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The Oxford English Dictionary defines being creative as “inventive, imaginative […] using or involving imagination or original ideas as well as routine skills or intellect” (OED, 2017). The visual and expressive arts are a key element within the curriculum but do have a tendency to become overlooked by teachers. Teachers face pressure to get their students obtaining certain levels in literacy and numeracy hence the tendency to prioritise these over the expressive arts.  However, creativity needs to be present and active within the classroom because “promotion of creativity involves stimulating children’s curiosity and imagination, raising self-esteem and encouraging confidence to try new things” (DCELLS, 2008a:5). On Professional Teaching Experience it became obvious that many teachers fear teaching the expressive arts because as Robinson comments, there is a lack of self-confidence in their knowledge of how to implement creativity into lessons and in what exactly they ought to teach (Robinson, 2011). Teachers feel underqualified and would rather welcome an expert into the classroom. Expressive arts, which are taught in the afternoon, often become rushed and interrupted by whole school gatherings such as assemblies and celebrations. Many students take on the attitude of ‘I hate creativity’ or ‘I can’t be creative’. This self-fulfilling prophecy stems from their lack of opportunity to be creative in the classroom. For the pupils to change their attitude towards expressive arts, teachers must put more emphasis and priority into expressive arts sessions because “when teachers are seen to value creativity it is more likely to be valued by the children themselves” (Baldwin and Fleming, 2003:14). Students will only evolve in their attitude towards creativity if they can see their teacher embedding passion into it.

An important aspect that needs to be interwoven into activities is the Curriculum Cymreig which enables pupils to feel a sense of patriotism about Wales by understanding the heritage and culture of learning in Wales (QCAA, 2003). Furthermore, through implementing the Curriculum Cymreig into expressive art forms, children are provided with opportunities to physically and practically engage with Welsh culture as opposed to learning about it through history in a more academic and slightly impersonal setting. Estyn encourage the link between creativity and the Curriculum Cymreig stating “creative arts projects, such as working with Welsh artists […] challenge pupils to think more deeply about their work” (Estyn, 2016:50). The artefact ‘The Guardian of the Valley’ (Appendix 1) will promote Welsh culture as many communities in Wales were built around the mining industry, and will be suitable for children of a Key Stage Two age. The artefact not only promotes the Curriculum Cymreig through its meaning, but also with the Welsh artist himself, Sebastian Boyesen. Boyesen is an acclaimed artist who has won the ‘Welsh Arts Council Young Artist Award’ in 1983 for his outstanding contribution to welsh culture. His most famous piece, ‘The Guardian of the Valley’, commemorates the Six Bells Colliery disaster in 1960 in which 45 men were tragically killed in a mine explosion. Mining was an industry which impacted so many families during the twentieth century and so it is a topic that children, particularly those in Wales who will possibly have ancestors linked to mining, should be knowledgeable of. The necessity for children to learn about the heritage and culture of Wales is also noted within ‘Successful Futures’ in which Professor Graham Donaldson notes within his four purposes of the curriculum that children need to be “ready to be citizens of Wales and the world” (Donaldson, 2015:30). Children will learn about the memorial statue itself, but also about the importance of mining in the South Wales Valleys.
 
A theme such as mining lends itself to cross-curricular teaching because there are many different areas of learning that can be addressed, particularly the visual and expressive arts. A vital aspect of teaching using a thematic approach is that the teacher can ensure the topic is meaningful to the child, and provide them with real-world experiences (Kerry, 2015). There is, throughout this topic, a link to history as the children are learning about a historical period which affected many lives of people from South Wales which can be seen within the cross-curricular mind map (Appendix 2). There are also elements of the LNF and DCF highlighted within the mind map, showing other areas of the curriculum intertwined throughout this topic. However, as Kelly notes, some critics disagree with the cross-curricular approach as the question is posed “Do subjects lose their identity in a cross-curricular project[?]” (Kelly, 2013:5). Throughout this essay, there will be a range of activities that contradict this question and prove that cross-curricular teaching is beneficial to the child. 

