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LEVEL 4 
                                                                      

MODULE CODE: BMSA4001

DEVELOPING AND SUPPORTING EARLY CHILDHOOD PHYSICAL DEVELOPMENT


aSSESSMENT TYPE: Reflective journal  

Assessment/Component: 1

COMPONENT WEIGHTING: 50 %

WORD COUNT: 2000 WORDS (approx. 1000 per cycle)

MODULE TUTOR: Dr Nalda Wainwright/ Dr Amanda John

SUBMISSION DETAILS:    


You need to complete two reflective journal cycles.  Each cycle should demonstrate specific learning about the practical implementation of the SKIP-Cymru programme in your setting. 

Your reflections should link your experiences with relevant literature and key theories relating to early childhood physical development.  Each cycle should clearly demonstrate progressive developments in your knowledge, understanding and skills in relation to the implementation of SKIP-Cymru.  




                                             School of Sport, Health & Outdoor Education
                                                                          Assessment Feedback Sheet

Student No./Name: 2246959 / Melanie Williams

	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	The organisation of the reflections and that my journal shows a clear journey of SKIP sessions.

	Which aspects do you consider could have been improved in this piece of work?
	I could have linked my reflections to more reading/ theory but it was hard to not go over the 2000  word limit. I felt I wanted to write more regarding my reflections on my delivery and impact of SKIP

	What have you found most satisfying whilst undertaking this submission?
	The amount I’ve learned from this course and the eagerness to start SKIP sessions with my new class in September. Watching the engagement and skills learnt through SKIP of my children.

	
ASSESSMENT CRITERIA
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	GRADE
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< 20%
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20-29%
	Unsatisfactory
30-39%
	Satisfactory
40 – 49%
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50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 84%
	Exceptional
85– 100%
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	Overview of setting and evaluation of practical activities 
	3
	
	
	
	
	
	
	
	
	30%

	Reflection and analysis of practical delivery. Linking reflections to child development, motor development theory and implications for future practice
	2,3
	
	
	
	
	
	
	
	
	40%

	Analysis of pupils’ physical skills and implications for their development, Physical activity and self-perceptions
	1, 2
	
	
	
	
	
	
	
	
	30%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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                                                                              Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised  


[image: ]MY REFLECTIVE JOURNAL
Introduction
This is a reflective journal that shows my journey of delivering the SKIP Cymru physical development sessions within my school setting. I am currently a Nursery teacher in Gowerton Primary School.  Gowerton Primary School is a large, two-form entry primary school located in the village of Gowerton, Wales. It has a range of facilities for physical activities, including a spacious playground, a multi-purpose hall and access to the Elba Sports Complex facilities, outside the school boundaries. I teach both Nursery sessions, consisting of 32 children in each session. I have a large majority of boys, with only 6 girls in each session. Within my class, individual circumstances and backgrounds range hugely. I have 6 children with high ALN needs, with 4 children having IDP’S. Some pupils have a very high level of family support and are given a wide variety of opportunities – they use the play park, play sports and access physical activities outside of school. 
Some children appear to have quite limited access to physical activities, leading a sedentary lifestyle, with daily access to tablets/IPAD’s/technology etc. I have noticed an increase in children being carried or put into buggies when coming to school. It is possible that COVID 19 has had a negative impact on these pupil’s physical and all-round development during ‘Lock Down’. Journey of Global Health states, ‘Most of the reviewed studies showed that the COVID-19 outbreak limited walking and biking, physical activity, and mobility, while increasing sedentary behaviour across all age groups worldwide’. Ayres states, ‘A young child doesn’t have many abstract thoughts or ideas about things; he is concerned mainly with sensing them and moving his body in relation to those sensations. His adaptive responses are more muscular or motor than 1 2 mental.” (Ayres 2005 (13). 
My initial baseline showed a wide range of abilities – some were very good, showing a good range of FMS, as expected for their age. However, some were extremely poor and have experienced low levels of FMS along with low sensory integration. All these children would benefit from the SKIP sessions, particularly the ones identified in my assessment as having developmental delays. I was interested to see what progress could be made after the delivery of SKIP sessions.
[image: ]The Mountain of Motor Development suggests that without developing competency in a wide range of basic movement, children may not develop the confidence, ability or motivation tneeded for later engagement in more structured physical activity and sport’(Barnett et al 2009; Barnett et al.2016, Clark and Metcalf 2002; Stodden et al.2008). ‘Squiggle’ and ‘Dough Disco’ is implemented with my whole class 3x per week, using neurological and physiological movements to develop the brain which can change or adapt to make new connections but needs repetition to create new pathways. I needed to provide a rich learning environment to provide the brain with up to 25% more connections. (See Figure 1)
BRAIN DEVELOPMENT – 
NHS WEBSITE (Figure 1)

