Positive and Negative Influences on Children’s Behaviour Within Learning Environments
This essay will cover a number of good and negative elements that might impact children’s conduct inside learning contexts, alongside personal qualities that may also affect how children behave. It will examine how children's conduct may be influenced by both external and internal elements, such as the school setting, connections with peers and adults, and broader social issues, in addition to internal aspects including emotions, needs, and individual development. By addressing these impacts, this essay illustrates how understanding the causes behind children’s conduct may help adults respond more effectively and encourage healthy behaviour within educational environments.
Behaviour in children happens because it is a way of communicating, learning, and coping with the world around them (Graham, 2016). Children sometimes cannot explain how they feel through words, so they express their emotions through behaviour instead (Moylett, 2014). Behaviour can also be influenced by basic needs such as hunger, tiredness, and the need for attention (Maslow, 1943; Bruce, 2011). In addition, a child’s environment can play a significant role, as factors such as routine, relationships, and surroundings may either support or challenge positive behaviour (DfE, 2017).
Children’s behaviour often reflects unmet needs, developmental stages, or responses to the environment, rather than simply being “bad” or intentional. Behaviour can be a way of communicating physical or emotional needs for example, a child might act out when they feel overwhelmed, anxious, tired, or unable to express themselves verbally because they lack the language to communicate what they need, and this effort to communicate can lead to frustration and challenging behaviour.
A key belief of behaviourism, operant conditioning describes how behaviour is shaped by its consequences, having a significant impact on students’ actions in the classroom. According to (Skinner 1938, cited in McLeod, 2018), students are more likely to repeat behaviours that produce positive outcomes and avoid those that produce negative ones. In practice, teachers often use extinction, ignoring low-level attention-seeking behaviours to reduce them over time. Indirect punishment, such as reducing wait time when students queue quietly, strengthens helpful actions, while positive reinforcement such as, praise, stickers, or points, encourages the repetition of desirable behaviours ( McLeod, 2018; Open Oregon, n.d, cited in McLeod, 2018).  
By enhancing classroom routines and general behaviour control, instructors may provide predictable, encouraging settings where students grasp the connection between their actions and the results that follow. This is made possible by an understanding of operant conditioning.
This happens all the time in a school environment. When a student remains on track or complies with instructions, a TA may provide positive feedback such as compliments, stickers, or a smile. This makes it more likely that the behaviour will occur again. Negative feedback can also be seen, such as when a student is let to skip a challenging piece of work after demonstrating excellent effort. Eliminating the unpleasant activity reinforces the student's positive conduct. 
Operant conditioning is the framework, which includes extinction (intentionally ignoring low-level attention-seeking actions until they stop) and punishment (such as giving a warning or time-out to minimise undesired conduct). Skinner created the behavioural learning theory known as operant conditioning, which describes how conduct is impacted by its outcomes: actions that result in rewards often grow, whereas actions that result in punishment or the absence of reinforcement typically decrease (Murtoff, 2025). 
Knowing operant conditioning enables a teaching assistant to assist the teacher to create a calm, predictable atmosphere where students understand the connection between their actions and the results that follow. Also, it makes learning easier for everyone, responding consistently, rewarding good conduct, and avoiding delays (Mangtani, 2023). 
The cognitive model, which focuses on how our ideas, beliefs, and past experiences impact how we act, is a further important factor that affects behaviour (McLeod, 2025). According to this theory, our conduct is greatly impacted by how we see the world and how well our brains are able to understand and control our emotions. It is not only a response to what occurs around us.
Because many students have experienced Adverse Childhood Experiences (ACEs) such as trauma, neglect, or instability, the cognitive model is particularly pertinent in educational settings. These early experiences can have an impact on how the brain develops, especially the cortex, which is in charge of reasoning, controlling emotions, and solving problems (Lewis, 2019).
A young person may find it difficult to maintain calm, reason logically, or react properly to difficulties if these brain connections are underdeveloped. Rather, their brain may automatically trigger survival behaviours like fight, flight, or freeze. For instance, a traumatised student can see a straightforward reprimand as a threat, which might cause them to become angry (fight), flee (avoid), or shut down (freeze) ( Schamuhn, n.d.). 
