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Introduction 
Using Tripp's (1993) critical incident methodology, the following assignment will critically evaluate an occurrence that was witnessed in a classroom context and seen in a Mediamerge Limited video titled "Year 2 Independent Learning classroom observation" published in 2016. The purpose of this observation was to begin interacting with the significance of reflective practice through my classroom-based observation, drawing from relevant theories and the Welsh curriculum, in order to have a better understanding of how to proceed with my future teaching practises.

The critical incident methodology was founded on the idea that it is any unplanned event that occurs during the course of education (Khem, 2018). Considering this, Tripp (1994) stated that when working on critical incidents, teachers seek the presence of the past as a way of articulating, understanding, and gaining control over their current professional practice and habits, rather than simply recalling, documenting, and explaining past events (Khem, 2018). It enables teachers to evaluate and conceptualise their experiences and thoughts, increasing awareness of their feelings, beliefs, and assumptions and discerning an analytic viewpoint, thus allowing them to grow professionally (Körkkö, Kyrö-mmälä, and Turunen, 2016). As a result, teachers can critically evaluate any of their classes and, by reflecting on it, transform a specific event into a critical event. They consider not just what occurred but also why it occurred (Khem, 2018). Sharoff (2008) defines critical reflection as a qualitative, systematic, open-ended strategy for gathering descriptive data from students, as well as a naturalistic tool for focusing participants on a specific experience.

The observation for this assignment was undertaken through a video clip published on YouTube with its purpose of supporting teacher training and professional development (Mediamerge Ltd, 2016). For context, the video was set in a Year 2 classroom of mixed-sex students in April of 2015, the classroom environment had one lead teacher and one Learning Support Assistant (LSA). The classroom tables were set up in groups with set activities on them for the students to carry out. It is within this environment which I observed the critical incident of which being peer-teaching. 

The next sections will delve more into the theoretical views associated with reflective practice and how they relate to the teaching profession. Following a brief overview of the school environment upon which the observation is based, the highlighted critical incident will be presented and addressed considering the Welsh curriculum reform. After reviewing the literature, I will apply relevant theories to better grasp the significance of the critical incident, before giving my reflection to recommend the next actions for my future practice. 

For this assignment, I was seeking a key occurrence that would allow me to delve into the classroom setting and identify an incident that would have an influence not just on the students, but also on their learning experience. To then reflect on it and analyse the events that led to the scene becoming a critical reflection moment, as well as how I would implement it in my classroom with the support of theory. 

The role of critical reflection
Effective teaching necessitates critical thinking as well as adherence to professional standards (Department of Education, 2016). Reflection is used by educators to analyse and critique their teaching practises and outcomes; as a result, the need to prepare thoughtful reflective practitioners is highlighted in teacher education literature (Bruster and Peterson, 2013). Consequently, many teacher education programmes strive to increase their students' reflective responsibilities too, as this is one of the traits of an effective educator (Cimer, Cimer, and Vekli, 2013).

To structure the reflecting process, many reflection models can be used. Some of the most popular models in research include Kolb's, Gibb's, and Dewey's. However, to locate my critical incident, I employed Schön's reflective model for applying a framework of learning and reflecting on this assignment's case study. 

It is widely assumed that reflective practice increases the ability to adapt theory to practice and learn from experience (Bruster and Peterson, 2013). As such, Schön's theory has the advantage of comparing reflections that take place in the present (during an event) to those that take place later (after the event). Schön's work has been understood by the education industry as suggesting a change to school-based training to bridge the perceived gap between theoretical and practical components of teacher preparation (Newman, 1996). In Schön’s (2017) research paper on how professionals think in action, he defines reflection-in-action as when a practitioner applies professional knowledge to a scenario while making decisions in that context. However, in teacher education, the concept of Schön’s reflective practice may be challenged. When evaluating professional behaviour, Schön fails to recognise the importance of time (Newman, 1996). This means that teachers do not have enough time to pause and consider what has occurred and how their response will affect their students, or they have missed an opportunity to critically reflect on something entirely because they are too focused on the task at hand. 

