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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
APPLICATION FOR FELLOW

Before you start, you will need to refer to the following documents/guidance:
[bookmark: _Int_BhH7HEMT]The Advance HE Fellowship Category Tool will help you to determine whether Fellow is the most appropriate category of Fellowship for you at this point;
+ The Professional Standards Framework for teaching and supporting learning in higher education (PSF 2023) – the award of Fellow is based on the criteria of Descriptor 2 (PSF 2023) being evidenced;
+ Fellowship Applicant Guidance and Guide to the PSF 2023 Dimensions -  Fellowship (D2).

	Fellow is based on meeting Descriptor 2 (D2) of the PSF 2023.

Your application for Fellow consists of:

· a 3,000-word reflective narrative shared across all five Areas of Activity plus citations 
There is a 3,000 word limit plus citations (overall maximum of 3,500 words). Please note that Academic Office checks the word count as part of the submission process. 
In addition, Supporting Statements from two referees (see Applicant Guidance) will need to be submitted with your application. The Supporting Statements will verify and endorse that what you write about in your Account of Professional Practice represents your practice in a genuine way.
 
Descriptor 2 is suitable for individuals whose practice with learners has breadth and depth, enabling them to evidence all Dimensions. Effectiveness of practice in teaching and/or support of high-quality learning is demonstrated through evidence of:

D2.1: Use of all five Professional Values
D2.2: Application of all five forms of Core Knowledge
D2.3: Effective and inclusive practice in all five Areas of Activity

You will need to continue to refer to the applicant guidance and Descriptor 2 of the PSF 2023 as you draft your application to ensure that you are writing to meet the requirements.
You must structure your Reflective Narrative around all five of the PSF 2023 Areas of Activity. You will be able to use the relevant boxes below to complete your draft application
When you have finalised your application you will need to send the completed form to your referees so that they can write their Supporting Statements. Please direct your referees to the Fellowship Guidance for Referees writing a Supporting Statement. The referees need to return their Supporting Statements for you to upload with your application. 

Your application is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).







SECTION ONE:

	NAME
	Shengfeng Mei


	INSTITUTE/CENTRE/UNIT

	University of Wales Trinity Saint David
Institute of Inner-City Learning (IICL)
London Campus

	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Lecturer & Module Leader

	Referees
Please could you tick the box if you have sent in your referees’ statements (Please be aware if we do not receive your referees’ statements at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	13/10/2025

	Mentor
	Beverly Cole






Context statement: 


	Write your Context statement here (up to 300 words)


I am a Lecturer in Accounting and Finance at the University of Wales Trinity Saint David (UWTSD), based at the Institute of Inner City Learning in Canary Wharf, London. I joined the university in a full-time, permanent capacity in September 2024. Before this, I also delivered modules at the University of Glasgow as a Teaching Assistant since 2021. I specialise in designing and leading applied, practice-focused teaching, particularly in financial analysis, risk management, and Bloomberg-driven data and portfolio analytics.	Comment by Shengfeng Mei: Add my teaching experience.


My current role involves teaching and supporting a highly diverse cohort of adult and mature learners, aged between 20 and 60. These students bring a wide range of professional backgrounds, including law, engineering, and entrepreneurship. My teaching responsibilities span both postgraduate and undergraduate levels:

· Postgraduate (Level 7): I lead the delivery and design of the Financial Management module for three groups within the MBA International Business programme. These cohorts primarily consist of international students from South Asia (India, Bangladesh, and Pakistan). I also supervise MBA dissertations and one DBA (Doctor of Business Administration) student.

· Undergraduate (Level 4): I teach Enterprise and Entrepreneurship for the CertHE Business Skills for the Workplace programme, working primarily with domestic students.

My teaching style is practice-based, utilising a hybrid lecture-tutorial format with average class sizes of 30 students. Beyond classroom delivery, I am responsible for curriculum design, updating module content to ensure professional relevance, and managing all digital learning resources via the Moodle Virtual Learning Environment (VLE). My role requires me to adapt complex financial and entrepreneurial concepts for learners with varying levels of prior experience, ensuring the curriculum remains accessible, inclusive, and academically rigorous.







