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‘A Proposal for a School Community Project’
A school that works closely with the community is one that has the best interests of all learners, families and those apart of the local community (Estyn, 2020). The implementation of the new curriculum for Wales (2022) places great emphasis on working collaboratively with the community (Welsh Government, 2022). Further supported by Donaldson (2015) who would argue the importance of not only working with the community, but understanding the community (Donaldson, 2015); allowing children to become ‘ethically informed citizens and support the other key purposes that underpin the curriculum for Wales (2022). Therefore, supporting research that suggests engagement with the community has great influence on the educational attainment of children (Welsh Government, 2016). 
The Welsh Curriculum is one that should be accessible for all (Welsh Government, 2020). This is supported by several pieces of legislation, such as the Equality Act (2010) that states all children should be protected from discrimination (Department of Education, 2014) and should be guaranteed social justice in the fair and equal distribution of resources and access to learning opportunities (Arshad, Wrigley and Pratt, 2020. p.2). This will be in support of the Wellbeing of Future Generations Wales Act (2015) in allowing the nation to become a ‘more equal Wales’ and one with ‘cohesive communities’ (Welsh Government, 2015). 
School X, a primary school in South Wales has been described as having a strong sense of belonging, with equity and diversity at the heart of their mission statement and ethos (Estyn, 2023). It was noted that the school encourage inclusivity by running several different programmes that encourage the vast number of cultures, which the children learn and engage with enthusiastically (Estyn, 2023). Despite being an already inclusive school that celebrates diversity, the school’s development plan states that their priority for the next academic year is to further engage with their community (Sketty Primary School, 2023). In addition to this, the school are aiming to gain the title, ‘School of Sanctuary’ which supports those who are seeking sanctuary within their new homes and new communities, after having to flee their homes (Schools of Sanctuary, 2024). 
Therefore, in order to further ensure inclusivity of those who are new within the local area, I would like to propose a community project to support those seeking sanctuary. This is vital for these families within the school, so they can access additional support within not only the school, but within the local community, to feel a sense of ‘cynefin’. Cynefin is term that overarches the curriculum for Wales (2022) that unites children within a class, and allows families and communities to become a part of a child’s story; their foundations, their cultures, and their communities (Griffiths, 2024). But what is important about cynefin, is that that it provides a sense of belonging and stability for all children, even within the intensity of daily life (Griffiths, 2024). To do this, I propose a weekly coffee morning, for families who are seeking sanctuary within the community. Taking place within school grounds, with volunteers and fundraised food and drink, families will be given the opportunity to connect with others who are in a similar situation, and children will be able to reach out to other children within the school who have similar feelings or situations. This means all attending will have the opportunity to enhance their wellbeing, and social skills by connecting with others, and allow them to begin to feel a sense of belonging. These projects are vital because not only do those seeking sanctuary have a human right to a suitable education (Save the Children, 2006), but it is the way in which children are going to overcome disadvantages and gain socio-economic success (Koehler and Schnieder, 2019., p. 2).  Additionally, this will greatly benefit the children and families who perhaps don’t feel as involved in the community, it will encourage more relationships within the community, celebrate diversity and values, and will allow Wales to continue to lead inclusive education (Griffiths, 2024). 
There is evidence to suggest that external engagement has significant impact on child attainment and their development. Bronfenbrenner (1979), a key educational theorist argues that child development is a complex system, without children who have barriers to successfully developing; like those seeking sanctuary (Bronfenbrenner, 1979, p. 7). Bronfenbrenner argues that a child’s environment should be separated into five ecological systems, in an order of how much of an impact they have on children (Bronfenbrenner, 1979, p. 6). According to Bronfenbrenner, the most influential system is known as the microsystem; that connects relationships and school to success in child development (Zaatari and Maalouf, 2022, p.5). He further argues that if families or other adults engage with a child’s educational, it can allow them to thrive in particular areas of their development (Bronfenbrenner, 1979, p.6). Therefore, a coffee morning could be a suitable way of connecting with the community as it means locals can connect with families, which could greatly benefit and contribute to their social development as well as their wellbeing (Brooks, 2020, p. 41). This is further supported by the African Proverb that states “it takes a village to raise a child” (Reupert et al, 2022, p. 2). Therefore, suggesting that there is a vital role in engaging with families and the community in order to give children to opportunities to thrive. But in particular, those who are already at a disadvantage and have had to flee their homes. 
In addition to this, Bandura (1925), another key educational theorist, argues that learning takes place through the imitation of adults (Bates, 2019, p. 52). As a result of this, it could be argued that children engaging with adults could be beneficial to some areas of their development. It is important to acknowledge that some of these families may have language barriers, or a lack of understanding in some areas of the language spoken. So, providing opportunities such as coffee mornings can allow families who have language barriers to be surrounded by a rich learning environment, which will support their language acquisition and development (Bates, 2019, p.210). Therefore, perhaps giving coffee mornings as an opportunity to families and the local community can benefit all involved as it means children can engage with others with influences their attainment (Welsh Government, 2016), as well as benefitting everyone’s social development and wellbeing. But it is important to recognise that as these coffee mornings are aimed for those seeking sanctuary, that there are potential language barriers, or sensitive topics that will perhaps need to be further supported. 