To comprehend effective reflective practice, teachers must first identify their teaching ethos, which can be defined as either teaching as a craft (Gove, 2010) or teaching as a profession (Orchard et al, 2015). Former Education Secretary Michael Gove used the metaphor 'teaching is a craft' to argue that learning to teach is best learnt as an apprentice under the tutelage of a great craftsman or woman. Observing others and being carefully watched as they develop is the best strategy to gain classroom mastery (Department of Education, 2010). Grove believes that teaching should be a combination of intellectual skills and talent that produces extraordinary results (Vasagar, 2010).

Whereas Janet Orchard and Christopher Winch argue for a view of teachers as professionals who must understand the conceptual, empirical, and normative components of educational practice. Teachers must comprehend what they are doing and why they are doing it, as well as consider how to improve. They make decisions in the classroom based on a well-thought-out and unified conceptual framework, a grasp of well-substantiated empirical data, and ethical standards (Orchard and Winch, 2015). Teachers who can interact with educational theory and research findings, on the other hand, share a capacity for self-direction with craft worker instructors (Orchard and Winch, 2015).



Critical incident overview 
The chosen critical incident for this assignment occurred in a Year 2 class in April 2015. The number of students in attendance was around twenty-three, with one class teacher and one LSA. As the responsibility of the observer in this context, the following sections must adhere to the British Educational Research Association (BERA) criteria for the treatment of the observed participants. As a result, the sections that follow will ensure that the data obtained remains confidential and anonymous following educational research standards (British Educational Research Association, 2018). 

To put the critical incident in context, the students were all sat on the carpet as the teacher spoke through the tasks that were set for the students to complete that day on each of the tables. It was within this context that the incident was observed. I observed and reflected on a students peer-teaching. As well as beginning to engage with reflective practice using Schön's Reflective model, it is also important to gain a wider understanding of the incident concerning theory and practice in addition. 

Regarding the Welsh curriculum, the students were learning about castles which falls under the Humanities Area of Learning and Experience (AoLE). In particular, the students were asked to recap the encounter they had during their visit to the castle and write about it in their Free Writing books. This activity falls under the ‘Literature fires imagination and inspires creativity’ What Matters Statement, therefore, students are working on Progression Step Two, which is where the students can use their imagination to create their literature (Welsh Government, 2019). In the critical observation however, the literature task the teacher asked Child A to explain was to practice reading the words that matched with the pictures, therefore meeting Progression Steps One of the ‘Expressing ourselves through language is key to communication’ What Matters Statement (Welsh Government, 2019).

Overview of relevant literature 
Educational theorists have long sought to comprehend how information is received, communicated, and comprehended from one person to the next. When educators thoroughly understand this process, they can employ knowledge transfer to improve the learning outcomes of their students (Alanazi, 2019). In this approach, discussing a task with the rest of the class benefits both the students delivering the instructions and the students listening as peer teaching is an approach that encourages collaboration, communication, and teamwork in the classroom (Suija et al., 2020).
The observed critical incident has revealed various important concepts that may be linked and investigated in the framework of a literature review. The following section will focus on concepts connected to Social Learning theory before going into the concept of constructivism and the Zone of Proximal Development (ZPD) and how they may be strategically utilised in the educational setting.
In the 1960s, Albert Bandura proposed the Social Learning Theory, emphasising the importance of observing, modelling, and imitating others' behaviours, attitudes, and emotional reactions, as well as understanding how environmental and cognitive factors interact to influence learning and behaviour (McLeod, 2023). Bandura believed that observation of one's surroundings was the best way to learn (Firmansyah and Saepuloh, 2022). This idea is shown when Child A discusses a task with their peers. 

