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Section one
Introduction
Proposed changes to the educational curriculum can be instrumental to the progression of children’s learning, bringing inclusive, revolutionary and more current and relevant educational experiences to children.  “Curriculum development should be at the heart of practitioner, school and national efforts which seek to raise standards for all, tackle the attainment gap and ensure an education system that is a source of national pride and enjoys public confidence.” (Welsh Government, no date). However, implementing changes to school’s curricula or introducing a completely new and reformed curriculum can carry many challenges and complexities to a setting. Change can be unsettling for people due to a lack of understanding and confidence, which then can create an imbalance of consistency throughout settings, therefore highlighting the importance of transparency surrounding the changes and consistent and clear guidance throughout. 
[bookmark: _Int_wCufzNrD]In 2014, the Welsh Government commissioned former teacher and school inspector, Graham Donaldson, to undertake an independent review of the curriculum in Wales. Resulting in the establishment of Wales’ new educational curriculum which has been intermittently introduced with small implementations being adopted and rolled out within some settings. From September this year, all schools will be expected to introduce the new curriculum, the curriculum implementations will be expected to be adopted throughout every education setting residing within Wales. With new change, runs the risk of inevitable barriers and complexities arising. Bera (no date) suggest there are always risks with any system-wide change, as the capacity of different schools to implement the changes effectively varies widely. However, student-centred curricula carry particular risks relating to resources, flexibility and external accountability. Taking setting’s environmental, resources and individual factors into consideration it is potentially unavoidable for inconsistencies across various settings to emerge, resulting in a lack of the true reflection of the new curriculum through practise. A particular area of concern is the gap between children living and attending a setting within a disadvantaged area to a child living in a more advantaged area and position, especially due the more flexibility the new curriculum offers practitioners and learners flexibility is one of the key hallmarks of the new Curriculum for Wales—flexibility in the provision of kinds of learning opportunities and flexibility in terms of assessment.  Rata (2012) shares this concern and argues it is possible that the move towards greater flexibility that the new curriculum and associated assessment arrangements offer teachers will lead to a highly differentiated provision and a diminished access to ‘powerful’ knowledge for the more disadvantaged learners. Furthermore, Bera (no date) highlights the importance of eradicating this risk and argue for all learners to benefit from the proposed reforms, there will need to be huge levels of investment in disadvantaged schools and the introduction of accountability mechanisms that ensure that disadvantaged students receive a curriculum experience that is equivalent to that available to advantaged students. However, The Welsh Government have outlined closing the attainment gap between disadvantaged and advantaged students is a key priority of theirs. They have outlined to undertake a series of initiatives for improving equity in education and recognising and combating the effects of socio-economic disadvantage in schools, which they have stated will be a relentless focus whilst additionally raising the aspirations and attainment of all learners. In addition, The Welsh Government have introduced and implemented some initial strategies in preparation to tackle this area of growing concern. Welsh Government (2022) state as a government, we have sought to support our most disadvantaged learners through free schools' meals, pdg access, extending digital opportunities in schools, alongside having a clear focus on reaching those pupils who might need more support.
Furthermore, the new curriculum offers the flexibility for settings to develop their own curriculum, based on the needs of their children and young people, but within a national framework set by the government. With this flexibility in mind, it brings an additional area of concern of the implementation a reformed curriculum can create and the complexities settings face while delivering consistent practise that adheres to national framework. With the flexibility that is heavily provided throughout the new Welsh Curriculum, it creates a potential risk of a setting’s practise deliverance of the curriculum not being a relevant and correct reflection of the curriculum’s envisioned outcomes. Welsh Parliament (2020) state that while The Children, Young People and Education Committee supports the general principles of the Bill, it is concerned that this flexibility carries considerable risk if safeguards are not put in place to ensure children and young people in all parts of Wales receive a sufficiently consistent education. Neagle, L (no date) argues that concerns are around the practicalities of how this curriculum will be rolled out effectively; whether there is enough time to train staff to effectively deliver it; and how the Welsh Government will ensure it contributes to raising standards as well as providing pupils with the same opportunities and experiences from their education.  This is the biggest change to our education system since the dawn of devolution. We need to ensure that the right balance is struck between local flexibility and national consistency, not least to avoid any risk of existing inequalities getting worse rather than better. We recognise that the new curriculum will not be uniform across all schools, but it must be consistent. The Welsh Government have recognised these potential barriers and recognised the importance of professional learning and development to support practitioners appropriately in preparation of the new curriculum and its roll out. Supporting this importance is Welsh Parliament (2020) who have stated The Children, Young People and Education Committee points to the importance of professional learning and development to prepare teachers to deliver the new curriculum. The Welsh Government estimates it will spend around £15 million per year until 2025-26, over and above existing professional development funding. This implementation is in the hope to ensure that a consistent and efficient approach to teaching is maintained. This implementation will be adopted through the hopeful of intentions to ensure that all settings and all learners will thrive under the new curriculum and that existing inequalities are not exacerbated. Power, S., et al. (2020) argue that The Curriculum for Wales will be a more expensive curriculum to implement than the current arrangements—more expensive in terms of resources and enrichment activities. It is more demanding of the teaching profession, and considerable investment will need to be put in place if teachers are to be provided with the understanding and skills to make it work.

