


[bookmark: _GoBack]Lesson PlanResources (including differentiated tasks and extension tasks):
Projector, drawing pencils and books, A3 paper for designing brochures, marker pens, website addresses for students, objects including rag dolls, rattles, hobby horses, and oil lamps, sticky notes (for think, pair, share), historic quotes on Ancient Greek life
Learning Objectives/ Success Criteria:
All: 
All will have an understanding of what life was like in ancient Greece through objects and be able to explain the information that they have been given and be working towards expressing issues.

Most:
Most will be able to identify the importance of objects to understanding aspects of life in Ancient Greece, projecting their voice and keeping others in their group interested. They will be able to take some responsibility for groupwork and work towards contributing purposefully to the work.
A Few:
A few will explore the significance of the Ancient Greeks to aspects of modern life and be able to understand the historical time placement of the Hellenic kingdoms. They will gather and organise information successfully whilst building towards collating and making connections.

Key Questions (to address success Criteria):
What toys did children play with?
What were Ancient Greek Homes like?
What did the Ancient Greeks wear?

Connect Learning (including previous lesson and providing wider context):
Context of Lesson:
-Previous completed on Ancient Egypt
-Last lesson before was on Greek Myths
-This series of lessons is to provide a chronology of world history and to broaden pupil’s knowledge
AFL Opportunities:
Open/Closed Questions
Think, Pair, Share
Peer/self-assessment
Skills Present:
Listening, reading, group discussion
Class (KS):
5D
Subject: History
Teacher: RN
Numeracy: 
LSA: Miss X
Expectations: Support/ Encourage X
ALN (Including IEPs, MAT, LAC, FSM and Statements):

Literacy (Including text types, writing frames, speaking frames): Listening and describing, picking out key words and phrases, response and analysis
Risk Assessment:
Date: Thursday 08/02/2018
Period: Thurs 2
Set (if applicable):
/
No. of Pupils:
F:  12      M:   11


Review and Reflect (including readdressing success criteria, content of next lesson and possible homework)
H/W finish the brochure – either via computer or drawn
Next Lesson – Famous Greeks and their impact on Western Society
Content of Lesson
Starter: 
1. Pop Quiz on Greek myths from previous lesson
2. Students will do a think, pair, share on what objects they think the Ancient Greeks had
Teacher Led:
3. Using objects brought from the museum collection as well as videos, the pupils will learn about certain aspects of Ancient Greek Family Life
4. Use Key Questions
Pupil Led:
5. Pupils will choose an object to sketch and write a small paragraph on what they think the object was used for.
6. In groups, students will write a mini-brochure to get people to move to Ancient Greece.
Plenary:
7. Review understanding through Key Questions and Review Success Criteria

The above lesson plan is based on the placement experience had at Ceredigion Museum as well as various trips taken during the course of this module. This lesson is for a Year 5 (9-10 years old) history class taking place on the 8th of February 2018 and will cover Ancient Greek Life. Lessons such as this are important as it builds a chronological awareness of civilisation; showing learners the passage of time throughout history.
The previous lesson in this series was Greek Myths, so the class will begin with a quick-fire pop quiz on this topic. Questions will include ‘who is Zeus?’ and ‘who was the goddess of love?’ in accordance with one of the previous lessons success criteria of all learning the names of the Olympians. Beginning the lesson with a revision section is important as it allows the pupils to connect their learning, as, in accordance with the Literacy Framework, learners should be able to ‘listen to presentations using techniques to remember key points’[footnoteRef:1]. A short quiz also allows for the students to begin to stimulate the brain for learning, however various methods can be used, and the starter does not necessarily need to be linked to be subject.  [1:  Learning Wales 2016] 

The short quiz is then followed by a think, pair, share exercise with the questing being ‘what objects do you think the Ancient Greeks had at home?’. This involves the learners thinking both independently and collaboratively, again tying in with the Literacy Framework. The Literacy Framework states that learners will be able to contribute to a group discussion and should be working towards being able to do so purposefully[footnoteRef:2]. Willis suggests that co-operative learning improves learning outcomes for children as it creates a more pleasant environment for all to explore and learn in[footnoteRef:3]. In her book, Tribes, Gibbs found that in a traditionally structured class, students only had five to ten minutes of academic discourse during the lesson, whereas during group work, students experienced a greater level of understanding as the discourse time was greatly increased[footnoteRef:4]. During my placement at Ceredigion Museum it was observed that the girls present, although working mainly as individuals, made great effort to discuss what each other was doing and work collaboratively, lending each other objects and suggesting ideas. This allowed me to observe each individual thought process and methodology. The same can be said for the think, pair, share exercise being used for this class. By engaging both the individual thought process and group collaboration, each child has the chance to observe the other’s ideas, giving way to, as suggested by Willis, a more enjoyable learning environment.  [2:  Ibid]  [3:  Willis 2007]  [4:  Gibbs 1995 (cited in Willis 2007)] 