Despite the fact that evidence suggests there are several benefits to this project, it is vital we recognise some of the potential barriers that could arise. Those seeking for sanctuary are likely to feel lost or alone when joining a new school and community, unless interventions are put in place (Brooks, 2020, p.43). It is deemed normal for every child to build secondary attachments with teachers in schools, but it is especially important for those who have experienced trauma or those seeking for sanctuary (Brooks, 2020, p. 47). But this raises questions to whether the role of others within the community could also build bonds with these children seeking for peace and security. However, some of the barriers to these coffee mornings could affect the simplicity of community engagement in providing a safe space to enhance wellbeing and social development opportunities. Some of these barriers include; time pressures, family circumstances, transport or physical barriers, a lack of confidence and mistrust (Welsh Government, 2016). Therefore, this suggests that perhaps coffee mornings aren’t a simple solution for all families, and it could result in a lack of engagement altogether, This is further supported by an Estyn report that suggests a minority of primary schools in Wales have families that feel they do not have suitable opportunities provided so they feel involved in the school and community (Estyn, 2018). Although it is important to recognise this is only a minority of schools. Despite this, giving opportunities to those seeking for sanctuary still provides them with beneficial opportunities; but it is important to consider the potential barriers or ways of addressing these to improve engagement (Welsh Government, 2016). 
As previously mentioned, coffee mornings could have great influence on participants. Maslow (1954) would argue that in order for individuals to achieve self- actualisation, there are a series of needs that need to be met to be motivated in not only learning, but in life (Aubrey and Riley, 2017, p.10). Maslow highlights that each step needs to be met, before moving onto the next, order to feel a sense of completion and satisfaction (Aubrey and Riley, 2017, p.10). The middle step to feeling this sense of completion makes direct links with the curriculum in Wales (2022). This section is known as love and belonging and emphasises the role of friendships, family, and a sense of connection; commonly known as cynefin. It is important to recognise that this theory looks at individuals holistically (Aubrey and Riley, 2017, p.10). Therefore, introducing coffee mornings will allow those seeking sanctuary, who have already had traumatic experiences, begin to feel a sense of love and cynefin within their new community and school. But, by providing families and children to opportunity to connect with their community and feel a sense of cynefin, they are another step closer to being able to thrive and meet the school’s ethos ‘be the best you can be’ with regards to both attainment and wellbeing (Sketty Primary School, no date). 
It is fair to recognise that School X are going above and beyond with their considerations and efforts with aiming to achieve the award for being a school of sanctuary. This works alongside supporting the minority of children and families who are seeking for security and peace within the community. But it would be an unrealistic without considering the potential barriers that could arise. However, if all goes well, providing coffee mornings can arguably be an effective way to not only improve community engagement, but provide those seeking for sanctuary with security and a sense of cynefin. 
Although there are interventions already put in place with regards to community links within School X, there are key goals I would like to be achieved. The overarching aim is relevant to the school’s development plan and Estyn report that requires them to enhance their community connections and relationships (Sketty Primary School, 2023). But the aim in terms of meeting the needs of people within the community, is to provide those seeking for sanctuary with the opportunity to build relationships, connect with others, to develop their social skills, with the goal of positively effecting their wellbeing, and to allow them to feel a sense of cynefin. But how is this going to be a success?
As previously mentioned, this would run on weekend mornings, run by local volunteers within the area. From experience within School X, I am aware they have close relationships with a local church and have the school choir perform at their local events; building upon their school development plan by connecting with the local community (Sketty Primary School, 2023). Therefore, it would be ideal for the school to further connect with the community by advertising for local volunteers from the church and other community areas, such as the community centre to run the coffee mornings on the weekend. However, it is important to consider that there may not be people willing to volunteer to run the coffee mornings, and in this case, they cannot run successfully. School X also fundraise for the school throughout several different events during the academic year. As a result of the profits made from these events, I would like to ensure that a proportion of the money made funds for the necessities of running a coffee morning, like food and drink. I would argue this community project is straightforward, but there are potential implications that could arise. 
As previously mentioned, there are practical considerations to be made; with regards to volunteers and funding. Unfortunately, a sufficient amount of funding is not guaranteed, and with school budgets being cut at this time, it may not be possible to use this as a source of money if enough was not made during the yearly events. In fact, according to the School Leaders Union, 76% of school leaders struggled to afford to pay teachers and staff with the current budgets (NAHT, 2024). This suggests that School X may not be in a position to use school budget to fund the weekly events. However, without disclosing confidential information, a sufficient amount of profit was made from just one fundraising event from one year group, and with the school being one of the biggest in the local area, this is more likely to be possible. If this is not the case, perhaps it could be advertised to the local community for donations, as a contingency plan. This provides a definite reason to why advertisement and publicity for these events are vital in ensuring they are successful for the vulnerability groups in the community. Donaldson (2015) would agree in the sense of understanding the community in being able to support the needs of all the people within (Donaldson, 2015).  In addition, perhaps it would benefit the volunteers to gain an understanding of circumstances of those seeking sanctuary; with the hope of them gaining empathy for those who are vulnerable and have experienced trauma. However, this is not always guaranteed. But it is important to note the benefit of just simply offering the opportunity. For example, children in school feel more included and that they belong if the environment they are in and the people they socialise with acknowledge their differences (Griffin, 2008, p.114). Therefore, this suggests that by School X acknowledging those who are seeking for sanctuary, they can be on a pathway to feeling a sense of cynefin and acceptance in their new community.  
