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Inclusion in Physical Education and Youth Sport


Having open minds and to think with a positive approach to how diversity can be celebrated, we first must look at the many different acts and conferences which have passed and have put this precedent of inclusive practice forward. 
To provide some background and critical information to this body of work the Warnock Report (1978, p. 6) sees ‘education as good, and specifically a human good, to which all human beings are entitled’. It argues a clear duty to educate the most strictly disabled for no other reason than that they are human. The Special Educational Needs and Disability Act (2001) concluded that inclusive education is a human right, its good education and makes good social sense. The Green Paper (1997) looks to remove the barriers which get in the way of meeting the needs of all children. 
Every child and young person deserves to be provided with the very best opportunity to succeed. Children and young people who have special educational needs face certain hurdles to accessing opportunities and fulfilling their potential. However, if appropriate provision is provided from childhood, many of these hurdles can be overcome and should not prevent children and young people from leading a fulfilling adolescence and adulthood (WAG, 2014). The Salamanca Statement (1994) believes that every child has a fundamental right to education, and must be given the opportunity to achieve and maintain an acceptable level of learning. The Warnock Report (1978) furthers this by stating pupils with special needs should (as far as possible) be educated in mainstream schools with a positive and challenging view of special needs which highlights abilities and potential.
The end goal to which all can agree upon can be found again within The Warnock Report (1978, p. 6) it suggests that there are ‘children with disabilities who, through education along the common lines, may be able to lead a life that is only very little poorer in quality than that of the non-handicapped child’.

Furthermore, the successful inclusion of children with disabilities and additional learning needs in our schooling system relies on the belief that all children have equal access to a quality education. Inclusive education isn't a program, a place or a classroom. It is a way of understanding and living in today’s society. 
‘Inclusion considers heterogeneity not as a problem but as a chance to transform schools to better respond to their student’s diversity’ (Tant and Watelain, 2016, p. 2). The expansion of this educational viewpoint coupled with a growing quantity of inclusive legislation has led to an increase in the number of students with disabilities who partake in conventional learning surroundings (Tant and Watelain, 2016). 
Tant and Watelain (2016, p. 2) suggests that ‘among these traditional classes, physical education seems to be an interesting context for inclusion’. With physical education often, along with music and art education, being one of the first subjects to trial and investigate with the conception of inclusion. I believe this can be furthered again by including all in all subjects and even sporting environments and competition. Why should just one or two subjects be chosen. 
Furthermore, the participation of students with disabilities in physical education activities increases their sense of belonging to a class or a school community and then optimizes their physical functioning and motor skill acquisition and develops their overall well-being (Tant and Watelain, 2016).
One major advantage is that within a socially organised setting, physical education classes provide a distinctive opportunity for the advancement of student’s social behaviour. These components contribute to the increasing frequency with which physical education teachers are entrusted with the assignment of taking up the challenge of inclusion (Tant and Watelain, 2016). Inclusion and involvement by children in schools are essential to human dignity and to the enjoyment and exercise of human rights. 

There are many different types of learning needs for individuals with disabilities, some can be very complex in nature. However, they can all be met with a positive, proactive approach in physical education lessons and youth sport settings. Creating positive physical activity experiences for all young people is the primary aim. Not just ensuring the gifted and the talented get the best opportunities and experiences. 
For the purpose of the next section of this assignment I will use the term visual impairment however, it is used as an umbrella term for various levels of vision loss from partial sight to complete blindness. There are of course various issues with visual impairment and inclusion in today’s education system they can include; funding, facilities and resources, personnel (teachers and educators who have the qualifications and ability to teach individuals with visual impairment), equipment, lack of information on how these students learn and being unable to differentiate lessons in order to provide meaningful physical education experiences. 

