Task 1
Developmental review – Part A

Guidance: 
This task should be completed by taking into account the work that you will have undertaken since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.  Task one (part a and b) should incorporate the use of a model of reflection. You must meet the Learning Outcomes for this task (see appendix 5 of the handbook). Please answer the question below.
	Question:
[bookmark: _Hlk6242578]Using a reflective model critically reflect on your professional development since qualifying as a Social Worker. Make reference to the supervision, training, learning and research that has impacted on your work. Based on this and continuing to use a reflective model outline what you have identified and agreed with your manager and/or mentor for your development over the coming 12 months. You must demonstrate how you intend to meet all of the following learning outcomes:- 
· applying analysis in assessment to inform interventions;
· working collaboratively with people in need of care and support, their carers and other professionals;
· intervention and application of professional judgement in increasingly complex situations.

750 words (+/- 10%:  include your actual word count at the end of each section).

This task will look back retrospectively by reflecting on my experiences within the Youth Justice Service, in South Wales. The model used is Rolfe et al.’s reflective model (2001). 
What? 
My practice has been developed by completion of assessments and managing risk at varying levels from young people who range from those on the periphery of offending to those on statutory orders and serving custodial sentences. Initially my work involved primarily assessment of and work with young people who were being dealt with through the Youth Bureau process. This has progressed to producing court reports and management of young people in the community and custody who are considered more ‘high risk’. 
We have been required to respond to numerous incidents and trends in the community, such as knife crime, a local Riot and child criminal exploitation. All work has involved working alongside children, families and professionals including children’s services, the Courts, legal professionals and third sector organisations. 
So What? 
During these experiences, I have examined local procedures (e.g., Youth Bureau) and national legislative frameworks e.g. Sentencing Guidelines and Risk of Serious Harm guidance (2020) (1.1). I have drawn on both formal and informal supervision, as well as with other senior members of staff to enhance my understanding of how this guidance applies to practice (3.2.8). At times, navigating these higher risk cases felt overwhelming especially given the workload during periods of high staff turnover. I have developed my time management skills and personal resilience in dealing with various stressors (3.2.9). Confidence in my own professional judgement has developed but I am still learning how to have more belief in my own convictions, within a well-established team. 
A strength I have built on is building relationships with young people, where they feel able to share their personal stories (1.2). Consistency, showing empathy whilst communicating boundaries has been important in sustaining these relationships (2.1). A learning point may relate to professional boundaries, in terms of protecting my own well-being as I become more invested in their situations. Emotionally I have found this difficult at times in shutting off.  
Our work also includes analysis of the safety and well-being of children and managing safeguarding issues. I have become frustrated at times as I have felt that the safeguarding response from other agencies has not been effective enough and this had made me feel anxious. I have had supervisory support in navigating these difficult conversations and have more understanding of how we are operating within complex systems with differing perspectives, resources and frameworks. I think my confidence is lower due to limited child protection experience.  
In terms of assessments, I can sometimes be too subjective in my assessment of risk due to the relationship built and possible ‘optimism bias’ (Cousins 2016) e.g., with the young person involved in the serious assault with a knife. I did not initially provide a wholly balanced analysis. Supervision and the quality assurance process however allowed for a positive learning experience (1.5). In terms of exploitation, I gained more understanding through attending training on the National Referral Mechanism and Independent Child Trafficking Guardianship Service. 
The following section will outline my areas of development for the next 12 months, relating to the learning outcomes, which have been discussed in supervision: 
What Next?
We have identified a need to produce more balanced assessments of risk, taking into consideration the young person, circumstances, and victim. This is something that is ongoing through the quality assurance process, and I will be keeping a log of learning from this to ensure all perspectives are encompassed. The prevalence of minority ethnic groups means that I would benefit from learning around cultural sensitivity to ensure my work is ‘citizen centred’ through consultation and research (1.2). 
To enhance my skills in working collaboratively with professionals with different viewpoints, I will be increasing my own understanding of safeguarding thresholds through consultation of local and national protocols (2.2). I will be focusing on building reflective relationships with staff with those in other services to understand roles and expectations (1.5; 2.3). This will be done through a ‘mentoring’ approach with my supervisor (3.7) I would benefit from involving parents/carers more, drawing on systems theories. Additionally, I need to remain conscious of maintaining professional boundaries to manage my own well-being (3.2). 
I will also be increasing my knowledge through examining safeguarding processes, and discussion in supervision to apply to practice (3.4).  I would benefit from training around work with exploited young people and those who have committed sexual offences (3.2, 3.4, 3.5). We have also identified a need in relation to managing young people who are deemed high risk in terms of violent and sexual offending. To address this, I will be attending MAPPA training (Multi-Agency Public Protection Arrangements) (3.2).
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Task 1 (Part b)
Developmental Review 

Guidance:
Please ensure you refer to a reflective model and that you met the require learning outcomes for this task (See appendix 5 of the handbook).