If this project goes as planned, with sufficient funds, volunteers passionate about helping others, and with the donation of the school hall, it can be argued that School X will be a step closer in enhancing their relationships and links within the community and the families within. But, in addition to this, it will meet the needs of those vulnerable and seeking for sanctuary in the community by giving opportunities to learn vital social skills, and benefit their wellbeing by allowing them to feel a part of the community. Evidence suggests that parenting in any sense can be daunting and lonely, and those who have had traumatic experiences may feel particularly anxious about meeting others (Goepel, Childerhouse and Sharpe, 2015, p. 244), but these coffee mornings will be a chance for families to start to break down barriers and build connections with others in similar situations in the local community. 
When implementing a community project, it is vital to assess to impact on the target audience and those involved in the process in order to identify potential opportunities or threats to the intervention. As School X don’t have a clear method to measure the impact of community projects, I would like to present those involved with a questionnaire to be answered each term participants attend. However, regardless of which method used to assess the impact, it is essential to comply with BERA guidelines with regards to educational research, confidentially and potential psychological harm (BERA, 2024). The distribution of questionnaire will be online and can be answered within the coffee mornings, by both the children and the parents. The questionnaire will contain both open and closed questions that will reflect on the family’s engagement with the community, their wellbeing and social skills. I wish to achieve results that reflect on the family’s journey to ‘seeking sanctuary’ and feeling a sense of cynefin within their new community. This should be a direct comparison of thoughts and feelings since before attending the coffee mornings, and after attending several. In addition to this, I aim to ask questions regarding improvements to the coffee mornings, to develop participants experiences. 
Using a questionnaire to measure the impact can be argued to be the most suitable for those seeking sanctuary because participant’s thoughts and feelings can remain confidential, unlike with an interview that would not gain complete anonymity (Wilson, 2017, p. 166). Furthermore, questionnaires can be deemed to be quick and easy for participants, especially those with a language barrier as they can be easily translated to a language, they understand to meet their needs (Kumar, 2019, p.181). Despite this, using questionnaires can have potential issues with regards to the quality of feedback gained based on the interpretation of the question (Rowley, 2014, p. 314). The quality of feedback gained in vital in accurate measuring the impact of the coffee mornings. Feedback is significant within education (Grigg, 2015, p. 404), so participants should be given the opportunity to provide School X with feedback to enhance the impact of these coffee mornings. 
The Welsh Government (2014) emphasise the importance of reviewing the impact with regards to school development plans being monitored, and projects reviewed at least annually (Welsh Government, 2014). They express the importance of self-evaluation, another method of measuring the impact of the coffee mornings I wish embed. Self-evaluation meetings should also be held once a term, to evaluate data gained from the question, and to address the following key questions; how well is the coffee morning working, areas of strength, what needs to be improved, and what action is needed to address those improvements? (Welsh Government, 2014). This will comply with the Welsh Governments strategic planning advice. An example of effective planning and improvements strategies takes place in another part of Wales (School Y). School Y evaluate their community project by using a four purposes skills audit (Jones, no date). The audit contains four tables, representing each of the four purposes with areas to develop within the community project. There are columns for rating improvements, evidence to prove it, and the next step to developing it (Jones, no date). I would argue, that this is example of good practice as it not only complies with government guidelines, but it directly addresses the four purposes and the twelve pedagogical principles, essential for learning and development. Furthermore, I would argue this would be beneficial as an additional evaluation technique for the community project in School X, as the evidence from the questionnaire can be used to create evidence to show families meeting the statements of the four purposes. This will also make direct links to their wellbeing and their sense of belonging, which are at the heart of the school’s ethos (Estyn, 2023). 
It is significant to see the effectiveness of the project to further assess the impact it has on those seeking sanctuary. In order to do this, I have identified the strengths, weaknesses, opportunities and threats (Appendix One). A SWOT analysis is a strategic planning tool that allows us to identify both the internal and external points to consider when planning a project (Phadermrod, Crowder, and Wills, 2019, p. 194). This suggests that planning a project like the coffee mornings, it’s important to consider analysis of both the internal effects of the pupils and school, and the external effects of the families and wider community. 