Evidencing Area of Activity 1 (A1): Design and plan learning activities and/or programmes 
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.


In my dual capacity as Lecturer and Module Leader at the University of Wales Trinity Saint David (UWTSD) London, I am responsible for designing curriculum-aligned learning experiences for a diverse body of adult learners. My design practice is directly shaped by UWTSD’s Strategic Plan 2025-2030, particularly the mission of ‘transforming education; transforming lives’ and Strategic Priority 1: ‘to deliver a personalised education and student experience that puts learners first’ (UWTSD, 2025, p.4, p.12) [V3]. My design philosophy is underpinned by the principle of constructive alignment (Biggs and Tang, 2022), ensuring that learning activities, digital resources, and assessment requirements are logically integrated to support students from non-specialist backgrounds [V1, V2, K4]. 	Comment by Shengfeng Mei: Provide evidence to V3.	Comment by Shengfeng Mei: Refer this evidence as the expansion on V1 and V2 by explaining the impact of my curriculum design philosophy on learners. It is also evidence to K4.

1. Data-Informed Design: The Diagnostic Test
To ensure my session planning is appropriately tailored to the students' entry levels, I designed a diagnostic test administered during the initial lecture of the term [V1, V2]. This instrument assesses general numeracy, accounting literacy, and complex financial numeracy, such as the calculation of Net Present Value (NPV). Analysis of the results revealed an average score of just 54.2/100, confirming that many Level 7 students enter with significant "maths anxiety" [K2]. This diagnostic approach aligns with UWTSD’s Strategic Plan value of being ‘inclusive’ – ‘removing barriers to participation’ (UWTSD, 2025, p.5) [V4]. The diagnostic results (average 54.2/100) were lower than I anticipated, given that these were Level 7 students. This finding led me to critically evaluate my assumption that MBA students would possess basic financial numeracy. I realised that my initial design reflected my own disciplinary training rather than my students’ actual starting points [V3]. By using this data to identify foundational gaps, I refine my module design, moving away from a standard delivery model towards a scaffolded approach that prioritises confidence-building [K2]. The impact was measurable: when I re-administered a similar diagnostic quiz at the module midpoint, the average improved to 71.4/100, a 17.2 points increase due to the redesigned sequential structure. While the scaffolded model improved numeracy confidence, I noted that more advanced students disengaged during early sessions, prompting me to consider differentiated pathways in future iterations [K3].	Comment by Shengfeng Mei: Refer this example to V1 and V2.	Comment by Shengfeng Mei: Refer this example to K2.	Comment by Shengfeng Mei: Strengthen V4 by showing how university-level policies affect my teaching decisions.
Add discussion on how I critically reflect my choice of approaches and what I learn.
Refer this to V3.	Comment by Shengfeng Mei: Refer this example as evidence to K2.	Comment by Shengfeng Mei: Provide evidence for K3 and critically reflect on what worked and what didn’t.

2. Scaffolding and Sequential Design
Applying the theory of scaffolding (Wood, Bruner, and Ross, 1976), I redesigned the weekly schedule for LCMB7002 Financial Management to build competency incrementally. I purposely moved Financial Statement Analysis to the first half of the term, allowing students to master basic financial literacy before tackling the more mathematically rigorous Investment Appraisal modules. This sequential design reflects  [K1], as my disciplinary expertise in financial accounting informed a sequence that mirrors professional training pathways. It also supports UWTSD’s Strategic Priority 2: ‘skills-focused, employer-relevant programmes’ [V3, V4]. To further support this, I designed a "step-by-step Excel worksheet" that provides a granular breakdown of spreadsheet operations required for the summative assessment [K2]. This iterative redesign demonstrates A1 through systematic alignment, underpinned by critical evaluation and a commitment to inclusivity [K3, V2].	Comment by Shengfeng Mei: Refer this example to K1.	Comment by Shengfeng Mei: Refer this as evidence for V3 and V4.	Comment by Shengfeng Mei: Refer this evidence to K2.	Comment by Shengfeng Mei: Add more discussion to support K3 and V2.

