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Reflective Practice Portfolio

Element 1

Reflection has been developed over time suggest Brock (2015). Reflection is the conscious exploration of experience. Reflective practice is a process of thinking through professional issues, problem or dilemmas, which do not have an obvious solution (Reed and Canning,2010). Reflective practice is designed to help improve what is known and to respond positively to change. Moon (2004) suggest that reflection leads to learning or a change of behaviour.  In order to learn from experience practitioners, need to reflect on the experience. According to Boyd and Fales (1983) reflective learning is the process of internally examining and exploring an issue of concern caused by an experience, leading to a change in conceptual perspective. Reflective practitioners regularly question both what they do and why. Reflection involves recalling, describing and explaining what happened, as well as thinking about the consequences of what was done, engaging in professional dialogue with colleagues and considering evidence that can support improvement (Brock, 2015). 

Some of the first theorist of refection in early years education were Dewey (1933) and Schon (1983). Dewey (1933) argued reflection as ‘a kind of thinking’ that consists of turning a subject over in the mind and giving it serious and consecutive considerations. Demonstrating three characteristics; open-mindedness, wholeheartedness and responsibility. Schon (1983) developed Dewey’s ideas and introduced the term ‘reflective practitioner’. He argued that practitioners become experts through ‘professional artistry’ or reflecting upon experience. Schon (1983) further developed his reflective practice theory to include ‘reflecting on action’, looking back retrospectively at a situation, ‘reflection in action’, switching to ‘thinking on your feet’ and ‘knowing in action’ making decisions in action based on knowledge and experience. 

In order for early years practitioners to develop reflective practice it is important to use a tool that demonstrates and guides a practitioner through the reflective process. Pacey (2016) argue that one of the barriers to reflective practice is not having enough time.  A reflective model gives guidance and a structure to follow. There are many models and tools of reflection available. This is an evaluation of two reflective model’s Kolb (1984) and Rolfe et al (2001). 

Kolb’s (1984) reflective model is referred to as ‘experiential learning’. The basis for the model is practitioners own experience through four stages. Rolfe’s (2001) reflective model is based on three key questions. Ghaye (2015) suggest that one of the key elements to effective reflection is structured and organised thinking. Both models give practitioners a structure to follow and facilitates a step by step process and provides opportunity to make sense of an experience. Both models provided a simplistic approach to reflection, which is especially beneficial to new or inexperienced practitioners.  Although it could be argued that the choice of description in Kolb’s (1984) model are more difficult to understand to a new practitioner compared to the more simply questions used in Rolfe’s (2001) model. 

Somerville and Keeling (2004) suggest reflective practice is a process where practitioners can better understand themselves in order to be able to build on existing strengths and take appropriate future action. Castle, P. and Buckler, S. (2018) suggest that both models are similar in structure, practitioners are encouraged to think about a concrete experience, make sense of the experience and consider what action to take next. Both models are easy to follow. Hayes (2014) states that Kolb’s (1984) model can be accused of being too simplistic and sequential and lacking in an understanding of the effect emotion can have when practitioners reflect and adapt because of an experience. The use of both models would facilitate practitioners to reflect retrospectively or reflection on action as supported by Lindon (2012): Schon (1983): Dewey (1933).It could be argued that Rolfe’s (2001) model further support Schon (1983) reflection in action.

Reflection is a cyclical process (Pacey, 2016). Kolb’s (1984) and Rolfe’s (2001) models both support practitioners through a cyclical process. However, Rolfe’s (2001) model engages practitioners at different levels of reflection. Meaning it is suitable for a beginner and a more experience practitioner at reflection. This stance is supported by Bishop and Blake (2007). Colwell (2019) suggest the purpose of reflective practice is to get a deeper understanding of practice and to develop deeper critical reflection. Rolfe’s model incorporates practitioners to think reflexively. According to Schon (1983) when reflective practice includes the practitioners experience and knowledge through evidence and theory, the practitioner becomes reflexive in practice or ‘knowing in action’. Although Rolfe’s (2001) model is based on three simple key questions. These questions are self-explanatory and does not require practitioners to have any prior knowledge of Rolfe’s theory. However, it could be argued that the words used by Kolb (1984) requires practitioners to have a prior understanding of Kolb’s theory explains Healey and Jenkins (2000). Rolfe (2001) facilitates a deeper, critical reflection for the practitioner. Kolb’s (1984) model does facilitate a practitioner reflecting on an experience however, it could be argued that the reflection is superficial with no referral to critical thinking (Lifelong Learning, 2017). Kolb’s (1984) model could also be referred to as a single loop as although there may be immediate improvement to a situation, there is no change to the underlying value. On the other hand, Rolfe’s (2001) model could be referred to as a double loop, as well as seeing an improvement to a situation, assumptions about the way of seeing things are challenged and underlying values are changed (Brockbank and McGill, 1998).

