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Give a critical response to the following question: If the Basque model were to be adopted in Wales what changes would need to be implemented to the teaching of Welsh in the English medium sector?

This essay will be discussing the necessary changes to the teaching of Welsh in English medium schools if the Basque model were to be implemented. Whilst Wales and the Basque country share the similarity of parents being able to decide whether their child is taught in Spanish or in Basque, the Basque model has 3 different types of schools A, B and D, A is taught in the medium of Spanish with 3 hours a week of Basque, B model is taught 40% of the time in Basque and D is entirely in Basque. This is similar to that of the Welsh education system whereby parents have the choice to send their child to a Welsh or English medium school. In this essay I will be discussing the implications of the implementation of the Basque model on teachers in Wales as well as learning and learners in Wales. I will firstly be discussing what changes would need to be made to the level of Welsh language required in the vocation of teaching in Wales if the Basque model were to be implemented, what I mean by this is essentially to meet Basque model requirements we need teachers in Wales to meet specific government requirements in bilingualism. Secondly, I will be discussing what changes will need to be implemented to schools in Wales in the aspect of trilingualism. In D model Basque schools, they put emphasis on teaching three languages, and although secondary schools in Wales teach languages such as French and Spanish, the focus here is much higher, in terms of teaching whole subject in a different language. Finally, I will be discussing the implications of learners being taught Welsh content that actually interests them and how Welsh, if the Basque model is implemented is to be seen as a vital part of their learning and not just a once a week insignificant subject.  
[bookmark: _GoBack]To begin discussion, teachers in Basque model schools are required to have a specific level of language proficiency, usually specified by the school in the job vacancy, the most common is ‘Language profile 2’. This would mean that if it were to be adapted in Wales, job descriptions would have to change to meet the requirements of a particular qualification in the Welsh language, meaning more Welsh language speakers would be required. This would also have implications on trainee teachers as they would primarily have to be from Wales studying in a Welsh university or be prepared to undertake available courses to meet the specific requirements before applying for the teaching role. This would have a positive impact on Welsh culture as it would mean more people would have to study Welsh, putting a greater amount of importance on Welsh language, this will also impact learners as the more knowledge the teacher has the better chance of passing it on to learners and enhancing chances of bilinguals amongst learners. Additionally, suggesting a level of Welsh that is meeting government standards allows greater content to be taught in the classroom, for example, imagine having a ‘comprehensive school’ level Welsh subject teacher teaching in a primary school class all the way from age 6 upwards, you can in vision the level of Welsh language spoken by those children compared to that of a teacher with very minimal Welsh skills like we currently have. This requirement of teachers can only equal positive enhancements for learners. Schools in the Basque model. Specifically, model D adopt the CLIL approach to bring third language fluency, by teaching certain subjects through the medium of English. If this were to be adapted in Wales, by teaching certain subjects primarily through the medium of Welsh it would mean extremely large changes in terms of teacher subject knowledge, to be able to facilitate a lesson through a Welsh language medium this would require complete fluency in that language. This would mean it to be necessary to essentially have to be bilingual to be a teacher. This is due to the lack of dual language abilities amongst teachers as it stands now. This would mean teachers who are not already bilingual would have to complete courses available to ensure they can gather the essential skills required to deliver an entire lesson in Welsh. If this were to be implemented it would have a great positive impact on learners as it would encourage them to become more focused on the learning of Welsh as being a necessity rather than a subject with minimal significance, as it is regarded to be in English medium schools at the moment. This would encourage learners to become more immersed and interested as it is required or they will not understand what is being taught and consequently fail this particular subject. The negative side to this aspect is that in Basque model English is taught as a third language as an aim to make the children trilingual. This could raise issues within schools as described by Lasagabaster (2005) it could potentially result in lower levels of Welsh if a further language is introduced as it could be deemed to be more important if it is for example spoken by more people, such as Spanish or French. Changes that would need to be made to ensure this does not happen, which it does occur in secondary schools, whereby Welsh and French are taught for similar if not exactly the same amount of time weekly, and are deemed to be as equal, and sometimes even French is seen to be more important by pupils. This would need to be stopped and to get children to be bilingual in Welsh and English Welsh would need to be implemented throughout lessons from the age of 6 and to further get trilingualism in D model schools the further third language should be further implemented but from a young age not just as it stands at secondary school where children essentially have the ability to decide what is important for them as they know they can potentially drop the least important subject in 1 or 2 years’ time. However, if both subjects are fully implemented not just weekly but daily from such a young age the children will not simply have the choice whether they want to learn it or not, they will have to learn it for their own sake, just like learning other subjects like English and Maths, they have no choice and know it is for their own sake. Although this is mentioning secondary schools, it is important we see the both as one not two separate learning experiences, as what happens in primary school directly results in what happens in secondary schools, and adapting the new Donaldson curriculum means that we need to focus on changes being made to impact the learners whole learning journey. Another change that would have to be implemented is that within the Finnish model the learners’ preferences are taken into consideration when it comes to teaching languages, in terms of what content should be taught, what interests them and therefore what they will actually retain in this language. This approach makes total sense and would be a positive change to the current Welsh curriculum, as when children begin to learn Welsh in Wales it is what interests them with books such as ‘Tedi Twt’ at Christmas time and telling the weather, it then gets progressively less about what the children will be interested and retain and more about repetition of certain words and phrases so the learners can eventually write paragraphs. If we were to adapt the Basque model this would mean the learners will have active involvement in what they are learning therefore creating more interest and a further range of vocabulary that is actually helpful to the learners and will be retained and would require a much larger content knowledge of the facilitator, therefore again going back to the necessary changes to the current qualifications in language to be a teacher in Wales today. 
To conclude, the Basque model would undeniably change the way Welsh is taught in English medium schools. Hopwood et al (2018) notes that the Basque model not just simply allowing learners to speak simple phrases but create independent learners who are equipped with certain strategies that can allow them to communicate in a new language. In terms of retention of the Welsh language the Basque model seems more than 	efficient. There is no pressure put on tests or passing examinations as all language proficiency examinations have no specific age that they are to be taken at and are taken in out of school settings. In addition to this relieving the notion that as a pupil one only needs to do Welsh to pass a certain test to do a course they would like to do eventually, it focuses more on learning it simply as a necessity, that is embedded into ones learning routine. In addition to this, if one goes to a D model school, they automatically have achieved a certain standard (CEFR B2) and if one has attended university in Basque medium, they achieve CEFR B1. Simply because the levels they are taught at are high and they are constantly immersed in the language they are not required to take any test to prove this knowledge, which is definitely a step in the right direction. It is only if they choose to take a certain vocation such as a doctor that they are required to meet higher standards. This is certainly a more natural way to learn language and one that teaches importance of the Welsh language in English medium schools.
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