3. Inclusive and Relatable Learning Activities
For both Level 7 and Level 4 modules, I design activities that foster a sense of belonging by connecting abstract theory to the students' diverse professional identities. Recognising that my students are often mature learners from fields like law or engineering, I designed an activity where they create a personal "family income statement" and balance sheet [K1, K2]. This use of authentic learning (Herrington, Reeves, and Oliver, 2014) acknowledging the life experiences students bring to the classroom [V1, V3]. To ensure accessible design, I provide all materials in accessible formats (screen readable PDFs, closed-captioned videos in Panopto) following UWTSD’s Creating Accessible Content training [V2, K4].Similarly, at Level 4, I design group-based case studies on UK franchise ownership to facilitate active peer-to-peer knowledge exchange. This approach has encouraged more equitable participation among students with diverse backgrounds, reflecting ongoing critical evaluation of my teaching strategies [K3] and commitment to inclusive learning environments [V2].	Comment by Shengfeng Mei: Refer this example to K1 and K2.	Comment by Shengfeng Mei: Provide evidence for K3 and impact on learners (V2).

4. Collaborative Design and Quality Assurance
As a Module Leader, my design process involves extensive collaboration to ensure a consistent experience across our London and Birmingham campuses [A1]. I lead Microsoft Teams consultations with my Birmingham colleagues to unify our curriculum and assessment briefs while permitting campus-specific examples. This practice exemplifies K5 and V5 and ensures that our design meets institutional quality standards. As a direct result of these consultations, we standardised the weighting of five assessment rubrics across both campuses. The external examiner’s report (January 2026) stated: ‘Assessment consistency across London and Birmingham campuses is exemplary.’ This demonstrates that collaboration directly enhances quality assurance [V3, V5, K5]. Furthermore, when colleagues raised concerns regarding the prominence of technical software in lectures, I redesigned materials to include a separate "Digital Skills" repository on Moodle.  This adaptation demonstrates my ability to apply appropriate digital resources to support learning [K4] while promoting equitable access and reducing cognitive overload for diverse learners [V2, K1].	Comment by Shengfeng Mei: Provide stronger example to K5. Show the impact on learners (V3). Enhance V5 by providing examples.	Comment by Shengfeng Mei: Strengthen V2 and K1 by examples and discussions.



[bookmark: _Int_f5VKueqd]


Evidencing Area of Activity 2 (A2): Teach and/or support learning through appropriate approaches and environments
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

In my teaching practice at UWTSD London, I deliver sessions to diverse cohorts of mature learners, many of whom are balancing professional responsibilities with the challenges of returning to higher education [K1]. My teaching is guided by Strategic Plan 2025-2030 about delivering a personalised education [V4]. My approach to A2 is fundamentally centred on andragogy (Knowles, 1984), which emphasises that adult learning should be self-directed and immediately applicable to a professional context. This commitment aligns with V1 and V2 by acknowledging the professional identities and specific motivations of my students.	Comment by Shengfeng Mei: Refer this example to K1.	Comment by Shengfeng Mei: Strengthen V4 by showing how university-level policy influences my teaching design.

1. Navigating Intensive Learning Environments
A primary challenge in my context is the management of the four-hour intensive lecture block, consisting of two hours of theoretical delivery followed by two hours of practical application. To mitigate the risk of cognitive overload (Sweller, 1988), I purposefully move away from passive, didactic models [V3]. Instead, I employ active learning strategies (Bonwell and Eison, 1991) by segmenting the session into "micro-lectures" interspersed with practical tasks. I have critically evaluated this approach [K3] by comparing engagement data across two cohorts. In June Term 2025 (without segmentation), average attention drop-off (measured by Vevox response rates) was 42% at the end of quiz. In October Term 2025 (with micro-lectures), drop-off reduced to 18%. This 24% improvement shows that segmentation effectively maintains engagement, and I have shared this findings with my teaching team [V2,V5]. This shift reflects my commitment to evidence-informed teaching, using engagement analytics to refine practice [V3]. Although segmentation increased participation, it remains unclear whether this translated into deeper conceptual understanding, prompting me to incorporate more cumulative problem-solving tasks in subsequent sessions [K3, K5].	Comment by Shengfeng Mei: Refer this example to V3.	Comment by Shengfeng Mei: Provide clear example to K3, develop critical evaluation and reflect on what worked and what didn’t.
Provide stronger example for K5.
Expand on V2-V3.
Enhance V5 by providing examples.

