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Effective leadership in early years settings should demonstrate the same characteristics and values from of the expectations of the children in that setting, from the leaders themselves. It is important that pedagogy reflects the aims of learning from children and although the role of the practitioner is not always viewed as a leadership role, it is vital that they also demonstrate vision, aims and expectations through their teaching. Embracing both the role of early years practitioner and leader, one should develop on their own personal skills and reflect this through their work, motivating and inspiring children to become leaders of their own (Northouse, 2016). A catalytic leader would inspire change within themselves as well as others, by striving for better in something they believe in. In any circumstance, a catalytic leader could highlight the strength and weaknesses and want to improve, despite whatever position or role that person holds in that setting. Igniting change for some is a daunting concept, especially if they don't possess a role that is typically viewed as a leader's role with the responsibility and power to make changes, but a catalytic leader would welcome and strive for change to make positive impacts. This does not always mean gaining more power or making revolutionary change, it can be simple steps, thoughts and ideas and contributing with others to make a small but positive impact (Culp and Cox, 2014). 
A leader is prepared to be the voice for themselves and their peers, take risks and responsibility and challenge other leaders, potentially subjecting themselves to vulnerability and scrutiny. This can be especially challenging when someone is challenging against status or power, such as a teacher challenging the senior leadership team, however everybody is entitled to be a catalytic leader despite their position in society. Additionally, a leader must be prepared to face victories as well as defeats, acknowledging that their hard work, motivation and determination will not always be rewarded. A catalytic leader would possess the qualities of perseverance and courage to fight for their end goal and overcome any hinderance and difficulties put before them (Davies, Kreig and Smith, 2015). Sims, Hewitt and Harris (2015) encourage early years professionals to spark their own motivation to embrace change in the workplace and importantly encourage others in the profession. Reflection is key within this sector to establish the highest quality of pedagogy and practice and the fundamental expectations of the profession and working environment. Early years are a continuing changing area with many contrasting ideas from theorists, curricula, provision and practitioners themselves, therefore communication is vital to share ideas and evolve in early years expertise. Sims, Hewitt and Harris (2015) voices that leadership skills in the early years have a long way to go before practitioners adopt a leadership style that will provoke confidence within them to voice their ideas, beliefs and concerns to others, particularly if this is against the norm or values of that setting. 
Practitioners need to feel empowerment behind their role to feel comfortable in expressing their views and should not be subdued to the position or status of their role. Often, practitioners will choose not to express an opinion despite the importance or severity of the matter as they feel they do not have the power to do so or will not be taken seriously and listened to too. Within early years settings the hierarchy of staffing can determine that person's level of power within that setting, however each person has a role to play in children’s lives. Therefore, everybody should feel they have an equal opportunity to speak aloud and voice their opinions which should be acknowledged (McDowall Clark and Murray, 2012). Catalytic leaders make relations with others within their setting to combine ideas to create a larger workforce which can help the development of the idea further than an independent person, generally a group of leaders with the same values and ideas can make a larger impact as it highlights a prominent and shared belief amongst many people rather than just one. Moreso, leaders feel supported when part of a team which in turns motivates and relieves the pressures of challenging the norm and introducing change (Culp and Cox, 2014). The stigma around catalytic leadership, being that it is subject to higher status professionals, is prohibiting early years practitioners from feeling they can become a catalytic leader. Likewise, to Culp and Cox, Cooper (2014) shares the significance of embracing leadership qualities and movements into everyday practice. Both propose that leadership does not need to make drastic change or overrule set regulations but that practitioners can engage in the notion of the smaller steps like asking questions, making suggestions or making small changes, all examples of leadership within early years.
Early years practitioners may not identify as a leader but already hold the qualities and role within their job already, being the voice and facilitator for children. Without knowing, particularly adults working in early years settings have the responsibility to represent, speak and act upon children’s needs as children are not effectively able to do this for themselves. Children can freely express their opinions even in their infancy through expression, movements, retaliations and later through talking, it is the role of the adult to acknowledge and consider the needs of the child. Adults' authority over children does not mean overruling but using their power as an adult to represent the vulnerable members of society, supporting social justice in education (Jerome and Starkey, 2022). Evidently, early years practitioners are continuously showing the skills of catalytic leadership through their care of children. As suggested by Jerome and Starkey, children can be very vulnerable without the capacity to meet their own needs, this is particularly true when considering the sociological factors that contribute to children’s lives. There are many difficulties children are facing currently such as poverty, child abuse, mental health, drug and alcohol abuse, bereavement, neglect and many more sociological factors that are affecting children. Unfortunately, children’s rights are not always respected as Public Health Wales (no date) states that 47% of adults in Wales suffered from at least one sociological issue in their childhood. As discussed in Jerome and Starkey (2022) children are dependent on the help of adults to ensure they are safe, loved and valued. Early years practitioners hold a crucial responsibility at ensuring they speak out and challenge sociological issues for children so that the children in their care have the best start in life. 