Foundation phase, audit, what they needed to change. 
The adoption of The Foundation Phase curriculum for three- to seven-year-olds in September 2010 was a welcomed, new reformed mandatory curriculum in Wales, which encourages children to use their imaginations and to be creative, making learning fun and more effective. The Foundation Phase has 7 areas of learning which are delivered through practical activities and active learning experiences both indoors and outdoors. Its ethos is for children to learn through play experiences. The Welsh Assembly Government (2008) highlight the importance of opportunities of learning through play and state play/active learning should be an essential part of the children’s curriculum. This approach should be an entitlement for all 3 to 7-yearolds in the Foundation Phase. The integrated curriculum of the Foundation Phase generates an abundance of opportunity for children to initiate their own structure for development. 
However, according to an independent stocktake of The Foundation Phase a series of barriers and complexities were discovered alongside recommendations of improvements to be made. The Stocktake focussed on the implementation of the Foundation Phase across Wales and within different Foundation Phase providers looking closely at aspects that might inform future policy. A key point that was identified of importance was continued professional development for staff, providing practitioners with developed training to support specific areas more effectively. The report also made recommendations to ensure the Foundation Phase co-ordinators in maintained schools have sufficient knowledge and experience to understand the principles and practices within the Foundation Phase. Blatchford (2004) suggests Effective Early Childhood Frameworks: Effective frameworks provide guidelines which help staff to clarify their pedagogical aims, provide a structure for the day, focus on assessment, planning and progression and support concentration on the important aspects of child development. Furthermore, Welsh Government (2015) reinforces the importance of specific training for practitioners and highlight this through recommendation 5 which recommends specific attention (through training and guidance for practitioners) should be given on how to use Foundation Phase pedagogies in Year 1 and especially Year 2 classes. Schools with greater use of Foundation Phase pedagogies have greater levels of observed pupil involvement and pupil wellbeing during learning. Power, S., et al. (2020) support this view and suggest pedagogies are resource intensive. They require more resources in the school, more activities outside the classroom and can often assume an appropriately ‘educational’ home environment. Where these are not available, the curriculum experience may end up being very different from that envisaged by those designing the curriculum.
Conclusion
On reflection of The Foundation Phase evaluation and independent stocktake it is clear to identify that a main area of recommendation of improvement was professional learning and development, since these recommendations it is evident that this has been adapted and implemented more effectively. There was a national approach to support professional development which was established in 2018, with the aim to create a professional learning vision fit for the evolving education system in Wales.
The Welsh Government provided a series of initiatives offered to educational settings to provide them with suitable funding and support to enable them to offer their practitioners opportunities of professional learning and development through the medium of collaborative professional learning and collaborative planning. 
Section two
Every child should be recognised as an individual, progressing and learning at their own individual pace. Every child should be provided with adapted and individualised strategies and learning opportunities to help combat and support their personal development and progress. Early Years Matters (no date) defines the concept of the individual child and states Every child is a unique child, who is constantly learning and can be resilient, capable, confident and self-assured. Babies and young children mature in every area of development at their own pace and in their own individual ways. Children develop and learn in different ways and at different rates and all areas of learning and development are equally important and inter-connected.
[bookmark: _Int_3Kpemr0q]Every child is a unique child who is constantly learning and can be resilient, capable, confident and self-assured. Practitioners should consistently understand and observe each child’s development and learning, assess progress, plan for next steps using individualised strategies and methods to suit each child as an individual. 
The form of assessment to support the concept of the individual child is both intrinsic and advantageous, it helps practitioners identify where each individual child’s stage of development is at and therefore provides a formative idea of how to support and promote their development. Welsh Government (2022) state assessment plays a fundamental role in ensuring each individual learner is supported and challenged accordingly. It should contribute to developing a holistic picture of the learner – their strengths, the ways in which they learn, and their areas for development, in order to inform next steps in learning and teaching. A summative assessment captures the child’s interests, activities they’ve been doing, the development band they are working in and what sort of support is provided to extend their learning.