Moving on from this to the teacher led portion of the lesson, I wish to begin to employ the second tier of Bloom’s taxonomy.  Having already visited the first, remembering, during the started portion of the lesson, the second, understanding is applied through explaining ideas or concepts to the class. This will be done through the use of objects, videos and audio descriptions. 
The use of objects is of particular importance here as it makes the discussion more tangible, allowing for the learners to explore the past through more than audio and visuals. The objects will be linked to the key questions for the class, such as ‘what toys did children play with?’, so there will be items including hobby horses and rag dolls as provided by the children’s section of the local museum. The interaction with objects was observed again during my time at Ceredigion Museum. Although being used to create works of art, the participants grew to have an appreciation of the objects history, linking period pieces together thus creating a more historic piece. 
Having the objects present allows for a more kinesthetic class as a more ‘hands-on’ approach can be taken. The students can briefly role play as Ancient Greek children, pretend to collect water with Amphoras or make a connection through examining the objects. Learning through role play brings in another area of the Literacy Framework, helping students develop their presentation skills through speech[footnoteRef:5]. Here, John Dewey’s ideas are key to the learner’s experience. Dewey believes that education begins with the learners’ personal experiences and capacities[footnoteRef:6] and that there is an ‘organic connection between education and personal experience’[footnoteRef:7]. Keeping this in mind, the learners will be able to make a connection between themselves and the Ancient Greeks through familiar objects, such as dolls and hobby horses, giving a more realistic feel for the past.  [5:  Literacy Framework 2016]  [6:  Dewey, 1966, P.194]  [7:  Dewey, 1938, P.12 (cited in …)] 

In Teaching History Creatively, Cooper (edt.) suggests using quotes from traditional sources alongside the artefacts, allowing the learners to engage with a variety of sources, widening their learning experience[footnoteRef:8]. In the above lesson, authors such as Thucydides, Aristophanes and Aeschylus shall be discussed. This will allow the learners to understand how the ancient Greeks saw each other and begin to infer meaning from the texts[footnoteRef:9]. Being able to understand how the ancient Greeks saw each other is an important part of learning about Ancient Greek life as it gives the learners the opportunity to see different representations and interpretations of the past. The learners now have the chance to choose between ‘fact’ and ‘opinion’[footnoteRef:10] for various aspect of the texts, allowing for a deeper understanding of the everyday lives of the ancient Greeks. [8:  Cooper, 2016, P.114]  [9:  Literacy Framework 2016]  [10:  Ibid] 

Alongside the texts and objects, there will be use of the BBC’s KS2 section on the Ancient Greeks. This includes audio clips of ‘members’ of ancient Greek families, detailing how they lived in their everyday lives. The inclusion of audio allows for another learning style to be catered for during the lesson. Audio learning allows for the learners to ascertain the ‘true’ meaning of words, meaning that they are better at written responses than others. As well as this, hearing an audio clip allows for the class to grasp the different tasks that were done every day and lets them discuss what they believe to be the most important to them. This will begin to provide them with historical knowledge and understanding through teaching the learners differences in the lives of the Ancient Greeks to ours. 
By providing the learners with historical knowledge, this will have covered part of one of the success criteria for the lesson; that all will have an understanding of what life was like in ancient Greece through objects. The second part of this criteria is covered by the pupil led area of this lesson. 
The pupil lead section will take about 15/20 minutes to cover, with a section of the work becoming homework for the students. During this half of the lesson, the pupils will be asked to select an object to briefly sketch and describe the importance of. Drawing is something that I observed during my placement at Ceredigion Museum; it was also noticed during the trip to Cardiff Steiner School that I was unable to attend. Musgrove and Musgrove write that visual imagery is another form of communication[footnoteRef:11] that allows for us to connect our minds and our hands, developing communication between the two. Between the ages of four and eight children are at an important stage of cognitive and physical growth[footnoteRef:12], and is believed to further learning in other cognitive areas, including science[footnoteRef:13], thus it is important for children to continue to draw throughout their school life to further this cognition. In Steiner schools, art is a central part of education, however, their goal is not to create an artist but to `it is for developing the creative artistic ability which every person has within’[footnoteRef:14]. In a drawing study by Cox and Rowlands, it was found that children (aged five to seven) in Steiner Education omitted the ‘air gap’ when drawing landscapes[footnoteRef:15]. This normally does not occur until the age of 11 or 12[footnoteRef:16], showing that teaching drawing from a young age improves cognition[footnoteRef:17]. Drawing is an important skill for children to learn as it helps improve their visuospatial[footnoteRef:18] skills, cognition[footnoteRef:19] and creativity[footnoteRef:20]. [11:  Musgrove and Musgrove, 2015, P.94]  [12:  Bloom, 1964; Schweinhart & Weikart, 1983; Lazar & Darlington, 1978 (cited in Drawing Skills and Science Concepts in Young Children: A Study of Relationships 1998)]  [13:  Nelson, Martin and Bladwin, 1998; Oddleifson, 1994]  [14:  Nobel, 1997, p. 149]  [15:  Cox and Rowland, 2000]  [16:  Lewis 1990]  [17:  Cox and Rowland 2000]  [18:  Toomela, 2002]  [19:  Bloom, 1964; Schweinhart & Weikart, 1983; Lazar & Darlington, 1978 (cited in Drawing Skills and Science Concepts in Young Children: A Study of Relationships 1998); Nelson, Martin and Bladwin, 1998; Oddleifson, 1994; Nobel, 1997, p. 149]  [20:  Nobel, 1997] 

