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Targets from previous assignment:
	Targedau / Targets 
	Sut rydych wedi gweithio ar hwn / 
How you have worked on this 
	Ceir enghraifft ar / 
An example can be found on 

	Targed/Target 1
‘Use literature to build an argument and remember to move this argument forward.’

	I am aware of how to build arguments in assignments however I felt this was difficult as this assignment did not need an argument. To ensure I could justify statements, I used literature to back up my points.
	I have used literature to support my points in the reflection and evaluation.

	Targed/Target 2
‘Continue to develop your critical voice to engage with literature and make sophisticated, nuanced, judgements.’
	I understand the need to engage with literature and go further than describing what has been said.
	Throughout the assignment, I have tried to explain the importance of the literature in relation to the points made.

	Targed/Target 3
‘Continue to develop your ability to synthesise the ideas of several views (including alternative views) withing the same sections of your writing.’
	I am aware of the importance of synthesising views to deliver clear points and build writing.
	I have made succinct points using literature and where appropriate included alternative views to suggest improvements.
















Introduction
The purpose of this assignment is to understand how a school’s development process enables its improvement, focusing on the development of one aspect of a school development plan. The literature surrounding this process synonymously refers to school improvement plans which is an interchangeable term, however in this essay it will be referred to as a school development plan (SDP). BERA guidelines state “the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research” therefore the school will be anonymised and referred to as School X throughout this paper (BERA, 2018, p.21). School X is a large infant school situated in the Rhondda Cynon Taf local authority with approximately 190 pupils between the ages of three and seven (Estyn, 2017a). The school has identified three priorities in their SDP and this assignment will focus on how School X works to ensure that the school keeps a balance between their designed curriculum and the reality of putting it into practice, i.e., ensuring it is working effectively.

Literature review
The Welsh Government (2014a, p.3) states an SDP is a “school’s strategic plan for improvement” in which priorities are outlined and the actions needed to achieve these are set out. It encourages schools to identify targets specific to their needs, meaning the development process will look different for every school. Schools in Wales draw on guidance provided by Government documents when preparing their SDP’s, including the use of benchmarking data to compare themselves with high preforming schools, allowing the identification of potential targets (Welsh Government, 2014a, p.8). These targets should reflect the national priorities of raising standards in relation to literacy and numeracy and reducing the impact of poverty on educational attainment and an effective SDP will clearly explain the measures and resources required to achieve this (Welsh Government, 2014b, p.6). The individualised plans are a requirement of schools in accordance with The Education Regulations (Welsh Government, 2014c, p.4) which state it is the duty of the governing body to prepare this information and ensure the plan is revised annually. However, responsibility does not solely rely on the governors, and this should be a collaborative process involving consultation with the headteacher, all school staff and any stakeholders. This ensures mutual understanding of the school’s improvement agenda so that the necessary actions are implemented effectively in practice (Welsh Government, 2014a). Furthermore, it is vital the wider community are considered when preparing an SDP so that the views of those the school serves are taken into account. This may be a local community or within a wider area, for example Welsh-medium or faith schools (Welsh Government, 2014a, p.10). This will also foster a sense of ownership which encourages collaboration in working towards the improvement of the school. The benefits are supported by the findings of one school which holds regular SDP meetings that are open to all stakeholders (Education Scotland, 2022). The school reports the meetings have opened a dialogue which ensures stakeholders understand the schools’ priorities and have an opportunity to share their ideas, thus indicating the importance of a collaborative development process.

