
	
Target 1 

	Progress to devise further criticality and counter arguments throughout your response and across all the above criterions. 
	Within, the essay I have devised my argumentation skills further and began to devise more criticality throughout my essay when necessary. 



A critical analysis and evaluation of the observation research tool, ‘Leuven scale.’ 
How does active engagement of a group of pupils in a phonics lesson influence their literacy and language development? 

To begin, the principle aims of the observation is to evaluate whether a small group of learners' engagement in a phonics lesson has influence on their literacy and language development. The observation was centred around three pupils out of a sixteen-pupil reception class and was focused primarily on their engagement's levels, with the use of the Leuven scale of involvement to monitor their engagement. Each child was observed for ten minutes, in an indoor environment. Throughout, the observation the class teacher promoted a range of different learning experiences, such a reading aloud words which offered the opportunity of conversation to explore and use the new words and letters in dialogue this is crucial during foundational learning as it provides the building blocks for all other learning and is of significance in enabling all children to reach their full potential in education (UNICEF, 2023). Donaldson (1978) states that children make sense of their experience and behaviour by being able to interpret social situations by using what they know and can do already, which draws on one of the fundamental pedagogy principles. During the observation it was noted how the class teacher was able to bring in their engagement levels through building on their knowledge, by using images and words that they knew. This was followed by then writing out the letters and words which is vital as the writing process is where pupils draw on their phonemic awareness and phonic knowledge (Ehri, 2022). Overall, majority of pupils were engaged in the lesson however, not all, as some did not present any enthusiasm nor displayed body language that they were willing to learn, these observations will be discussed later on in findings.

Literature review
Within, foundation learning it recognises the need for effective and learner centred pedagogy, which was observed throughly throughout this research (Hwb, 2023). Through observing, the lesson there were constant, direct links to the curriculum in regard to one of the areas of learning, languages, literacy and communication. This was the main objective of the class teacher’s lesson, as they focused directly on the use of ‘phonics’ and how each letter sounded, this activity was conducted indoors, yet was made to be fun with the introduction of ‘Sam the dog’, which engaged all learners as Vygotsky, (1978) notes how a child’s development is closely linked to their engagement and thus, promoting the pupils  to become ambitious and capable learners. The use of phonics in developing literacy and language development, encourages the understanding of the relationship between sounds and symbols and hence, argued by Hurford and Darrow (1993) that the presence of phonological awareness is a hallmark characteristic of good readers. Moreover, studies have found that the use of phonics and letter recognition in early years are two of the best school entry predictors of how well children will learn how to read during their first two years in school (national reading panel, 2000). Flesch (1955) argued how phonics is the prime solution in developing literacy and language skills, as he stated that a child’s active engagement in learning the alphabet, then the sound of each letter enables them to master the mechanic of codes which advances their reading, writing and communication skills. However, it must be noted that Flesch work may not be deemed hugely credible, as to prove his theory he used only one subject which was his grandson therefore, suggesting unreliable and bias research. On the other hand, both Meltzoff and Moore (1999), reject the notion that phonics is main solution in advancing language and literacy development as they state it is the art of imitation. They argue that children at an early age are more prone to learn through imitations as video reported data displays babies of twelve to twenty-one days old initiate both facial and manual gestures (Meltzoff, 1999 notes in whitebread, 2012, p.123). This is supported by Rizzolatti and craighero (2004) with what they call the ‘mirror neuron’ system for instance, a child will observe another person performing a particular action, and then will perform it themselves which in the context of learning allows their literacy and language skills to develop. Yet, skinner (1957) argues that although, he agrees that children learn language through imitating their caregivers, it also arises limitations as children cannot learn grammar nor can they work out the meanings of words by themselves therefore, hindering their advancement in regard to their literacy and language development. 

 Methodology
During the research a non-participant observation was conducted, meaning that there was no active participation, it was thus, a solely based observation of participants involved in the activity. According to Liu and Maitlis (2010), non-participant observation can offer a more nuanced and dynamic appreciation of situations that cannot be captured by other methods. Yet, limitations can arise to the use, as the observer effect can occur which can potentially influence participant’s actions and thus, invalidate findings. Throughout, the observation findings were primarily based using the tool of the Leuven scale of involvement. The Leuven scale created by Ferre Laevers, is a five-point scale that allows researchers to measure a child’s well-being or involvement, it was used during the observation conducted to outline and measure three children’s involvement levels in a lesson, in order to determine if high levels of involvement show ‘deep level’ learning (Laevers, 1994). It begins, from extremely low which correlates that a child is absent to the highest level which is extremely high where a child will display continuous and intense activity if they are engaged. It can be suggested that the Leuven scale is of significant advantage to observation-based research as it puts the child at the centre of their own learning, re-animating Piaget’s constructive concept that children’s learning is an active process, where children need to build a mental model of their surrounding world (Miller, 2011). Moreover, Leavers (1994) argues that it allows teachers to identify disengaged students which then encourages them to foster an inclusive learning environment, as (structural learning, 2021) states that it enables practitioners to be adaptive and reactive to a child’s needs. However, opposing beliefs of Honkin (2018) and Kilderry (2015) argue that the Leuven scale is a tool that poses danger to disadvantaged children in identifying their scale of involvement as it allows it to become subsumed and normalised as part of their performance quality. 

