








The Professional Learning Journey
M6X01439
A written report for a professional audience on a professional learning activity and the impact on pupil outcomes/transformation of practice (3500 words)

















Contents
Introduction	1
Context and Background	1
Project Action	2
Impact and findings	3
Evaluation and Reflection	4
Leading Change	5
Conclusion and Recommendations	6
References	8

[bookmark: _Toc503007245]














Introduction
Groups of learners have become an intrinsic part of the evaluation process led by the local authority in recent years, drilling down in greater depth on how these specific groups are catered for and how progress is achieved and therefore measured. It is important that every school recognises the importance of early identification, assessment and effective provision for any child.  The primary expectation put upon every teacher should be to support pupils so that they are motivated and confident, and are able to access the curriculum appropriately for their needs through varied learning approaches, whilst understanding their targets and how best they can achieve these in order to make progress. It is important that all learners feel fully supported, happy and secure in order for them to achieve their potential.
ERW (2017) discuss the need for a commitment to deliver a fully inclusive education system ensuring that all schools are equipped to support all learners in a manner which minimises obstacles and maximises the opportunities for reaching their full potential.  They recognise the need to combine ‘equity with quality’ so that an inclusive education system should benefit all learners.
[bookmark: _Toc503007246]Context and Background
As a professional, it is important to gain greater awareness of what impact you have on your school, your pupils, and question what you do and can you do to move learning forward.  A SENCO must ensure that there is effective coordination and delivery of provision, implementing a whole school approach and taking responsibility for the daily operation of this with access to resources through a clearly defined budget.  They usually work closely with or as part of the Senior Management Team in order to monitor the effectiveness of provision to ensure all parties are informed.  A SENCO has many responsibilities which vary between Local Authorities and from school to school due to the expectations of the school and the nature of the needs of the children. (Bennett, 2012) 
Rees (2004), suggests that a SENCO should seek to develop effective ways of overcoming barriers to learning and sustaining effective teaching through the analysis and assessment of pupils needs. As explained in The Code of Practice for Wales (2004), the SENCO has an essential role and responsibility for liaison with parents and other professionals in respect of children; advising and supporting other practitioners in the setting; ensuring that appropriate Individual Education Plans are in place; ensuring that relevant background information about individual children with special educational needs is collected, recorded and updated; and to ensure that parents are aware of the local parent partnership services.
In most recent times the term and name given to a SENCO has been adapted to that of ALNCo. This is the acronym that will be used throughout this report.  The role of an ALNCo is increasingly changing and evolving, with a dramatic increase upon the responsibility and accountability over a large variety of groups of learners in recent years. My own research has led me to understand that the Welsh Government has recognised that the current Special Educational Needs system is ‘no longer fit for purpose’ and should be replaced with a ‘more modern approach to multi-agency working to benefit the child. The Additional Learning Needs Educational Tribunal (ALNET) Bill was introduced to the National Assembly for Wales in December 2016. If passed and implemented, there is the expectation of an overhaul to the way in which we support all pupils with ALN. It will aim to place the learner at the heart of the planning process and will make the system more simplistic  and less adversarial for all involved.  This will unquestionably have an effect on our identified groups of learners.
[bookmark: _Toc503007247]Project Action
As the ALNCo within my school, responsibility is held for groups of learners and under this title the need to monitor and address the needs of pupils that fall under the categories of Additional Learning Needs (ALN), Free School Meals (FSM), Looked After Children (LAC), More Able and Talented (MAT), English as an Additional Language (EMAU), Children in Need (CIN), Social and Emotional Learning (SEAL), Basic Skills pupils and Nurture. Over the past few years and since the establishment of ERW, there  has been an increased scrutiny over individual pupils and the impact of what is implemented and why during ERW Core Visits.
In my current setting, this increased scrutiny has led me to identify the need of increased tracking, monitoring and evaluating processes for these identified groups of learners;  with the greater aim to assess the impact on pupil progress and achievement, whilst creating strategic planning in order to effectively be able to justify to all stakeholders and external scrutiny, what and how we meet specific needs.  Donaldson (2015) states that the validity of any assessment rests on its relationship to the purposes and intended outcomes of the teaching and learning process.   Dauncey (2016) supports this by explaining a school’s assessment and monitoring process should provide information about areas where a child is not making significant progress despite the appropriate differentiation measures being taken.  This process should be supported, by knowledge and observations, built up over time of a child’s strengths and weaknesses to inform intended outcomes for assessment to be productive. 