Whilst the initial creation of the SDP is extremely important, it is also vital that the development is an on-going process to ensure effective teaching for the learners. As proposed in The Education Regulations (Welsh Government, 2014c), it is the duty of the governing body to regularly review the progress of targets set out in the SDP and Dyjur and Kalu (2018) argue a similar process is needed for curriculum design. School X has identified the balancing of their designed curriculum with the reality of putting it into practice as one target on their SDP. As part of this, several actions have been set out to explain how the school will achieve this aim, including monitoring and review of the implemented curriculum. Dyjur and Kalu (2018, p.3) propose curriculums should not be “static, but fluid and dynamic, ever changing” to ensure learning targets are met despite being “interpreted and experienced differently by diverse participants”. This suggests curriculums should be updated to reflect the needs of learners and there is a further argument that says society’s needs should also be considered. Bland et al. (2000, p.575) discusses changes required in medical school curricula as a result of “advancing knowledge, and innovations in education”, and whilst the research was conducted in a specific field, the implications are widespread. Those involved in curriculum design for any education setting, including primary school, can draw on the research to ensure they implement an effective curriculum. It is also important to recognise the need for constant assessing of curriculum delivery to avoid what Mojkowski (2000, p.77) calls “substantial discrepancies” between what has been planned and what is happening in the classroom. The research proposes the use of a monitoring system which looks at how a curriculum is being implemented and compares it to the expectations that have been set. This would show potential gaps in pupils’ learning experiences that need to be addressed and in turn informs teachers’ practice to enable their own and the schools’ improvement. Furthermore, Mojkowski (2000, p.81) encourages teacher feedback as a tool in curriculum monitoring, stating “the conversation must start with teachers’ observations and insights”. This seems an appropriate suggestion as it is teachers’ responsibility to deliver the curriculum therefore it can be argued they are best placed to discuss the progress being made. Teacher voice is further supported by Bland et al. (2000, p.582) who believes for change to be effective, there must be “widespread agreement” between staff that amendments are needed and what these will be. In addition, it is vital that teachers understand the curriculum they are expected to deliver to ensure productive and fruitful lessons are prepared (Sinnema, 2008). This indicates school leadership teams must provide opportunities to deepen teacher understanding as without knowledge of the school’s goals and vision it may be difficult for staff to be a part of this. The literature suggests it is not only educators’ opinions that should be sought after in school improvement as pupil voice may equally important when reviewing a curriculum. Estyn (2017b) reports the impact of this strategy in Ysgol Bryngwyn where the curriculum is informed by pupils’ interests and aspirations which allows them to explore what they enjoy whilst developing knowledge and skills. The curriculum is adapted each year to ensure all pupils engage in its creation and it reflects their current needs. During an inspection, Estyn (2017b) found pupils had made “significant progress” and were “highly engaged”, suggesting the strategy is a success and schools can draw implications for their own curriculum development. 

Developing an action point
The Welsh Government (2014a, p.7) proposes a development planning cycle which outlines essential stages that schools should follow when setting out what they want to achieve.

The first stage of the cycle is self-evaluation in which schools reflect on their performance and consider how it can be improved; “it is led by the school and for the school” (Goldstone, 2022). This initial stage in the development process is key to identifying targets and the actions required. School X carried out the self-evaluation stage by firstly using comparative data from other schools to identify potential areas of improvement. This aligns with the Welsh Government (2014a) suggestion of using benchmarking data in the planning process. In addition, School X has been dedicated to implementing the Curriculum for Wales framework as introduced in the Successful Futures Review and each year has taken steps to embed its elements (Donaldson, 2015). As such, the school carried out the self-evaluation stage through looking at their previous curriculum designs and assessing the progress that had been made (Teacher A, 2023). This allowed them to celebrate their strengths in what they had already achieved and identified areas for development to address in the SDP.

The second stage of the school development planning cycle is strategic planning. During this stage, the governing body works with school staff to decide how they are going to prioritise the areas of development identified in the self-evaluation stage. The strategies that will be undertaken are also agreed. Cheng (2013, p.343) says this stage “relies on clear articulation of the school’s vision” so that a plan can be created which details how this vision can be accomplished. Following the review of previous curriculums and looking at benchmarking data, the headteacher met with staff and the governing body to discuss what implications could be drawn out for their school. School X decided it was important to ensure their current curriculum design is working effectively and chose to set this as one of the priorities in the SDP, aiming to achieve this by the Summer term. The school felt this target reflects the national priorities as set out by the Welsh Government (2014b) (Teacher A, 2023). The school also identified the actions that would be taken to ensure the curriculum is being implemented well, including through monitoring and review. An SDP is a ‘live’ document, meaning it is continually updated, therefore there is already an expectation for schools to monitor progress and record any necessary changes. However, by setting curriculum review as a priority, the school shows its dedication to constantly ensuring their design is working for the pupils. During this stage, the school decided the senior management team (SMT) would create a monitoring timetable to allow regular review of the curriculum so that adaptions can be made immediately. Furthermore, two SLT members attended training on Designing the New Curriculum which deepened their knowledge of curriculum implementation. This aligns with Sinnema (2008) who argues expanding teacher knowledge is vital and through participating in the training, staff were prepared to address this target at the start of the academic year.