However, Andreev (2021) writes in his argumentation research study that people constantly compare themselves to others who are better at something than they are in order to learn. As a result, such a comparison is always damaging, especially for people with low self-esteem, and may have long-term psychological consequences. Thus, Andreev (2021) suggests distinguishing social learning from personal comparison and instead introducing positive reinforcement. This is evident when Child A in the video lacks confidence and hence is unable to replicate the positive reactions shown by the other students while responding to the teacher's questions. 
Andreev (2021) source of information used to argue this theory highlights the essential points and offers some critical arguments for the social learning theory. It may, however, benefit from more specific ideas for applying social learning in the classroom.
After reviewing the literature on the complex nature of the Social Learning theory and the various arguments outlined on its position within educational development, it is appropriate to investigate the constructivist theory and the Zone of Proximal Development (ZPD), given its relevance to the observed critical incident.
Based on cognitive studies, psychologist Jerome Bruner created a constructivist theory (Culatta, 2018).  Bruner recommends that students actively construct their knowledge and understanding, this is shown when a student, such as Child A, explains a task to others, they must organise their thoughts and present the material in a manner that their peers comprehend (Ytreberg and Aars, 2014). Kirschner, Sweller, and Clark (2006), on the other hand, published an analytical research paper that examined the failures of constructivist, discovery, problem-based, experiential, and inquiry-based teaching and discovered that, even for students with significant prior knowledge, strong guidance while learning is most often found to be most effective. They also identified evidence to support their claim that unguided instruction can result in misconceptions, incomplete or disorganised knowledge, and poor learning results (Kirschner, Sweller, and Clark, 2006). However, while Kirschner, Sweller, and Clark, (2006) literature evaluation is thorough and well-organised, and it examines the relationship between guided and unguided instruction in a wide range of subjects. It could, however, benefit from more recent supporting literature and investigations and a more critical study of the available resources to support this theory in a classroom-based environment. 
This theory also asserts that the method by which students solve difficulties and progress in their learning growth is reliant on their social connections. According to Zhou (2020), who wrote an argumentation work based on Vygotsky and Bruner's theory and their contributions to understanding the way students learn, these premises prompted Vygotsky to construct the Zone of Proximal Development (ZPD) theory in the 1920s. Zhou (2020), discovered that Vygotsky's ZPD theory is based on those with less advanced skills learning through modelling reflected in the behaviour of more experienced and advanced individuals, which can lead to a better comprehension. According to Ytreberg and Aars (2014), whose report investigated the purpose and consequences of peer teaching. They found that competent and capable peers are in the cognitive and emotional ZPD for other students' progress and are well qualified to contribute significantly to peer learning. As a result of the critical observation, the teacher assigned Child A the role of peer teacher because it was demonstrated in the video that they were capable of giving instructions to their peers due to them demonstrating their work as a working example of what is expected of the other students within the class. 
However, Ogunnaike (2015), who published an analytical paper intending to understand early childhood education, discovered that the ZPD has been criticised for being unclear and failing to consider students precise learning needs, as well as the fact that many students may have background knowledge on a specific topic or subject, all of which influence how quickly students learn. Simultaneously, Zhou (2020) counters his previous arguments in his paper by stating that students have different motivating influences in learning, with some motivated by the desire to achieve and gain social recognition for good performance, learn to compete with their peers, and other motivating factors affecting how they learn and the rate at which they acquire new knowledge. 
However, while Ytreberg and Aars (2014) and Zhou (2020), papers discussion gives a full explanation of the study's background and findings. They could, however, benefit from debating plausible mechanisms behind the relationship between peer teaching and student achievement.
Overall, from this literature review, it was argued that peer teaching enhances the power of peer learning by enhancing active participation, deeper knowledge, and the development of critical cognitive and social skills. It promotes a more student-centred and participatory learning environment, which complements traditional teaching approaches. However, based on the research I've read, I feel that peer teaching not only increases students' drive to learn through positive reinforcement but also develops classroom community and allows for active learning.
Explanation of Case Study 