		The first activity that children will complete will take part during an Educational Visit which will give children a concrete experience of the topic ‘mining’. Waite argues that visits provide children with enriching first-hand experiences, allowing them to learn in an alternative way (Waite, 2011). On their visit, the children will not only visit the artefact ‘The Guardian of the valley’ which will act as a stimulus for the activities to follow, but also to ‘Big Pit’, the National Museum of Wales, which will give children a broader understanding of the thematic theme of mining when the activity uses mining as a theme rather than the artefact as a stimulus. There are many safety requirements that need to be considered when planning a visit such as creating a full risk assessment and collecting parents contact information (Appendix 3). The children will complete a variety of sessions throughout the day on their trip which will give children experiences different to their everyday classroom. 

The activity itself links to the Physical Education National curriculum, of which there are four elements; health, fitness and well-being activities, creative activities, adventurous activities and competitive activities. This activity will address the creative activities and the main skill being developed is that children can “communicate ideas and emotions using gestures or other non-verbal signals to convey and enhance meaning” (DCELLS, 2008b:13).  Whilst completing PTE, it was noticeable that schools often prefer to teach competitive activities because they do not involve much time and effort to plan. However, these activities are not inclusive and do not help to develop other necessary skills for physical movement. The children will have a guest speaker from the education authority to inform the children about the memorial. Although a guest speaker is brilliant at enriching the children’s experiences, it is difficult to tightly to the topic this mining disaster. During PTE, a guest speaker came in to talk about one aspect (linked to the class topic) but it went a slightly off the area the teacher was wanting to develop. Therefore, although guest speakers are somewhat enhancing, they can take away precious quality learning time. Once the guest speaker has finished, the teacher will ask the children to provide adjectives with how they think a miner would stand and move so that they can create a five-piece mining movement with stills. This should help the quality of the children’s work as they are thinking about all of their movements. The children will practice and perform their creative dances to the music ‘Heart of Courage’ which will help the children feel strong and powerful in their movements. Gardner argues that only a certain proportion of society can be creative and it is drawn through factors such as nature against nurture (Henshon, 2006). However, this is disputable because if children are given experiences, like this of the creative dance, then all children can be creative and use their imagination to come up with original ideas. 

As the Welsh Assembly Government states, children from poorer backgrounds tend to miss out on cultural activities, thus it is the school’s responsibility to step up and provide these experiences for the children (DEB, 2015a). There is a need to raise attainment in the arts for children of a deprived background (those who are entitled to free school meals) because these children have lower attainment levels than children from middle class families, and the WAG believe that there should be a special effort put into place to ensure that these children are not missing out (DEB, 2015b). Schools can apply for the Pupil Deprivation Grant (PDG) to help support children in obtaining cultural experiences (DEB, 2015b). However, although this is an area that needs assessing, there should be support in raising all children’s levels in the expressive arts. Children from a deprived background shouldn’t have more chances than children from a middle-class background. Clapp argues that children should have equal opportunities to explore creativity (Clapp, 2017). Therefore, the money from the PDG will go towards providing a free visit for all pupils so that no one misses out. 

The Children’s Commissioner of Wales looked into the welfare of children in Wales and discovered that what children want is teachers who show creativity by varying the methods and activities (CCW, 2009). Therefore, the children need differing experiences that are meaningful to them. Donaldson’s new curriculum states that children will be “healthy, confident individuals who: […] are building their mental and emotional well-being by developing confidence” (WAG, 2015:8). Within this dance session, the children are being given the opportunity to develop these skills. Teaching creative dance is extremely important for children’s wellbeing as “exercise has a profound impact on cognitive abilities and mental health” (Ratey and Hagerman, 2010:3). Understanding choreography and rhythm connects neurones and helps develop children’s brains. The activity utilises the Curriculum Cymreig as children are having a first-hand experience of seeing what the mines looked like and the consequence of a mining disaster. The students will understand the impact that the mines had on communities from the South Wales Valley’s, from the physical, brutal work to the devastation of a mine explosion (QCAA, 2003). 

