[image: U:\UWTSD Logo.jpg]

LEVEL 5       
                                                                      
SEMESTER 2


MODULE CODE: SHSS5080
Desks to Dens 
aSSESSMENT TYPE: Child observation
Assessment/Component: 2

COMPONENT WEIGHTING: 50%

WORD COUNT: 2500 WORDS 

MODULE TUTOR: N Wainwright
Select one of the pupils you have been observing and working with in the Foundation Phase. 
Carry out an in depth analysis of their interaction with the outdoor environment in their learning and play. Focus in particular on aspects of physical development and how their interaction with the environment contributes to the development of their physical literacy.




SUBMISSION DETAILS:    




			




			
School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name:	1602179/Jason Hill
                                               Module:	Desks to Dens
                                     Module Code: 	SHSS5080


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	Strength of references 

	Which aspects do you consider could have been improved in this piece of work?
	Layout

	What have you found most satisfying whilst undertaking this submission?
	Reflecting on observations

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
< 20%

	Weak
20-29%
	Unsatisfactory
30-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 84%
	Exceptional
85– 100%
	
  %

	Ability to observe and evaluate the role of the outdoors in children’s learning in Foundation Phase.
	2, 3
	
	
	
	
	
	
	
	
	30%

	Ability to reflect on the impact of the environment on children’s learning
	3,4,5
	
	
	
	
	
	
	
	
	30%

	General plan and structure of answer
	

	
	
	
	
	
	
	
	
	20%

	Range of sources of information. Referencing accuracy.
	
	
	
	
	
	
	
	
	
	20%

	It is expected that students will present work that is proof read and follows the School Reference Guide and Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 




Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!
Child Observation in the Foundation Phase


This purpose of this paper is to evaluate children’s responses and experiences with the Foundation Phase and the effect it has on them. Observations have been carried out at a Primary School where they have incorporated the Foundation Phase to its fullest. This paper will look at the quality of the learning that occurs in the Foundation Phase as well as what role the outdoors plays in relation to this learning. A range of resources will be included as key sources of information and general background evidence to support the observations. The Foundation Phase itself got introduced in 2008 by the Welsh Assembly Government whereby they wanted to introduce a new holistic play-based learning program for children between the ages of three and seven years old (DCELLS, 2008a). Reference to this framework will be made throughout as it is key to understanding it’s holistic, integrated and cross-curricular approach with a focus on the development of multiple skills where the pupil is at the forefront of any scheduled structure of work (Maynard, 2007a) and (DCELLS, 2008a)

[bookmark: OLE_LINK1][bookmark: OLE_LINK2]The Foundation Phase has seven different areas of learning however, they are all conveyed in three different aspects. These are ‘the continuous provision or environment, enhanced provision and the focused provision or tasks’ (Wainwright et al. 2016, p. 516). It’s been said that the continuous provision should form the base of the Foundation Phase pedagogy where there will be an assortment of learning activities being made available within the learning environment for children to experience (Taylor, Rhys and Waldron, 2016). Estyn (2002) goes on further to describe the continuous provision as having a wide variety of resources available for pupils to use independently both indoors and outdoors. They state that these resources should coincide with pupils’ interests and general stage of development with plenty of time to practice, fuse, and further their learning (Estyn, 2002). The pupil I observed did wander over to the sand pit area which is full of loose parts to play with in relation to the sand. This encouraged exploration of the different tools and objects that were in there and what could be created in the sand. This got the pupil using their thinking and creative skills as well as communication skills as there were other pupils in there with him. Teachers will designate areas of the learning environment to support different sections such as for reading, creative and construction development. It is designed for children to choose freely where they want to go and work with it being up to them what work they will do there. This is something that is known as child-initiated learning (Estyn, 2002). This can become problematic however, as I observed at the school. With so much happening within the learning environment getting easily distracted did happen a few times however this was only momentarily. The pupil was very much committed and fully concentrated on playing football and building motor skills. The enhanced provision builds upon the continuous provision whereby practitioners add or supplement to the specific learning opportunities that they have initially created (Taylor, Rhys and Waldron, 2016). The goal is to have children thinking more deeply about their learning along with gaining new knowledge on working by themselves. Teachers will add questions or ideas to the continuous provision to aid children in making advances to their learning so that it is progressive and moving onwards. This is to generate a new curiosity in a new subject which will hopefully have pupils follow a specific new sequence with more profoundness (Estyn, 2002). The focused provision is a more established teacher-led taught approach with a whole class or large group of pupils (Wainwright et al. 2016). This is an important provision however, it should be used less often than the continuous and the enhanced provisions (Taylor, Rhys and Waldron, 2016). Focused provision is often known as adult-directed learning. At one point my pupil went inside to learn all the different kinds of colours there are in the language of Welsh. The teacher pointed out colours on a large canvas in which my pupil then named them in Welsh. I observed this as adult-directed learning. Welsh language development is a statutory area of learning within the Foundation Phase (WAG, 2015). The combination of all these provisions makes the Foundation Phase exceptional for children to learn within. This coupled with the successful use of teacher-led and child-initiated learning has become very effective. Furthermore, the Estyn document (2002) states that good Foundation Phase practice is seen as balancing all these provisions carefully. There is a link with Taylor, Rhys and Waldron (2016) and the Estyn document (2002) where they both state continuous provision is the appropriate starting point where then activities later build upon this. 