There are legislations that require children with disabilities such as visual impairment to be provided with physical education, adapted if necessary to meet their unique needs. There is a concern that there are not enough physical education teachers with the knowledge, skill and expertise to teach adapted lessons which cater for students with these disabilities (Lieberman, Wilson and Kozub, 2002). So, this would suggest that students with visual impairment are not getting appropriate physical education lessons. General physical education teachers with very little or no previous training are being asked more and more to provide excellence in education to these students. These teachers are generally not prepared or simply uninterested in teaching students with disabilities (Lieberman, Wilson and Kozub, 2002). Research and related literature, however, agree that teachers should have basic knowledge of visual impairment when expected to adapt instruction. 
The effects of visual impairment on children can be extremely detrimental to their physical activity experiences. Children with visual impairments typically demonstrate delays in reaching developmental milestones (Lieberman, Wilson and Kozub, 2002). These delays are due primarily to a lack of visual input, visual stimulus and social and environmental cues. Children with visual impairments do not have the same opportunities as sighted children to observe and imitate behaviours. Therefore, they need more time, extra help and more repetitions to learn what to do during play. Children with visual impairments also spend more time in isolated play than children who are sighted (Lieberman, Wilson and Kozub, 2002).
Due to fewer opportunities and incentives to engage in activities that provide typical stimulation to sighted children these kinds of limitations give children with visual impairment delays in motor development Children with visual impairment tend to develop insufficient motor patterns due to a lack of movement experiences and visual stimulation (Lieberman and Linsenbigler, 2017).
In addition to this, children with visual impairments have lower levels of fitness than their sighted peers. This is especially worth mentioning because these children must work harder to accomplish daily living movement activities therefore, the need to be fit is even greater than normal (Haegele et al. 2014). Also, youths with visual impairment have some of the highest cases of a sedentary lifestyle amongst all disabilities recorded (Aslan, Calik and Kitis, 2012). If we can create positive experiences for all pupils this will keep them motivated to engage in purposeful physical activity for life.

There are games that have been developed for visually impaired people to participate in and to have meaningful physical activity experiences, one such game is beep baseball. Beep baseball is a game that has been heavily adapted for the visually impaired that is fairly close in nature to the game softball. 
[bookmark: _GoBack]Firstly, there are only two bases for the batter to run to, first and third. Like the baseball itself theses bases emit a beeping sound so the participants know where they are. When the batter strikes the ball they simply run to either base. Unlike normal softball or baseball, the pitcher is actually on the same side as the batter. The idea is to get the batter to hit the best shot possible. As for the fielders, they are in zones and when the ball gets struck a spotter shouts out the zone number it is heading towards so the fielders in that zone know it is coming to them. The fielders don’t actually have to catch the ball they simply have to get to it and touch it before the batter reaches the base. Three outs an inning and six innings in a game (Brian and Haegele, 2014). 
There are lots of other learning needs to consider such as wheelchair users, autism, gender, religion and being hard of hearing. One such learning need that I am going to touch upon now is wheelchair users. Connor-Kuntz, Dummer and Paciorek (1995, p. 229) argue that children and youth with disabilities should receive physical education in the least restrictive environment possible which involves education with nondisabled children. Wheelchair basketball may be one of the best examples of a sport that has been adapted for participation amongst disabled people that exists today. The game is seen as an opportunity to compete with others and to succeed and win, which wheelchair basketball players admit is the most important thing to them (Molik et al. 2010). This emphasizes the sport related facet. 

There are key features of inclusive physical education which must be adhered to for the construct of inclusion to become a reality within schools all over the world. They include; teaching and learning, facilities, equipment, resources, processes, outcomes and assessment. 
Linking the key features of an inclusive physical education environment, there are measures in place within the National Curriculum for an inclusive curriculum to be achieved. 
They include; setting suitable learning challenges, responding to pupils diverse learning needs, overcoming potential barriers to learning and assessment for individuals and groups of pupils (WAG, 2008)
To successfully deliver an inclusive physical education or youth sport environment the ability to overcome and essentially make disappear some general barriers is paramount. These general barriers can be gender, behaviour issues, background conditions, physical or mental impairments, hidden impairments, social awkwardness, self-image confidence and issues with self-esteem. All specific needs of learners must be met to further their all-round development through a meaningful, relevant and motivating curriculum. 

