ECAD6008 Assignment: Part 1
Name: Annie Phillips
Student Number: 1802131

	Professional Experience Template 1
	Using traffic light stamps and Lesson Tweets (KS2)

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	As Assessment for Learning (Afl) as one of the biggest factors taking place alongside learning in the classroom, I thought it was important to test the 4 different elements to Afl equally. For this experience, I focused on the aspects of self-assessment and dipped into feedback. The children had undertaken a collaborative Mathematics lesson where they worked table by table to draw different shapes, before passing this work onto the next table for them to be able to measure the shapes. Plenty of photographic evidence was taken as the activity was taken place, and this was later printed and stuck into each child’s book. A method I had begun to use after seeing it used well by the class teacher was the ‘Traffic Light Stamp’. At the end of each lesson, I would stamp each child’s book or work and they would colour the traffic light accordingly with how they felt they achieved in that lesson. For example, Red if they really didn’t understand, Amber if they thought it was ok but need more practice and Green for when they were happy with the work created and don’t need any more support. For this lesson, I added in a cut out of a ‘Lesson Tweet’ where the children were able to describe in a short sentence what they liked about the lesson or did not like and why. I included this because this is where I was able to check if the children were engaged. 

	What have you learned?
	I applied both Afl strategies because I believe it is important for the children to self-assess how they have done each lesson as well as provide feedback so the teacher can self-assess and make changes accordingly. Personally, I find both strategies work well in tandem or separately and I am confident that the children enjoy the strategies too. As these methods are steps of formative assessment, I have learned that it is important to have children engaging with these aspects of Afl as reflection on their learning can encourage learnings to move their development further.  Brown and Harris (2013) defined self-assessment as a ‘’descriptive and evaluative act carried out by the student concerning his or her own work and academic abilities’’ (p.368). This resonates with me and I believe that operating with these Afl strategies in the classroom, shows pedagogy moving forwards and constantly making the effort to clarify learning and development. 

	What next?
	From this experience, I will continue to use these Afl strategies and begin to develop ideas of my own. I plan to use Afl in my future career as it is a simple element to use as a tool to constantly be reflecting on what is being taught and why. 













































	Professional Experience Template 2
	Using ICT for lesson and enhanced provision

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	A target discussed from my PTE3 class mentor, was to try and incorporate more ICT into the classroom. In the beginning I was focusing more on the lesson aspect and making sure I had created digital resources such as power points and pictures to support visual learners. Although this was important and I continued to do this to support the different ways each child learns, with some research, I was able to link this experience with another of my targets which was to plan for the enhanced areas of the classroom. I decided to combine the two and use the iPads with specifically chosen (to match with the lesson) educational apps as well as making use of the interactive whiteboard which turned out to be a brilliant addition to the enhanced areas in the classroom. As I was working on developing these targets, the children were also working on developing their ICT skills and working alongside the DCF framework of becoming digitally competent. The Institute of Education University of London (2013) says that iPads support seamless learning, motivating and engaging pupils keeping them interested in content for longer. This piece of research was specific to the foundation phase Reception class I was teaching as the children found it difficult to focus for long periods of time because of their age. To conclude, I began to implement different methods of ICT around the classroom to develop both my personal targets as well as ensuring the children were experiencing a wide range of teaching approaches. 


	What have you learned?
	I have learnt that employing a broad repertoire of teaching approaches creates a positive learning environment for all as there is support in place for every type of learner. I also have learnt and developed an opinion that when you conduct a classroom in this way it applies a pedagogical approach to the children’s learning which again has great emphasis on the importance of creative that supportive learning environment accessible for each pupil. 

	What next?
	Next, I look forward to developing this standard in more depth throughout my NQT year. I am now able to collate lots of teaching theories with strategies I have observed on my different placements and find out what works best for me and my teaching style, as well as the children I will hopefully be teaching. Teaching with a broad repertoire of teaching approaches will be a standard constantly being developed throughout any career as there is such a wide space for development and new things to learn and try out. 






	Professional Experience Template 3
	Creating a ‘Kindness Recipe’. 