According to NHS WALES, by the age of 3 years, the brain is about 80% the size of an adult brain. This period is crucial and is backed up by Ayres Chpt2 whereby ‘We can adapt to a situation only if our brain knows what the situation is. When a child acts in an adaptive manner, we know that his brain is organizing sensations efficiently.’
SKIP Cymru was ideal to develop FMS and also improve my practice. Delivering a number of sessions have been aimed at engaging pupils in a positive manner through fun and inclusive activities which supported my children’s current stages of development, which were wide and varied, as per my baseline post measures.
Reflecting on Ayres theories regarding a child’s natural instincts (Ayres, 2005:14) I considered these natural instincts were present in the make-up of children, but have been repressed due to the society they live. I was inspired by the words of Goddard Blythe, ‘Something happens to attention, behaviour and motivation when children and young people become active’(Goddard Blythe, The Well Balanced Child  2005)
Cycle 1
When delivering my warm-up games, I felt quite confident, in myself and the children as they had played it before. I had a number of non-verbal children with ALN so I introduced visual prompt cards, making the activity more inclusive. This also worked with others who are visual learners and they remained more focused and engaged. It was the ‘Busy Bean’ game in a group of 10, in an enclosed outdoor space, showing as many different footwork patterns that they could remember. Groups were fluid, changing regularly so that children could work collaboratively and access at least 2 SKIP sessions per week. All lessons were led by myself as I was in receipt of relevant training. I used warm-up lessons to observe and assess the children to discover individual stages of development. 
[image: ]Through those observations, I was more aware of developing competence of the FMS to secure future success and endurance in being physically active for life. Gallahue et al state that ‘Developing basic competence in locomotive skills is essential for the engagement in meaningful physical activity for health and to move competently in various games and dances.’ (Gallahue, Osman and Goodway, 2017:247). Davies, M. (2003).  Based on the need to model and correct some movements, I chose my moments on when best to intervene. Sometimes I was invited by the children –they asked me what a ‘French Bean’ could do. During the same activity, through listening and responding to child-initiated conversation, I heard one child saying it was ‘easy’. I gave further instructions, introducing more movement concepts, challenging children, showing an inclusive practice and adapting my approach of understanding how and when to intervene, or maybe even not intervening at all. 
‘All play intervention must balance risk with developmental benefit                                                            and well-being of children. This may well be subtle, non-intrusive                                      or may not intervening at all.’ (Childhood Play and the Playwork                                            Principles) (NHS Website)                                                                                                                               
Children started running very fast, colliding – showing poor spatial awareness, listening skills and rushing the footwork patterns. The quality of their patterns needed to be improved e.g. side steps weren’t being done correctly. I stopped the game, reminding the children to slow down and a child modelled the ‘bean’ action, changing the task constraints. This changed the speed, which made a huge difference in the quality of skills being developed. The Theoretical Framework of Movement (Davies, 2003) helped me understand the integrations of movement and how to structure my warm-ups to include a variety of movement situations. The children were managing to travel around without ‘popping their’ bubble and their footwork skills improved.
My main focus activity was catching. The children enjoyed the game but found it difficult to throw to x zone meaning it was hard for children to catch- balls were going everywhere. Some children were demonstrating initial stages- needing to develop their tracking, others were showing signs of emerging elementary stages. ‘Gallahue ‘view the entire fundamental movement phase as having separate but overlapping stages: the initial stage, the emerging elementary stages, and the proficient stage.’ (Gallahue, Osman and Goodway 2012) Over the next few sessions, before I got them to work in pairs on a catching garden/ activity, they worked individually with a scarf throwing and catching, gaining lots of practice with tracking and success.

Some were easily distracted, needing to introduce a target/ stimulus to keep them focused and on task. I reinforced this, setting a target e.g. once completed 4-6 catches and increased the distance 4 times, they change the equipment i.e. different colour or texture ‘considering the individual constraints of the child and goals of the task’ (Gagen and Getchell).
I moved children around so that they were working with someone at the same level as there was a mismatch between some. This worked well as I then changed the task to rolling for the children who were delayed and hugging, the initial stages of catching.
Hand catchers were having lots of success, so I introduced some more medium and smaller size equipment as I mainly used larger and medium balls as this was all that was available in my setting.
Cycle 2
After day two, I started to introduce throwing and obstacle course.
The children loved the game – especially because of the visuals of actual Monsters on the wall! 

I encouraged children to change their throwing arms in the warm-up activity and they began to develop their non-dominant hand/arm throw. I did find that some children found it difficult not to jump when throwing so I introduced a line to step over and transfer weight to opposite foot.

I gave throwers cues throughout the lesson to help them be successful – but on reflection, drawing on Newell’s Model of Constraints (Haywood & Getchell, 2019) I knew I needed to change something in order for children to progress. I started to teach more proficient throwers how to do an arm and leg throw as they were ready for the development step as some were following through cross their body.