Within this second activity, the children will create music that will accompany a drama piece. As James “Cross-curricular links to the visual art stimulus should be natural and make sense of the pupils” (James, 2014:76). The children will know this session builds into another session and so it will give them reason to try hard with their learning, hence a benefit to teaching using a cross-curricular method. Prior to this activity, the children will have researched the artefact ‘The Guardian of the Valley’ and will be ready with a script to present a news report. It is paramount that drama is integrated within the curriculum; Bloomfield and Childs argue that drama is an important aspect to teach children because it combines many different skills; presenting movement and a display using musical instruments and children’s voices (Bloomfield and Childs, 2013). Within the Music National Curriculum, there are three elements; performing, composing and appraising. Within this activity (Appendix 4), there will be aspects in all three elements; the main skill being developed will be the ability to “communicate with others when performing” (DCELLS, 2008c:12) as the children will need to know when each other are playing. At the beginning of the session, the teacher will play clips from various Welsh artists, including the Stereophonics and Karl Jenkins, and ask the children which of the musical elements they can hear. The WAG encourages practitioners to ensure that children are able to listen to music made in Wales (WAG, 2010) because it can inspire children to want to be excited about music themselves. This activity will allow children to build on prior knowledge as the musical elements have been covered previously, and directly links to the Curriculum Cymreig as children will be “Exploring the creative and expressive arts in Wales […] music” (QCAA, 2003:4).  

This activity, as well as topic, inclines itself to be taught in a cross-curricular way as the children are learning about the history of Wales within the drama session. There are many benefits to cross curricular teaching, and in this case, it is intriguing for pupils because this music activity links to a topic which they are beginning to learn about.  Barnes argues that a cross-curricular approach is increasingly exciting and inspiring for pupils (Barnes, 2011) because it is a topic in which they are interested. Cobb argues that although there is concrete evidence to state that creativity develops many skills which are a necessity for a child, adults are not providing children with enough of these opportunities (Jalongo, 2003). This was echoed on PTE as it became clear that many teachers use schemes of work that do not link to their topic and so are not meaningful to the children or the teacher. The lack of enthusiasm from the teacher rubbed off onto the children. However, it is important that music is taught enthusiastically as it will help assist children who are self-conscious as it gives them an opportunity to play an instrument within a group. Pound and Harrison believe that “music is a vehicle for expression and communication. All human beings are born with the capacity to make music” (Pound and Harrison, 2002:44). It is the responsibility of the teacher to ensure that the children are provided with a rich music curriculum so that their confidence and enjoyment for the subject rises. Hallam echoes this within his research and concludes that a musical curriculum creates a more positive, relaxing atmosphere in the classroom for the children (Hallam, 2010) therefore there is a need for the subject to be embraced. The teacher will ensure that each child in the group is assigned a role, including conductor and time keeper, so that they feel actively involved in the session. Within Donaldson’s new curriculum, learners should “lead and play different roles in team effectively and responsibly” (WAG, 2015:8). All children will be required to participate in the activity and play an instrument or use their voice in some form. Whilst the children are partaking in the activity, they will record their music on iPads in a dark room in order to heighten their sense of sound by diminishing the other senses. At the end of the session, the children will stay in their groups and have a discussion appraising another group’s work. 

Furthermore, the next activity develops children’s knowledge of Design and Technology. Design and Technology is an overlooked subject and whilst on PTE it was evident that it is a subject that teachers feel is less important and is not as beneficial to children as other subjects are. However, Middleton argues that Design and Technology helps to develop children’s problem solving skills which are a necessity for everyday life (Middleton, 2005), and within Donaldson’s new curriculum, it is stated that learners need to “think creatively to reframe and solve problems” (WAG, 2015:8). Within Design and Technology there are two elements, designing and making. This activity sits in between a series of lessons that build upon each other and develop different skills of Design and Technology. Prior to this session, the children will have completed research about the artefact ‘the Guardian of the Valley’, the main stimulus, and the teacher will have introduced another statue to the children to further inspire them (Appendix 5). The children will be informed about another South Wales mining memorial, which was created by an Australian born artist, Les Johnson. The children will research similarities and differences in partners about the two memorials; the differences between the artists, a comparison in the look of the memorial and within their meaning. The children will then go onto create a video in partners which will give them good grounding in knowing the similarities and differences within the sculptures.  The children will then be posed with the scenario of creating their own mining memorial for another community which marks a tragedy like the two researched memorials have done.  