2. Facilitating Collaborative and Inclusive Spaces
In the LCLM4006 Enterprise and Entrepreneurship module,  I organise students into small collaborative groups to analyse UK franchise case studies, drawing on K2 and K3 to structure tasks that require applying legal and PESTEL concepts. By circulating as a facilitator rather than a lecturer, I create a supportive environment that values learners’ diverse professional backgrounds and enables quieter international or non-traditional students to participate confidently [V1, V2]. By observing that whole-class discussions limited contributions from students with lower academic English confidence [V3], I redesigned the activity to reduce participation barriers in line with UWTSD’S widening-participation mission, and the resulting increase in engagement has reinforced my commitment to facilitative, community-based learning that now shapes my wider practice [V1, V4, V5].	Comment by Shengfeng Mei: Provide examples and enhance the discussion on V1-V5.
Provide evidence to K2 and K3. 

3. Real-Time Monitoring and Digital Pedagogy
To monitor learning progress in real-time within LCMB7002, I integrate Vevox and Mentimeter for anonymous "check-for-understanding" quizzes. However, I found that this approach initially disadvantaged students with lower English proficiency. In February Term 2025, I noticed that the average completion ratio of each question was 71% given 15 seconds to respond. In the next term, I extended response time from 15 seconds to 20 seconds and provided key vocabulary in advance [K3, K4]. The completion ratio increased from 71% to 95%. This experience reinforced the importance of adapting digital tools to linguistic diversity so that technology enhances learning rather than creating new barriers [K2, V2].	Comment by Shengfeng Mei: Provide examples and critical reflection on K2-K4. 
Expand V2 and show the impact.

4. Experiential Learning and Transformative Impact
I believe that high-quality learning is achieved when students can bridge the gap between abstract theory and their own lives, a concept central to experiential learning (Kolb, 1984). For example, a mature learner, who works professionally as a personal trainer, shared with me that my sessions on the Income Statement allowed him to grasp the concept of Depreciation Expense for the first time. He applied this knowledge to his own business plan for a gym, calculating the impact of equipment costs on taxable income [K1]. This evidence of impact demonstrates V2 and V3, as the student’s newfound academic self-efficacy led him to pursue a Doctor of Business Administration (DBA) at our university. It also prompted me to reflect on how grounding financial concepts in lived realities strengthens disciplinary understanding [K3] and reinforces my commitment to designing learning that aligns with our widening-participation mission [V1, V4].	Comment by Shengfeng Mei: Refer this example to K1.	Comment by Shengfeng Mei: Add reflection on myself and the impact of my approaches on learners.

5. Asynchronous Support via the Virtual Learning Environment
Beyond face-to-face delivery, I support learning through the Moodle, ensuring the environment is conducive to self-paced study. Following feedback about software difficulty, I established a dedicated "Digital Skills for Finance" repository [K2]. This allows students to engage with investment appraisal templates and PESTEL guides asynchronously, catering to the diverse needs of both domestic Level 4 and international Level 7 learners. This proactive management of the virtual environment demonstrates K1 and K4 by providing multiple pathways for students to achieve the intended learning outcomes.	Comment by Shengfeng Mei: Refer this example to K2.



Evidencing Area of Activity 3 (A3): Assess and give feedback for learning
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

In my role as a Lecturer and Module Leader at UWTSD, I view assessment not merely as a final measurement of achievement but as a continuous, transparent dialogue that facilitates student progression. My approach to A3 integrates both formative and summative strategies designed to support a diverse cohort of adult learners. This aligns with UWTSD’s Strategic Priority 1 commitment to ‘work in partnership with our students to provide outstanding learning experience’ and specifically to ‘reduce degree awarding gaps’ (UWTSD, 2025, p.12, SP1.5) [K5, V4].	Comment by Shengfeng Mei: Remove “K6” which belongs to old UKPSF 2011 indexing. Instead, add evidence for K5 and V4.