The task of drawing and describing itself will need to be broken down into different abilities; All, Most, Few, SEN and EAL. This is to cater for the different abilities found within the classroom. For example, if they have chosen to sketch an amphora, all pupils will be expected to be able to give a brief sketch of a given object, followed by writing a description of what the object is, where in the house it could be found, and was used for; in this case, transporting, storing and pouring wine, olive oil or occasionally perfumes. Some of the students will take this one step further, perhaps telling us who would have access to the amphora (slaves or house-keepers) or what amphoras were made of (clay). Very few students will explore this more; for example, they may choose to describe a typical scene depicted on an amphora. These scenes are often mythological and by bringing in this element, the student has indicated that they understand there is a connection in the lesson series. This shows that they student is progressing at a higher level than their classmates as they can link their learning easily to other lessons. SEN (Special Educational Needs) and ELA (English as an Additional Language) students will be expected, as the rest, to draw an object, however, in terms of the written aspect, they will be expected to describe the object in front of them. EAL students of higher ability will be expected to cover the success criteria for all and begin to branch into the success criteria for most. More able SEN students will be expected to begin to branch into the success criteria for all, describing where in the house that the amphora would be found and what is was used for. 
The other half of the pupil lead section of the lesson will be spent working in groups to begin to create a brochure to encourage people to move to ancient Greece. The students are expected to take the information that they learned in this lesson about everyday Ancient Greek life, choose a target audience and work together to start the work; the unfinished project is what the students will be given for homework. The class will be split into groups of 5 by myself to ensure that the students do not just fall into working with friends and expand their social skills. All students are expected to contribute to the creation of the brochure, verbally and through written work. Most students will contribute purposefully, and a few students will take charge of the group. 
In their groups, the students will be shown their choices of target audiences. These will include boys, girls, men and women. Although these cover similar age categories, boys and girls falling into children with men and women being adults, each of these groups are presented different opportunities in the time period. Men and boys both have opportunities such as joining the military or becoming property owners, whereas women and girl’s opportunities as not so prosperous, including getting married young and being housewives. The challenge then for the groups who have chosen girls or women is to find a method of showing the enticing parts of living in ancient Greece, such as the weather or by drawing a sketch of a gorgeous house in which they could live. It is not expected that the students will have a full brochure by the end of the lesson, however, it is expected that they will finish the task, in their groups, for homework. This leaves it to the students who is given what task to complete, leading to the development of leadership and team working skills. 
Following the pupil lead section of the lesson, the plenary area of the class will cover answering the key questions and discussing the next lesson. Key questions that will need answering include ‘what did the ancient Greeks wear?’ and ‘what were ancient Greek homes like?’. Understanding will be gauged through the student’s ability to ‘bounce’ the questions to each other; that is to ask another question through the first. This concept was given to me by D. Williams during a lecture at the university.  
At KS2, learners are expected to build on their existing knowledge and skills from the Foundation phase, and as a teacher, I am expected to make their history lessons a fun, enjoyable and memorable experience[footnoteRef:21].  Within the history curriculum, students will learn about different periods of history, with the intent to build a world chronology that establishes clear narratives within and across the periods studied[footnoteRef:22]. KS2 students will be building towards the KS3 attainment of being able to draw contrasts and analyse trends within periods and over long arcs of time[footnoteRef:23]. This shall be done through the teaching framework for the year.  [21:  WAG, 2008, P.10]  [22:  National Curriculum Framework, P.246]  [23:  National Curriculum] 

