By Emma Williams

This assignment will critically evaluate the planned use of assessment for learning (AfL) in Wales to support pupil progression using three learning episodes. The purpose of this writing is to demonstrate the importance of AFL and how it ‘plays a fundamental role in enabling each individual learner to make progress at an appropriate pace, ensuring they are supported and challenged accordingly’ (HWB, 2023).  These episodes have been planned to develop the learners’ skills and understanding, across three identified areas of learning and experience (AoLEs) which are used within the education system to structure the curriculum and to give students living in Wales the opportunity to reach their full potential. The three learning episodes used will be based around theme ‘Hansel and Gretel’ and the AOLEs taught will be literacy, maths and numeracy and health and wellbeing. There are cross curricular skills which will also be gained during these episodes of learning all of which are outlined within the lessons plans (Appendix one-three).
“The Curriculum for Wales is the cornerstone of the Welsh Government’s efforts to reform education in Wales and build an education system that raises educational standards” (Duggan, et al., 2022).  Assessment for learning is one of the twelve pedagogical principles. It is closely connected to the new curriculum, and it is extremely important.  Assessing students and where they are in their learning helps the educator to plan for the next lesson. It helps to ensure that the learner can progress, and it enables the learner to show where they need extra help so they can make progression in their learning. AFL helps to guide the learning in the correct direction and there are many different strategies that can enable this. This writing will examine three of these strategies and how these can be used to ensure that learning is effective and aligns with the descriptors that are outlined within the Welsh governments new curriculum which was developed through the work of Professor Graham Donaldson’s report, Successful Futures (Professor Donaldson , 2015), with all settings in Wales, required to implement the curriculum for Wales from September 2022.
The three learning episodes identified within this writing have been used to educate and provide an enriched learning experience with a mixed class of year five/six learners within a primary school (school X). The school X is located within an affluent area, with the head teacher reporting that around 6% of these children receive free school meals (FSM). There are three children within this class that have statemented additional learning needs (ALN) and attend the SDF unit within school. Five children within this class setting are awaiting diagnosis for ALN. Therefore, to ensure that these learners also receive an enriched educational learning experience, this has been taken into consideration accordingly. The planning and what progression would look like for this specific group of learners has also been taken into consideration during the planning phase. As this class is a mixed group of year five/year six learners, the class has been ordered into four academic ability groups: Ocean, forest, desert and mountain and have been listed highest to lowest academically. The grouping works on a carousel basis, with the students working within their focus groups to complete the task set for them. Some of learners work independently whilst some learners work with a teaching assistant or teacher within their academic grouping. The importance of understanding what the lessons intentions are and understanding the success criteria is crucial for this to work. AFL is part of the learning experience and learners are at the heart of assessment. Therefore the learners should be supported to be active participants in their learning process. I have chosen AFL strategies where the learners are active participants, so they gain a wider understanding of what is expected for them to move on. These strategies enable me as their practitioner, to see where the learners are and what I need to do to move them forward in their learning, so that their learning progresses and they do not become stuck. 
Sharing success criteria with the learners is fundamental and when done well, (Estyn , 2023) reports that it ensures learning is accelerated when learners are involved in this process. When learners are given more ownership of their learning and involvement, understanding the success criteria enables them to meaningfully create their own targets within the lesson. True AFL is not separate from the learning, it is there to scaffold it, support it and move it forward.  I have therefore chosen AFL strategies which I feel work best for the learners within this setting as detailed within my planning. Assessment is an ongoing process which is indistinguishable from learning and teaching and is beneficial to both the student and the educator when done correctly. 
Assessment for learning stems from research which was carried out by professors Paul Black and Dylan Wiliam in 1998, where they described the class setting as a black box, highlighting the importance of what was inside the black box as opposed the Government’s way thinking of what went in the box and what came out. “Lip service was paid to the process of teaching and learning, but this was sidelined in favour of ‘summative learning” (Teaching expertise, 2012). Summative learning/assessment is used to measure the student’s attainment at the end of learning experiences. (Brookhart & Nitko, 2008) agree that summative assessments are specifically designed for assigning grades to certify student competence and report on their learning progress. (Teaching expertise, 2012) suggests that exams can be used to directly improve learning, but AFL needs to operate in a summative way. For AFL to work in this way, Students understand the criteria in which exams are marked, with the conception that revision would be achieved in a more active way, for example this could be explaining the topics due to be tested to each other and marking peers’ past papers or work. Paul and Black advocate when information from tests/examinations are used solely as a record of progress, there is no direct contribution to the improvement of learning. Black and Wiliam demonstrated that ‘formative assessment’, or assessment for learning (AfL) could improve learning and that learners performed better when they learned in a formative manner.  Advocating that information from marking or other means of assessment such as questioning could be used as feedback to modify the learning to benefit the learner which in turn, enables progression. There are four main elements regarding AFL: sharing criteria with learners, quality of feedback, quality of talk and questions, and peer self-assessment. Literature suggests that AFL steers student learning when it is used correctly, and the teacher understands the next steps of learning and the assessment has been planned appropriately. AfL should not be likened with performance of tests or examinations. Black and Dylan argue that “If the information from such tests is simply used to record progress, it is not directly contributing to improving learning” (Teaching expertise, 2012). Unlike formative learning, Sadler agrees with Black and Wiliam, he states that formative assessment is crucial to give feedback to learners, allowing them to see where they are in their learning. 