While observing a Year 2 independent learning session on the theme of castles, I noticed the class teacher had planned a variety of engaging activities in Areas of Learning such as Maths, English, Expressive Arts, and Humanities for the students to embed their learning after a previous week's trip to visit a castle. By having enhanced provision activities and incorporating independent learning, it is meant to assist students in growing and enhancing their language, reading, and listening skills, as well as their math skills and general knowledge in a range of areas by having distinct learning areas on tables (Obaki, 2017).
During the observed session, the students sat on the carpet while the teacher explained to the class the activities set up on each classroom table and the expectations. As the session went on, the teacher asked the entire class a series of open-ended questions to see whether the students understood what they needed to do. While watching this, I noted positive responses to the questions posed, with the majority of the class raising their hands to respond. Concerning this, I saw the teacher praising a student who was modelling positive behaviour. Many of the students were shouting their responses to the questions the teacher had posed, but one student, in particular, exhibited putting up their hand and calmly waiting for her to give her answer. As a way of showing positive behaviour and expectations in the classroom, the teacher said, "I love the way you did that without interrupting" (Mediamerge Ltd, 2016, 2:24). Positive reinforcement, as defined by B.F. Skinner in the 1930s, comprises praise and acknowledgment, both of which can be effective elements of positive encouragement. When students are acknowledged for their great behaviour, they are more inclined to repeat it. This is consistent with Skinner's Operant Conditioning theory, which highlights the role of consequences in shaping behaviour, such as punishment and reward, or, in this case, verbal praise. In sum, offering students praise helps to generate good peer influence and a conducive learning environment in which students are driven to replicate and celebrate positive praise in themselves and others (Mcleod, 2018). 
However, as the session progressed, I could see how many of the students in the class were becoming bored and moved from being involved in the topic to wiping their eyes, at one point, the TA had to settle one of the students since they were on their knees and facing the incorrect way. Their attention was refocused when the teacher pointed to each of the activity tables in turn. This was demonstrated when the students went up on their knees to immediately look across at the tables to see what resources were available for them to use.  Furthermore, during my observations preceding the critical incident, I saw that Child A's body language and lack of eye contact indicated that they were withdrawing from the discussion. Observing this over time, it was also clear that when the teacher asked the class questions, while all the other students raised their hands to answer, Child A did not, instead they appeared to be more comfortable listening to the discussion and observing others. It is also worthy to note here that Child A was sat at the back, however, I am not able to evident if the child chose to sit at the back or if that is where he should sit according to the seating plan the teacher would have created.  
Another aspect I noted was that Child A, along with one other student in the classroom, was wearing a name tag, which led me to believe that Child A was new to the school, given that the video observation was recorded in April. Some different educational theories and beliefs dictate how educators and schools should handle the integration and assistance of new students who arrive in the middle of the school year. One of the important assumptions applicable in this scenario is the Zone of Proximal Development. As we have learnt in this study, students can achieve more with the assistance of a more knowledgeable other. New students who arrive during the school year usually require extra support to bridge the gap between their previous education and the present curriculum (Zhou, 2020). Educators can utilise the ZPD model to adjust instructions to individual students’ requirements, and then schools should attempt to create an environment that takes into account the needs and barriers that these students may have and provide enough assistance to guarantee a smooth transition (Zhou, 2020). Similarly, as we now know, the Social Constructivism theory emphasises the importance of social contact in the learning process. According to (Rhodes, 2001), allowing new students to communicate with their peers and participate in collaborative learning activities can help them integrate into the classroom community. This would, however, explain Child A’s apprehension about answering questions in class and their comfort with just observing other people's behaviours. However, much research has identified student mobility as a problem for students, families, and school systems. Academic achievement, as well as behaviour and social ties, may decline (Sorin and Iloste, 2006). According to Audette, Algozine, and Warden (1993), highly mobile students are more uncomfortable, inconsistent, critical, and have fewer friends than their peers.  
The defining occurrence was when the teacher requested Child A to stand up from the carpet and walk to one of the grouped tables to retrieve their worked example of the activity task and explain to the rest of the class what they needed to complete. During this time, Child A appears a little uncomfortable, but you can hear in the video the other students encouraging Child A by saying "Bring it over (Child A name)" (Mediamerge Ltd, 2016, 3:12) in a welcoming tone of voice. The teacher also instructed everyone to "show (Child A's name) your eyes" (Mediamerge Ltd, 2016, 3:18) for all students to focus on Child A. The value of student encouragement during peer teaching is that it creates good attitudes towards learning and increases self-confidence (Parsons and Taylor, 2011). Thus, Child A was able to deliver the instruction confidently. 