Gerace et al (2017) suggest that successful reflective practice needs to incorporate perspectives from others. Kolb’s (1984) model is limited to the experience from one person. However, Rolfe’s (2001) model supports practitioners to consider perspectives from others. Following this model practitioners will be providing a quality provision that incorporates all children’s needs in the early years. ‘If children experience high quality early education and care, this can have a lasting, positive impact on educational outcomes and more…. We know that poor and mediocre provision will not benefit children’ (Nutbrown, 2012, pp.12-13). Sylva et al. (2004) reported in The Effective Provision of Pre-school Provision (EPPE) Project that early years settings that are run by practitioners who are well-qualified and critically reflective were more effectively run, more reflective and more open to change and challenge.

In conclusion based upon the discussion and evidence Rolfe’s (2001) model is more effective for early years practitioners as it provides new and experience practitioners a useful tool to aid reflection and leads to a deeper, critical reflection and reflexive practice.

Element 2 - Briefing paper


Summary

Reflection is not a new activity, early Greek philosophers Socrates, Plato and Aristotle philosophical debates are based on critical thought and reflection according to Brock (2015). Reflection is a valuable tool and skill to develop high quality learning suggest Phillip (2015). Reflective practice is an important part of working with young children. Early years practitioners are expected to reflect on their practice in order to enhance their professional development argues Paige-Smith and Craft (2008).  Reflection is prominent in training, education and many professions. The aim of this briefing paper is guide and support early years practitioners to develop a deeper understanding of reflection and how it can be used in practice.








  
‘At these times,’ said Dumbledore, indicating the stone basin, I use the Pensieve. One simply siphons the excess thoughts from one’s mind, pours them into the basin, and examines them at one’s leisure. It becomes easier to spot patterns and links you understand when they are in this form’ (J K Rowling, 2000). We reflect in everyday life to make meaning from experience.


WHAT IS REFLECTION?

· It is widely agreed the intention of reflective practice is performance improvement, manifested through analysing on strengths and the development of competence. Anderson (1996) highlights the fact that reflection in professional practice ‘returns not what it is but what might be an improvement on the original’. Reflective practice is the process of thinking through professional issues, situations. Moon (2004) suggests that a common-sense view sees reflection leading to some learning or change of behaviour.

· Reflection means ‘the ability to think critically and creatively’ suggests Appleby (2010). Rilke (1934) attributes Einstein’s success partly because of his continual questioning of why? how? what? rather than accepting givens or taken for granted. Osterman and Kottkamp (1993) suggest that reflection starts with an element of curiosity, of asking questions and questioning accepted assumptions or concept analysis. Reflective practitioners use evidence and theory to question practice and policies. 


· Reflection and reflective practice are core values of professionals and have a key role in professional training. Reflection is promoted in a range of disciplines, particularly in education, health and social care (Moon, 2004).

· Dewey (1933) gave the original definition in education of reflection as practitioners who discuss reflection in light of professionalism. Reflection can be seen as a meaning making process where experiences lead to a deeper understanding of its relationships with and connections to other experiences and ideas. The tread that makes continuity of learning possible. It insures the progress of the individual and ultimately society. (Dewey 1933).

· Schon (1983) developed the discussion into a process he called ‘reflective practice’, this incorporated theory with experience and practice. Which later developed into ‘reflection on action and reflection in action. Reflection on action is looking back and is done retrospectively after a situation (Schon,1983). Reflection in action could be compare to ‘thinking on our feet’ (Schon,1983). Many practitioners will have experienced this without being consciously aware. For example, whilst reading a story to a group of children you notice some are not engaged so, the practitioner  encourages the children to recite and repeat a phrase, uses a change of voice to express a character or ask the children to act out part of the story.