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	This professional experience took place on the final PTE3. It was a lesson designed specifically to employ a whole class learning element to the concept of ‘What is in my heart?’. The children had been reading different books such as ‘The Colour Monster’, ‘Have you filled a bucket today’ and finally moved onto ‘What is in my heart?’. These books provided many opportunities to enhance the learning with real life authentic contexts and because of this as a class we worked together to create a class kindness recipe. The children were keen that they wanted to collaborate on these recipe instructions (classroom rules) together so that they could then add these into the daily running of the classroom. As I was referring to it as a recipe, the children learnt a lot about the pros and cons of how to make a recipe. We discussed whether there needed to be lots of steps (rules) or short but important ones. We discussed what is important for our class and our friends and the children became confident that different classrooms might require different rules just like vegans or gluten free might need different recipe steps. Together, we created 6 class kindness rules for our recipe. After this, the actual recipe itself was created. The children were able to use their art skills to draw an interpretation of their own heart, decorate it in whichever way and write their name next to it. After everybody worked together to create the physical structure of the Kindness Recipe, we had a ceremony where it was put up onto a display board and each child undertook a promise that they would try their best to remember each part of the recipe, and to follow the recipe every day. The plenary of this creation took place to show the children the purpose of why it was created. It gave the children something to use as a guide and it became an important factor in everyone’s day. 

	What have you learned?
	I have learned that creating a project like this, using real life authentic context adds a lot more value and purpose to the stimuli behind the lesson plan/concept itself.  Vygotsky (1962) suggests that learning takes place through the interactions students have with their peers and a kindness recipe collaborated on together, massively promotes good relationships throughout the class. Vygotsky (1962) argues that culture is the primary determining factor for our knowledge construction and that is why I used real life authentic contexts in this way as our concept was encouraging kindness, positive relationships, and support throughout the class. 

	What next?
	Next, I plan to look for even more strategies to involve showing the learners authentic contexts. I would like to develop more ideas suitable for KS2 ages as I believe Vygotsky’s research should be remembered throughout all phases as it can be applicable at any age. 






	Professional Experience Template 4
	Mathematics and DCF Skills 

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	For this PET, the children were delving deeper and exploring shapes with 3 and 4 sides. The task for the lesson was to embark on a shape hunt. I planned this sort of interactive lesson to provide a real-life context for the children so that they could see for themselves that our buildings are made up of shapes. The children were in small groups, and we had a short carpet session with a refresher of the shapes they would be hunting for and then the hunt began. The children had an iPad between them and were tasked with finding as many shape objects they can. The children then had plenty of opportunities to take photos of the shape objects themselves, or to be in the photo whilst it was taken by a peer or the adult supervising the activity. I thought it was good to incorporate the DCF skills into a Mathematics lesson to add more differentiation and access levels to children with lower abilities. I noticed that the children with the lower ability found the shape objects much easier to recognize once the photograph was in front of them on the iPad. This meant the lesson was able to be tailored to different abilities as well as exploring cross curricular areas at the same time. 

	What have you learned?
	I have learnt that wherever possible, linking ideas across the curricular is important because it provides a vaster range of learning opportunities. I have also learnt that having the skill of linking subjects naturally provides creative ways to develop the children understand and skills. Crossing subject boundaries allows for investigation that engages the children’s imagination and for this PET the children were able to decide independently how they interpreted the learning. Linking Mathematics and DCF for this session also promoted lots of discussion throughout the class as they were sharing ideas and giving each other feedback throughout.

	What next?
	Promoting cross-curricular links is something I will always want to develop throughout my teaching career. I think it is an important skill to continue to develop as teaching cross-auricularly links directly to the pedagogical principles and it allows teachers to be expressive in how they teach but connects to the reasons on why we are teaching it. 




Target 1 – Referencing
Target 2 – To ‘consider wider reading, such as Eystyn case studies and journal articles - these will help you to further argue your strategies’. 


ECAD6008 Assignment Part 2
Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.