For peer and self-assessment to work it is essential for learners to understand their learning targets and from this, progression can be made. For the learners to do this it is important that the teacher understands what progression in paedology means but also understand what it should look like sadler supports this, “Confidence as a teacher and familiarity with the teaching situation, both of which were strongly related to the teacher’s content and pedagogical knowledge” (Sadler, 2009).
Encouraging students and giving them the responsibility to take ownership of their learning by helping them to understand learning targets. ‘Traffic-lighting’ is a strategy in which students assigned red, amber, or green to a piece of work can be used for students to magnify what they did or did not understand it can be valuable providing the teacher with instant feedback. ‘Two stars and a wish’ is another method of doing this. Students state two things they were good at and a wish being something that they feel they did not understand and would like to improve on. This method is completed after every piece of work at school X. These are stick into the learner’s books and completed by the learner independently when they have finished a task. It is important for learners to reflect on their work as It enables them to see what they have learned and what they need to focus on moving forward. I did not perceive this strategy to be beneficial to all learners within school X. In some instances, the learners did not always complete these and they were completed just for appearance several days and in some cases weeks after the lesson. The quality of what was written was in some cases also questionable. Some learners fully understood what was expected whereas some did not. “Peer assessment showed that students were more likely to challenge each other’s judgments of their work, there by sparking discussion and debate” (Teaching expertise, 2012) I did evidence of this when asking the learners to mark each other’s work. The learners were each given purple pens and they all swapped books. The learners had been given a rubric of how to mark and a class discussion had been carried out prior to the marking commencing. The learners were all engaged, they all enjoyed being teachers and I witnessed firsthand, some lovely marking taking place. The learners each provided feedback to each other in a kind and purposeful way. 
Psychologist Ellis Page conducted a study in 1958 on how teacher comments affect the grades of students and their achievement. A focus group of secondary school teachers marked and graded a summative assessment and assigned each paper with a numerical score which formed the basis of letter grade of A, B, C, D, or F. At random, each paper was then either given the numerical/letter score or they received a comment alongside their score for example ‘B: good work, keep it up’ or C: Good thinking! Maybe next time……!’ For the third group of papers marked the teachers provided a score/letter grade, and ‘individualized comments that corresponded to the teachers’ personal feelings and instructional practices’ (Guskey, 2019). This study showed that papers that received individualised comments did better and achieved a higher level of attainment than those who received only a score/grade following on from a further assessment completed by the same group of students which led to his findings. Further studies and literature conducted by (Stewart & White, 1976) supported Page, both agreeing that how teachers communicate in their comments in relation to marking and feedback could be what matters most to the students for them to make progression within their learning. Again, highlighting the importance of marking styles and what effect they can have on a learner and their academic achievement. I utilised this when marking and used Pages findings, writing individualised comments and smiley faces and stars. The learners liked this aspect of the marking and were proud when they gained a smiley face. I also used a pink or blue pen to mark. I did this because I felt that the colour red, which the majority of teachers mark with has negative connotations and further literature agrees, ‘People tend to associate red with negative, danger-bearing emotions’ (Cherry, 2023). The learners and teachers at school x call all errors, be it spelling for example, ‘marvellous mistakes’ so that the learners do not get discouraged. When I was marking work during live marking, I made an error. This would have gone unnoticed, however, I highlighted this to the learners and asked them to correct my marvellous mistake. This was beneficial, as it showed them first hand that everyone can make mistakes, even their teacher. It also gave the learners the opportunity to live mark and assess my marking. 