Looking further into the resources available today for practitioners to deliver inclusive physical education and youth sport the equipment of course needs to be adapted and specialised to each individual learning need for it to be fully beneficial. This is a key issue with regards to the resources available to teachers who can only make this happen with the right facilities and the right equipment available to them. Working through the STEP principal - space, task, equipment and people (Sussex County FA, 2013). This can aid teacher’s in adapting their physical education lessons for a multitude of learning needs. Linking STEP to visual impairment, space is where the task is happening therefore, a larger area will be required with more space for young people with visual impairment to be safe and participate in their activities with confidence. Task is what is happening therefore, it would be beneficial if the task got simplified with the possibility of adding certain rules to maximise success. People is who is involved. Whether it be in pairs, independent or in groups. The option of having a buddy system may be very valuable for people with visual impairment. The option of experimenting with working in zones can also be looked upon. Equipment is what is being used. With the type of ball, bat, racquet etc. being used it is also important to remember the variety so for example the size, shape, weight etc. I believe it is important for visually impaired pupils to get used to the equipment before proceeding with the activity. To spend just five or ten minutes before hand picking up the equipment and playing with it. This type of approach I believe can also be accomplished with regards to the space the students will be in. Just taking the time to walk around the room so they have a feel for the surroundings that they are in. 

The inclusion spectrum developed by Black and Stevenson (2011) can be looked upon to guide practitioners in developing their physical education lessons for more meaningful experiences for everyone. It is designed for adapted physical activity to happen with positive outcomes and rich experiences with disability sport activities as the structure. 
The open activity section of the spectrum is a simple activity based on what the entire group can do with little or no modification. This is essential for everyone to play and participate. The separate activity section can be explained as an individual or group doing a purposefully planned different activity. This is where an alternative activity can take place. The parallel activity section can be described as participants being grouped according to ability – each do the same activity but at appropriate levels. The modified activity section activity is defined as everyone doing the same activity with modifications to challenge and support all abilities with mindful changes to include everyone (Black and Stevenson, 2011). 

Like with any subject in the National Curriculum, physical education needs to meet its aims and objectives to excel as a meaningful subject with all pupils regardless of their ability in today’s education system.
There is one concise concept that has come to light in recent years to further the importance of physical education being in the National Curriculum and being taught on a daily basis to children, and that is physical literacy. 
Physical literacy can be defined as the ‘motivation, confidence, physical competence, knowledge and understanding that establishes purposeful physical pursuits as an integral element of their lifestyle’ (Whitehead, 2010, p. 11). With having this definition in mind others in the field who have advocated for physical literacy also believe that it can ‘spell out a case for life-long participation in physical activity’ and ‘underwrite the importance and value of physical activity in the school curriculum’ (Whitehead, 2010, p. 5). Whitehead (2010) suggests that physical literacy is a capability that all can develop. It is something that is applicable to every person no matter what their age or physical prowess, not just the young and the elite. 
Physical literacy as exemplified within physical education is a concept or ideal that is quickly gaining momentum and approval from people as well as organisations all around the world (Hastie and Wallhead, 2015). The justification for the establishment of physical literacy is that it has been praised as a key temperament for students of all abilities to launch a lifelong adherence to physical activity such as participating in sports or simply exercising with confidence and motivation (Hastie and Wallhead, 2015). With that in mind developing physical literacy could be a driving factor for that to happen amongst young people all around the world. We want young people to have positive experiences within physical education lessons in schools. 
Everyone should have the right to becoming physically literate in a way to support their individual diversity with their differences seen as strengths not barriers (Whitehead, 2010).
With regards to strategies to enable all young people to take part in meaningful physical education and youth sport which develops their physical literacy, there simply are no easy strategies due to each individual’s needs which can be fairly complex (Whitehead, 2010). Whitehead (2010) goes on to suggest that what is needed is those who are actively involved in pushing physical literacy, be committed to responding to individual diversity, have high expectations and to be prepared to change and adjust learning and teaching practices. 
Understanding the life of others with sensitivity and being aware of their realities will be critical in any strategy to contribute to the physical literacy of all young people through physical education and youth sport. Whitehead (2010) states that minimising the barriers some young people face to physical activity with practitioners having the necessary skills can go some ways in delivering physical activity and therefore physical literacy. 
Models based practice is certainly an interesting area to highlight here with regards to inclusion (Capel and Whitehead, 2012). The work of Siedentop (1994) highlights a pedagogical model which has great emphasis on inclusion. Children have the opportunity to take up a range of different roles which they wouldn’t normally have the chance to do in a normal physical education lesson. Everyone gets involved and has a role such as coaching, refereeing, fixture scheduling and score keeping (Siedentop, 1994).
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