Children will be developing many skills which are outlined within the lesson plan, however, the main skill is that the children will be given opportunities to “find alternative ways of making if the first attempt fails” (DCELLS, 2008d:12). Creating a statue will mean that children will have to constantly evaluate their work so that it meets their designs. This element of resilience is a life skill that will develop alongside their Design and Technology skills. The children will be given a choice of three materials to create their mining statue out of; clay, papier mache and Lego, giving the children a certain amount of free choice. Hope believes it is essential when teaching Design and Technology that the work is child-centred and gives children this free choice (Hope, 2006). The Welsh Assembly Government advise teachers to find ways to provide their learners with exciting and stimulating activities in order to ensure lifelong learning (WAG, 2015). This activity is stimulating for pupils as it is very practical and accessible for all learners.
 
There are Curriculum Cymreig links within this session, particularly the aspects of cultural and historical Wales. The main element which will be interwoven into the activity is “Celebrating distinctive cultures […] of Wales” (QCAA, 2003:4) as the children become aware of the importance that mining had on communities in Wales. This activity will allow children to understand how frequent mining disasters took place and to gain an understanding about the extremity of tragedy. The assessment for learning strategy that will be utilised within this activity is measuring the children’s levels of well-being and involvement, where Ferre Laevers believes that children should be given tasks that generate larger levels of involvement and therefore increase levels of wellbeing (Pound, 2012a). Hence, within the session, the teacher will complete a well-being and involvement form which tracks this element of the child’s development. Montessori argues that children will make creative decisions themselves as during the later years of Primary School, a child’s brain increasingly wants to be imaginative, creative and problem solving (Feez, 2009). This activity enables children to develop all three of these skills. Towards the end of the activity, the children will evaluate their work, looking into its strengths and weaknesses. Black and Wiliam argue that children need to know the learning outcomes before they are able to evaluate their work because they are too harsh on themselves (Black and Wiliam, 1998) hence the children will be told the success criteria at the beginning of the activity and will again be reminded whilst completing their self-evaluation form. Whilst on PTE, it appeared that there needs to be a more effective way of marking and assessing children’s creativity. Although some schools do require target setting as a form of marking, it seems unfair to put a mark on a child’s creativity and begin target setting their work. 

Finally, in the fourth activity, the children will be stepping away from the artefact itself and instead looking at the theme of mining as a whole (Appendix 6). In this activity, the children will have a look at the work of the artist, Josef Herman, and try to use his work to inspire them to create their own pieces. Josef Herman, although Polish born, considers himself Welsh and is an inspiration to Welsh culture as he captured on canvas the lives of Welsh miners in South Wales. Miners were unsung heroes until Herman came and gave them appreciation. This element directly links to the Curriculum Cymreig, as it states that children will be, “Understanding how lives and localities have been shaped by the past through learning about the history of Wales” (QCAA, 2003:5) as children can envision what Herman saw during the peak of coal mining in Wales. The children will look to use Herman’s work to understand his technique and then adapt that technique themselves to create a piece of art. During this activity, the children will be going outside to look at different shapes, which is one of the elements of art. It is vital that children are able to learn about art and have a go at exploring and investigating all the elements of art, of which there are seven (DCELLS, 2008e). It is also vital that children are given opportunities to work in the outdoors to further develop their well-being through taking risks and new experiences not offered within the classroom (Maynard and Waters, 2014).   

Donaldson’s new curriculum states that learners need to “express ideas and emotions through different media” (WAG, 2015:8) Children will be given this opportunity by expressing their ideas through their drawings. Within the National Curriculum for Art and Design there are three elements; understanding, investigating and making. Within this activity, the children will be able to develop some understanding skills as well as making skills. The main skill which they will be developing is to “explore, experiment with and apply the elements of the visual, tactile and sensory Language of art” (DCELLS, 2008f:13) which includes shape, the element focus for this activity. The teacher will, following the Habits of Mind theory, have to manage impulsivity as they come to an understanding of children’s thoughts as to what the best option is for them (Costa and Kallick, 2000) and therefore, the teacher will assess how far the children have been able to get with their work, and will look to revisit the task if it is believed that the children would benefit from this. 