It’s been said that the Foundation Phase shapes the personal and social development and the well-being of the child. This is something that has been put at the forefront of the framework as well as it being superior in its approach (Aasen and Waters, 2006). Many studies have concluded that a child focussed gradual education is the greatest most significant argument to make. These studies conclude with considering the child as intrinsically curious and capable who values free play and first-hand learning experiences. This comes as they recognise and understand individual interests of the child and breaks down the traditional subject barriers which exposes the teacher as the facilitator and guide (Kwon, 2002). This framework is being touted as having rich experiences for children whereby they are seen to be more engaged and enthusiastic to learn. Estyn (2002) builds upon this further by providing evidence that schools are seeing increasing levels of engagement within children while there is agreement that by removing the subject barriers completely there is more room for creativity and flexibility to be had in the curriculum. The purpose of play and the learning that happens during this time is at the heart of the Foundation Phase. Learning actively through direct involvement and exploration inside and outside. This encourages being on the move a lot and generally being active, it urges more communication and experimenting with doing things in different ways. This is something that is crucial for children to develop. To pick up these fundamental skills at a young age will help later on. The pupil I observed displayed high energy levels and motivation whilst playing with friends. The pupil was developing communication whilst also being competitive in trying to score and beat his friends at football. 

The concept of loose parts is about being part of a real-world learning environment which is safe and engaging for all young people to learn inside of. It is a process upon which implementing them and playing with them encompasses ‘collaboration, sharing, thinking, problem-solving and decision-making’ (Play Wales, 2017, p. 3). The end result of all this is better play experiences for children while also enabling better health and well-being. Upon observation at the primary school it was clear that they have a wide variety of loose parts for children to play, learn and interact with. The pupil I observed enjoyed playing with the various balls that are available. Picking them up, kicking them and throwing them. The number of possible items that could be used as part of this loose parts initiative is very much endless. They can be random found objects that are simply about the home such as cardboard boxes, plastic toys and blankets or they can be more natural pieces from surrounding nature such as branches, leaves and pine cones (Play Wales, 2017). Something simple such as a stick can be used as fishing rod where children can pretend to be fishing either by a real pond or a pretend one (Play Wales, 2017). This enables richer playing environments for children in which practitioners are simply extending their imaginations and empowering their playing time. This is in stark contrast to a stagnant unchanged space such as a classroom which will not enrich children’s play. Children can find it difficult to engage in this type of environment, the end result being motivation and enthusiasm levels drop significantly. Explorative environments with an opportunity to be creative are becoming increasingly important in child’s play. A great example of this would be a beach. It is full of so many different textures as well as sights and smells. There is a wealth of water, sand, rocks and shells (Play Wales, 2017). All of these features give children opportunities to be inventive and creative in their play. These natural environments offer far more loose parts with much greater possibilities than synthetic man-made environments. The primary school I observed has a fantastic example of this. They have a small woodland area, a sand pit, fire pit and a large playing area which includes a concrete yard as well as a soft muddy area with a fairly large puddle to explore. All this combined together provides so many prospects for children. Fjørtoft (2004) links the use of loose parts with construction play. He goes on further to say that children are motivated and excited to build something out of loose parts. They enjoy the building process rather than the end product. All of this requires cognitive processes as well as gross and fine motor skills.

