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The transition into higher education in the United Kingdom expects students to develop academic and digital skills to succeed in an independent learning environment (Jisc,2023). The skills are academic writing, digital literacy, and time management.  
Academic writing is a central component of higher education in the United Kingdom, and developing this skill has been a significant part of my learning journey in the Academic Skills for the Digital Era module. My experience is shaped not only by the demands of the module but also by my educational background. I completed my earlier higher‑education studies in a developing country where digital tools, online learning platforms, and structured academic writing were not part of the learning environment. Most learning was delivered face-to-face, and academic expectations differed from those in the United Kingdom. When I moved to the UK, I immediately noticed a major shift in how learning takes place: digital literacy is essential, independent study is expected, and academic writing follows strict conventions. This contrast made the beginning of the module particularly challenging for me. However, as I engaged with the tasks, especially academic writing, I gradually began to understand the expectations and develop confidence. Using Gibbs’ Reflective Cycle, this essay explores my journey, the challenges I faced, and the progress I made in developing academic writing skills within a new academic culture. However, through ongoing practice, feedback, and engagement with the module content, I gradually gained confidence in my academic writing skills. This reflection employs Gibbs ’ Reflective Cycle to examine my journey, the challenges I faced and the progress I made. This reflective essay is not only a description of what happened, also goes deeper into my module's academic skills for the digital era, and it helped me understand how my skills developed, how I recognise and explain what I learned, and identify the improvements I need to make.
Description
This reflection discusses my experience developing academic writing skills in the module during my first term of study. Academic writing is essential in higher education because it requires a formal tone, evidence‑based arguments, effective paraphrasing, and accurate referencing. For me, in the preparation of my assignment, the academic writing was more than a writing task; it represented a major transition into my new academic culture.
At the beginning of the module, I found academic writing quite challenging. I struggled to grasp the academic tone, paraphrasing techniques, and the Harvard referencing system. I also had no previous experience with platforms such as Moodle or online library. resources. I used the resources, and I was asked to evaluate them using the CRAAP test and reference them using Harvard referencing. Juggling study with family responsibilities made the process even more difficult. As a mature student, one of the most significant challenges I encountered was balancing my academic responsibilities with ongoing family and work commitments. This often required me to divide my attention between competing priorities, which at times affected my ability to fully engage with learning activities. I had to manage multiple roles simultaneously, and this balancing act can influence my confidence, academic performance, and overall engagement. (Jones and McConnell, 2023) I tried to apply time-management strategies, including the Pomodoro Technique, while caring for my family and studying.
Feelings
At the start of the module, I felt overwhelmed and uncertain. The transition from an education system with limited digital exposure to a highly digital academic environment created pressure. I often felt stressed because everything seemed new: the writing style, the digital platforms, and the expectations of independent learning. As a new student, the first year found some frequently experienced sensitive feelings of uncertainty and relied heavily on informational and emotional support to manage the transition effectively.
I also felt anxious about referencing. The idea of academic integrity was new to me, and I worried about making mistakes that could affect my grades. I sometimes doubted whether I could meet the standards required for university‑level writing.
Balancing study with family responsibilities added emotional strain. There were moments when I felt guilty for spending time studying instead of being with my children, and moments when I felt frustrated because family duties interrupted my study time. These feelings sometimes made it difficult to focus on academic writing.
In the middle of the module, I felt more confident and motivated. I realised that although academic writing was difficult at first, it was a skill I could learn with practice. By the end, I felt proud of my progress and more prepared for future academic tasks.
Evaluation
The positive aspects of my experience with academic writing. First, I became more aware of the importance of structure. Learning about PEEL (Point, Evidence, Explanation, Link) helped me organise my ideas more clearly. This made my writing more coherent and easier to follow (Wingate, 2018). 
Second, I improved my ability to find credible sources. At the beginning, I did not know how to use the online library effectively, but with practice, I learned how to search for peer‑reviewed articles and evaluate them using the CRAAP test. This strengthened the quality of my writing because I was able to support my arguments with reliable evidence. (Wineburg and McGrew, 2019).
Third, I gradually became more comfortable with digital tools. Although I had no experience with Moodle or online libraries before, I learned how to navigate them, download readings, and submit assignments. This was a major achievement considering my background.
However, there were also challenges. Time management was a significant issue. Balancing study with family responsibilities made it difficult to maintain a consistent study routine. I often found myself rushing to complete tasks, which affected the quality of my writing.
Referencing was another challenge. Even when I understood the theory, applying it correctly was difficult. I sometimes struggled with formatting online sources.
Despite these difficulties, the overall experience was positive. The challenges drove me to develop new skills, and the progress I made gave me confidence for future assignments, and it supported my transition into university.
ANALYSIS
Reflecting on this experience through Gibbs’ model has helped me understand why I encountered particular challenges and what they reveal about me as a learner. One key reason for my early difficulties was the digital divide. Coming from an education system with limited access to technology meant I began the module with low digital confidence. Digital literacy research shows that competence depends on access, skills, and confidence (Jisc, 2023), so lacking these components made the initial transition overwhelming. This explains why navigating Moodle, the online library, and other digital tools felt unfamiliar and stressful during the early weeks of the module.
I also learned that I was still developing independent learning skills. My previous learning environment was teacher‑directed, so I had little experience planning my own study or monitoring my progress. This aligns with self‑regulated learning theory, which emphasises planning, monitoring, and evaluating one’s work as essential for academic success (Zimmerman, 2020). Understanding this helped me recognise that my difficulties were not due to a lack of ability, but rather a lack of prior experience with this learning approach.
My struggle with referencing can also be explained through academic integrity research. Referencing, paraphrasing, and citation require both conceptual understanding and repeated practice, and many students find these conventions difficult when entering a new academic culture (Bretag et al., 2019). Over time, feedback and practice helped me build confidence.
Finally, the positive and negative aspects of my experience were significant because they revealed the underlying factors shaping my learning and highlighted the areas where I needed to grow to succeed at university.