I modelled a horizontal wind up so the children understand what I meant and encouraged full body movements, including rotation of the spine. Whilst some children still were at the ‘chop’ stage, (Goodway et al 2019) I did have a couple who were more proficient throwers using the ‘sling shot’. I also had one child emerging with ipsilateral steps and high wind up. Further consideration needed to be had for the mechanical components when carrying out the stepping forward and underarm throw as one movement, as opposed to stepping forward first, then throwing, which is what the majority of the children demonstrated.
I felt the size of my garden was too small for the activity – it was raining and space was limited. The elements of Newells constraints model (Haywood & Getchell, 2005) that in the future, I would ensure I had access to the hall, therefore changing the environmental constraints.

Towards last few weeks of the SKIP sessions, I set up an assault course linked to ‘Rosie’s Walk’. It reinforced prepositional language and was linked to WELLCOMM Speech and Language programme, supporting pupils’ ability to communicate effectively, scaffolding pupil talk and language use linked to stages of development. 
We used a variety of equipment, some new - school bench and tunnel, and some established – hoops, ladder etc. Children needed to initially line up, then go ‘across the yard’, walking along a bench; then ‘around the pond’, jumping onto spots, ‘over the haystack’, climb over a real haystack etc.
This was the most popular activity garden ever! Because it was spread out over large area, there was no waiting. I used camouflage opportunities to develop children’s movement vocabulary, travelling in a variety of ways. Most had much improved spatial awareness accessing the assault course and children had become more confident, especially jumping and climbing skills, showing different ways of moving. 
[bookmark: _GoBack][image: ]                                                                                      The engagement of the children was                                         ng                                                                                encouraging to see, showing a positive spiral of                                                                                                          en                                                                                 engagement, through motor competence and                                                                                                                                                                                                                                                                                             p                                                                                    physical activity.(Stodden et all 2008)


In conclusion, the training I have received as part of this module has benefitted my practice, including increasing my awareness of the importance of movement in the development, growth and education of children (Davies, 2003) resulting in an increase of time I allocate to activities that promote this. 

The theory is especially relevant to today's Early Years children who are showing a lack of skills as they haven't had the experiences of freedom of movement. I have ordered equipment to develop these movement skills (Gagen and Getchell, 2006) Moving forward, I will deliver sessions in short, sharp bursts, after receiving feedback from my lecturer. Some supportive parents downloaded the ‘Mini Movers’ app, drawing on the principles of SKIP and I await feedback.

The knowledge I have gained regarding the developmental stages of FMS, and the effect of constraints on such development, has helped to support me in implementing developmentally appropriate activities for my learners (Gallahue, Ozmun and Goodway, 2012). I now intend to further build on this knowledge through research and reflective practice.
Word count: 2200

References List
Ayres, A. J., & Robbins, J. (2005). Sensory integration and the child: Understanding hidden sensory challenges. Western Psychological Services.
Clark, J. E., & Metcalfe, J. S. (2002). The mountain of motor development: A metaphor. Motor development: Research and reviews, 2(163-190), 183-202.
Davies, M. (2003). Movement and dance in early childhood. Sage.
Goodway, J. D., Ozmun, J. C., & Gallahue, D. L. (2019). Understanding motor development: Infants, children, adolescents, adults. Jones & Bartlett Learning.. 
Goodway, J.D. & Branta, C.F. (2003). ‘Influence of a motor skill intervention on fundamental motor skill development of disadvantaged preschool children’, Research Quarterly for Exercise and Sport, 74(1), 36-46.  
Goodway, J.D., Crowe, H. & Ward, P. (2003). ‘Effects of Motor Skill Instruction of Fundamental Motor Skill Development’, Adapted Physical Activity Quarterly, 20(3), pp. 298-314. 
Haywood, K. M., & Getchell, N. (2019). Life span motor development. Human kinetics.
Seefeldt, V. (1980). Developmental motor patterns: Implications for elementary school physical education. Psychology of motor behavior and sport, 36(6), 314-323.

.
Childhood Play and the Playwork Principles (Play Wales)
Carly Williams (Swansea Bay University Health Board) Carly.Williams@wales.nhs.uk
















3

image2.png
Stodden et al. (2008)




image3.png
Babies are born with 25% of ther brsins developed. There s then a rapd periad of development so that by the age
of 3 their brins are 80% developed.




image4.png
WHY INTERVENE?

 Evdence - sigfcantimpace of ifculics
persit ineo adulcood

W need maror sils for 3 sepecs of
ning

* Lack of motorsilsca lesd o social

exclusion, increased risk of developing.
mentl health dificuties impact on
academic progress, reduces future
employment opportunities, ndependent.
Hiving sklls reduced.




image1.jpeg
PRIFYSGOL CYMRU
Y Drindod Dewi Sant
UNIVERSITY OF WALES

Trinity Saint David




