWTSD, Strategic Equality Plan 2020-2024. In regards to this, it is important to remember that inclusion embraces a minimum understanding that each learner has the same provision to approach high-quality education despite their personal needs. (Hodkinson, 2019). It is vital that institutions and their users are keeping up to date with the relevant legislation and policy changes as part of continuing professional development to encourage equality, diversity and inclusivity for all.

Part 2

Case study 1

Megan has applied to study your programme during the next academic year and has declared mental health support needs although she does not have an official diagnosis. She has attended an interview and has outlined that she struggles with speaking up in class as she suffers with anxiety issues and has done since childhood and finds it difficult mixing with new people. Megan has also advised that during her school studies she often found it hard to concentrate in class and wasn’t always able to maintain attention on the information being presented during taught sessions and is worried about this for her new programme and tells you that her previous tutors commented that she may have dyslexia.

Hi Megan,

Thank you for your interest in studying with us on the Art & Design Foundation (CERT HE) here at Swansea College of Art, University of Wales Trinity Saint David.

I would recommend that you try to get an official diagnosis for your mental health issues with your general practitioner if possible. I can signpost you to our Student Services team where you can get support for your mental health, wellbeing and additional learning needs. They will ask you to participate in a needs assessment so that they can give you the right support. Following on from this you will be able to apply for Disabled Student Allowance (you can get support to help you with this).

You will need to fill in the Support Needs enquiry form which is linked here: 

https://www.uwtsd.ac.uk/student-services/wellbeing-support/support/ 

There are a variety of resources that you are able to access. Some are within the university but there are some external resources too. Everything on this link is accessible for you as a UWTSD student:

https://www.uwtsd.ac.uk/student-services/

On the course, we do encourage students to talk about their artwork in the form a critique. These happen frequently and in small groups of 8-10 students. The purpose of doing these are for staff and students to give get an understanding of what everyone is working on. It builds up your confidence in talking about your artwork and it’s valuable to hear other people’s advice on where you can develop your work. However, we can do this in a smaller group if that would help you. We can arrange specific break times if this would help you to concentrate and maintain attention.
All teaching content can be put on Moodle before the lecture if this would help prepare you for the sessions.

I will link our Student Health and Wellbeing Strategy and our Strategic Equality Plan (2020-2024) if you would like to look at what UWTSD have in place for creating equal and inclusive learning environments:

https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/Student-Health-and-Wellbeing-Strategy.pdf

https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/Strategic-Equality-Plan-2020-2024.pdf

Looking forward to meeting with you.

Best wishes,
Natasha

Case study 2

Dafydd has applied to study your programme during the next academic year. He has cerebral palsy and is partially sighted although is not registered as blind. He is able to walk independently with the use of crutches but does get tired easily and uses a computer within class although find notetaking difficult due to his typing speed and he does struggle with use of his left arm on times. Dafydd states that he has always been very independent in managing his education and although he is moving away from home to attend your programme, he is keen to maintain that independence. He has asked for your advice on the options open to him as a student with you. 

Hi Dafydd,

Thank you for your interest in studying with us on the Art & Design Foundation CERT HE here at Swansea College of Art, UWTSD.

I would encourage you to come and visit us to see our facilities and what we have to offer. There are steps into the building, but we do have a lift. We are currently based on the ground floor of the campus but there is also a lift in the building should you need to travel between floors for workshops. We do carry out some workshops in our other campus so I will get in touch with the staff members and see if we can devise a plan for you. Our library campus is based in SA1 which is about 20 mins away. There is an option online to request books to get dropped off at certain campus’ if you are unable to travel down to the library campus.

We have a Disability Adviser within our Student Services department that will carry out a needs assessment so that we are able to meet your needs for you to continue your path of education. They may recommend getting a note taker to help with your typing speed. All the content will be on Moodle for you to access at any time. You will also be able to apply for Disabled Student Allowance (you can get support to help you do this). Please find below link which outlines all the services available for disabled students:

https://www.uwtsd.ac.uk/services-for-disabled-students/

The course is very busy and is currently run on four days of the week. We do offer the course part-time which will be run on two days of the week. The full-time course is one year and the part-time course is two years. This might be an option for you if you get tired easily and feel as though the full-time course maybe too much for you.

I will link our Strategic Equality Plan (2020-2024) so you have a look at what UWTSD have in place for creating equal and inclusive learning environments:

https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/Strategic-Equality-Plan-2020-2024.pdf

Looking forward to meeting with you.

Best wishes,
Natasha

Case study 3

Alys is a second-year student on your course and has begun the new academic year and has discovered that she is pregnant. She has indicated that she wants to continue to study her studies as much as she is able to and has asked for her options in supporting her to do this during her pregnancy as well as after the birth.

Hi Alys,

Congratulations on finding out that you are pregnant. Here is a link to the Student Pregnancy Policy within the university:

https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/misc-forms/Student_Pregnancy_Maternity_Paternity_and_Adoption_Leave_Policy.pdf

Can we arrange a meeting to so that we can discuss how the pregnancy may impact on your studies? Depending on when the baby is due, you may need an interruption of studies. We will write up a plan detailing any support arrangements requires during your pregnancy and the agreed timescale for your return. We will need to know if you require any time off for medical appointments. You will also be able to apply for Extenuating Circumstances if you find that the pregnancy is having an impact on your ability to produce work for assessments. You can do this through Student Services which I will link here:

https://www.uwtsd.ac.uk/student-services/

Regarding Health and Safety, I will need to get a risk assessment completed. We will need to go through this together and both sign it off. As you will be going into other workshops, I will need to send this to the other technicians just so that they are aware. Is this okay with you? They might need to adjust accordingly but all will be communicated thoroughly. This needs to be done in order to identify any risks that could harm you or the baby. As stated within the Pregnancy Policy, you will not be able to attend the university two weeks after giving birth due to health and safety. 

It's important to be aware of financial changes should there be an interruption of studies as your funding will more than likely stop. You will need to speak you’re your funding body and student services about this.

Upon your return to studies, we can devise an appropriate timetable for reintegration onto the course. You will need to notify Registry to make sure that your record is updated. It will be your responsibility to ensure that you have suitable childcare in place during your taught sessions as babies must not be brought into the learning areas. This is due to health and safety and to avoid the disruption of classes. However, babies and children are permitted in the main area of the university. There are baby changing facilities on campus and you can find the locations of the changing facilities on the following website: 

https://hwb.uwtsd.ac.uk/pages/studentlife/amenities/childcare

You can find information about breastfeeding from the Reception Desk.

I will link our Strategic Equality Plan (2020-2024) so you have a look at what UWTSD have in place for creating equal and inclusive learning environments:

https://uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/strategies-policies/Strategic-Equality-Plan-2020-2024.pdf

Looking forward to meeting with you.

Best wishes,
Natasha
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