Questioning was a huge part of all of my lessons. The quality of questions produces the quality of talk form the students. Prof David Hopkins states that if you want to achieve powerful learning within the classroom, you need a good curriculum, student engagement and excellent teaching and learning strategies. A didactic ping-pong style of questioning for example is not a good strategy as only one student is answering at a time. Other forms of strategies work better. Trevor Kelly agrees that questioning and planning the key questions is very important. As an academic adult, vocabulary and phrases used without planning will be too complexed for a child to understand and therefore, planned questions are required to captivate the learner and keep the learners to engagement. Whilst it is important to plan for key questions it is also a good strategy to plan for key questions to avoid which might take the learner of task. It is very difficult to think ‘on your feet’ planning for this type of misconception is therefore very important to have the ability to change the style of questioning to prompt the correct response. Trevor Kelly agrees with this, and he states that it is not possible for an inexperienced teacher to rephrase a question on the spot. I therefore made list of questions to use within my lessons and a rephrased list in case the learners did not understand them. I also made a list of prompting phrases in which to help gain a response but that required the learner to think. The type of questioning used is important. A closed response question style will not prompt or lead the learner into divergent thinking and will lead to closed response. It is important to encourage further responses using a behaviourist approach using positive reinforcement praise and encouragement. Benjamin blooms taxonomy can be used using in questioning to gain higher and lower order responses. By using these key words in questioning, it can help to differentiate between higher and lower order thinking. Numbered heads together is a strategy where each learner is required to have an answer and this can produce quality of talk and feedback. Each learner is given a number between one and five. The teacher asks for number e.g. two the learner number two within the group, gives the answer.  The teacher can also ask for a group answer which will encourage the children to work together, encouraging in debate and further discussion.
Wait time between questioning is often not long enough. The learner must process the question, work out the answer, process how they are going to respond back in less than 0.9 seconds. As educators, it is important that the learner is given enough time to do this. Dylan Wiliam states the importance of allowing the correct amount of wait which he suggests is two seconds. Another form of wait time is when you wait after the answer has been given without saying anything, this encourages the learner to elaborate on their initial answer, encouraging them to engage in further thinking. Edward De’Bono suggests that we should move forward with parallel thought not adversarial but by thinking in the same way, suggesting that the quality of talk, using thinking hats. These are metaphorical hats that the children can use. Each hat has a type of thinking i.e. yellow=benefits white=facts etc. This encourages the learner to think about the question encouraging parallel thinking and answering. This form of questioning using this technique can be used in an order to encourage certain pathways of thinking and can encourage disport learners to stay on track. I did use this technique; however, the learners were new to this strategy and I felt that further use of this strategy would be needed to discover if it worked well as a strategy within the class.
Both self-assessment and peer assessment need to follow a success criteria using an exemplar approach using a copy or example of what a good one looks like (WAGOLL) for example. If you only list success criteria, then you could cap or put a ceiling on the learning. It is therefore prudent to illicit the success criteria from them using the WAGOLL asking questions such as ‘what makes the WAGOLL successful? What do you think is good about it? Allowing the students to be a part of the assessment process gives them an understanding of what is needed to be successful in the task which also helps them to be able to self-assess their own work and peer assess their peers work. An exemplar what a bad one looks like (WABOLL) can be used later in the learning to illicit success criteria by asking the students ‘What is bad about the example given? How could this WABOLL be better? How could we improve it? When using a WABOLL it is important not to use a students work. By using a WABOLL later in the learning it reaffirms to the learner midway of what the success criteria looks like. When a child is engaging with a WAGOLL or a WABOLL higher order thinking is used by the learners as they assess, evaluate and analysis, what is makes the WAGGOL successful and what makes the WABOLL not so successful. Austins butterfly approach encourages peer feedback and encourages the learner to redraft. If you do too much the child can get demotivated. Important to be cautious when using this type of approach. Starting off with a WAGGOL and then showing the learner an exemplar WABOLL. Asking the learners questions to guide them to think what improvements can be made to WABOLL to get them produce or guide them toward the production of the exempla WAGOLL. This engages the learner to see what could be done to make it better, with the learner seeing the progress which has been made from the beginning WABOLL to the end WAGOLL. The importance of power of the word ‘yet’ is stressed throughout this production ‘it is not a good one yet’, encouraging the possibility for change. From the first one give feedback only changing two things so that the changes do not get over whelming for the learner. Then the redraft can commence. This approach is used as a whole class technique to encourage learners to progress using a behaviouralist approach using positive reinforcement throughout the task.  
Collaborative learning is the process of two or more students working together to “find a joint solution to a task, is associated with robust gains in student learning, developing both the versatility and the depth of understanding of students” (Barron, 2000). Mini plenaries are fundamental in learning, (De Bono, 2017)and this is an example of collaborate learning. It is where you take a pit-stop in the middle of the learning, and you summarise what is going on. Mini plenaries are a pause in learning during the act of production “the teacher interrupts group-level collaborative learning activity to address the whole class or to attempt to engage the whole class in discussion, before allowing them to resume their small-group collaborative activity” (Joyce-Gibbons, 2016). The fundamental part of this is to stop whilst there is still time to make changes within the lesson. Early misconceptions in learning can be corrected a lot sooner which will aid the progression in the learning. Phil Beadle is a multi-award-winning teacher and has written many books including ‘the book of plenary’ and I have witnessed him use this technique during the ‘aiming for excellence 2023’ conference in Swansea, South Wales. I have used this technique within all my lessons enabling me to quickly assess and recognise midpoint what I need to change or modify using this mini plenary technique. During lesson two, I used this technique twice within the lesson when I could see that a couple of the children did not understand what was expected of them. Using this pause in learning allowed me as a practitioner to modify the lesson on two occasions so that these learners could reach their full potential and were able to move on with their learning with misconceptions being corrected without the use of this, these learners would have got to the end of the lesson, would have had no feedback and would have left the lesson with no progression in their learning. (Gillies & Boyle, 2008) state that teachers sometimes lack confidence to implement collaborative learning within their lessons and I do agree. After using this style of collaborative learning within my lesson and planning for it in advance, I felt a lot more confident using this method and it benefitted the learners and superseded the question of ‘does everyone understand what they are doing?’ and gaining a closed response of ‘Yes or no’. 
