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This assignment will be looking at three out of the twelve pedagogical principles that Donaldson (2015) regards as being extremely important for the implementation and development of the new curriculum which will be introduced into teaching practice in 2022. 

Successful Futures (2015) has three pedagogical principles that have been outlined by Donaldson (2015). The first principle states “Good teaching and learning means employing a blend of approaches including direct teaching” (Donaldson, 2015, p. 65). This pedagogical principle will be included in the new 2022 curriculum but is already being seen across the Foundation Phase in classrooms today. According to Crowley (2014), a blend of approaches is necessary when teaching children and these approaches should be evaluated upon when planning. It is becoming apparent that a blend of approaches is needed to be able to deliver the new curriculum as children in the Foundation Phase enjoy a variety of methods being introduced to them.

The second states “Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest” (Donaldson, 2015, p. 67). This principle is also being seen in practice and is at the heart of the Foundation Phase Framework. The current framework is based on children learning through play and being actively involved in continuous, child-led provision. This provision currently helps children to build upon their prior knowledge and refer to the provision time and time again. This is done by the practitioners continually building on their resources and engaging the children’s interests. They keep observing how children play in these areas and how much change is needed to ensure the children’s knowledge and understanding is continually building (Welsh Government,2015).

The final principle states that “Good teaching and learning ranges within and across Areas of Learning and Experience” (Donaldson, 2015, p. 68). This is not a necessity in the Foundation Phase Framework, however most practitioners who work in a Foundation Phase classroom make cross-curricular links with other areas in the framework document. This may be an area of development when the new curriculum is introduced, as it is not compulsory for practitioners to incorporate multiple skills and links into their current practice (Siraj, 2014).

As can be seen, these three principles can, to some extent, already be seen in Foundation Phase practice. This assignment will draw upon my reading as well as my experience to discuss how these principles relate to my experience in school showing secure understanding, identifying strengths and areas for development for each principle. 

The Foundation Phase Framework is the current statutory framework for all primary schools in Wales. It sets out the Welsh governments’ requirements for children between the ages of three and seven years (Thomas and Lewis, 2016).The criterion is aimed at all practitioners so they are able to encourage and nurture children to be creative, imaginative, and to help them enjoy learning more (Waller and Davis, 2009). All early years’ settings need to be aware of the aims and objectives set out in the Foundation Phase Framework. The framework emphasises the skills, knowledge and understanding that every child is able to develop through this crucial developmental period in their lives (Meggitt, 2011). The key elements in the framework include experiential learning, learning through play, active involvement and developing confidence through reading, writing and speaking (Learning.gov.wales, 2015).

This framework is the underpinning of all of the lessons that are planned, created and delivered throughout all foundation phase year groups within the establishment that I have been attending during my teaching practice (Welsh Assembly Government, 2008). All the teaching staff ensure that they work within the Foundation Phase Framework and are starting to work towards the new curriculum which will be brought out in 2022. They are passionate in encouraging all children between the ages of three and seven years to be creative, imaginative and above all to encourage them to enjoy learning in all areas of their work. This links in with Donaldson (2015) and his principles as this is an approach to learning that not all school have the facility to do. Some schools do not always have the space to create a play area where the children can develop all of these skills.These various learning methods are aimed at meeting the needs of all the pupils and keep them motivated and wanting to learn more about various topics, which underpins the principles of building on previous experiences and engaging with their interests(Welsh Government, 2015).

Prior to the Foundation Phase Framework, a structured curriculum was in place. This meant that the teacher was at the centre of the child’s learning and it was based on the knowledge and understanding the practitioner had to share and pass on to the children (Grigg, 2010). When following a structured curriculum, children had very little time to play as there was a great emphasis on formal learning. According to Welsh Assembly Government (2003), teachers were depriving their pupils of playing and learning experientially during allocated teaching sessions. MacNaughton (2005) believed that not only were children lacking play in the classroom but there was too much pressure on the practitioners to constantly keep every child’s attention and concentration in one place for a long period of time.