In order to meet the growing needs of the teaching and learning process, there has been a requirement to look at the different needs of specific groups of learners and what support is available or in place.  School leadership need to carefully choose appropriate interventions and support that best fits the needs of the identified pupils.  This currently focuses on an increasing amount of targeted groups of learners, which we feel allow us to ensure progress is made in the most manageable way during the current financial difficulties that face our school. With reference to our recent Estyn inspection report (2014) it was stated that the comprehensive resources to support teaching and learning matched the pupils` needs effectively.  The Code of Practice for Wales (2004) advocates a graduated approach to support children, encompassing a range of strategies and interventions. 
Through professional debate within a trust group regarding such interventions, it was felt that there are currently a vast amount of provision and suggested excessive interventions available.  Questions were raised over the need for the amount offered.   It was discussed that children may be placed on interventions as an initial starting point to address any basic skill needs before starting the graduated response approach.  It was explained that School Action and School Action Plus figures were on the increase and at times higher than the County expected. It was felt that class teachers can often focus too heavily, too soon on School Action interventions without attempting all possible in class differentiation strategies or targeted groups of learners interventions.  It was discussed that through use of these interventions, good progress was being made by a wide variety of pupils who may not have been receiving, or eligible for, such support to take place.  It allowed the budget to be freed up for those most in need whilst still catering for all groups. The Code of Practice for Wales (2004) emphasises the importance of early identification, assessment and provision for any child and expresses that the earlier action is taken, the more responsive the child is likely to be.
[bookmark: _Toc503007248]Impact and findings
Through reflection and consideration of our practice it was felt that tracking and monitoring in our school was good but needed to become more robust, through a more collaborative approach. Therefore an assessment audit was carried out to identify what assessments were used and to question which ones best fit specific interventions to show progress and value added.  A timetable of when these assessments would best fit in to our school calendar was devised which furthermore created a clearer whole school vision.  Baseline data at the beginning of an intervention or support group was compounded with end of intervention data in order to measure value added and assess progress.
In order for these assessment strategies and increased monitoring and tracking systems to be successful, this relied heavily on staff buy-in and raising the awareness of these groups of learners and planned support.  This was therefore carried out by a series of ADDs training sessions on specific interventions and assessments, engaging in professional dialogue between all staff with shared responsibility between support staff, teaching staff and senior leaders being at the forefront.  We found that not all progress was easily identifiable and celebrated and therefore we needed to engage in further pupil voice activities, child led observation, monitoring and talk to learners themselves.  Donaldson (2015) supports this by suggesting many of the most worthwhile intentions for children`s learning will be difficult to assess.
Within my current setting, it was found data collection was efficient; however, through evaluating the process further we found a need for designing uniform tracking and recording methods, which were to become accessible by all staff.  This resulted in the need for it to be electronic so that it could become an integral part of teachers assessment process, not simply that of the ALNCo or support teacher.  Where as previously it was seen as the sole responsibility of the ALNCo to identify and analyse data and progress of these groups, it needed to become an ongoing collaborative approach, carried out on a more regular basis that was an evaluative process by all staff.  
Class teachers needed to gain greater ownership and shared responsibility in order for them to be able to dig down into the data themselves and understand that the data alone would not paint the whole picture when trying to justify.  Valuable contextual contributions were needed by all staff working with a child in order for such shared scrutiny to be productive.  With this in mind, it was requested that this was to become part of our term based pupil progress meetings (APP) which the ALNCo would carry out alongside the Headteacher to look at class based assessments and how these would link in with the assessment and tracking of groups of learners and the story behind each child.  The need for shared accountability was something the Headteacher adopted and encouraged. It was felt the data and information gained from professional dialogue best created an overview picture to celebrate achievement and identify next steps.  
Donaldson (2015) supports this by recognising the need and implications of appropriate assessment and accountability arrangements. He recognises that effective use of qualitative information and quantitative information helps to provide a shared language for discussing progress and improvement.  