Reggio Emilia shifted early years practitioners into a different of practice from since the work of Loris Malaguzzi, in Italy in the late 19th century. Malaguzzi developed the Reggio Emilia approach, named after the city of origin, as he felt that children required a child-centered way of learning that focused on the holistic development of the child. At that time, education was viewed as a formal learning process where teachers had an authoritative figure above children and in turn controlled their process of learning. Malaguzzi however, challenged the structure of education and proposed children are facilitators of their own learning and the teacher's role should prepare a righteous learning environment based on the children’s likes and interests. The Reggio Emilia approach is widely used in today’s education as Malaguzzi challenged people’s mindset on the education system and effectively highlighted the importance of children’s needs being at the forefront of pedagogy (Dodd- Nufrio, 2011). Early years settings need willingness of practitioners to challenge past and current theories of education to positively impact the knowledge and understanding of children. Without this challenge, knowledge and theories would not progress or adapt to modern times, it is vital that education practice is evolving at the same rate as children’s needs. Education is evidently different when looking at education in the past 100 years, as the demographic of children, families, teachers and schools is ever changing. Leaders in the early years should observe changes in the setting and adopt new perspectives and philosophies to best suit the needs of the child. Effective leadership is key to supporting children in their journey of development so ensuring good quality teaching and leadership will improve performance and achievement for children (Siraj- Blatchford and Manni, 2007). 
The importance of leadership in the early years is reflected in provision and pedagogy for these settings as children require resilient, dedicated and confident leaders in their environment. Although early years practitioners may not view themselves as leaders, part of their role ensures that they are demonstrating the qualities of a leader in their everyday practice. Effective leaders, however, may strive further by challenging norms by asking for more, implementing change or even completely adopting a new method of practice. A step big or small can be the crucial part of the journey to positively impacting on knowledge and understanding of the early years. Catalytic leadership is not always ensuring change, it can be the development of personal practice and awareness of practitioner's own strength and weaknesses. It can also be the decision to adapt a teaching provision better suited to that environment and child. The Reggio Emilia approach is an example of effective leadership in the early years and the positive impact it has had in shaping the understanding of children’s needs. Again, it emphasises the importance of challenging mindsets and theories and how one small step of leadership can hugely impact on future practice. Not everybody will have the willingness to strive to become a catalytic leader, but everyone has the power and capability to take that small step in making a positive impact. 
Section 2
In Wales, Rocio Cifuentes in the current Children’s Commissioner and has recently taken over from Sally Holland in April of 2022, both had the role and responsibilities to promote children’s rights in Wales and ensure that legislation in Wales is benefiting children and young people (Children’s Commissioner for Wales, 2023). There are many laws and legislation in Wales that are implemented to protect, safeguard and support children and young people, with the fundamental legislation being the United Nations Convention on the Rights of the Child (UNCRC). The UNCRC sets 54 articles on children’s rights which Wales has agreed to follow and implement, these being the right to education, safety from violence, freedom from discrimination and many more. From this, there have been many more legislations created in Wales to ensure all the rights of the child are able to me met in Wales, such as the Rights of Children and Young Persons (Wales) Measure 2011 which shows to commitment to follow and implement the UNCRC (Welsh Government, 2022). The Children’s Commissioner for Wales (CCW) works closely to ensure these legislations are followed, respected or need to be updated or amended. 
As part of the Children’s Commissioner for Wales’ work there are publications released to highlight the work being done for the children in Wales and the issues surrounding these publications. In 2017, the CCW released Sam’s Story which brought attention to the large issue of bullying happening in Wales. Unfortunately, the CCW found that bullying was a profound issue for children as the rates of bullying are rising, particularly cyber bullying, in fact a consultation done which included 700 children found that bullying was the top priority of problems children were facing. Not only is bullying the most prevalent issue, but children also shared that the adults in their lives were unresponsive to the situation. The children of Wales were given the opportunity to give their own perceptions of bullying through the research project ‘Sam’s Story’, where children had to create a story for ‘Sam’ who was being bullied, based on what they thought and knew about bullying. This exercise gave the CCW a fist hand insight of children’s real thoughts and feelings around bullying and the effects it was having, as well as suggestions on how to tackle the issue (Children’s Commissioner for Wales, 2017). 