Since September, the class has covered the achievements of earliest civilisation and an in-depth study of Ancient Egypt. The achievements of the earliest civilisations gave an overview of cultures such as Ancient Sumer, The Indus Valley and The Shang Dynasty of China. Within this module is an in-depth study of Ancient Egypt, allowing for the students to build a word chronology. 
It is important for the students to understand how other civilisations lived and worked as it broadens their knowledge of the world beyond Britain. In the broad spectrum of the school curriculum, history is a core subject until KS3 when it becomes a choice for GCSE.
Overall, this lesson plan fits into the framework at a crucial time in the pupils learning career. History is an important part of the learning experience as it allows the students to understand the differences of everyday life through various periods of time.
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Sample Questions for Starter Quiz
1. Who is Zeus? King of the Olympians and god of the sky
2. Who is the goddess of love? Aphrodite
3. Who was the wife of Hades? Persephone
4. Who threw Hephaestion down off Olympus? Hera
5. Who is Apollo’s sister? Artemis
6. Who killed the minotaur? Theseus
7. Who was Perseus’ father? Zeus
8. What was Ares the god of? War
9. Which city was Athena the goddess of? Athens
10. Who did Athena curse to be a gorgon? Medusa
Website for Homework
http://www.bbc.co.uk/guides/zc8yb9q 


Frameworks for the Year, Month and Week
	Month 

	Sept
	Oct
	Nov
	Dec
	Jan
	Feb
	March
	April
	May 
	June
	July

	History
	Achievements of the earliest Civs - overview
	In depth study – Ancient Egypt
	In depth study – Ancient Egypt
	In depth study – Ancient Egypt
	Ancient Greece
	Ancient Greece
	Ancient Greece
	Benin (West Africa)
CE.900
	Benin (West Africa) CE.900
	Benin (West Africa) CE.900
	Review the years study

	Maths
	Number and Place Value
	
	
	
	Addition and Subtraction
	
	
	
	Geometry
	
	

	English
	Transcription
	
	Composition
	
	The Witches – Roald Dahl
	
	
	The Butterfly Lion – Michael Morpurgo
	
	
	End of year review

	Science
	Biology
	
	
	Chemistry
	
	
	Physics
	
	
	End of year review
	

	Geography
	Location and place knowledge
	
	
	Climate zones
	Types of settlement and land use
	Volcanoes and earthquakes
	
	
	Water Cycle
	Biomes and Vegetation
	End of year review






February
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	
	
	
	1st Welsh
History - Ancient Greece – Location and importance
Religious studies – Islam
English – The Witches

	2nd Maths – addition/subtraction
Chemistry
PSE
Art and Design

	5th 
Geography- Types of Volcanoes
PE
PSE
English – The Witches
	6th 
History – Ancient Greek Myths
Religious studies- Islam
Maths – addition and subtraction
Welsh
	7th
Science – Chemistry
Music
Geography – Volcanoes – types of lava
PE
	8th 
Welsh
History – Greek Life
Religious studies – Christianity
English – The Witches
	9th 
Maths – addition and subtraction
Science – Chemistry
PSE
Art and Desgin

	12th 
February half term
	13th 
	14th 
	15th 
	16th 

	19th 
Geography – locations of volcanoes and case studies
PE
PSE
English – The Witches
	20th 
History – Famous ancient Greeks
Religious Studies – Christianity 
Maths – Addition and subtraction
Welsh
	21st 
Science – Chemistry
Music
Geography – Case studies
PE
	22nd 
Welsh
History – Ancient Philosophers
Religious studies- Christianity and Islam – differences
English – The Witches
	23rd 
Maths – Addition and Subtraction
Science – Chemistry
PSE
Art and Design

	26th 
Geography – Volcano case studies
PE
PSE
English – The Witches
	27th 
History – Greek Rulers
Religious studies – Christianity and Islam – the differences
Maths – Addition and Subtraction 
Welsh
	28th 
Science – Chemistry
Music
PE
Geography – Volcanoes quiz
	
	



Week beginning February 5th
	Monday (5th Feb)
	Tuesday (6th Feb)
	Wednesday (7th Feb)
	Thursday (8th Feb)
	Friday (9th Feb)

	Geography
	
History - Greek Myth
	
Science
	
Welsh
	
Maths

	
PE
	
Religious Studies 
	Music
	
History – Greek Life
	Science

	
PSE
	Maths
	Geography
	Religious Studies
	
PSE

	English
	
Welsh
	PE
	English
	
Art and Design





11