[bookmark: _Toc503007249]Evaluation and Reflection
To be able to critically reflect upon the impact of a process within my current context, it is appropriate to consider how the impact of any schools support initiative could be measured.  Within my role, each tracked initiative, intervention or identified group of learners is calculated by looking at value added each term.  This is an effective way of measuring such interventions made from two sets of comparable data. This meets the requirements and allows measurable quantifiable improvements to be identified.  This usually incorporates statistical data that relates to an initial base line and conclusive end result.  By using this method we are able to state if progress has been made and look further at the impact the intervention or support has had on learners.  Where progress may not have been made it is vital we address the reasons behind this.  
Through evaluation and reflection, it was found that we had far greater insight into interventions, groups of learners and identified pupils.  It allowed value added to be identified and impact on achievement and progress to be shown.  It allowed small steps towards progress to be identified, where this previously may not have been the case through previous testing methods.  It allowed the school to celebrate the success more regularly and ongoing steps towards progress rather than just end results, at the end of an academic year.  This often is not always appropriate for the types of learners we are catering for.  Teachers had greater shared ownership and were becoming more evaluative of their own practice. But it is having the ability and evidence to look at what was not working and analysing why which is of most benefit to us as a school. Thinking about what else could be implemented to meet these specific and 'nipping in the bud' any problems that arise mid-term.
Within my current context, it was identified that targeted groups were making good, if not excellent progress through Phonological Awareness Training (PAT); increasing their phonological awareness and reading ages in a small timeframe. However, by looking at the results in more depth over time - it showed that where children had been on PAT for some time, progress dramatically slowed down.  This questioned whether it was still working and if remained appropriate.  By investigating further it was found that in some classes teachers were keeping pupils on interventions longer than necessary and lacked confidence and knowledge to know what best to do or where to go next with such pupils. 
Cowne (1998) believes SENCOs have a major role in advising and supporting staff.  It is essential that they are well trained and aware of up to date provision, required skills, strategies and procedures to not only be able to deliver these themselves but to support staff in implementing these in their school setting. 
This was addressed in my setting by assessing whether pupils had caught up with their peers, identifying if support could be implemented in a more appropriate way and questioning was intervention even still needed? Measuring value added and pupil progress allowed us to intervene when necessary to diagnose gaps in learning and support and therefore in due course improve our teaching and learning.
Donaldson (2015) argues that in some aspects of assessment – notably when the results from different classes or schools are brought together or compared reliability is of importance.  There may be variation in performance conditions and unconscious bias; however, in my setting, by creating a safe supporting environment for staff to speak freely and honestly addressed any issues of reliability in order for the best outcomes to occur. Donaldson (2015) further supports this outcome by stating where assessment is for learning rather than reporting, issues of reliability are of less importance.
As part of our assessment and tracking, percentages of targets achieved on Individual Education Plans (IEPs) were being used as an overview of progress; however, with greater scrutiny during APP meetings it allowed the effectiveness of support to be looked at further.  It enabled a platform to look at why certain pupils were not making sufficient progress with their IEP targets, to question whether targets were too big, not specific, concise or SMART, were specific classes having less success on progress than others?  Following this, IEP writing and SMART targets were explored during ADDs sessions and training slots held during timetabled leadership time to support teachers in reviewing and creating new targets that were more appropriate, developing a consistent approach to the issue.  
Donaldson (2015) suggests that to move forward with an effective assessment structure there needs to be consideration for inclusion where all children and young people are making progress along the same continuum, regardless of any additional learning needs they may have, with an understanding that they may move between Progression Steps more slowly or quickly than others, however the significance of all such achievements should be recognised.
Looking forward in my own setting despite the progress made using the data collected and these improved methods of looking at the IEP percentages of targets achieved, through professional dialogue with a guest speaker during leadership training it was felt that there is further scope for use of such data and information, by looking at 3 to 4 year cohort comparisons of data and targets and the use of presenting such data in graphs to be able to further justify small achievements that alternative test or assessment data may not be able to show.  Tracking of such progress on a continuum may be of benefit if then quantified.  Something that is felt will be greatly important in light of the recent developments with 'Person Centred Planning' (PCP) and the introduction of the 'Individual Development Plan' (IDP) which aims to set out a young person`s needs and actions of  support aging from 0-25.  The Welsh Government’s education improvement plan, Qualified for life, suggests every child and young person benefits from personalised learning and that the success of education depends upon the success of all.  Success and progress can be measured in many ways and not one way suits all. With this in mind the importance of getting these targets appropriate and correctly assessed and monitored lies at the forefront of showing appropriate achievement, and to be able to make comparisons.