Conclusion 
Looking back on this experience, there are several things I could have done differently to support my learning more effectively. One important change would be to use digital tools earlier in the module rather than waiting until tasks become urgent. Becoming familiar with Moodle, the online library, and academic search tools at the start would have reduced the stress I experienced later and allowed me to participate more confidently in weekly activities. I also could have planned my study time more intentionally by creating a weekly schedule and breaking tasks into smaller steps. This would have helped me manage my responsibilities more effectively and avoid rushing assignments close to the deadline.
There are also key areas of knowledge and skill that I still need to build. Strengthening my digital literacy remains essential, particularly in navigating academic platforms, evaluating online sources, and using digital tools independently. I also need to continue developing my self‑regulated learning skills, including planning, monitoring my progress, and reflecting on which strategies work best for me. In addition, improving my referencing accuracy through regular practice with citation and paraphrasing will help me meet academic integrity expectations more confidently.
These insights will shape my future approach to learning. I now understand that preparation, early engagement, and consistent practice are key for success in higher education. By applying what I have learned about digital literacy, independent learning, and academic integrity, I will be better equipped to manage future modules with confidence and take a more practical, organised approach to my studies.


Action plan
Next time I complete a similar academic task, I will take a more structured, proactive approach to manage my learning more effectively. One of the first things I will do is familiarise myself with all digital tools at the start of the module. This includes exploring Moodle, checking each weekly section, and practising the online library before I begin researching. Early engagement will help reduce the stress I experienced previously and allow me to work more confidently with digital platforms.
I will also improve my time management by breaking tasks into smaller steps and setting clear mini‑deadlines. Instead of waiting until the assignment is close to the deadline, I will create a weekly study plan that includes reading, note‑taking, drafting, and proofreading. This will help me avoid rushing and give me enough time to seek support if I need clarification.
To strengthen my academic skills, I will practise referencing regularly rather than only when writing an assignment. After reading each source, I will write a short paraphrase and record the full Harvard reference immediately. This will help me build confidence and reduce errors. 
Finally, I will make better use of feedback, workshops, and academic support services. These actions will shape my future approach by helping me become more organised, confident, and prepared — and they will feed directly into my SMART Plan.
	
Goal

	
	Specific
	Measurable
	Achievable
	Relevant
	Time‑bound

	Improve academic writing
	
	Use PEEL structure in every paragraph
	Check each paragraph before submission
	Yes
	Improves clarity
	For all future assignments

	Strengthen referencing
	
	Practise Harvard referencing weekly
	Submit work with zero referencing errors
	Yes
	Essential for academic integrity
	Within the next assignments

	Enhance digital skills
	
	Complete 3 Moodle and library tutorials
	Track completion in Moodle
	Yes
	Supports academic writing
	Within 4 weeks

	Improve time management
	
	Use Pomodoro technique
	4 Pomodoros per study session
	Yes
	Reduces stress
	Start immediately

	Balance study and family
	
	Create a weekly study timetable
	Follow timetable 70% of the time
	Yes
	Improves consistency
	Review monthly
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