The children will be given a worksheet which helps them to compare and contrast their work to Herman’s, looking at colours, an element previously covered, and shape. As a form of differentiation, some children can compare and contrast their work to Herman’s and L.S Lowry’s. The thinking areas will be the same but the children will have to think more carefully and more in depth about their answers. By including L.S Lowry’s artwork which is of a similar style to Herman’s, there is more content to the session as the children become critical of three pieces of art rather than just two. Comparing these artists also links to Education for Sustainable Development and Global Citizenship as children will be “Learning about Welsh artists/world artists and their motivation” (DCELLS, 2008g:22) and henceforth gaining an appreciation of the natural environment. 

It is vital that art is taught in primary schools as it can lift a child’s morale if they believe they are weak at traditionally academic subjects like literacy and numeracy. Bloomfield and Childs claim that every child’s art work is unique and provides the teacher with a commentary about how the child see’s the world (Bloomfield and Childs, 2013). Victor Lowenfield argues that there becomes a time where a child becomes hypercritical of their creative work (Arnheim, 1983) therefore the teacher needs to reinforce positivity and allow children the chance to practice art. This will in turn allow the child to grow a love for imagination and begin to really appreciate art. On the contrary, this hypothesis is easier said than actually accomplished. As Herne, Cox and Watts argue, art is a subject which is thrown into the afternoon (Herne, Cox and Watts, 2009) because it is seen as a lesser important subject. Literacy and numeracy are seen as more important subjects so they need to be taught in the mornings when children are more alert. This was echoed whilst on PTE, where teachers are under so much pressure for their children to succeed and meet national targets for literacy and numeracy that the children are worked incredibly hard in the mornings. It is then in the afternoon when other sessions are crammed in and essentially not given the attention and time that they deserve. Ken Robinson suggests that creativity is as important as literacy and these aspects should be taught with equal respect (Robinson, 2006). Until it is widely recognised that these two elements are equal then creativity is always going to be ranked lower and as a result thrown into the afternoon. 

To conclude, the artefact ‘The Guardian of the Valley’ has proved successful in promoting the areas of the Visual and Expressive Arts as the children have been provided with many opportunities to be creative and imaginative. The Curriculum Cymreig has been interwoven throughout the activities as the children have become knowledgeable about mining in South Wales. Typically, this topic would lend itself to history, but the children have been given the chance to take an alternative view of mining through expressing their ideas within the creative arts. The arts are under promoted in school because there is fear about what the arts actually entail and what the difference is between the arts and creativity. Grigg argues that “It is a basic misconception to see creativity as something confined to the arts or to think that it means teachers need to be flamboyant and extrovert” (Grigg, 2010:85). It has proved successful to teach in a cross-curricular method with a topic because it keeps the children interested and engaged. During PTE, when a set of lessons was delivered to children in a thematic way the children forgot about the boundaries of the subject and instead let their creativity run wild. 

It is vital that the children’s creative pieces are shared and celebrated, highlighting their achievement. The WAG argues that children’s work needs to be appreciated by the whole community including parents and school governors (DCW, 2007). Therefore, the children will put on an assembly in the evening, which will maximise the number of parents and community members able to attend, showcasing all of their work within the topic of ‘mining’ (Appendix 7). It will include a few of the children’s dances from the Educational Visit, a few of the news reports, the children’s sculptures and charcoal art pieces. It is vital that members of the community are able to attend the evening and see what the children are learning about in school. Loris Malaguzzi believes that community links are essential if a child is to reach their full potential (Pound, 2012b). To further improve this link, a few speakers from the community will be asked to give their opinions of the children’s work and their memory of what it was like to work down the mines. 

Throughout this essay there have been many opinions about whether creative arts are as important or less important than literacy and numeracy. The Welsh Government argue that there needs to be an emphasis on literacy and numeracy skills because they are vital in the world of employment (DES, 2013). However, Professor Dai Smith takes a different opinion and believes that the creative arts can help assist improving literacy and numeracy. For example, there is “a strong and reliable association between music instruction and standardised measures of reading ability” (Smith, 2013:15). Therefore, these elements of the curriculum need to work together to raise attainment across the board rather than just merely prioritising literacy and numeracy. 
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