1. Formative Assessment and Addressing Numeracy Anxiety
As evidenced by my diagnostic testing, which revealed an average entry score of 54.2/100, many students enter the Financial Management module with significant "maths anxiety". To address this, I utilise formative assessment—assessment for learning (Sadler, 1989)—to identify knowledge gaps early in the term. I use digital tools such as Vevox and Mentimeter for weekly in-class quizzes [K4]. These provide an anonymous, low-stakes environment for students to test their understanding of the balance sheet equation or liquidity ratios. This "just-in-time" feedback allows me to clarify misconceptions in real-time, demonstrating K3 and V3 by using classroom data to pivot my teaching and prevent international students from being left behind during high-stakes topics.	Comment by Shengfeng Mei: Evidence to K3 and V3.

2. Structured Feedback and Turnitin Integration
For summative assessments and MBA dissertations, I manage the marking process via Turnitin, applying five specific rubrics: Engagement with Literature, Knowledge and Understanding, Cognitive and Intellectual Skills, Practical Application, and Transferable Skills.  Initially students struggled with interpreting rubric language. This led me to redesign the brief with concrete examples [V2]. I developed a structured “SCI” model (Strength, Concern, Improvement) following Nicol and Macfarlane-Dick’s (2006) principles of self-regulated learning [K2, V3]. To ensure transparency which is a key aspect of the Strategic Plan’s ‘responsible’ value [V4], I provide context-specific guidance within each assessment brief, translating general definitions into module-specific expectations. For example, I explain what ‘Practical Application’ entails in a five-year financial analysis of an FTSE100 company. The external examiner’s report directly proved my practice to university quality standards [K5], and reflecting on this process has reinforced the importance of aligning assessment communication with both disciplinary norms [K3] and the diverse needs of our widening-participation cohorts [V1, V2].	Comment by Shengfeng Mei: Provide evidence to V1-V5, K2 and K5. Strengthen my discussion and add critical reflection.
3. Transparent Assessment and Module Leadership
Embodying the Strategic Plan’s ‘collaborative’ value [V5], I lead Microsoft Teams consultations with the Birmingham campus module leader to standardise our interpretation of these rubrics [K5]. This collaboration ensures consistency and fairness for all learners.	Comment by Shengfeng Mei: Remove the discussion on V1. Highlight V5 and K5.






Evidencing Area of Activity 4 (A4): Support and guide learners
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

In my role at UWTSD London, I provide holistic support to a diverse body of adult learners, acknowledging that academic success is deeply intertwined with professional confidence and pastoral well-being. It fulfils the requirement for London campus as the IICL delivering ‘widening participation’ and ‘innovative delivery models’ (UWTSD, 2025) [V4]. My approach to A4 is informed by the Communities of Practice framework (Lave and Wenger, 1991), where I act as a mentor guiding "novices" into the professional and academic community. This commitment to student success aligns with V2 by ensuring that students from non-traditional backgrounds receive the guidance necessary to thrive in a complex HE environment.	Comment by Shengfeng Mei: Provide evidence to V4.

1. Holistic Career Guidance and Student Well-being
Because our campus serves widening participation learners, I prioritise early intervention and personalised guidance [V1, V4]. I recognise that mature international students often face a "professional identity crisis" during their transition to UK higher education [K1]. During an MBA dissertation supervision, a student—formerly an electrical engineer—expressed significant anxiety regarding his future career path in the UK. Recognising that his confusion was impacting his academic focus, I provided immediate pastoral and professional guidance by sharing insights into the UK job market and demonstrating how to navigate platforms like LinkedIn and Glassdoor [V2, K2]. To ensure he received specialist institutional support, I referred him to the Careers Advisor in the Student Services department. This intervention, which improved the student's well-being and re-engaged him with his research, exemplifies V1 by addressing the unique personal and professional barriers faced by international learners. The student subsequently submitted his dissertation on time and achieved a Merit grade. He has secured a graduate role in London, which is a direct outcome of integrated academic and pastoral support. I have documented this referral pathway and shared it with my colleagues, contributing to institutional knowledge-sharing [V3, V5].	Comment by Shengfeng Mei: Provide evidence to V1 and V4.	Comment by Shengfeng Mei: Refer this example to K1.	Comment by Shengfeng Mei: Refer this example to V2 and K2.	Comment by Shengfeng Mei: Provide evidence to V3 and V5. Precisely, I discuss the impact on learners.