	
Question:

[bookmark: _Hlk6242917]Using a reflective model critically reflect on your development including reference to training, learning, research and use of supervision since completing Task 1 (part a) (when you began the programme). Consider in discussion with your mentor/supervisor/line manager the extent to which your learning needs has been achieved. Identify any additional learning needs to support your development in the transition to becoming an experienced practitioner in your future career. You must include a reflection on feedback that you have received from individuals in need of care and support and/or their carers and how this feedback has informed your future professional development.
750 words (+/- 10%: include your actual word count at the end of each section).

I will be using Rolfe et al.’s reflective model (2001) to consider my development since beginning the programme. I have revisited Part A and consulted supervision notes. 
What?
Learning needs identified at the start of the programme included: more confidence in assessments of risk, better understanding of safeguarding, cultural sensitivity, managing professional boundaries and increasing confidence with young people who have committed sexual offences and those who are being criminally exploited. 

So What? 
Through taking on more complex cases I have developed confidence in my own professional judgement, particularly around risk. At the beginning of the programme, I would have been more inclined to agree with more senior professionals given their experience. Due to the complex cases I have been allocated, I feel I am now more balanced in my decision-making (3.2; 3.7). This has been encouraged by my mentor through allowing me more freedom in making important decisions and signposting me to research and guidance which could aid my own thinking. 

Whilst it is crucial to gather views from professionals, I do not feel as influenced and am more confident. Instead of asking my mentor for their input on risk, I now come prepared with a sound rationale having weighed up the evidence. This has been developed through taking informed risks and seeing the benefits of doing for young people. An example of this relates to a young person who had been released from a custodial sentence. Prior to release, there was a dilemma around whether this young person needed a GPS ‘tag’ to monitor an exclusion zone. This decision drew on listening to the wishes of the young person and victims, the measures already in place and practicalities around the GPS ‘tag’ given the zone’s proximity to his family. This decision allowed for a discussion around proportionality and balancing risks and rights. The decision was made by myself and supported by my mentor through supervision discussions to omit the GPS element (3.7). This young person has thrived in the community and commented that ‘it would have been a lot different if he had the GPS tag’ stating that this measure would have been too onerous and would have potentially led him to not complying with the order entirely. 
Regarding professional boundaries, I feel this has been something which I have struggled with sporadically. This has been closely tied with becoming potentially ‘too invested’ and boundaries between work and personal life becoming blurred. In supervision we have also reflected upon the emotional impact of social work, and the concept of ‘vicarious trauma’ (Ashley-Binge and Cousins 2019). One case had a particular impact on me given the disclosures this young person made about his safety and the impact of custody. Thia was discussed in supervision in terms of avoiding creating dependence and trying to draw on resources in the family. Opportunities to reflect have improved my resilience (1.5). 
I have developed in my understanding of child criminal exploitation which was identified in Part A. This has been done through close liaison with specialist agencies. My increased understanding has also come from me building relationships with young people affected (2.3). This has strengthened my confidence in challenging other professionals’ viewpoints. Feedback from one young person highlighted this where they commented that I was someone that he could trust. 
I also completed MAPPA training as set out in Task 1A and have a MAPPA level case. I have also had experience working with young people who have committed sexual offences, and have used the AIM 3 resources, which is a framework for harmful sexual behaviours. 
What Now?
My mentor and I have identified additional learning needs which I will be focussing on in my future professional development. Much of the feedback I have gained from young people and families has centred around being there for them in the difficult times, not giving up on them, being reliable and challenging their views appropriately. This has solidified how important working in a relationship-based way is to young people, to understand what matters to them. Ongoing learning needs are as below: 
I will need to develop in terms of exit planning. I have a couple of young people who I have worked with long-term and will be moving on in the coming months. Often the young people who are leaving our service, still need support and it may not seem the right time to withdraw support. I will draw on the trauma-recovery model and seek professional consultation from the Enhanced Case Management (Youth Justice Board 2020) process. 
Whilst I have developed in terms of putting strategies in place to avoid burnout, working on my ability to manage boundaries will be an on-going need. My mentor has set up a small reflective group with those that she supervises which will focus on promoting well-being and provide a reflective space for discussing any issues. We also have weekly check-ins to allow time to stop and think about how I’m feeling.
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