A key strength of this proposal is that is enhances family engagement within their child’s development in their new community. A previously mentioned, family engagement enhances many aspects of a child’s learning journey, but it has the potential to benefit the child, the family, and the school. As these coffee mornings have a target audience of those seeking for sanctuary, there are specific points that would directly support them, more so than other families. The Welsh Government argue that family engagement means increased attainment, confidence and skills for both the children and families (Welsh Government, 2016). But what is significant for these families, after having to flee their homes, is that the role of the teachers and school staff and families can compliment each other to create a supportive network surrounding the child (Welsh Government, 2016). This also links back to the African Proverb “it takes a village to raise a child” (Reupert et al, 2022, p. 2). Therefore, allowing parents to engage with the school and community means they are more likely to feel a that they belong and a sense of cynefin. In addition to this, the role of family engagement does have barriers. One of these being lack of trust or fear of not being taken seriously (Welsh Government, 2016). Those seeking for sanctuary often show a great amount of resilience after the difficulties they have faced, but they still have experienced trauma and hardship (Welsh Government, 2018). This is why it is even more so important to encourage family engagement through these coffee mornings, so families can sense the whole school approach to being a school of sanctuary with a welcoming and inclusive society (School of Sanctuary, 2024). 
However, it is fair to say that this proposal has some weaknesses. As the Welsh Government (2016) highlight, there are further barriers, other than issues with trust, that can affect the entirety of the coffee mornings. One of these is communication; in that some children and their families may have language barriers whereby they don’t speak English. Therefore, ensuring the information regarding the coffee mornings, and that they are designed to cater for their needs is communicated well is vital for their attendance (Welsh Government, 2016). Furthermore, families who are new to the community often have left most of their belongings behind as well as members of their family, so will be in a difficult financial position (Welsh Government, 2018). Although the event is entirely free of charge for these families, how the families will get to School X is still to be confirmed. This is another barrier that is likely to cause issues with whether the families can attend. This is unfortunate for these families as I would argue the event has the potential to truly benefit their wellbeing and aspects of their social development. As this could result in lack of attendance, the families are unlikely to feel apart of the community. 
Despite the minor considerations, the project has the potential to have many opportunities for all involved. Enhancing community relationships means the school have the best interests of their learners and families at the heart of the school (Estyn, 2020). It means that the families and children involved have an accessible opportunity to engage in weekly community run events, that will allow them to feel that they belong in their community, essential to those who have experienced trauma (Welsh Government, 2016). It caters for the needs of the school, as highlighted by their Estyn report and school development plan in enhancing their community relationships (Sketty Primary School, 2023). In addition to this, it connects the pupils to the wider community. It means all pupils within the school can become ethically informed citizens by learning and engaging in materials about their community (Donaldson, 2015), and then fundraise to meet the needs of those less fortunate than themselves. This can develop lots of vital skills such as empathy, resilience, and the academic opportunities that arise with planning and creating fundraising opportunities. But, when doing so alongside the community, it means schools can maximise school, family and community resources, to support attainment and learning opportunities, successful development and the overall success of the school and community (Anderson – Butcher et al, 2017, p. 9). 
However, the biggest threat to this community project is the small barriers leading to families not attending the coffee mornings completely. As previously mentioned, there are barriers with regards to communication and transport. However, there are a few more barriers that will affect the entirety of people being able to attend. Ultimately, these families could be in a position that they will need to work for financial gain, they could have additional caring responsibilities or have children in different schools (Welsh Government, 2016). This suggests that attendance may not be possible for all families, without the additional barriers previously mentioned. Additional evidence suggests that attendance from a recent project provided, showed that 23% of families did not attend (Heron, 2023). But, what the article also states is that in order for the project to be a success, these barriers must be pre-planned (Heron, 2023). It also mentions the role of research in order to gain an understanding of the best times, location and language they require the information to increase attendance and engagement (Heron, 2023). This is further supported by the Welsh Government (2023) who argue that community projects should be co-constructed with families and communities in order to meet their values and needs (Welsh Government, 2023). Therefore, although these barriers could lead a decrease in attendance, affecting whether the project will run completely, if School X do appropriate research into these key barriers, the coffee mornings are more likely to be a success (Heron, 2023). 
As recorded by Estyn, School X are an inclusive school, that are working hard to achieve their goal of being a school of sanctuary (Estyn, 2023). Although School X reflect carefully on how they celebrate and promote diversity and cultures within the school, there was an opportunity for further consideration of those seeking for sanctuary (Sketty Primary School, 2023). Therefore, as a part of the schools development plan to enhance community relationships, what better way to meet the needs of those seeking for sanctuary through community links; allowing the school, the community, and families to benefit (Sketty Primary School, 2023). Completing this assignment has allowed time for reflection on the benefits of the role of the community on attainment and specific areas of development. Aside from this, it has allowed me to consider the role of appropriate communication with families to meet their needs, and the ensure community interventions and projects succeed (Welsh Government, 2016). This links to the collaboration strand, relevant to my future practice (Welsh Government, 2019). In that, I wish to research into working collaboratively with other agencies and develop professional relationships, in order to allow pedagogy to flourish, and provide opportunities for learners to develop, thrive and meet the four purposes within the curriculum for Wales (2022). 
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Appendix