Discussion and findings
[bookmark: _Int_0D4QLS2i]Throughout, the observation ethics played a significant role in conducting of the research. As, it is fundamental as it governs the standards of conduct for scientific researchers, as it is vital to adhere to ethical principles in order to protect the dignity, rights and welfare of the research participants (world health organisation, 2024). When conducting ethics in research, it is important to outline the different elements they play, for instance, privacy as according, to article 16 of the UNCRC, ‘no child shall be subjected to arbitrary or unlawful interference with his or her privacy’ (United nations, 1989, p.27). Hence, highlighting the importance to protect that child and in regard to research, practice total anonymity this can range from the name of the child, location of school, or even topics discussed during research. Furthermore, a researcher must consider the potential emotional impact, when it comes to assessing moods and emotions of younger children as this can sometimes been harder to recognise therefore, support must be provided if the research is focusing on sensitive topics. One of the most valuable roles ethics plays in research is the notion of consent, as a ‘researcher must always obtain children informed and ongoing consent.’ (CIOMS, 2016, p.135). This is vital as consent is the central act in ethics and is described as being properly informed and freely given without pressures such as coercion, threats or persuasion (Nuremberg code, 1947). The children act in England and wales (1989) state that the only people that can give legally valid consent to interventions involving children are the competent child and those with parental responsibility for them. However, according to the world medical association (2004) they express that even though a child may not be legally competent to give consent researchers should gain informed assent. Overall, meaning that the child as well as the parent must be aware of the implications of the research and the child if able should give assent in addition to the consent of the adult with parental responsibility. Through, observing three pupils' engagement levels towards a phonics lesson by using the tool of the Leuven scale of involvement in order to assess this engagement, it was discovered that Pupil A was more engaged than Pupil B. This was in regard to their body language as Pupil A displayed great concentration and listening skills in comparison to pupil B who was showcasing extremely low engagement as they were constantly looking down on the floor and not paying attention to the class teacher. Whilst, on the other hand Pupil C displayed high engagement to begin with and then during the lesson slowly, become less and less engaged resulting in a moderate engagement level at the end of the lesson. In regards, to research, it was more qualitative based which is defined by Greig, (2007) as non-experimental research therefore, it collects subjective, valid, realistic and ungeneralisable findings. This provides a trustworthy element to the findings as the children studied were observed in their natural environment which produces standard behaviour. However, the non-use of numbers makes it difficult to simplify the findings, state Leedy and ormrod (2014) as the result depends on the researcher and therefore, a different researcher may give different results (Williams and May, 1998) which suggests findings may be unreliable. 

Conclusion
In conclusion, through observing the engagement levels of pupils during a phonics lesson, it is clear how vital environment is in regard to foundation learning. Piaget (1973) claims that the environment should encourage active learning which stimulates their skills of inquiry and promote problem solving and risk taking. This was demonstrated throughout the observation, as the class teacher constantly challenged the pupils in ensuring that they are pronouncing sounds and words correctly in order to advance their language and literacy skills. In addition, it was displayed through the learning environment through the class teacher and pupil's interactions how their knowledge and understanding developed in regard to their language skills. Vygotsky (1978) aided this as he suggested that environments should ensure meaningful interactions in order to challenge a child’s zone of proximal development. In regard to findings using the Ferre Laevers, ‘Leuven scale’ of involvement, it was found that Pupil A had the highest engagement, whereas pupil B displayed the lowest engagement levels and pupil C began on high engagement and became less engaged which resulted in moderate engagement level. Yet, through analysing findings, there were many strengths and limitations to the research conducted, as it was overall, difficult to show if pupils engagement levels in a phonics lesson had direct impact on their literacy and language development, as the research was conducted over a two-day period therefore, providing a limitation in recording the findings as reliable. Moreover, limitations occur in findings over whether the use of the Leuven scale is a trustworthy tool in assessing a child’s engagement levels. On the other hand, strengths also arise within the findings as through observing the phonics lesson there was a correlation in engagement levels in enhancing phonemic awareness as those who were paying attention, where able to recognise and manipulate individual sounds in words. For the duration of this research, it can be discerned that this may have impact on my personal professional learning, as it has provided me with deeper knowledge on phonics instruction and the principles of active engagement in learning which has allowed me to enhance my pedagogical knowledge. Furthermore, through this research it has allowed me to reflect on my own practice in regard to how active engagement encourages literacy development and how understanding instructional practices on student learning outcomes can allow me to identify areas of improvement to thus, enhance literacy and language development for my pupils. Overall, through this research as a future teacher it has allowed me to recognise areas in which I can transform my practice and thus, be able to design more effective phonics lessons in order to cater for diverse learner needs.
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Personal reflection