· Keogh and Walker (1985) describe reflection as ‘an important human activity in which people recapture their experience, think about it, mill it over and evaluate it’. Reflective practice is described by Raelin (2002) as the practice stepping back to ponder the meaning of what has recently transpired to ourselves and to others. It illuminates what the self and others have experienced, providing a basis for further action. In particular, it privileges the process of enquiry, leading to an understanding of experience that may have been overlooked in practice.

· Reflective practice is the process by which involves individuals or whole teams becoming aware within an environment becoming aware of the unspoken values that underline day to day practice. With experience, practitioners will become able to take the initiative in reflecting on their own practice and not be dependent on others to start the process (Lindon, 2012), 


WHAT ARE THE DIFFERENT MODELS OF REFLECTICE PRACTICE?

· There are many models of reflection, each incorporating the work of Dewey and Schon. Most are cyclical to show that reflection is an on-going process.  

· Gibbs (1988) model of reflection is cyclical. This model of reflection helps facilitate practitioners through reflecting on practice, deepening reflection and facilitates the development of critical reflection (Brock, 2015).


· Following Gibbs (1988) model enables practitioner to follow a six-stage plan of reflection. Illustrating how observation and reflection on practice can facilitate new thinking. Practitioners are able to describe what has happened and considers thinking and feelings, evaluate the experience and analysis the situation and are then able to draw conclusions about the situation to form a plan of what could be done (Brock,2015).

· There are many models of reflection available for practitioners to follow. Each one with a different format that facilitates reflective practice to suit individuals’ style, preference and ease of understanding. Some models of reflection by Cambridge International Education Teaching Learning Team (No Date) available at: https://www.cambridge-community.org.uk/professional-development/gswrp/index.html



























Gibbs (1988) model of reflection [image].






















WHY REFLECT? – THE PURPOSE OF REFLECTION FOR EARLY YEARS PRACTITIONERS

· Reflecting on practice underpins the work of early years practitioner’s suggest Reed and Caning (2010). By participating in reflective practice practitioners will ensure that the automatic or default reactions are the best option as working with young children does not allow for a pause button to take time to reflect on situation (Schon 1983: Lindon 2012).
‘If children experience high quality early education and care, this can have a lasting, positive impact on educational outcomes and more…. We know that poor and mediocre provision will not benefit children’ (Nutbrown, 2012, pp.12-13). Sylva et al. (2004) reported in The Effective Provision of Pre-school Provision (EPPE) Project that early years settings that are run by practitioners who are well-qualified and critically reflective were more effectively run, more reflective and more open to change and challenge. 

· Reflecting on how we perceive children’s experiences may depend on how we view the child and how that child participates in the early years setting suggests Paige-Smith and Craft (2008). Within the project Researching Effective Pedagogy in the Early Years (REPEY) Siraj-Blatchford et al. (2002) noted that environments that encouraged ‘sustained shared thinking’ between adults and children, fostered greater linguistic, social, behavioural and cognitive progress in children. Practitioners reflecting on interactions leads to depth and meaningful interactions. Practitioners who build meaningful interactions with early years children engage in the development of ongoing learning experiences that nurture children’s learning and development that reflects the child’s own interest, perspective and allows space for ideas and possibilities to emerge (Tizard and Hughes, 2004).

· To reflect on practice encourages practitioners to improve what is done and respond positively to change. Reflective practitioners regularly question what they do and why for the purpose of learning from their practice. Reflective practice should not be viewed as personal criticism (Welsh Government, 2015). Vygotsky () highlighted that children achieve better success when they work within the ‘zone of proximal development’. Early years practitioners who use reflection as part of assessing children’s development will have a better understanding of a children’s knowledge and ensure their needs are meet.

· Reflection can assist practitioners develop working practices and pedagogy through open dialogue suggests Venninen et al. (2012). A pedagogy that incorporates a holistic view of development, well-qualified reflective practitioners provide early years children with quality experiences (Moss, 2004).Moss and Petrie (2002) urged practitioner to consider a more focus on how the notion of childhood is constructed and how engagement is made with the voice of children and how uniqueness is celebrated. With an emphasis on the structure of professional/inter-professional relationships. The quality of a practitioner’s knowledge, thinking and decision making is important, Siraj-Blatchford et al (2002) suggests the pedagogy used by practitioners is framed by the structure and content of the curriculum.