This significant incident connects to the Wales Four Purposes 'ambitious, capable learners who are eager to study throughout their life's purpose since Child A displayed effective communication in various formats and places. Child A also displayed 'enterprising, creative contributors who are ready to take a full part in time in life and work' since they led and played varied roles in teams successfully and responsibly, effectively peer-teaching the entire class (Welsh Government, 2018).
Teaching and Learning Methods 
Following my reflection on the critical incident that prompted me to review theory, I examined how I will apply teaching and learning practices to my teaching practice in response to the critical incident. 
In terms of education and student mobility, Child A wore a name tag in the class to help the teacher remember their name. In my teaching practice, I would help not just the student but also the teacher in creating a deeper professional relationship with the child in order for Child A to excel and feel more at ease and recognised within a communal setting. As a result of their research article, Sorin and Iloste (2006) gave ideas for how schools and teachers might apply interventions, of which I have recognised to be valuable information in connections to the case study. The first is buddy systems (Sorin and Iloste, 2006). However, as Ross (2023) points out, despite the buddy system being one of the most effective ways of helping new arrivals feel safe and supported in new environments, many schools still do not have a good system in place. The issue is frequently in determining how to operate it efficiently, ensuring that schools are not left scurrying for students they believe would make good pairing, in turn the new student is left with a companion who does not completely comprehend their role and responsibilities.   
Fisher et al. (2002) also stated that community involvement in the form of extracurricular activities that support families and build stronger linkages between the school and the home was the most effective technique for minimising excessive mobility. Breakfast and lunch programmes, counselling, and adult and parent education workshops are all possibilities to support the students academic and social development as well as improving their educational outcomes (Fisher et al., 2002). Nonetheless, adopting counselling sessions in a primary school has consequences states (Low, 2009), he points out in his critical analyses paper on school councillors, that the most significant problem is a lack of understanding and training. Primary school teachers are not always trained to identify students who require therapy or to give basic emotional support, therefore, raising awareness and delivering proper training might be difficult (Low, 2009).
Discussion 
In terms of my own pedagogical choices, I first need to refer back to the reflection statement made about ‘teaching is a craft’ and ‘teaching as a profession’ made earlier in this assignment. Regarding this, I believe that my pedagogy lies in both ethos' because I believe that teaching is about emphasising the importance of the teacher's personal touch and creativity on the students learning experience, as well as ongoing professional development and adhering to professional standards; thus, this critical incident favoured the teaching as a craft ethos because the students were empowered to take responsibility for active learning. As a result of what this means for my class, as well as the favourable literature I have reviewed, I intend to use peer-teaching in my students learning regularly because it removes knowledge transfer and instead promotes information assimilation by emphasising on the application of student learning in class and allowing students to take ownership of their learning.

Conclusions
In conclusion, the assignments foundation was built on the idea of reflective practice. Thus, by using Tripp's (1993) methodology and Schon's Reflective theory a critical incident was captured and explored into depth through literature and theory. From this assignment, it was found that both the Curriculum for Wales and the Teaching Standards make explicit the need for teaching practitioners to engage in and implement reflection, with the premise that successful pedagogy is founded on the ability to critically reflect. In addition, the observed critical incident highlighted several arguments around the concept of peer teaching in relation to literature with much arguing that it is more beneficial to students learning progress. 
The stages of reflection in this assignment led to the sketching of the next teaching steps related to the observed incident, which included interventions to help ease the transition of new students during mid-year such as the use of a buddy system and counselling. Thus, after reviewing the importance and benefits of social learning theory and the Zone of Proximal Development, it was determined that incorporating peer teaching into my teaching practice would be beneficial to student's education because it provides enhanced learning and increased engagement, as well as a growth mindset due to students believing that they can improve and develop their skills through learning from others.
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