Microteach: Reflective Account


From undertaking reflective practice, learning experiences are transformed due to deeper, more critical thinking processes (Seirbert and Walsh, 2013).  When applied within an educational setting, reflective practice assists the teacher to improve their professional practice and enhance student’s learning (Ashwin, 2020).  

The utilisation of a reflective model allows the individual to critically evaluate and analyse their thoughts, feelings and actions in a structured manner (Johns, 2017).  For this assignment, I will be using Gibbs’ six stage model of reflection (1998). 

Gibbs (1998) Model of reflection:


Description 
I was tasked with conducting a 30 minute micro-teach session for my peers and tutor, for which I had spent a lot of time reading, researching and practicing. The session was held in a classroom setting and I chose the topic of basic life support (BLS). 
When my tutor called me up to start my teaching session I attempted to log into the computer and set up my Vevox Q+A app. It was taking too long to log in due to poor Wi-Fi connection. Luckily, I had my PowerPoint saved on USB so was able to open and use.
Throughout my micro-teach my PowerPoint included video’s, Q+A, chalk and talk and a case study as well as demonstration and student participation using a Resus Annie doll.  I used five multichoice questions to test my students learning at the end of my session and immediate verbal feedback was provided by both my tutor and peers.
Feelings 
I felt a mix of emotions throughout this micro-teach process.  I felt very confident in my understanding of BLS, however, I felt annoyed at myself for not being able to use my Vevox app, having worked on it for some time prior.  Mostly I was filled with self-doubt and was worried about my timings, voice projection and participatory engagement. I must admit that I was very relieved when it had finished.  I believe these feelings were attributed to the fact that I am new to teaching and therefore nervous about presenting in front of my peers and tutor. Damianakis et al (2020) suggest the transition period from an accomplished professional back to a student can bring with it lots of uncertainty and worry.  Flores (2020) concurs and suggest that feelings of worry and self-doubt for a student teacher is very normal when starting out due to inexperience.
Evaluation 

The good things about my micro-teach was how well I had prepared for it and this was validated in my positive tutor feedback. My students/peers also appraised my confident and natural demeanour throughout.  It was highlighted how I had utilised my knowledge and understanding of professional standards and teaching strategies, using them to good effect throughout the session. 
It was also noted that I had good student engagement and interaction, with particular reference made to the demonstration and use of multi-choice questions used to assess knowledge. Caruth (2020) suggests that there exists a strong correlation between student engagement levels and their academic success, a notion supported by Palis and Quiros (2021) who add that engagement in activities that are relevant, interactive and in-line with a student’s needs will result in more effective learning.

What didn’t go so well was when I could not log into my account due to poor WIFI connection and this meant I was unable to link my Vevox questions to my PowerPoint.  I also did not know how to work the interactive screens or the sound system, meaning my video played with very low volume.  I had spent so much time writing the teaching session and focusing on my teaching skills/strategies that I had forgotten to get myself acquainted with the classroom and its technology prior to the session beginning and I feel this affected the quality of my PowerPoint.  Eiland and Todd (2019) recommend that lecturers should practice using technology several times within the same classroom they will be using it, and prior to the teaching taking place, advising this will ensure accessibility and connectivity and reduce both stress and time; however, Mercader and Gairin (2020) advise that lecturers should always have a back-up plan when incorporating the use of any technology within a session.

Analysis 

The supportive environment created by my peers and tutor played an active role in my ability to deliver a successful micro-teach session. The significance of feeling supported within the learning environment is critical to positive outcomes as highlighted by Hagenauer (2023).
I received excellent feedback from both tutor and peers.  It is imperative that a student teacher receives feedback in order to improve professionally as the learner but as well as within their teacher practice (Elbra-Ramsey, 2021). Skovholt (2018) cautions however, that the person providing feedback needs to ensure that they provide some positive feedback as well as stipulating areas for improvement. If this is not balanced, feelings of negativity, self-doubt and low confidence may foster within the student. 
Conclusion 
I believe that my micro-teach could have been improved by utilising the digital technology I had planned. This view is supported by Getenet and Tualaulelei (2023) who believe that interactive apps can be valuable tools for enhancing leaning in higher education.  I should have familiarised myself with the classroom beforehand and spoken to someone to find out how the computer and interactive screens worked. Skills I need to develop further include ensuring I am fully prepared in all aspects of my teaching session ahead of time and having a backup plan for if I am unable to use.

Action Plan 
For my future teaching sessions, I will need to continue to develop my digital technology skills by being more prepared. If I had to do the same thing again, I would familiarise myself with the classroom setting in good time and have a backup plan if things didn’t go to right. 
I will continue to research and read around my subject topic, keeping up to date with my knowledge and understanding, thus adhering to the professional standards of Wales.  
I will always strive to improve my presentation skills by rehearsing.  I will ask a colleague to watch me practice and provide feedback. I will also become a more active participant in my own education by continuing to undertake regular reflective practice.

Conclusion
Throughout this assignment of micro-teaching and reflection I have gained good insight into learning styles, teaching strategies and the importance of aligning all work to the Professional Standards (Welsh Government, 2023) to facilitate good teaching practice and learner outcomes. The process of reflective practice has been very cathartic and lots of learning has been gained during this process. 
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