The Foundation Phase Profile is a form of assessment and has been developed as a summative assessment tool using observations and formative assessments to build up a holistic picture of children's development and abilities in key areas. The Foundation Phase Profile was adopted through the introduction of The Foundation Phase Curriculum. The purpose of the Foundation Phase child development assessment profile is to assess children within the first six weeks of their entry to the Foundation Phase in order to build a ‘baseline’ assessment. The assessment will be a description of the whole child using the six Developmental Areas that make up the Profile. 
The Foundation Phase Profile carries a series of benefits to supporting the concept of the individual child by carry out in depth and thorough observations of the child and their areas of learning. The Foundation Phase Profile assessments requires practitioners to observe children closely to help identify development stages. This approach encourages practitioners to closely working with individuals, identifying their developmental stages individually. Pacey Cymru (2017) argue knowledge of developmental milestones and sequences of development can help you to understand and support children through stages of development, and to identify if there are areas where they would benefit from additional support. This, combined with your knowledge of the child and their interests, will help you to plan for opportunities to enhance their progression at their own pace, so that they can practice and master emerging skills in different ways. The Foundation Phase Profile, developmental outcomes are presented in a selection of skills ladders under each of these four areas of learning. The skills ladders can be used to assess children’s individual abilities and progress, but also helps you to identify the next level of skills that a child may be developing. This is a useful tool to support your planning for the child’s next steps, which includes opportunities for them to practice developing skills. 
As the new Curriculum for Wales rolls out in educational settings across Wales, it marks a significant shift in the role of assessment within education, the purpose of assessment is to support each individual learner to progress at an appropriate pace, ensuring they are supported and challenged accordingly. This is achieved through the adoption of progression steps within the new curriculum. Welsh Government (2022) state to enable this approach to assessment, aspects of the current arrangements that do not support the ethos of Curriculum for Wales will be removed and new requirements will be introduced to ensure that supporting learners to make progress is at the heart of assessment going forward. As part of this, practitioners can build on and further develop assessment methods that are already in use to support learners to progress on an ongoing, day-to-day basis, and look to develop new strategies.
[bookmark: _Int_3cRvh5Fb]Welsh Government (2022) outlines that learner progression along a continuum of learning from ages 3 to 16 is central to Curriculum for Wales. Assessment plays a fundamental role in enabling each individual learner to make progress at an appropriate pace, ensuring they are supported and challenged accordingly. This form of practise directly links and underpins the concept of the individual child, providing children with personalised and individualised outcomes, strategies and learning opportunities for their own specific development. Guidance developed from the progression steps assessment tool is to ensure the needs of all learners are taken into account and recognised their individual identity, language, ability, background and prior learning, as well as the support they may need, will differ according to their personal circumstances.
[bookmark: _Int_oAEVskWS]Comparing and contrasting both forms of assessment, both assessments carry components and tools that enables practitioners to assess children as individuals and identify their own personal stages of development, thus ensuring that the children can be individually supported to progress at their own developmental and appropriate stage. This method can enable practitioners to support the relevant areas of development with useful and appropriate measures and strategies. Early Years Careers (2022) state the purpose of tracking children’s development in the Early years is to provide a picture of the child’s progress and to identify any areas for further support. Furthermore, Parent zone Scotland (no date) state assessment is carried out to see what children and young people know, understand and are able to do. Assessment is very important for tracking progress, planning next steps, reporting and involving parents, children and young people in learning.
Section three
Introduction
Outdoor learning is an essential and integral part of their learning experience, it encourages the child’s sense of self awareness. Enabling and encouraging children to recognise their independence alongside an interdependence and connectedness with their ecological worlds. Outdoor learning offers opportunities of development in areas creativeness, problem solving, independence and self-confidence. Being within the outdoors children quickly consider limits, boundaries and complexities they may face whilst playing within the outdoors, through these experiences children build upon their resilience and adapt and explore risks through play. According to Knight (2009) outdoor learning provides children with the opportunity to engage in a riskier experience, where they can seek out challenges. Learning and Teaching Scotland (2010) supports the importance of the use of the outdoors on a child’s development and learning, suggesting opportunities for outdoor learning exist within and across all curriculum areas, including the themes for development across learning such as enterprise in education, sustainable development education and global citizenship. Furthermore, Huggins and Wickett (2011) argue even very young children can learn vital skills in an outdoor environment. Activities that are usually confined to indoor areas often provide more learning opportunities when done in the outdoors.