In this part of the assignment, I aim to reflect on the progress and development I have made throughout my planning, preparation, and teaching time. Each of the four pedagogical principal templates evidenced resonate greatly with me and throughout each of my Professional Teaching Experiences (PTE) I have been fortunate enough to test and develop strategies in line with the standards, some of which I will expand on throughout this piece of writing. For this assignment, I will be focusing on the Pedagogical Principle of Creating authentic contexts for learning with the QTS standard detailing: Real life authentic contexts. I have chosen this aspect of practice as for my third year Professional Teacher Experience (PTE) I was placed within a Foundation Phase (FP) classroom. The children were ages 4 to 5 and I found I was able to link a lot of my teaching to real life contexts, which helped with their progress throughout my placement and their overall understanding. Within a FP classroom, the children are encouraged to do so much of their learning through play and in simple terms it is positive way to enrich the learners by linking learning through play with authentic contexts. Learning through play has a lot of potential if used in the right way, Bruce (1987) and Anning (1991) revealed that through their analysis play has been elevated for the way of learning in early childhood, but there are some disagreements among educators. Froebel’s philosophy supports an informally structured approach, whereas Montessori and Steiner suggest greater degrees of formality (Bruce 1987). 
Free play is regarded differently, and although it is possible to somewhat enhance free play with authentic contexts (by for example, providing specific roleplay areas etc), I think that using different types of resources, teaching methods, and applying those authentic contexts give the learning a developmental structure with a better purpose. 

A lot of schools’ practises providing real life authentic contexts for their pupils where possible as it is built into the new Curriculum for Wales (Welsh Government, 2020). Within the first few weeks of my PTE3 I was fortunate enough to observe several classes ranging from Foundation phase to Key Stage 2 (KS2). In this time, I was able to take time to watch each teacher’s different take on providing real life authentic contexts for their classes. Although the different methods were varied throughout the school, it seemed important to the school ethos that every teacher was providing the opportunity for the children to expand their learning through real life authentic contexts. The school is situated in a rural area of South Wales and the whole school philosophy was about providing that well-rounded education for every child. Authentic learning environments provide skills and knowledge that will be used in real life. Real life authentic contexts resemble the world as well as the worlds complexity and limitations. Authentic learning provides options and possibilities that are also present in real life (Herrington & Oliver, 2000). Authentic environments provide a rich and realistic context to an authentic task (Herrington & Oliver, 2000). The purpose of providing real life authentic contexts is to help guide the learners in Wales towards developing competencies that are relevant for their future careers and daily lives. There are a lot of positive aspects to this pedagogical principle and strand because when authentic learning contexts are provided children are going to get more confident in trying new things, reflecting, and learning on their mistakes as well as the use of language becoming richer as they explore their own experiences and worlds. Across Wales, the four purposes are used as drivers for learners in Wales to become Ambitious, Enterprising, Ethical, and Healthy. Professor Donaldson (2023) recommends that building on the six ‘Areas of Learning and Experience’ would then in turn, help to build on the precedent of the Foundation Phase. As we build, the concept in schools begin to recognise the value of learning through experiences. Linking real life authentic contexts with the four purposes seems to be key in the ongoing progression for the new Curriculum for Wales. Throughout each of my PTE’s the four purposes have been essential drivers for the development of the school and its pupils. Education, according to Horace Mann (2018), is the ‘’great equalizer”. Although the world and education has changed, providing pupils with the best education possible will always sit at the forefront of many practitioners’ minds. ‘’An important characteristic of authentic learning is that there are multiple outcomes or solutions, rather than a single correct answer” (Stenger, 2018). In my opinion, the culture behind this quote is becoming more apparent in Primary School classrooms across Wales. There are new schemes invented for children to explore their learning which have more than one ‘correct’ answer. For example, my final placement school used the White Rose Maths scheme. I enjoyed using this scheme because it provided authentic contexts for the children as well as its purpose to encourage independent learning. The White Rose Maths scheme is easily adaptable for differentiation which meant as the teacher I was able to ensure concrete changes were mind for that child’s learning during Mathematics each week. In addition to this, providing authentic contexts, whether in Mathematics or other AoLEs, authentic learning fosters intrinsic motivation (Lee, 2023). Naturally, providing children with real life authentic contexts, as well as giving them the freedom to explore their learning will in turn motivate the children with their independent development. This is a great outcome for providing real life authentic contexts as the children are learning to ‘do’ themselves, as they would throughout their own careers. Authentic learning is recommended as the best way of learning for students. It is solidly grounded by the theories of learning and cognition, in a batch of theories so called the constructivist learning, which refers to the theory of cognitive development by Jean Piaget (1986-1980), discovery learning by Jerome Seymour Bruner (1915-), and constructivist learning by Lev Semyonovich Vygotsky (1896-1934). 