Based to the systemic model, a child's behaviour is influenced by both what makes them unique and the quality of the systems in their environment. According to Bronfenbrenner (Guy-Evans, 2025), children grow among several layers of influence, including family, school, community, and culture, all of which have an impact on their thoughts, emotions, and behaviours. Children are more likely to form positive behavioural patterns when these systems are steady, positive, and stable. Behaviour might become more difficult in systems that are stressful, unplanned, or lack support.
In reality, this suggests that a child's behaviour at school often mirrors what is going on in their wider environment. A child who has good family-school communication may feel safer and act more positively, while an infant who has tension at home could find it difficult to control their emotions in class (Ryan et al., 2022).
When home and school collaborate, fostering relationships with parents, exchanging information, and comprehending environmental elements can assist to decrease problematic behaviours and promote positive ones. In line with Wales's focus on inclusive educational practices and positive behaviour support, a successful strategy acknowledges the significance of working cooperatively with families, considering a child's history, and realising that conduct generally has numerous impacts (Welsh Government, 2025).  
The goal of School X's (2025) Positive Behaviour Support Policy, is to give all employees, students, and parents clear direction about the school's goals and behavioural expectations. Behaviour that demonstrates respect for both students and staff is considered acceptable. Any difficult conduct that interferes with schooling is considered unacceptable behaviour. Ensuring that all participants in the teaching and learning process, teachers and students alike participate, this is the goal of behaviour management. At School X (2025), there are several ways to report behaviour, including having a class teacher report, moving both inside and outside of the classroom, having the department head accessible to review the student form, and having the department head provide names to the year head. 
If there are five complaints in a two-week period, the year head will get in touch with the parents. The head of year is given an information sheet about the student during lunchtime detention. The department chair creates a customised schedule for each student, pairing them with a responsible student or teaching assistant. Rewarding good conduct includes verbal compliments, a note in the personal organiser, a phone call or letter of commendation from the head of year to the parents, and a certificate or class award that will be set up by the department head or tutor (Ysgol X, 2025).

For a teaching assistant to successfully help students, it is crucial to understand all of the factors that impact behaviour, and each theoretical perspective provides insightful information. Behaviourism employs Skinner's Operant Conditioning (Murtoff, 2025), to show how reward and punishment affect behaviour, emphasising the significance of routines, unambiguous expectations, and continuous praise in moulding children's behaviour. This strategy encourages the use of positive reinforcement in learning contexts to gradually decrease bad conduct and promote desired behaviour. However, behaviourism alone does not fully explain why children act in various ways.
The cognitive model provides another level of insight by explaining how a child’s ideas, emotional processes, and prior experiences impact their capacity to regulate conduct. Adverse childhood experiences (ACEs) in particular, can have a substantial impact on a child's ability to constructively participate in learning, regulate their emotions, and respond to stress. This underlines the significance of trauma-informed, empathic, and caring reactions from adults within school contexts (Murtoff, 2025). 
Last but not least, the systemic model highlights that children's conduct is also influenced by the larger systems surrounding them. It is based on Bronfenbrenner's ecological theory (Guy-Evans, 2025). Behaviour is influenced by a variety of interrelated factors, including peer interactions, school culture, family life, and the larger society. Teachers and teaching assistants may respond more skilfully and offer comprehensive assistance that encourages positive behaviour and mental wellness when they are aware of these interrelated systems.
In conclusion, children’s conduct inside educational contexts is moulded by a complex mix of internal and external circumstances, rather than being the product of wilful misbehaviour. This essay has shown how children's conduct may serve as a communication tool by expressing their feelings, unfulfilled needs, developmental stages, and life experiences. Behaviourist methods, such as operant conditioning, emphasise the importance of routines, consistency, and positive reward in fostering desired behaviour. However, the cognitive model highlights how children's responses to difficulties can be greatly influenced by their ideas, feelings, and negative childhood experiences, highlighting the significance of trauma-informed and compassionate approach. Furthermore, the systemic model illustrates that conduct is closely tied to the larger settings around the children, including family, school, and community contexts.
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