Introduction
Starting university marks a significant milestone in a person’s life, often bringing with it a mixture of excitement, anxiety, and anticipation. As a new undergraduate student, my first three months at university were filled with new challenges, learning experiences, and opportunities for growth. Coming from a diverse cultural and educational background, I faced the dual task of adjusting to university life while also adapting to a new academic system. In this essay, I will reflect on my experiences during this transition using Gibbs’ Reflective Cycle (1988), a framework that includes six stages: description, feelings, evaluation, analysis, conclusion, and action plan. This reflective process has allowed me to make sense of my early experiences and identify strategies to support my ongoing development.
Description
On February 20th, I participated in an interview as part of the admissions process at university. The first speaker, Ffion, mentioned that only 150 seats were available and noted that some candidates were returning from a previous visit. This created doubt and pressure, making me feel uncertain about my chances of admission. Despite this, I received an acceptance email the next day, which marked a significant turning point in my personal and academic life.
Shortly after the academic term began, we were introduced to our modules and assigned essays and reports, which were to be submitted at the end of each unit. As someone who had never written academic assignments in English before, this was intimidating. A few weeks into the term, I also delivered my first PowerPoint presentation. My first time presenting formally in front of an audience using digital slides.

Feelings 
Prior to the interview, I experienced considerable anxiety; following the conversation with Ffion in class, I felt disappointment and was convinced that I would not receive an offer from the University, because Ffion who informed us that there were only 150 seats available for the course. However, the next day, I was pleasantly surprised to receive an acceptance email from the university. Upon reading the message, I was very emotional and crying as the respond was positive. This respond significantly enhanced my confidence.
At the outset of my academic journey, the initial assignment of essays and reports left me feeling uncertain, given my lack of experience with academic writing. The unfamiliarity of these tasks led me to consider withdrawing from the university. Nevertheless, after several weeks of engaging in class with the modules and accessing resources via Moodle, I met new challenges, particularly during PowerPoint presentations. The prospect of presenting in front of audience initially made me feel scared, nervous and did not know if I can do it, but I have done the presentation and I repeat this at home, and on the day, I volunteered to present for second. Standing up in front of my colleagues, my heart start bitten hard, my voice was not ready, and I was feeling like my legs will let me go on the floor, but I had a deep breath, and I said I can do it because I can. Completing my presentation brought a sense of relief and satisfaction, especially considering the encouraging feedback provided by colleagues. Their feedback was that I have done very well, good slides and I had particularly good eye contact with them.
Throughout this period, effective time management and constructive feedback from my lecture Ffion, made me to identifying both strengths and opportunities for growth, and I have been played a key role in improving my skills to understand and regulate my emotions while navigating this transformative experience.
Evaluation 
What went well:
Admission to the University offered a significant opportunity to redirect my career path, enhance my professional skill set, and investigate entrepreneurial prospects. The preparation of essays and reports needed an initiative-taking approach and thorough comprehension of course material, which facilitated successful essays and reports. The knowledge I had from my previous school about PowerPoint helped me to have good slides and a good structure of the PowerPoint presentation. This led to acknowledgement from colleagues and constructive feedback from my lecturer, Ffion, who encouraged a sense of achievement in my work. Additionally, the structure of my presentation slides was well done.
What did not go well:
As a non-native English speaker, I initially faced challenges in providing accurate responses within an academic context. Adhering to academic writing conventions for essays and reports was demanding due to my limited prior experience, which contributed to concerns about meeting expectations. These circumstances resulted in a fundamental understanding of the subject matter being demonstrated. Furthermore, delivering presentations before an audience was a new experience for me and induced considerable nervousness, which was clear in physical movements during the presentation and minor errors in the PowerPoint slides, such as incorrect referencing.

Analysis
Upon reflection, it is clear that many of the challenges met stemmed from both unfamiliarity with the academic environment and language barriers. In accordance with Gibbs’ model, the analysis stage requires examining underlying reasons for specific outcomes. Limited experience with academic conventions, particularly in a second language, contributed to heightened anxiety and self-doubt. Nevertheless, the structured nature of university education, coupled with the availability of relevant resources and support systems, enabled gradual progress in overcoming these difficulties.
Existing research indicates that international students often meet obstacles related to language ability, academic writing, and cultural adaptation (Andrade, 2006), which closely aligns with my own experiences. Mastering English-language essay composition, structuring arguments, and employing proper citation practices needed considerable effort. It also became clear that academic achievement depends not solely on cognitive ability but equally on perseverance, resourcefulness, and an initiative-taking approach to seeking help.
Participation in presentations further underscored the critical role of preparation and practice. Rehearsing in advance and thoroughly reviewing content alleviated anxiety levels. Another key insight was the value of feedback. According to Nicol and Macfarlane‐Dick (2006), high-quality formative feedback is essential for learner development. The supportive comments I received from Ffion and my colleagues helped me view my performance through a constructive lens and gave me the confidence to keep improving. With more practice and preparation, I believe my nervousness in presentations can be transformed into confidence. Reinforced the value of sustained effort, irrespective of presentation delivery imperfections. This experience fostered greater self-compassion and encouraged an emphasis on continuous improvement rather than perfection.

Conclusion 
During my first three months at university, I underwent significant personal and academic development. Although I faced periods of apprehension and uncertainty, I cultivated essential skills in academic writing, public speaking, and digital literacy. These experiences highlighted the inevitability of initial challenges and emphasized the value of perseverance, constructive support, and reflective practice in overcoming obstacles.
At this stage, I am better equipped to navigate university life and have developed a more comprehensive understanding of academic standards. While challenges persist in particularly with regarding to language proficiency and time management. I have adopted effective strategies to address these areas. Notably, I now perceive mistakes as opportunities for growth and continuous improvement, rather than as signs of failure.

Action plan:
In order with my commitment to continuous improvement, I have set up a series of goals to support my ongoing professional growth.
Academic Writing: I intend to take part in academic writing workshops and actively seek feedback from tutors prior to assignment submission. Additionally, I will make full use of library resources and reputable online guides to improve my referencing skills.
Presentation Skills: To build greater confidence, I plan to practise speaking within small groups, such as with family members, and to volunteer for upcoming presentation opportunities. Reviewing recordings of these practice sessions will enable me to assess and refine my body language and delivery techniques.
Time Management: I aim to implement a structured weekly study timetable, utilising either a physical planner or digital calendar. By dividing larger projects into manageable tasks and starting assignments well in advance, I expect reducing last-minute pressure.
Language Development: I will continue to engage with academic literature to broaden my vocabulary and further enhance my language fluency. Active participation in discussions with colleagues will remain essential for advancing my spoken English ability.
Emotional Wellbeing: I am dedicated to keeping a well-balanced lifestyle by appropriately managing time for rest, exercise, and personal activities. I also acknowledge the value of seeking support when necessary, understanding that requesting help proves resilience and self-awareness.
By executing this action plan, I am confident in my continued academic and personal growth throughout my university studies. The knowledge and experiences acquired during my first three months have set up a solid foundation for ongoing success in the future.
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