Regretfully, in some cases, IEPs are still not seen as vital working documents. Bateman and Herr (2004) state IEPs are often seen as burdensome legal documents, laboriously completed and quickly filed - with the hope that they are never mentioned and with no intention of ever using them.  Thankfully we have made significant steps forward from this viewpoint in seeing the purpose and success of such personalised target setting however in some cases and individuals it is felt we are still not using them to their full potential, hopes of the increased focus on person centred planning will address this further in future years. 
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In regards to evaluating progress of the leadership role that was undertaken as the ALNCo during the process and increased scrutiny, it provided opportunity for questions to be asked to make the justifying process far more accurate and clearer by gaining a greater picture of the whole child when discussing progress. 
It is a familiar format to use  “value added" as a measure of progress to measure impact within a school, however this may need reflection where schools use the same interventions and assessments to show progress in order for it to be comparable.  This is an area for consideration within my role moving forward.  Sammons, Hillman and Mortimore (1995) define an effective school as one which adds extra value to its students’ outcomes in comparison to with other schools serving similar intakes. Therefore, it is felt that to continue the drive forward, an element that needs to be looked at next, is how our interventions and progress compare to other settings.
Within my own setting and staffing the increased shared responsibility and accountability over value added, intervention purpose and progress led to a sense of increased leadership confidence.  It also informed my contributions to the Self Evaluation and School Development process. Staff had gained greater enthusiasm, understanding and awareness of these groups of learners.  There was a greater sense of professional dialogue that was not intrusive.  It was felt amongst colleagues to be a more effective and informed workforce under the ALNCo's leadership.  Ultimately groups of learners had carefully selected and considered effective interventions that were showing good progress and value added.  
[bookmark: _Toc503007251]Conclusion and Recommendations
It is important to outline any further development plans for the future and continue to look at our current objectives.   Despite the positive progress it is still an ongoing evaluative process with room for further improvement and adaptations.  It is the focus within a strategic approach to ensure that this is now managed appropriately and embedded, considering how Donaldson`s (2015) 'Successful Futures' and the ALN Reform will impact on practice.  
New staffing is a current issue in light of the recent financial concerns that face education.  Last year, we saw the retirement of one of our support teachers who was not able to be replaced by a teaching member of staff but fulfilled by a level 3 Teaching Assistant.  This is currently having training, knowledge and work expectation implications.
There is a further need to develop continuity within the identification process between classes and cohorts to ensure this is consistent. 
We have recently identified increased amounts of EMAU pupils and now need to look how we will cater as a school for these pupils.  Underdeveloped language skills in our Early Years department have been identified and the introduction of Wellcomm to address this will need to follow the same consistent approach with implementation, assessing, tracking and monitoring process. A group of learners identified as scoring below 85% in National Numeracy testing have also been identified and ways in which to address this are currently being discussed with the senior leadership team.  Following these observations and assessments we aim to follow the same pathways in order to best support these pupils, move learning forward and create the most appropriate next steps.  It is not the assessment or identification process that is vital but what comes from such assessments and process that is of key interest.
The work of Wiliam (2015), describes assessment as the bridge between teaching and learning and feels there is no automatic relationship, that only through sound assessment can we find out what actual learning has taken place or needs to take place.  Evidence of assessments can determine what the next steps should be.  He continues to explain that it is not the means of assessment but the use made of assessment data.  It is important to be clear about those uses from the outset and to build assessment into the teaching and learning process.  This directly links to the new challenges we face within our setting.
In my experience of leading change and impacting on learner progress, It is believed that any positive changes requires a collaborative approach by all stakeholders to the complete process from planning, through to implementation and addressing through assessment and monitoring.  This is reflected in the findings of the study 'Developing Effective Schools: Creating school contexts that facilitate teacher engagement and collaboration action' which suggests collaboration was far more effective to bring about any change than individual teachers reflecting by themselves on practice. (Davies and Howes, 2009)
To conclude in order to create successful futures for all pupils, we should work collaboratively with the aim of a clear vision to benefit from curriculum and assessment arrangements that will best meet learners needs, and equip them for their future lives. (Donaldson, 2015)
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