As there are students within the class that have individual learning plans IEPs and children that have suspected needs, I also needed to collaborate with my class teacher and the additional learning needs co-ordinator (ALNCo) to ensure that I was providing all students with an enriched experience. Nina Jackson agrees that the most important aspects of ‘inclusion is that educationists collaborate, discuss and share the needs of the pupil’ (Jackson, 2015, p. 19). Jackson states in her writing that inclusion is not an afterthought to general planning and that each learner should have flexible learning experiences dependant on their needs. I felt I incorporated this into my plans however, I do feel that as I grow within my profession through knowledge, collaboration, experience and further training and practice, I will provide the learning experiences, further literature from Jackson and Sheehy, Simmons and Nind to name a small few also support this. 
At the end of my lessons, I asked the learners what elements of the lesson they enjoyed. What worked and what did not. I went further with this and asked what they would have done better if they were the teacher. This I felt this was extremely beneficial. (Roberts , 2012) agrees that teachers are only as good as their last lesson and the impact the lesson had on the learners, so gaining their evaluation of the lessons was beneficial, as it enabled me to reflect on my practices and how I can improve as a teacher. 
In conclusion, assessment for learning (AFL) can help teachers to provide and deliver lessons that are rich with activities that has been based on the learners needs stemming from their feedback. This writing has shown that when students take an active role in their learning, teachers have the time to consider and to reflect on what is has worked, what has not worked and what needs to happen moving forward to progress the learners, which will make an impact on a learner’s education attainment and their engagement within the lesson. 
Whilst there are many different style and techniques when carrying out AFL questioning and taking the time to think of questioning styles to get the children engaged stood out as extremely important. Being a practitioner is not an easy task, more so for the unexperienced. It is therefore crucial that the correct planning and preparation is done to allow for appropriate questioning that engages the learner. The learner will both understand and be able to provide feedback for this. Black and Wiliams research highlighted that more purposeful answers were given when the teachers allowed the learners more time for their response. Lessons became richer when the focus of questions changed from testing the students’ knowledge to exploring their understanding. Studies highlighted within this writing have shown that methods such as instant marking, peer review for example provide the learner with instant feedback and in turn, misconceptions can be delt with quickly. John Hattie agrees and goes on to suggest that ‘we, as teachers, need to change if the students do not change in their learning’ (Hattie, 2012, p. 96) and suggests that if one method does not work then another style or method needs to be used. 
This writing has shown that for AFL to be beneficial to both the learner and the practitioner. Some argue that a lower ability child being able view and peer assess a higher ability child’s work might cause them to think they are not as capable. AFL supports the learner by them gaining an overview of a live WAGGOL, this elicits them to process and reflect on how they can improve. Peer assessment being time consuming if it is done well. However, this is not to case if it is done well, and all learners understand. It is important for the teachers to be able to reflect on how this can be achieved. Delivering high-quality collaborative learning is a difficult task. Success dependant but not limited to the interactions of group members.  Favourable learning outcomes are heightened when learners can: “(i) give and be receptive to each other’s explanations, (ii) agree shared meanings through negotiation and (iii) argue using a shared framework of internalised rules” (Joyce-Gibbons, 2016).
When the learner has an understanding what is expected from them and has a full understanding of the task in hand by using mini plenaries and other AFL strategies as outlined within this writing, the teacher can spend time working with focus groups or individual students. AFL is crucial and is fundamental to the Welsh curriculum and can help teachers to deliver experiences that are rich with activities that have been based on the learners needs stemming from their feedback. This writing has shown that when students take an active role in their learning, teachers have the time to consider and to reflect on what is working, what has not worked and what needs to happen to progress each individual learner so that learning is not capped. If you do not use AFL strategies enough as educators, we do not allow the child to progress in their education and this can put a ceiling on their thoughts and understanding. The importance of developing and understanding AFL is crucial for it to be done well and to obtain the desired outcome and this writing highlights this. 
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