Appendix One – SWOT Analysis


	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths

· Use of volunteers within community, rather than using staff on weekends. 
· Enhances family engagement.
· Fundraised by community, within the school. 
· Staff expertise of community. 
· Caters for another minority and vulnerability groups.


	Weaknesses

· Lack of volunteers. 
· Lack of family engagement. 
· No profit. 
· Communication issues. 
· Transport issues. 
· Time if families are working. 




	EXTERNAL 
(outside the school)
	Opportunities

· Enhances community relationships for future. 
· Develops wellbeing and ‘cynefin’ within the community, as well as the school. 
· Children have more opportunities to fundraise for their community, providing real life context. 
· As a part of achieving the award for the ‘school of sanctuary’, the school will develop a better understanding of their community to help other vulnerability groups. 
· Meets goals of the Wellbeing of Future Generations (Wales) Act as well as statements of the four purposes. For example, being ‘ethically informed’ about the community. 

	Threats

· Events won’t run successfully without volunteers. 
· Families may not wish to engage, therefore a waste of time and money of those involved. This will effect the event running again. 
· Based on fundraising so enough will need to be made to fund the necessities of these events. 
· Families and the community links may not have technology, have language barriers so the information needs to be accessible for all involved, otherwise volunteers, the community and those wishing to attend will not get the information. 
· Parents and families don’t get the help they may not know will benefit them greatly. 
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