OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group:
Monday 26th September, 9:45am, Year 8

	Where and When: Context of the observation – subject/AOLE, general classroom context

History, 2nd lesson (just before break) approx. 30 children in class (excluding absences). Beginning of lesson rushed to get children seated and task started. Minimal task explanation given resulting in varied engagement of pupils. Teacher provided positive encouragement for correct answers given. Main task of lesson was structured through paired discussion and call and response (individual) answers – impacting children sat alone due to class absenses.

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Child A is at the back of the classroom, sat alone. The child is attempting to engage in the lesson by taking notes in their ‘personal’ notebook. However, the child in unable to partake in the lesson plan as the teacher would have intended. Negatively affecting the child’s learning chances. Child is ‘missing’ their subject book leaving the teacher noticeably unimpressed. Book was later discovered to be on the teacher’s desk, leaving the child unfairly critiqued. Following this incident, the child’s attempts to engage diminished and child displayed negative emotions; visibly showing upset. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Teacher may have had previous exchanges with student. 
Potential lack of training regarding supporting students with ALN
Child’s engagement ‘issues’ may have been distracting in previous lessons.
Having the observer present may have added pressure to the teacher, acting as a catalyst for their behaviour.

Potential avenues of research:
· Affect of discipline on children with ALN
· Advantages of Group work over Individual work
· How AfL has been used in this specific scenario
· Student and Teacher Wellbeing
· How Person-Centred Planning could have changed the outcome of this scenario.
· Learning Theories (Connesctivist?, Constructivist?)

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Child used a ‘fidget cube’ implying ADD/ADHD as school prohibits general use of ‘distracting devices’ without extenuating circumstances.
· During discussion, teacher remained at the front of the class – empahsising importance of discussion over individual learning in this lesson.
· Child A stated they “looked for (my) book in the house and (I) couldn’t find it”
· Teacher maintained ‘Banter’ and controlled the classroom well.
· Unconscious Bias was clear to the observer as the same 3 pupils were called upon repeatedly.
· Seating plan was in place.
· Lesson plan aimed to push collaboration to the forefront and didn’t account for potential absences.
· Directions rushed through so no clear explanation was given (in this lesson)


Record 2
	Date and time, year group:
Monday 26th Septmber, 8:55am, Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context
English, 1st lesson (straight after form class), approximately 30 children in class (excluding absences). Children were given time to sit down and the task was not issued until all children were quiet. ‘The Lion, The Witch and The Wardrobe’ Task was throuoghly explained as worksheets were handed out. Worksheets consisted of 5 paragraphs and 2-4 questions following each paragraph. The teacher would read the paragraphs to the class and then invite students to answer the question aloud. When noticing disengaged children, the teacher politely gets everyone on task by saying “(I) see a few people thinking, would you like to share your thoughts?” this got everyone involved without singling anyone out. 

The main task of this lesson consisted of describing a mythical creature so that the person next to you has to guess what creature matches your description. They were pushed to think ‘outside of the box’ and not just use adjectives such as ‘big and scary’ but to ‘imagine what the beasts breath smells like’. And this individual comment sent some confusion throughout the class. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The aforementioned confusion led to pair/group work where they each described their creature and the other would work out what they were describing. I observed one group consisting of two children. Child A had fully grasped the task and began ‘mind mapping’ their creature using adjectives such as ‘snarling’ and ‘putrid’, however Child B could not get their mind around the idea of describing imaginary smells or sounds. Child A was able to ‘guide’ Child B through the task by explaining how they were thinking about the creature and this insight from a peer enabled Child B to partake in the task eventually leading to them using words such as ‘fierce’ and ‘frightening’. 

The children being able to discuss amongst themselves allowed Child B to increase their understanding and eventually complete the set task with their partner.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
The teacher is experienced and knows when group and individual work is effective
The Seating plan could pair up higher and lower attainment students.

Advantages of Group work vs individual work
Operant and Classical Conditioning in the Classroom.
Pedagogical Principles
Humanism – Maslow?
Holistic Approach?






	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit – the more you can refer to the better here)

· Class understood when to be quiet, teacher needed only to say their name and silence quickly followed.
· Worksheet for first task was clear and was understood by all students.
· Studying mythology in english allows for cross-curricular study
· Behaviour manaement for simple and clear, either a quiet ‘shhh’ was uttered or the Children’s names were called. Classical Conditioning?
· Seating Plan in place
· ‘Higher Set’ English Lesson
· Little behaviour management ‘needed’ as class were well behaved (besides some lively conversations that the teacher had to lower the volume of)







































Record 3
	Date and time, year group: 
26th September, 13:55pm, Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context

Spanish, Final Lesson, After lunch, approximately 30 students in class (excluding absences). Children have only had one Spanish lesson prior to this so books are empty, teacher explains the starter task is going to be a call and response activity recalling previous learning. PowerPoint presentation is providing assistance with Spanish-English translations available for ALL students to see. Font is large and clear enough for the children to read.
(The researcher was sat at the back of the classroom, so if they could read it clearly chances are that all the students could see it too)

	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)

Two children, both male, are acting disruptive and are clearly still on the ‘high’ of lunch time. This ‘disruption’ is attended to by the teacher twice, with stern words. “What you’re doing you need to stop; this is your final warning”.

The loud disruption stops for 10-15 minutes, until it is discovered that the children have ‘tied their shoelaces together’. This left the entire class in hysterics and showed that hyperactivity following lunch time had affected the behavior of the class. 

To ‘fix’ the behavioral problem, the teacher used the hyper attitudes to their advantage and changed the task to incorporate music and dancing. 

Call and Response method used in song form to introduce conjunctions (Behind, to the left etc) to the tune of California Girls by Katy Perry



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Positive punishment and Reinforcement?  (B. F. Skinner)
Affects of Break time on Class Behaviour
Call and Response when learning Languages
Advantage of Music in the Classroom


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Seating plan in Place 
· Teacher had a plan in place for behavioral issues
· Teacher is experienced
· Bad behavior led to the teacher having to use Skinner’s Operant Conditioning (Positive Reinforcement etc)
· Teacher wasn’t quite familiar with name yet so a lot of ‘You two, stop’ was called rather than the children’s names.






Lesson Notes and Annotations
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