2. Research Mentorship and Methodological Scaffolding
In my capacity as a DBA supervisor, I provide bespoke guidance to help doctoral candidates navigate the complexities of high-level research. My current student, researching Green Supply Chain Management, struggled to identify a methodology that would provide a sufficiently rigorous foundation for his qualitative study. I drew on my disciplinary expertise and knowledge of research conventions in business and then recommended the PRISMA 2020 framework for a Systematic Literature Review (SLR) [K2, K3]. My rationale was to provide a "solid theory foundation" and enable him to produce a publishable paper early in his journey. This targeted mentorship reflects my commitment to valuing learners’ backgrounds [V1] and ensuring equitable access to research skills [V2] while aligning with UWTSD’s Strategic Priority 4: ‘to broaden the impact of our research, innovation and skills in partnership with employers’ [V4]. The student has now obtained the ethical form approval from the University’s Ethics Committee and passed his first milestone (Progress Review). This reflection now shapes my wider supervisory practice [V5] and strengthens my engagement with institutional quality standards [K5].	Comment by Shengfeng Mei: Refer this example to K2 and K3.	Comment by Shengfeng Mei: Provide evidence and enhance the discussion on V1-V2, V4-V5 by showing the impact on learners and my self-reflection.
Link this example to K5.

3. Collaborative Support for Academic and Digital Literacy
Since the London Campus operates as a digital-first learning environment, I proactively support students in developing the digital and academic literacies required for success [V1, K4]. Recognising that many international students are unfamiliar with Harvard referencing, I collaborate with the University Librarian to deliver co-taught presentations within my modules [V5]. This session guides students through navigating the Digital Library Service and booking one-to-one appointments for academic English support. This collaborative approach fulfils V5 and K4, ensuring that students are equipped with the technical skills to meet the rigorous demands of Level 7 study.	Comment by Shengfeng Mei: Link this example to V1 and K4.	Comment by Shengfeng Mei: Link this example to V5.

4. Sustaining Engagement and Managing Anxiety
The effectiveness of my guidance is particularly evident in how I address "maths anxiety" among my finance students. I use office hours and post-lecture sessions to provide a safe space for students to voice concerns, ensuring that their emotional barriers to learning are addressed alongside their academic needs. This approach aligns with the Strategic Plan’s value of being ‘inclusive – removing barrier to participation’ [V2, V4]. By curating high-quality academic articles on Moodle and encouraging students to model their own writing on these examples, I provide continuous, asynchronous support. This proactive intervention, which resulted in a marked reduction in referencing errors by 45% between September 2024 and January 2026 (from an average of 11 errors per submission to 6). It also increased student confidence, aligns with K3 and ensures that learners from a range of backgrounds can achieve successful outcomes. This measurable improvement demonstrates that targeted, empathetic guidance produces tangible academic outcomes [V3].	Comment by Shengfeng Mei: Link this example to V2 and provide evidence to V4.	Comment by Shengfeng Mei: Link this example to V3 and show the impact on learners.





[bookmark: _Int_GMU7shk2]

Evidencing Area of Activity 5 (A5): Enhance practice through own continuing professional development 
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

In my practice at UWTSD, I am committed to the principle of the "reflective practitioner". I recognise that to provide high-quality learning for mature and international students, I must continually evaluate my teaching through formal feedback, institutional training, and subject-specific scholarship [K1, K2]. This commitment to self-improvement aligns with V4, as I systematically use external and internal feedback to refine my pedagogical approach. Given that UWTSD is ranked 1st in Wales for student satisfaction, I recognise my responsibility to maintain and enhance this standard through rigorous CPD [V3].	Comment by Shengfeng Mei: Link this example to K1 and K2.	Comment by Shengfeng Mei: Link this example to V3.

1. Evaluation through Peer Observation
In November 2025, my MBA Programme Manager conducted a formal one-hour observation of my "Financial Ratios" lecture. The feedback validated several strengths, notably my positive approach and a clear, loud voice that was easy to follow. I began the session by ensuring students were prepared with physical paper and pens and promptly started the recording to support asynchronous review. A core pedagogical strength identified was my ability to explain the "why" behind activities—specifically the necessity of examining performance through internal and external comparisons [K2]. I facilitated engagement by using K3, making excellent use of the smart TV for scrolling and writing while connecting current tasks to the previous week's content.	Comment by Shengfeng Mei: Link this example to K2.