Difference was seen as one of the causing issues to children experiencing bullying in Wales, children from different ethnic backgrounds, in poverty and having disabilities was highlighted as a vulnerability for children (Children’s Commissioner for Wales, 2017). Children experiencing bullying are facing detrimental effects in their development and education. It is unfortunately common for children to be considered outcasts in their social setting due to sociological differences particularly race and disability, which in turn subjects them to bullying and places a long-term effect on their education. Children who are being bullied are lacking in social development as they struggle to build relationships with peers as well as teachers, which also affects their ability to learn in the classroom. Amongst the effects on children’s development, bullying also affects the well-being of children who view school as an unsafe environment when they experience verbal and physical abuse as well as social exclusion (Kee, Jong Lee and Phillips, 2016).
The CCW made recommendations to aim to tackle the issue of bullying. The Equality Act 2010 has already established laws and guidelines for the local authorities to protect children from discrimination or unlawful treatment regarding their age, gender, disability, religion, race and sexuality (Welsh Government, 2011). Schools have the obligation under this legislation to ensure their best effort is given to tackle these types of discrimination in their setting. However, as seen in Sam’s Story, bullying is still a prevalent issue for children and schools despite the current legislation. Many of the recommendations given were for the Welsh Government to examine some of the current curriculum expectations as many feel that the current teaching in schools is not bringing awareness to problems surrounding bullying. The CCW recommended that children and human rights should be a compulsory subject to teach in schools, so children are aware of their basic needs and draw attention to the inclusive environment Wales expects for schools. Particularly, the UNCRC should be continuously enforced in schools where it is freely accessible for children to see and learn about (Children’s Commissioner for Wales, 2017). Despite the laws and legislation, the Sam’s Story publication suggests that the curriculum set by the Welsh Government is not successful in supporting children’s welfare as children are not being made aware of their human rights. 
As discussed by Kee, Jong Lee and Phillips (2016) children who experience bullying then struggle to build relationships with others in school which places effects on the child’s development and well-being. This was also highlighted as a recommendation by the CCW stating that relationships are vital for children in preventing bullying or having the strength to speak out and ask for help if bullying does occur (Children’s Commissioner for Wales, 2017). Many schools are now adopting a ‘Relationship- First Approach’ which prioritises the value of building relationships with children with both teacher and other children which supports their development, health and well-being. The approach suggests that children who experience positive relationships in school will flourish in their education as the school environment is positive and purposeful which encourages children to learn (Cognition Education, 2020). A study done in analysing the Relationships First Approach between caregivers and children and welfare found that children without a positive relationship with a caring adult meant they showed worries like behavioral difficulties and social emotional needs. Caregivers shared that children who have not experienced positive relationships are unable to control their emotions and show dysregulated behavior often that is noticeably different from their peers (Spieker et al, 2012). A 2017 Estyn report also highlighted the importance of healthy relationships in education as it enables children to build resilience and self-esteem and offers them the best delivery of education (Children’s Commissioner for Wales, 2017). 
Although the Relationship First Approach has many benefits in education and best supports the needs of the child, it is heavily dependent on the role of teachers to carry out this approach. Despite this, Sam’s Story discovered that children thought teachers were overall helpful in the circumstance of bullying but also described them as ‘bystanders’ that were unaware of bullying taking place in front of them. Many of the recommendations targeted teacher and curriculum as an improvement to tackling bullying, suggesting teachers needed training to educate them on the matter, identify the characterists of bullying and how to effectively deal with them (Children’s Commissioner for Wales, 2017). This places a lot of responsibility on teachers in Wales to handle a very predominant issue as well as the many other responsibilities they hold within their role. The current workload for teachers is resulting in the decline of teacher well-being as they are facing many challenges every day. Teachers are encouraged to build positive relationships with their students; however, the impact this role has on the teacher's own well-being needs to be considered. With especially challenging behavior from children, a heavy workload and increasing class sizes, teachers are facing very stressful working environments which is showing effects on their attitudes towards the teaching role. Many teachers shared that positive relationships are a vital tool within the classroom as it embeds good behavior and a better learning environment, and although many teachers are striving to build relationships with their students, this is becoming evidently harder due to their working environment and the challenging needs of students (Split, Koomen and Thijs, 2011). 