· Miller-Young (2016) supports using reflection as a means to multiagency and multidisciplinary working, which will impact on the quality of services provided to children and families. 
Welsh Government (2015) introduced the Foundation Framework after reflecting on other countries curriculums. Incorporating theorist and best practices into a curriculum for early years and children up to the age of 7 years, based on a pedagogy of learning through play and exploration. Further reflection by Welsh Government after a review of the curriculum by Donaldson (2014) resulted in a new curriculum for Wales for 3-16 year olds, which will be delivered in schools from 2022. With the current changing and evolving early years curriculum, reflection will support practitioner’s implementation of policy change into practice (Hallet, 2013). 

· Beard and Wilson (2006) suggests that although experience underpins all learning unless there is reflection on what happened and why, the experience will merge into the background. Practitioners need to reflect on experiences and model for children how to use reflecting for learning as children learn from behaviours they see. This view is supported by Bandura (1977) theory of social learning. Play is an important part of early years development. Kalliala (2006) suggest that that play paves the way for later development and learning, children don’t play to learn although they do learn when they play. Reflection facilitates a practitioner ‘s planning of the play that is provided to children. Reflective purposeful observations and discussion will lead to a high quality of provision. By understanding a child’s current level of development, practitioners can skilfully scaffold children’s learning (Bruner,1976).













  




















	


‘Learning to become a reflective practitioner is like being a butterfly – the metamorphosis may hurt as new thinking often requires change – but will result in a more advanced state’ (Brock,2015).


HOW TO USE REFLECTION IN PRACTICE

· Practitioners need to embrace reflective practice as a dynamic tool to help improve, not an initiative of elf-criticism suggest FSF (2019). Reflection is an opportunity for practitioners to acknowledge what has been achieved and celebrate successes. Colwell (2019) suggest practitioners should consider reflection as a way of considerer what has been done, the impact and what could be done differently. Reflective practice requires practitioners to research and seek evidence rather than rely on assumptions. To work with colleagues and learn from others, to access training (Colwell et al. 2015). Reflective practice supports collaboration and dialogue with colleagues, which can lead to professional learning and personal fulfilment. 

· Dewey (1933) attributed successful reflective practice with several attitudes, practitioners need to have the desire to listen to more than one side, to give attention to alternative possibilities and to recognise the possibility of error. Practitioners need to take responsibility for their own action and the impact they have on children, families and colleagues. Practitioners need to consider the effort and energy given to reflection. If done half-hearted the benefits are unlikely to be successful. Reflection is a process of deep thought and willingness to embrace change (Colwell, 2019: Lindon 2012: Dewey 1933).

· Reflection becomes reflective practice when practitioners follow a structured approach where problems are identified, the problem is analysed and from the conclusion’s practitioners plan for the future. (Play Wales, 2018). Practitioners need to be mindful of the impact change can have on early years children and would benefit from consideration to Bronfenbrenner’s (1979) ecological systems theory.

· Pacey (2016) suggest that in order for practitioners to reflect effectively practitioners need to have time to reflect and to find a tool that works best. Bolton (2014) suggest that an effective tool is to use a reflective diary. This can capture a range of personal developments, thoughts, experiences and reflections. It can be a good starting point of self-reflection. Critical self-reflection develops reflexive practice which allows practitioners to make sense of complex professional judgements. Finlay (2008) talks of reflexivity as having self-reflection at the core. 

· Practitioner can use reflection to consider the views of all children in early years. Children whose views are respected are more encouraged to take responsibility for their actions and improves well-being, self-esteem and the quality of interaction between practitioners and children (Longford Childcare,2017). Practitioner may find watching this short video clip useful to understanding quality interaction and the impact they can have on early years children. www.youtube.com/watch?v=efeizNuuEo0










	







Conclusion

Reflective practice is rooted in theory and supported by research can support early years practitioners to achieve high-quality provision for all children. Reflection can help support deeper consideration of values, beliefs and practice and question why. Reflection facilitates practitioners to identify possible new practice with potential benefits and promotes working in a respectful, appreciative team environment.



Element 3 – Reflective log
	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	Maths activity of adding two 2digit numbers in a small group of 6 year 5 children (All ALN) with one adult. This is additional support for these children and the activity with the activity completed in the support room.