Although there are no well-known or recognised arguments that providing real life authentic contexts will have a negative impact on education, there are a few limitations. Firstly, research suggests that authentic learning best suites pupils learning styles in a large group. Looking at some statistics in Wales, there is an average of 22-26 pupils in each class, in each school across Wales (WG, 2021). Whilst it may be possible in some schools to accommodate working in large groups, some schools may lack funding or the presence of staff and would not be able to provide that experience. Another area to investigate is where schools may come face to face with a serious lack of funding. There are a lot of factors when planning and preparing for providing authentic contexts for your class. This could be preparing resources, inviting guest speakers and visitors, arranging class trips, or gathering materials to enhance the lesson further across the curriculum. It is important to remember that funding is a detrimental factor in schools that plan to provide real life authentic contexts for their pupils learning. A report completed by Ofsted in 2019 concluded that rising pupils’ needs have had a big impact on financial pressure that schools are facing (Ofsted, 2019). Whilst budget cuts and funding issues influence the number of staff available at schools, there is also a rise in the type of support staff needed for children who suffer with Additional Learning Needs, of which there are so many. With a percentage of around 15.8% of children of pupils with additional learning or special education needs in maintained schools (WG, 2022) it is important to remember the different effect this could have in the classroom when it comes to whole class learning or learning in groups. Fortunately, FP classrooms are managed by the teacher and quite often a Teaching Assistant (TA) or a Learning Support Assistant (LSA) and because of this dynamic, the class teacher can plan appropriately and cater for every child’s need in the class. However, there could be possibilities when that extra member of staff becomes unavailable to support and here is when it is fundamental that any authentic lessons planned can be changed or adapted to suit the needs of not only the learners but the way in which the class teacher is able to deliver it too. From previous experience, it can be damaging when things do not end up being delivered as planned as majority of the time, lesson plans are designed to be in relation with one another to support development in as many places as possible. A limitation for planning lessons with authentic learning contexts at the forefront could mean that a lot of extra planning would need to be in place for the learners and teachers. Although this is not necessarily a bad thing, it is a small hitch to keep in mind when planning larger scale authentic lessons. Another point to reflect on is that providing authentic learning contexts prepare pupils for their future careers. Research shows that early interventions can bring a lasting impact on children’s development and the way they interpret different jobs (Howard et al. 2015). There are benefits to introducing learners to learning about careers as it could encourage the child to develop a high level of perseverance throughout their school life which would be constructive for their education. However, it is important to consider that introducing added pressures such as these could have a negative effect on the learner. Children could feel pressurised during lesson times if they do not understand what you are asking of them and children with ALN could need further support in this area of understanding. When planning, preparing, and teaching lessons that are planned to provide authentic contexts, I have learnt that it is vital to keep in mind the level of expectation for the outcomes you have for the children. Lessons with authentic learning are in place for the children to experience a different way of developing new skills and learning about a new topic, not to cause distress to the child, or pressure. A 2017 survey of primary school headteachers for The Key (a support service for school leaders) discovered that eight out of ten reported an increase in children presenting with mental health issues due to changes in curriculum, assessments, and overall pressure to achieve. The results say that almost 80% of those who participated said that had noticed an increase in stress, anxiety and panic attacks in pupils ranging from ages of the Foundation Phase to Key Stage 2. The report also concluded that 76% of participants had seen an increase in fear of academic failure (The Key, 2017). Whilst this information suggests remaining cautious around testing and assessment, it could also be worthwhile to remain alert when delivering planned lessons with real life authentic contexts to ensure they are enjoyable and fun, not instilling any extra weight or added stress to the learners. Finally, to conclude the possible limitations to providing authentic contexts for the children is the level of parental involvement. Parental involvement is seen as an important strategy for the advancement of the quality of education (BERA, 2005). Expanding the involvement of parents in a school setting for the education of their children has recently been viewed as an imperative strategy to advance the effectiveness and improve the quality of education (Epstein, 1995; Chrispeels, 1996; Schreerens & Bosker, 1997). The partnership between school and parents are often well established in the pupils’ early months of education. This partnership shows a link with Epstein’s theory of overlapping spheres of influence (Epstein, 1987, 1995; Epstein & Saunders, 2000). With this theory in mind, it is often a core purpose of any school to ensure that parents and/or guardians are informed and on board with every aspect their child’s learning.  Some teaching practitioners could face negative questioning about whether any extracurricular, or authentic educational lessons add any value to their child’s education. After watching parent and teacher interactions at different schools, it seemed majority of parents are supportive of their child’s education and have trust in the teacher to deliver this. However, some parents could need more information on what and why adding real life authentic contextual lessons are essential for their child’s progression. Educating and explaining to parents about what is planned and why it is important will keep a good rapport with the parental involvement and could also enhance additional support for the children within their home. 