The Children’s Commissioner for Wales holds a vital and important role in ensuring children’s rights are being respected and met in Wales. Through the work of the CCW and the publications released, some of the problems surrounding children’s welfare are now able to be examined and tackled to better support children. As seen in Sam’s Story, bullying was named as an extremely predominant and worrying issue for children who were able to give many accounts on bullying, they had witnessed or seen for themselves. Although the findings of the consultation were disheartening to know it was such a prevalent issue for children, the CCW was able to release many recommendations to aim to prevent and support children with bullying. 
Section 3 
As discussed, children are facing many sociological factors currently, that are impacting their ability to develop, learn and affect their health and well-being. Adverse Childhood Experiences (ACEs) are a major factor with many negative life-long implications, ACEs can be any traumatic event children experience which is usually physical or verbal abuse, bereavement, domestic abuse, alcohol and substance abuse. Children who experience ACEs are more likely to develop health conditions even in their adult life, like heart disease and cancer as well as the negative effects it has on their mental health and well-being.  Ultimately, children who experienced ACEs show the impact for many years, particularly during their teenage years they are more likely to experience even more sociological factors such as teenage pregnancy and substance abuse. It is very common for children to repeat the problems they witnessed as a child which is why ACEs is often a recurring cycle of events (Public Health Wales, 2017). Unfortunately, this accounts for 47% of adults in Wales, who suffered at least one Adverse Childhood Experience (Public Health Wales, no date). 
Public Health Wales (no date) proposes that it is always possible to break the cycle of ACES at any point and prevent future generations of Wales suffering the effects of ACES. Early intervention services are especially crucial for the children exposed to ACES as they can help and even reverse the effects that ACES are having on children’s health and well-being. An early intervention that is being used in schools is Thrive, which is a scheme implemented in schools to try and help children achieve more in their education and support their emotional and social well-being. The scheme provides training and the right toolkit to practitioners to implement in their own setting to identify children who need support in regulating their own emotions or children who are having negative experiences in school. Thrive also works to target children who need support in their home life too (Thrive, a, 2023). 
It is important that practitioners have the correct support and guidance to help the children who are rebelling against the school expectations. Typically, this means that a child is suffering from a sociological factor that is causing them to show dysregulated behavior in school and ultimately having effects on their ability to learn and develop. It is equally important that practitioners are equipped with the knowledge to identify these children and the issues surrounding them so that each child is cared for and supported before they suffer lasting effects (Hyson, 2014). The scheme of Thrive works by supporting early identification and intervention for children in these circumstances. Intervention would include Thrive based activities that the children enjoy which also builds bonds between teacher and child, usually in a Thrive dedicated setting away from a typical classroom. Children are given dedicated attention during Thrive sessions as it is their chance to regulate their emotions, have a positive adult interaction and enjoy an activity (Thrive, a, 2023). 
Early intervention is crucial in preventing the long-term effects ACEs can have on a child. For an intervention like Thrive, it gives children to opportunity to escape the chaotic environment they are experiencing at home and experience positive interactions that guide them into receiving a better education. Not only does it improve attendance and academic attainment, but it also supports children in their social and emotional development, reversing the effects they are seeing at home if done correctly (Tallent and Thompson, 2022). Whilst early intervention is vital in supporting sociological factors, it is not always readily available to early years practitioners and children. With a scheme like Thrive, it requires funding from the school budget if they wish to receive training for their staff. For example, the cost to become a Thrive licensed practitioner is almost £1500 (Thrive, b, 2023). This means that not all schools are in the financial position to offer early intervention care with small budgets. 
Additionally, early interventions like Thrive are not always successful in preventing the issues surrounding sociological factors. Regarding Thrive, the work is mainly targeted towards practitioners in school settings, from then it is the practitioner's responsibility to build relationships with the child in school. With the factor of ACEs, the problems predominantly happen outside of school in the child’s homelife, therefore the child would benefit from early intervention inside the home including the adults surrounding that child. Early intervention does help with the effects of ACEs and is able to give support on dealing with the effects, however, it doesn’t necessarily target root causes of these problems. A child experiencing ACEs requires more than just school-based help as the problem is usually bigger than what is apparent at school (Waite and Ryan, 2020).  
Overall, early interventions are extremely beneficial for children experiencing sociological factors as it helps them handle the effects and prevent lifelong challenges. For sociological factors like ACEs, the effects can be detrimental to children’s lives both physically and mentally which is why is it extremely important the children with experiences of ACEs are supported correctly. It can be more than challenging for children to cope with the impact of ACEs which show in the way of their behavior and well-being and usually have the most impact in school. With the help of schemes like Thrive, children are receiving the emotional support they desperately need when considering the type of experiences that may be occurring at home. Early intervention is not a cure, but a helping tool to support children and give them the best chance in life.  
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