It is evident in my placement that the teaching staff have moved away from this way of teaching. Whilst the lessons still have structure to them (like the old curriculum) they have more variety in the way in which they are delivered. The lessons meet the needs of all individual children and are made as interactive as possible to encourage pupil participation as this is vital and is clearly outlined in the Foundation Phase Framework.
In order to follow the Foundation Phase Framework, Bruce (2005) believed that practitioners are required to base planning on adult led, adult initiated and child initiated play to help children find a balance of freedom as well as learning what is right and wrong. It is essential that there is continuity when practitioners are planning a child’s learning environment because helping children to keep to a routine at a young age is vital. Piaget (1896-1980)argued that play is at the forefront of cognitive development, which is why play is an enjoyable and fun way for children to learn.As can be seen, the curriculum has always played a important role in influencing the approaches to teaching that teachers use. For example, a more direct instruction type role might be seen in a P.E lesson and a more play centred role might be seen in the outdoor areas. I will now discuss how the three pedagogical principles that are the focus of this assignment.
According to Welsh Assembly Government (2008), it is a good idea for children’s ideas to be included when topics are being discussed and activities need planning as planning around their needs and interests is vital (Drake, 2005). In my placement, practitioners have various ways of working with the children which helps them build on their previous knowledge, recollect their experiences and to engage them fully in their everyday learning. They encourage the children to give examples of where they have learnt to expand their knowledge and understanding, for example family events, holidays, days out, school and playing with peers. The children are always encouraged to participate in group activities within the classroom setting such as circle time where they may bring in shells that they collected from the beach or various types of leaves and pebbles from the park. These various ways of learning and encouraging pupil participation are covered in the areas of learning which are laid out in the Foundation Phase Framework. This links with Donaldson (2015) pedagogical principles as this is a different approach to learning that builds on the children’s knowledge and experiences as well as engaging their interests. This is a child-led task that the children have the opportunity to lead within a classroom environment whilst learning new knowledge, experience and understanding of the topics within the curriculum. 
Continuous provision is varied in my placement to incorporate a range of learning experiences, where children take ownership, as well as continually improving to develop their skills. This means that the setting focuses on Donaldson (2015) second principle on developing and building on children’s knowledge and understanding (Thomas and Lewis, 2016). In order to build upon and extend the pupils’ learning opportunities practitioners model how to work and play in each area and will often carry out a focused task. The pupils have ownership of each of these areas and a responsibility to tidy up and maintain them independently (Tovey, 2007). Bruner (b. 1915) advocated this provision as it embraced children playing actively. He also emphasised the importance of an adult’s role when supporting children through this type of play (Pound, 2014). Bruner believed that children are active learners, and learning through play helps their developmental needs. He also believed that when conflict occurred, it was important for practitioners to intervene, as this builds on their knowledge and experiences and teaches the children right from wrong (Gray and Macblain, 2012).
Continuous provision meets all pedagogical principles as it is a teaching and learning approach that proves to help children to build on knowledge and understanding from previous experiences (Welsh Assembly Government, 2003). These three principles are constantly being met in my placement and without continuous or child-led provision in place, children may not have the opportunity to broaden their horizon. Some children get deprived at home and do not have the resources to make their own play and spark their imaginations. Therefore, having this provision in place in school can give the children these experiences (Crowley, 2014). This type of provision has cross-curricular links with other aspects of the Foundation Phase and practitioners therefore have breadth and depth to their planning. This meets principle three as practitioners are making cross-curricular links in relation to the Foundation Phase Framework and are also making links between the Areas of Learning and Experiences. 