The observation also provided critical Suggestions for Development (SD) which I have since integrated into my practice. I treated this feedback as actionable data [K5]. To address the identified need for better classroom management, I now proactively engage unfocused students and ensure learning objectives are summarised clearly before breaks to reinforce key takeaways. Furthermore, I have increased my use of live websites, such as Companies House and EY reports, during sessions to demonstrate real-world applications of financial tracking. This willingness to modify my delivery based on peer review demonstrates K5. The impact was evaluated in a follow-up observation (October Term 2025), which rated ‘lesson structure’ as ‘excellent’ – an improvement from ‘satisfactory’ in June Term 2025. I have shared this ‘objective recap’ template with the MBA Programme Team via our MS Teams meeting, contributing to collective professional development [V5].	Comment by Shengfeng Mei: Provide evidence to K5.	Comment by Shengfeng Mei: Enhance V5 by providing example.

2. Institutional Training and Inclusive Support
I consistently participate in university-wide professional development to address the specific needs of my diverse cohorts. I have completed several formal training modules, including Supporting Student Mental Health and Wellbeing and Creating Accessible Content. Additionally, my training in Creating Accessible Content has informed my redesign of Moodle resources, ensuring my technical guides are navigable for all learners. These activities remove barriers to learning and fostering an inclusive digital and physical environment, aligned with the Strategic Plan’s value of being ‘inclusive – removing barriers to participation’ [V1, V2, V4].	Comment by Shengfeng Mei: Link this example to V1, V2 and V4. Expand V1 and V2 by showing impact on learners.

3. Subject Scholarship and Professional Currency
To maintain the professional relevance of my teaching, I engage in regular subject scholarship. I recently adopted strategies from Accounting and Finance for Non-Specialists (Atrill and McLaney, 2022) to better translate complex ratios for students with little prior background. Additionally, I follow The Financial Times daily, relating the latest financial news to my curriculum. This practice supports UWTSD’ Strategic Plan value of enhancing students’ employability [V4, K1].  The peer observation commended my ‘accuracy and currency’ of subject knowledge. Reflecting critically, I recognise that my early approach to CPD was reactive (responding to identified gaps) rather than strategic. Moving forward, I plan to align my CPD with UWTSD’s latest Strategic Plan [K5]. I have initiated a reading group with three colleagues to explore this area, a shift from individual to collaborative professional development [V5].	Comment by Shengfeng Mei: Link this example to V4 and K1.	Comment by Shengfeng Mei: Provide evidence and show my reflection on K5 and V5.




[bookmark: _Int_4QuNaHnV]
References/Citations:   
	Write any references or citations used in any Areas of Activity here:
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Your application (including the two Supporting Statements from your referees) is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).



SECTION FOUR: 	Referees

Your application must be accompanied by two supporting statements from  persons who are in a position to comment on your teaching and learning practices and achievements.

The function of a Referee is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Each Referee are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken.  Your Referees should either be Fellows, Senior Fellows or Principal Fellows of Advance HE, or an appropriately experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the PSF2023.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	Referee 1:


	Name
	Nathan Subramanian

	Job Title
	Academic Director (Business)

	Fellowship Status
	FHEA

	Institution/Institute/Centre/Unit
	IICL, University of Wales Trinity Saint David

	Email address
	s.vaidyanathan@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

This individual is my current line manager.





	Referee 2:


	Name
	Hoang Dang Nguyen

	Job Title
	MBA Programme Manger

	Fellowship Status
	FHEA

	Institution/Institute/Centre/Unit
	IICL, University of Wales Trinity Saint David

	Email address
	h.nguyen@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

This individual is the manager of MBA programme in which my teaching jobs mainly focus on.






GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that successful recognition at UWTSD,  personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://my.advance-he.ac.uk/
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.

SECTION FIVE: 	Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Shengfeng Mei

	Date 
	2026/2/24
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