1. Describe one of the observations you carried out. What did you learn from it?
The observation I carried out was in regard to whether active engagement in a phonics lesson impacted a child’s literacy and language development. Through this observation I discovered that the teaching of phonics has major direct impact on a child’s language and literacy skills as through learning the sounds of letters they were able to develop this into tracing and writing each letter and forming basic words which advanced their development.

2. What were the challenges and opportunities of being a non-participant observer in the classroom?
The challenges of being a non-participant observer in the classroom were that it was difficult to distinguish the pupil’s engagement levels as my relationship with the pupils is fairly new. This also bought another challenge as due to being in this classroom prior to the observation many of children were distracted by my observing. The opportunities it provided as a nonparticipant observer was that I was able to record their engagement levels as it occurred thus, making my findings reliable. 

3. In your experience what were the benefits and limitations of the Leuven scale as a research tool?
Through, using the Leuven scale as the main tool in monitoring the child’s engagement levels, I discovered that the benefits were that it was simple scale in recognising certain involvement levels, which made it easier when conducting the research. However, the limitations in regard to using the Leuven scale as a research tool that it was also too vague of a scale, as some children engagement levels did not best suit, 5 points that the Leuven scale of involvement provided.

4. What were the main points of learning for you in terms of being a researcher in the classroom?
The main points of learning, in terms of being a researcher is the use of constant repetition and the use of active participation is key when developing different aspects of learning. 
5. What would you do differently if you were to conduct this research again? why?
If I was to conduct this research again, I would use a different research tool to observe the level of engagement in order to have more concrete findings. I would also maybe choose a less broader question in order to have a more simple yes or no answer in my findings. 

6. Discuss any other methods of research you could use in the classroom to improve your practice. What are the positive and negatives?
In order to improve my practice, another method of research that I could possibly use in the classroom is focus groups which will allow a range of opinions and would be perfect  in regard to looking at engagement levels. The positives of focus groups is that you are able to observe body language and develop emotional connections to the participants. However, this can provide negative use as ethical situations can arise due to confidentiality, it may also be difficult to engage a large group. Moreover, it is far more time consuming and would thus, take longer to discover my findings and conclusions. 
















How does active engagement of a group of pupils in a phonic lesson influence literacy and language skills? 
Observation schedule:
Name of observer: Annabella Gibbons
Date: 7.02.24 – 8.02.24
Time: 1:30pm
 Section A: well-being
Context: observing 3 pupils – 10 minutes each. 
Year group: Reception
Lesson: phonics                                                Objectives: pronouncing sounds and letters – writing them down afterwards. 
Ability of pupil: pupil A                           Pupil B                             Pupil C

Section B
Level of involvement:
At the beginning of lesson 
	Phase
	Extremely high
	High 
	Moderate 
	Low
	Extremely low

	
	5
	4
	3
	2
	1

	Pupil A
	
	
	
	
	
	
	

	Pupil B
	
	
	
	
	
	
	

	Pupil C
	
	
	
	
	
	
	



	Involvement at the end of activity 
	Extremely high – 5 
	Moderate - 3
	Low - 2
	Extremely low - 1

	Pupil A
	
	
	
	

	Pupil B
	
	
	
	

	Pupil C
	
	
	
	



	Throughout, the whole lesson pupil A demonstrated extremely high engagement levels from beginning to end of lesson and this proceed in her work as they excelled in not only pronouncing the letters and words but also tracing/writing them. 






	However, pupil B displayed very moderate engagement levels at the beginning of the lesson yet, throughout began to become less and less engaged with the activity and this carried on until the task afterwards where they were ensuring on what they were doing and did not also want to do the task.

	Pupil C on the other hand, firstly showed high engagement levels as they were answering questions and engaging with the lesson and the class teacher however, as the lesson went on they became distracted and started to not answer as much. Therefore, displaying moderate levels of engagement towards the end of the lesson – yet can be noted that during the task they completed it and understood what they were doing unlike pupil B.









	


Section C: Additional comments
