In my placement, children are given adequate time to thoroughly explore learning experiences around the classroom, to be able to return, time and time again to expand and build on newly developed concepts. According to Dockett and Fleer(1999), practitioners believe that it is fundamental that children are given opportunities to build on their knowledge and understanding from previous experiences. Giving children time is extremely important as it enables them to fully explore their ideas which is highly important for children when taking them on a learning journey. Both Piaget (1896-1980) and Bruner (b. 1915) believe children should be given opportunities to work with different types of wood, tools and materials.  An activity that is used in my placement is a construction area, where the children follow safety procedures, share resources, and work co-operatively (Pound, 2014). Examples of constructive play in my setting can include a selection of blocks of different shapes and sizes, and construction kits (Moyles, 2011). Within continuous provision children are able to explore the environment and develop independence. This allows the children to make choices and initiate their own play. This example interlinks with the principles as it shows a blend of approaches, engaging children’s interests and learning within and across the AoLEs.

Additionally, space in the indoor and outdoor environment should have activities which cater for different learning styles (visual, auditory and kinaesthetic). The environments provide a wide range of opportunities that might suit a number of children’s interests and preferences.Practitioners in my setting cater for all learning styles to meet every child’s needs. This is done through visual aids, songs, stories and actively learning. There are both independent and group activities to help them explore and investigate the wider world. In the classroom the practitioner has colourful, informative displays to help promote and motivate a children’s learning needs and styles (Siraj- Blatchford, 2004). Although this may not always work when practitioners are teaching a certain topic, or cannot always change their way of teaching. This follows the first principle outlined aby Donaldson (2015) as it is an approach to teaching and learning. For some children, by showing a blended approach of learning by displaying children’s work can really encourage the visual learners what they could achieve.

According to Weeden, Winter and Broadfoot (2002) children benefit more through active, experiential play rather than structured classroom – style learning as there are more opportunities to explore when playing experientially. Joyce (2012) claims that Encouraging children to explore, helps them to engage and discover more within their surroundings which is usually lead by their instinct and desire. It could be claimed that children learn how to be safe as they assess different levels of risk. For example in my setting, when children climb trees they discover not to stand on a branch if it is unsafe. Bruce (2005) said that, when children play in groups, with other children, adults or even on their own they are able to improve their communication skills by socially engaging with other people. Play is a vital part of learning for any child, particularly in early years. The pedagogical principles relate to this as good teaching and learning in experiential play is based upon employing a child-led approach, building on prior knowledge and understanding of the world, as well as making cross-curricular links with all AoLEs.

Children are encouraged to play and carry out new and different ideas in my placement to give them a broader understanding of situations that they may not have otherwise (Tovey, 2007). An example of this is that they are encouraged to attend school trips, sing in the school choir, play a musical instrument, learn how to look after pets and cook (Parkland Primary School, 2016). This interlinks with the third principle as encouraging children to learn a variety of subjects is vitally important when developing new skills and understanding new experiences. 

Learning experiences at home can be a starting point for practitioners to plan against. Parents spend the most time with their children and have a massive impact on the child’s behaviour, attitude and vision towards their learning (Waller and Davis, 2009). Parents are able to influence the way their child learns wherever they are, this could include taking their children to the park, and the shops. It is about keeping the children interested and having the ability to help them concentrate and enjoy their educational experiences (Joyce, 2012). The more children enjoy what they are doing, the more they will have the urge to want to do it again. The more fun, quirky and spontaneous the game, walk to the shop or stroll to the park, the more the children will want to repeat the pattern. This behaviour could then be applied in schools. It is through repetitive behaviour and regular reading at home that can strengthen a child’s skills in school (Gray and Macblain, 2012).This meets principle two as children using knowledge from home learning means that their knowledge build upon previous experiences and can be referred to when learning in the classroom.