The role of the outdoors plays a big part in the Foundation Phase. It is deemed to make positive contributions to the development of physical literacy as well as social development in children (Wainwright et al. 2016). It is regarded as an integral part of the curriculum where pupils should experience the world beyond the classroom due to the unique contribution it provides to young people’s lives (Waller, 2007). The outdoor environment is seen as a classroom in itself where the Foundation Phase tells practitioners to use it to its maximum extent where children can work on a daily basis. Observation led me to an area where the pupil was developing numeracy skills in the outdoor environment. On the ground were fairly large cards with numbers on them and all the children had to jump to the number that was being called out by the teacher. There are so many different environments for children to explore within the school as mentioned above. This is a key feature of the Foundation Phase which is evident across all learning where you will often see numeracy as well as literacy activities taking place outdoors (Wainwright et al. 2018). Outdoor learning is critical to the curriculum especially within each of the seven areas of learning with many activities planned here. It is a requirement to view the outdoors as a holistic measure of the everyday environment where all features of the curriculum can be experienced (Wainwright et al. 2016). The Foundation Phase framework deems the outdoor environment to be seen as a resource for children’s learning where there should be opportunities for children to take risks and become confident explorers (DCELLS, 2008a). The pupil I observed was happy to take risks when considering that he was more than happy to have a fairly large ball to be kicked at him forcefully by other pupils. He also was happy to slide in to make tackles to win the ball back. Both risky behaviours considering it would be easy to obtain an injury in this way. As Maynard and Waters (2007) state in relation to risk that children develop more confidence in themselves and their abilities with a better temperament to manage risk more effectively in the future. Utilising the outdoor environment presents many positive outcomes such as children became less shy and more confident whilst showing signs of leadership, with other children who were overexcited or forceful becoming calmer with more focus and poise whilst going about their work (Maynard, Waters and Clement, 2013). Specifically play in the outdoors provides opportunities for children to develop better awareness and understanding of their embodied dimensions. Further to this in relation to children and their interaction with the environment through play, it is seen as a ‘holistic exploration of who and what they are and know’ (Wainwright et al. 2018, p. 433). The outdoor environment is seen as a space in which children can initiate and have the opportunity to control the way the activity is heading, this in some ways enables them to ask and answer their own questions which in turn contributes to their real-world expertise (Maynard, Waters and Clement, 2013). Higher quantities of motor skill development in children is one major advantage to playing in the natural outdoor environment (Fjørtoft, 2004). The studies of Fjørtoft (2004) recognised other physical benefits such as motor fitness, balance and coordination which can be directly credited to this type of play outdoors. This is critical as having a lack of proficiency in motor development will deter people from physical activity in later life. With prolonged use of playing with a ball, the pupil I observed has developed excellent hand-eye co-ordination which can be seen throughout all aspects of his play. The pupil did a lot of jumping which is increasing his stability and balance on his feet. The pupil was also almost always moving either running, walking or diving, this is increasing his motor fitness. Maynard and Waters (2007) emphasise that it is the actual natural environment that is valuable to children’s learning as they point out that children who played in a forest had better motor skills than that of children who played in a traditional school yard. In conclusion it has been said that movement, along with play, is one of the most natural and powerful modes of learning for young people as it lets them explore the world first hand and experience natural occurrences that happen outdoors (Maynard and Waters, 2007). This combined with the fact that play is central to a child’s well-being as it also is an effective setting for cognitive development and where they can learn the rules of social behaviour (Aasen and Waters, 2006). It is described as ‘serious business’ in the Foundation Phase framework (DCELLS, 2015, p. 3). For the first-time children under the age of seven are no longer taught Physical Education as a subject. Within the Foundation Phase approach traditional school subjects have gone, as the Welsh Government is drawing from practices from across the world. Given that Physical Education is deeply linked with the notion of physical literacy questions arise such as how will pupils develop this holistic concept without the subject being directly taught in school (Wainwright et al. 2016). Physical literacy is a holistic concept which recognises all people on a journey throughout life which incorporates motivation, confidence and physical competence (Whitehead, 2010). There are links with play and physical literacy also, which is very much noteworthy as the Foundation Phase is a play-based curriculum. Maude (2010) tells us that play assists the establishment of many traits that are distinctive of a physically literate child, such as motivation, confidence, environmental engagement and self-knowledge. Play environments, play resources and play mates are all essential for the advancement of physical literacy (Maude, 2010).

There are pedagogical practices that practitioners are encouraged to use in their teaching sessions such as; participation, where children should be given the opportunity to initiate and direct their own learning activities (Taylor, Rhys and Waldron, 2016). For example, the pupil I observed chose himself to play a lot of football with a basketball outside with his friends. He explored a wide range of his own abilities such as kicking, running, catching and object control. This developed motor skills. Playing with a very hard big ball didn’t seem to faze him at all as he was kicking it as hard as he could each time it came to him. In conclusion the pupil I observed simply wanted to be outside being active, with no desire to be inside playing with the various different toys and activities there. This could be down to the pupil loving sport especially football and there being no balls to play with indoors. The pupil just wants to play football. The pupil however played for a while in a pit of glitter. He was learning all kinds of different materials through touch with the teacher guiding him. The pupil was more able to run around and explore different environments having been outside. The indoors is not able to compete in the same way. 
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