The third stage of the cycle is entitled making improvements/action, meaning the strategies outlined in the SDP are put into practice. The Welsh Government (2014a, p.16) states “clear details of responsibilities, accountability, actions and timescales” are vital at this stage in order for efficient delivery of the SDP targets. School X has been taking action to ensure the curriculum is adapted as required, including allowing areas of learning experience (AOLE) leaders time out of class in which they can work on writing for their area. This enables staff to monitor the effectiveness of their AOLE in line with the curriculum and make necessary changes throughout the year. The findings from individual leaders informs the SMT’s monitoring timetable so that information can be clearly shared with all staff members. Additionally, all staff meetings since January 2022 have focused on curriculum design to ensure pupils are receiving the most effective teaching for their needs (Teacher A, 2023).

The final stage of the school development planning cycle is reviewing impact. As outlined by the Welsh Government (2014a), an SDP should be updated at least annually to reflect up to date context of the school. In relation to the target, School X set out to consistently review the impact of their actions and amend the curriculum based on the findings. As previously stated, the school carries out this stage by giving AOLE leaders time to monitor progress and ensures feedback is shared and understood by all staff. School X aims to review the impact of monitoring the curriculum as an on-going process which inform teachers’ practice to deliver the best lessons for all pupils.
Reflection and evaluation
After reviewing the School X development plan, it is important to reflect on the process and evaluate the actions. Following a discussion with staff, it appears the target of ensuring the curriculum is working effectively has been somewhat successful. The Humanities AOLE lead has been able to identify gaps in the curriculum which has led to an adjustment in the scheme of learning (Teacher A, 2023). This is a result of close monitoring as set out in the SDP and has led to improved learning within this AOLE. It is important to note however that whilst these actions are carried out regularly, the school also reports there has been little opportunity for staff meetings therefore feedback has not been shared. Sharma (2021) suggests meetings allows schools to check operations are running correctly and without these it is difficult to have mutual understanding, thus indicating School X needs to ensure the weekly meetings are held. In addition, Cheng (2011) argues teachers need to be aware of the planning process in order to contribute to the schools’ improvement, further reiterating the need for the sharing of knowledge.

Reflecting on School X’s development plan, it appears some areas find support in the literature. In order to ensure the curriculum is working effectively, the school relies on feedback from teachers to inform a wider understanding of what is working. As suggested by Mojkowski (2000), teacher voice is a vital tool when discussing the progress of learners, therefore School X is engaging in good practice through using this when possible. However, one suggestion to further improve is to involve other stakeholders in the planning and developing process. Llanrhidian Primary School identified a need to include stakeholders’ opinions when making decisions for the school and set up an online questionnaire in which people were encouraged to share their views on the schools’ areas of development (Estyn, 2017c). The report found that stakeholders, particularly parents, felt heard and valued, and undoubtably this strengthened the relationship with the school. An additional suggestion for School X is the inclusion of pupil voice when exploring curriculum design. Through discussion with staff, is it evident the school attempts to draw feedback from pupils, however this is not a focus of the target (Teacher A, 2023). The benefit of this approach has been seen in Ysgol Bryngwyn which reports more engaged pupils since their involvement in the curriculum (Estyn, 2017b). Perhaps School X could engage with this strategy as part of monitoring the curriculum to further inform their knowledge to determine if it is effective.

Conclusion
The focus of this assignment is to understand how SDP’s enable a school’s improvement. By following one target through the development planning cycle, I was able to see the processes involved and how the school approached it. Engaging with a school’s development plan and Welsh Government policy documents has allowed me to understand the importance of having clear, focused targets and actions that aim to achieve these to ensure there is a mutual understanding amongst those involved. I have observed how schools set targets based on the national priorities and I am aware of the significance of collaborative working that involves the governing body, all staff, and stakeholders, including the pupils. I am more confident in my knowledge of an SDP however moving forward in my teaching practice I am committed to deepening my understanding of the development process so that I will play an active role in school improvement. I am keen to be a part of consultations surrounding development and look forward to implementing action in my classroom.
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