Outdoor learning provides children with hands-on experiences that can often not be replicated in an indoor environment. Tovey (2016) outlines that outdoor play is about potential – the potential of spaces to engage children’s imagination, curiosity and creativity and foster their health and well-being. Outdoor learning experiences can provide children with an abundance of learning opportunities thus promoting different areas of development. From her research on outdoor learning, Norðdahl (2005) found that children’s vocabulary increases when given the opportunity to learn in an outdoor environment. The children in her study were able to learn, and became more interested in learning, the names of the flowers, trees and animals around them. Outdoor learning arouses children's excitement and interest to learn. It offers a variety of opportunities for sensory development and discovery; giving children the opportunity to gain experience of, and learn from, the world around them.
The Early Years Foundation Stage (EYFS) Curriculum places strong emphasis on the importance and value of daily outdoor experiences for children’s learning and development. This implementation provides children with the introduction to the natural world, and a foundation is formed for their relationship with nature as they grow older. The core values of Curriculum for Excellence resonate with long-standing key concepts of outdoor learning. Challenge, enjoyment, relevance, depth, development of the whole person and an adventurous approach to learning are at the core of outdoor pedagogy. Furthermore, the use of the outdoors is a significant component of The Foundation Phase curriculum’s features. According to The Welsh Assembly Government (2009) the current Framework for Children’s Learning for 3 to 7-year-olds in Wales clearly outlines that the Foundation Phase environment should promote discovery and independence with a greater emphasis on using the outdoor environment as a resource for children’s learning.
More recently the risk of a decline in outdoor learning is slowly becoming more common and being identified as an area of concern. A report conducted by the National Trust  has highlighted an alarming deterioration in children’s relationships with the natural world. According to Baines and Blatchford (2011) the opportunities for children to play outdoors, both during and after preschool hours, have reduced, which has been linked to various factors, such as limited space, traffic, fear for children’s safety, escalation of screen-based entertainment, as well as an increased focus on the acquisition of academic's skills in the early years. An additional contributing factor to the decline in the use of the outdoors is the knowledge and understanding of the practitioner surrounding the subject of learning within the outdoors, outdoor learning is not just taking indoor activities and doing them outside. It is not letting children outside for play time. Understanding this difference is key to good practice. Inevitably if a practitioner is to feel more equipped and confident teaching learning experiences within indoor environments, the use of outdoor activities and learning will be considerably less due to a lack of understanding. 
Environmental factors and complexities need to be taken into consideration when assessing the decline of outdoor learning, the uncertainty of weather conditions can be unappealing for some learning experiences. A study (Hatcher & Squibb, 2011, pgs. 343) on teachers working in traditional preschools, found that teachers find it challenging to dress children for outdoor play in winter months, therefore try to rush the process. However, with correct and sufficient planning and adequate organisation from practitioners, outdoor learning activities can still be experienced regardless of weather and environmental conditions. Although, it is evident to see that outdoor activities are not always practical or sustainable to successfully engage in due to the changes in weather and although children can prepare themselves suitably for the outdoors with adequate clothing some learning experiences are not management or practical to be completed during adverse weather conditions. 
Taking the complexities that may have potentially contributed to a decline in outdoor learning it is important to discuss strategies to help combat and eradicate them. Practitioner’s lack of understanding and confidence surrounding outdoor learning, was a possible identification of a contributing factor, the use of collaborative and partnership working could help support this area. Partnerships can contribute to learners’ personalisation and choice by providing pathways and opportunities for children and young people to develop their learning and skills in new ways. An additional advantageous combating strategy would be opportunities of relevant training for individuals, where they can expand and build upon their knowledge, supporting them to understand the outdoors and learning opportunities more effectively, thus promoting the use and adaption of outdoor learning opportunities. CPD (2021) encourage this strategy and outline that CPD can help teachers obtain new teaching techniques, share best practice, and apply fresh approaches to teaching that allows them to improve their ability both for students, as well as expand their own personal opportunity within the teaching industry. 
Learning and Teaching Scotland (2010) state that an increased understanding and knowledge of outdoor learning acquired during initial training and then further supported though CPD will strengthen the confidence of newly qualified teachers. At local authority level, collaborative working and strategic planning across services is essential to developing or building upon an authority-wide plan for children and young people to have greater access to quality outdoor learning experiences.
Conclusion
Recognising the area of outdoor learning being a consistent and key component throughout the Early Years Foundation Stage Framework, The Foundation Phase Framework and The Curriculum for excellence, is therefore evident how instrumental outdoor learning is towards a child’s learning and development. The Foundation Phase places great importance on children using the outdoors to experiment, explore and take risks. Many schools and settings have invested considerable time, energy and money in improving provision for outdoor learning to meet these aspirations. Learning and Teaching Scotland (2010) outline opportunities for outdoor learning exist within and across all curriculum areas, including the themes for development across learning such as enterprise in education, sustainable development education and global citizenship. Learning outdoors is part of the wide range of practical approaches to developing skills.
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