As briefly discussed previously, I was placed in a Reception aged class for my final placement and because of this I was fortunate to be able to deliver lessons where the children enjoyed authentic contexts and experiences. Referring to the template filled out in Part 1, I had planned a lesson creating a ‘Kindness Recipe’ as a class with a small focus section of one-to-one support too. The lesson linked directly to the current terms concept of being kind to one another, it also linked directly to the books the children had been reading – ‘Have you filled a bucket today?’ Written by Carol Mcloud, and ‘The colour monster’ written by Anna Llenas. The ages of 4 and 5 are where the children begin to make connections between different emotions and learn how to regulate these emotions. Due to the nature of the class, I believed it was important to create a project together for each child to feel part of a team and create unification throughout the class. Early Years Foundation Stage (EYFS) framework says that strong, warm, and supportive relationships with adults enable children to learn understanding of their own feeling and those of others (WG, 2021). I used this guidance along with the theory created by Vygotsky (1962) where he suggests that learning takes place through the interactions to create a lesson where the children participate as a class to come up with daily rules and reminders that could be used to help us become a kinder class. The children were able to lead the lesson with very little support from myself as the class teacher and this promoted a time where the children were exposed to social interaction to develop their cognition (Vygotsky, 1978). Vygotsky believed strongly that community plays a central role in the process of “making meaning.’’ (Mcleod, 2023) and unlike Piaget’s view that children’s development must precede their learning, Vygotsky argued, “learning is a necessary and universal aspect of the process of developing culturally organised, specifically human psychological function” (1978, p.90) Simplified, this means Vygotsky believed social learning needs to come before development which is why implementing a lesson timed this way was valuable to this class. The kindness recipe allowed the children to explore a whole host of why recipes are important and what we use them for. I planned for areas in the enhanced provision where the children could follow different steps to completing a final product which also expanded their knowledge about following instructions. This lesson became a great way to show an authentic learning experience to the children because together we were creating a product that we would display and use each day, meaning that there was an abundance of value to our kindness recipe. This template along with other experiences from my PTE’s sparked my interest for providing real life authentic contexts in as research shows that students are motivated by solving real-world problems and express their preference for doing rather than listening (Lombardi, 2007). This statement is important to me because it applies that providing authentic contexts to children of all ages will enable every child to have a fairer chance at education. This is something I will look to develop thoroughly throughout my professional learning progression. 
This assignment has enabled me to reflect and critically analyse the way in which I incorporate different pedagogical principles to my lessons. Kolb (1984) says that the process of learning is to refrain and synthesise new experiences, whereas Merriam and Caffarella (1999) and Merriam and Bierema (2014) describe it as the change learning has on participants, as a whole or individually. Changes could include progress in knowledge, attitudes, and behaviours. I chose to reflect on the principle of providing real life and authentic contexts and I have been able to conclude my reflection with key points. The use of this principle has impacted my professional learning as a student teacher because it has taught me new things to consider as well as brought a new repertoire of tools to use throughout my future career. Firstly, it has taught me that providing authentic contexts and real-life experiences for children is a brilliant way in ensuring each child receives a well-rounded education. These experiences can make lessons fun and engaging and provide a wealth of knowledge. Teaching in this way then provides diverse methods for the children to experience. Information taken from a TED talk delivered by Ken Robinson (2006) says that “if the purpose of education is treated solely to prepare students to enter the workforce, we risk hindering the vibrant, healthy and productive environments that education succeeds to achieve” (Robinson, 2006). This expresses to me that creativity in the classroom is paramount when providing the same level of education for learners where there is a variety of backgrounds and abilities. Exploring this principle in depth has also taught me how planning and preparation for lessons with this principle in mind can be harder to achieve. Although the organisation and considerations for this principle could be of a bigger load, I have learnt that it is positive to enhance my professional learning in this way. This is because it pushes me to achieve more for my personal progression. Personal development and progression in my professional learning is something I will strive to achieve, especially when developing the quality of my planning and preparation of lessons. In the future, I will continue to work on developing my progression around the pedagogical principles as well as to consider wider reflections on what the best things we can do to prepare young people to cope and survive in an uncertain future (Donaldson, 2017). 
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