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Element 1 - Project Proposal

Project title: 
What are the barriers within education and health care service, and how do they impact ADHD identification, support, and social inclusion for ethnic minorities in England?

1) Aim:
The aim of this research project will be to explore how education and health services can reduce barriers to fair ADHD identification, support and social inclusion for children from ethnic minority backgrounds in England.  The project will review policy, practice and evidence on cultural inclusion and collaboration. 

2) Objectives:
List 4 specific objectives that will guide your research.
· Identify and review current approaches to ADHD identification and inter-agency work in England
· Analyse how cultural and structural barriers effect recognition referral and support for ethnic minority children including teacher support and awareness. 
· Evaluate national frameworks such as NICE (2018) and NHS England (2024) for equity and inclusion. 
· Suggest recommendations on ways to improve communications, training and culturally response inclusive practice across education and health services. 

3) Background/Rationale:
ADHD is listed in ICD-11 (2025) and NICE (2018) as a neurodevelopmental condition that needs early recognition and joint support. Delayed assessment or help leads to poor school results, unemployment, and health problems that continue into adult life (NHS Independent ADHD Taskforce, 2025). Recognition and follow-up differ across England. Education and health services often fail to work together, which creates gaps in care (Chui et al., 2020; Young et al., 2021). Teachers report uncertainty when identifying ADHD symptoms. Children from ethnic minority backgrounds receive fewer referrals (Ogundele and Morton, 2022; Warburton et al., 2025). Community work, such as the Khidmat Project (SWYPT, 2018) improves trust through cultural awareness. Few schools follow this approach. Removing these barriers is essential for equality, early help, and social inclusion in ADHD support. This review will explore how systemic and cultural barriers across education and health settings shape access to ADHD assessment and inclusive support.

4) Methods:
Describe your approach to secondary research, including:
· The type of data: secondary data from peer-reviewed journal articles, official policy documents, and national reports focusing on ADHD, health inequalities, and access to educational support in England will be used to collect data.

· Criteria for selecting sources: Sources will be chosen for credibility, relevance, and alignment with the research question. Priority will be given to peer-reviewed studies published within the last five years, with the inclusion of seminal works where necessary to provide context.

· Steps for analysis: A thematic comparison will be applied to identify key patterns and barriers within education and health care services. Findings will be synthesised to explore how these barriers influence ADHD identification, access to support and social inclusion among ethnic minority groups.  
· Ethical considerations: Ethical standards will be maintained through accurate Harvard Citation, transparency of interpretation, and taking into consideration the potential of evidence selection bias. Only ethically approved data that is publicly available will be used. 

5) Resources: 
· UWTSD Library Database
· Google Scholar 
· BJGP
· BMJ
· Pubmed
· ScienceDirect
· Springer 
· Taylor and Francis 
· Wiley 
· ADHD UK
· ICD-11
· NHS
· NICE
· Office for National Statistics 
· WHO
· Microsoft word

6) Timescale:
	
	

	Weeks 1-3
	Search literature and select topic of interest.

	Weeks 3-5
	Thematic analysis and synthesis 

	Weeks 5-7
	Draft, feedback.

	Weeks 8
	Final editing, proof reading, and submission.



7) Self-reflection as researcher:
The researcher has a strong interest in inequality, neurodiversity, and social inclusion in education. They are aware of the need for critical thinking when analysing complex sources, they will question assumptions and avoid evidence selection bias. Ethical awareness will guide their work to ensure fairness and respect for different perspectives. They recognise that research evidence often differs from the realities faced by families, practitioners, and healthcare services. They will focus on connecting and synthesizing findings from multiple sources to build practical improvements in support for ADHD.
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