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	For each child to use mental strategies and knowledge of number bonds to add. Working independently with support from adult. The children also could use a number square to support their understanding.


	Eich rôl chi                                                                   Your role

	
My role was to firstly prepare the room with the appropriate maths resources and equipment and then take the lead to facilitate the children’s learning, model strategies that could be used and asses each child’s current level understanding. 

	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	The children were happy to complete their work in a withdrawn setting as I have developed a good strong relationship with each child. Most of the children were able to complete the activity independently after the task had been explained and modelled for them using the support resources made available to them. The children were collected and returned to the class within the allocated time slot. During the activity I made observations of each child’s progress and understanding, noting strategies each child used. 
 I was able to feedback positively to each child and class teachers successfully. 

	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                                           Challenging aspects – why?  Link to your own practice.

	During the activity I noticed that one child was disengaged and needed further support and reassurance on her ability. The activity needed to simplified to provide her with clear steps and she need a more visual resource to support her understanding. Aso during the activity one child was excitable to start and needed guidance to regulate his emotions in order to complete the activity.


	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	I showed knowledge and understanding of the task set by the teacher and the required skills each child would need to have to be successful. I also demonstrated a good understanding of each child’s current level of mathematical development. I was able to draw on my knowledge from my young mathematician module to support the activity. To support a child that was having difficulty I was able to use my mathematical knowledge to know that she needed additional support to complete the activity and provide her with a visual aid,which facilitated concrete hands on experience for her to develop her mathematical skills.


	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	· Effective communication skills with class teacher and children. 
· Organisation skills for room preparation and resources.
· Time management
· Patience with supporting children to complete the task, whilst also identifying when I child became frustrated and provide support to prevent disengagement.
· Classroom management skills to ensure all children were given equal opportunity to complete the task.
· Observational skills
· Reflection in action as I was able to adapt the activity to meet the needs of each child.


	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	I valued the individual needs of each child and was able to adapt my approach ensuring that my approach was one of equality and equity. I was able to work collaboratively with class teachers to ensure a holistic approach to learning for the children. 


	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	The activity was successful however as identified in my observation one child would need different visual resources to support completion independently. This will inform class teacher for future planning.































Element 4 – Personal development Plan (PDP)

	Area for further development provide further details)
	Why?
	How?
	Who/Where?
	When?

	Welsh Language
	As part of my school’s development plan, one aim is to work towards achieving silver award in the Siarter Iaith. All staff are required to access courses that support the use of welsh language with pupils and colleagues.
	To complete online interactive courses.
	Dysgu Cymraeg online interactive course.
	ongoing

	First Aid at Work certificate 
	A statutory requirement
	3-day course completed 12/09/2020 with Local authority training centre. Certificate valid for 3 years, 1-day refresher required
	Local authority approved trainer at Training Centre Baglan.
	1-day refresher course required before 12/09/2023.

	New curriculum for wales
	To ensure that I am fully prepared and confident with the New Curriculum for Wales.
	To attend inset day training and school Adds sessions planned for 2020.To use online resource and webinar available on Hwb. https://hwb.gov.wales/curriculum-for-wales
https://curriculumforwales.gov.wales 
	Head Teacher, SLT and Governing body. Liaising with Development officer D.Thomas at EDDIS.
	On-going. Currently postponed due to COVID-19.

	Speech and Language
	I am currently providing one-to-one support for a child with global delay and speech and language delay. To ensure that I provided the highest quality of support to this child, I would like to ensure that I have further knowledge and skills to support his development and experience through primary school.
	Liase with ALN Co at my school to access CPD courses. Attend any training days provided within the authority. Further develop links with schools educational Psychologist and Speech and Language team to ensure current schemes of work are appropriate.
Access web seminar’s and specialist interviews provided by Kathy Brodie – Early Years Summit

	S.Thomas & A Phelps ALNCO

Carys Hope – School Educational Psychologist

	On-going


On-going




1st- 7th June 2020




	Impact of ACE’s 
	To further develop my understanding of issues that children in my care my need support with.
	Complete online CPD course _ Introduction to Adverse Childhood Experiences (ACE’S) and Early Trauma.
	online
	Completed 05/05/2020.
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