Practitioners work in collaboration with parents through various forms of communication including face-to-face conversations, or e-mails. Practitioners need to know where the child is in relation to the Foundation Phase Framework and what outcomes in the framework they have met in previous years before the start of the school year to ensure they plan effectively for each and every child (Smith et al. 2012). According to Tassoni (2010), the best outcomes for children is usually seen when parents and practitioners work together. Parents and practitioners have different relationships with children but collaboratively both parties want what is best for the child and they both aim to meet the child’s needs (Morrison Gutman and Feinstein, 2008). This is in line with principle one as it is an approach to learning that ensures the child is at the forefront of all decisions. This approach to teaching ensures that both practitioners and parents need to collaborate to encourage the children reach their potential through both home and school learning. This links to the first principle highlighted in this assignment as this approach to teaching and learning could be beneficial for all parties (children, practitioner and parents). This approach can help the children understand that everybody works together, and all parties communicate about behaviour, attainment, attendance and peer groups.
There are many ways practitioners and carers  work together in my setting to support the learning and development of the children. Sharing information and contributing to make decisions about different approaches and courses of action is a major aspect of the partnership model (Morrison Gutman and Feinstein, 2008). Practitioners in my placement use notice boards to show parents the progress their child is making. Not only are notice boards seen as an effective tool to show the carers the work in progress but newsletters home with photographs of their child’s work can show encouragements and achievement for both the carers and the children. The headteacher encourages parents to go on trips so they are able to help with staffing issues as well as having the opportunity to see the learning experiences the children have (Parkland Primary School, 2016). This takes on board principle three and it shows good teaching and learning as it links with all Areas of Learning and Experiences and encourages cross-curricular links being made between parents and practitioners. 

Assessments must always have a purpose, and particularly in the Foundation Phase, observations are the most effective and reliable way to build a picture of the child and their abilities (Briggs and Hansen, 2013). Observations are an important part of practice in the Foundation Phase as they always take place in the classroom and in a way that makes the child feel safe, happy and comfortable. They are a good way to develop not only the child’s learning but the practitioners planning. Practitioners will have a better understanding of the child’s needs the observations have taken place (Welsh Government, 2011). Assessments and observations take into account all three pedagogical principles as practitioners assess and observe the different blend of approaches used to teach children, the tasks that were selected to build on the children’s previous knowledge, and whether the children’s learning have ranged within and across the different AoLEs. 

In conclusion, the three pedagogical principles are clearly being shown in my current placement  and practitioners are beginning to show clarity of the new curriculum. These principles highlighted by Donaldson (2015) will be introduced across al schools in Wales in 2022 and will help practitioners to have a clear understanding of what the expectations are in a Foundation Phase classroom. 

My placement already takes a blended approach on teaching and learning and they believe that having a variety of approaches can help a child’s developmental needs. My setting shows this through adult-led, adult-initiated and child-initiated tasks (Smith et al, 2012). These approaches will all be shown through the planning the practitioners do in their PPA sessions and then they will be implemented in the classroom (Waldron, Rhys and Taylor, 2014). The Welsh Assembly believes that having a blended approach on teaching and learning can empower children to take ownership and make decisions (Welsh Assembly Government, 2008).
Additionally, the setting I am in sets appropriate tasks and selects resources that helps children to build on their previous knowledge and experiences. They do this by encouraging children to play with the continuous provision as tasks and resources are put in place to stimulate their imagination and creativity. Playing in areas such as this helps children to build upon their prior knowledge and understanding which extends their learning experiences (Briggs and Hansen, 2013). 
There is also evidence that my setting is starting to meet the AoLEs as the practitioners are setting tasks that have cross-curricular links within them. Initially, practitioners make these links when planning against the Foundation Phase Framework and incorporate any skills, and areas possible from the new curriculum. These skills and areas are then shown through the work of the children.

The theories of both Piaget (1896-1980) and Bruner (b. 1915) are applied in my setting through the foundation of teaching and learning (Baker et al, 2012). Piaget believes that play is vital as it helps improve a child’s cognitive development. Bruner believes that continuous provision embraces children actively playing. In my placement, the work of these theorists is shown as pupils have timetabled lessons where they use the outdoor classroom to enhance their learning. This area is used to teach children about nature. This is done by looking at insects, identifying plants, and carrying out activities (Meggitt, 2011). Their work meets all three of Donaldson’s pedagogical principles as play is a teaching approach to learning and aiding children to develop their skills. They also meet the second principle as play helps children to build on their knowledge and experiences from previous tasks. Finally, both theorists advocate play which meets many areas of learning and cross-curricular links can be made. 
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