7 HOUSTON, WE HAVE A |
NEGATINE ON THAT
ORRIT TRAJECTORY .

50/@3 B oo

Did he just ask for me to write ’(%g
down my most effective AfL | \\7, w2
°)

strategy? //

An




. What did he do?
Top ten?

Is AfL present?




TodaysMeet

This is such a useful site. Message:

There is so much you can
accomplish with TodaysMeet.

You can set it up in seconds, too.

Give it a try!

What struck a chord with you?

www.todaysmeet.com/afl




Learning Outcome::

To develop a H U G E range of AfL strategies

Poker Face




Outstanding teachers are those who...

"Are adept and confident in using a range of assessment
strategies, reflecting a clear understanding of the theory and
practice of assessment. They are skilled at providing well-focused
feedback and setting clear and precise targets for
improvement...They use assessment information effectively to
inform planning and teaching."

Ofsted - (2005)




“Let’s deepen our understanding...

New Style Assessment -
Teacher assesses where learners are and adjusts teaching accordingly.

Teacher assesses an individual’s progress and gives personal advice.

Teaching and Learning
Peers assess each other's work and recommend ways to improve.

Assessment

Learners assess where they are and decide how they can improve.

Learners assess how their understanding has progressed during the course of the lesson.
! _




Exemplification of Judgement : Excellent
S3.2 - Teaching monitoring and assessment

"Effectively involves the learner in the
assessment process through innovative use of
AfL strategies."




School Improvement - Effectiveness

Increase teacher
content knowledge
from weak to strong .

Extra months of learning pcr year

bt l

(in 12 months small
class achieves what 2 : 8

larger class did in 16)

Formative assessment/
assessmen’r for Iea’rning

Reduce class
sizes by 30%

Dylan Wiliam (2009) Assessment for learning: why, what and how? London: Institute of Education




What are the four elements of AfL?

(The table from last session!)

Sharing criteria with learners Quality of questions/ quality of talk

Use and quality of feedback Peer and self assessment




HE IS WASTING MY TIME!

| do this already
and Il do it
better!

OK; I like that. I'll
give it a go and
see for myself.

I'll MAKE TIME FOR IT.

ARE YOU KIDDING ME?!

Don't be
ridiculous. |

don't have time
that rubbish!



Which element of AfL do they develop?




Choice of answers |

What factors affect how quickly sugar will dissolve?

The hotter the water, 5} Temperature Q Granulated sugar

the faster the sugar ' will have no . will always
. effect. ~#* dissolve faster.

b will dissolve.

Sugar lumps Granulated sugar
will dissolve will dissolve faster
=¥ faster than than the lumps in cold
ranulated waler.




Think, Pair, Share

Pose an opened ended question or
problem to which there may be a
VariEty of answers. Think, pair and share prompt cards
THINK: Allow ‘thinking time’ and direct -

them to think about the question.
PAIR: Students then work in pairs to
share ideas, discuss, clarify and
challenge.

SHARE: Share ideas with another pair
or with whole class

It is important that students need to be
able to share their own partner’s ideas
as well as their own.

Peer interaction and thinking time are
powerful factors in improving
responses to questions.




SHOW
ME THE

Answer!

SHOW ME THE ANSWER

Lva
Using mini-whiteboards, true/false cards, hand

signals, different coloured cards etc. learners
show the answer to questions

Back to Plenaries




© )
\hat's wrong? - NOTHNGS Weokc.)

{, MR WRONG ] l

* Giving wrong answer(s). Why is thls wrong? o

No square corners (rlght angles)

MR.WRONG

14+7=21-2

/ | What’s wrong with this graph

http://www.tes.co.uk/teaching-resource/Line-graph-
starter-plenary-and-how-to-guide-6258651/




5—-5-1

Summarise today’s topic in 5 sentences.

Reduce to 5 words.

Now to 1 word.




CROSS THE CURRICULUM

How does today’s learning link to three other subjects?
How can you use what you have learnt today in other subjects?
What skills can you take from today and use elsewhere in school?

How would you encounter the same topic differently in other subjects? (e.g.
environment)

What links today’s topic to (insert subject here)




3 60 Seconds g
W W

Timer on board —

http://classtools.net/main_area/template loader.php/?timer

Set students the challenge of summing up the lesson in
sixty seconds.

Students then read out their summations until a really full
picture is presented to the class.

(Develop by setting paired work — one speaker, one scribe; giving certain words/phrases to include; adjusting the time
for more quick-fire/in-depth answers)




Certainty Line

&




Cake Making Tutor
|




AfL Strategies

Mid-unit assessment

Having an assessment at the end of a

Students write Quesions Students ask Questions

For example -

Comment-only marking

Cormement- Mzmnwwuemu Classroom experiment video unit may ot provide time for you 1o
About what they would lice to keow on a hew topic fory R laR T Sy with a focus 0 over areas students have 3%
Toask the teaches or other students In order to arsess Sl el struggled with, ot in which there are 5 <™

their learning general misconceptions.

Timing assessment during a unit (Le.
lesson 5 of 7) sflows time to review,

peers, of the teacher or as a mears.
to develop discussion.

mstead ol a
byl e L
grade doss).
Comements could be made in books in a -
table at the front of books, in 2 leerning Lo s

N e

they would ke to frther exphoe

The classroom could have a question box A ‘question bax’ for written questions

where students drop questiars at the offers a different means of Senchey -‘:"""""‘:d "-. reflect and revisit.
edotalamon. communication for students ot R

©r. a plenary could imvolve students witing
guestions that the cs then work on
together. of forms the bass of the next lesson

opportunity to focus explicitly on
areas of weak understanding
supported by eviderce.

Allow time for students 10 ask
questions about pieces of work,

Show learning log comments...good AfL?

‘Might’ Wait-time .. Open vs closed Exemplar Wor g

Walt time allows students time to think

When questioning, insert the word Closer qiestions can be ekl
‘might’ to give students greater and hnprm:;--:_m homever are not great at facktating When setting students a piece of
opportunity to think and explore e e the use of abstract thinking skills, work, show them examples that make
possible answers. " "‘"‘:m”m“‘.hv'“‘ encouraging talking or eliciting much it clear what it is they are being asked
and explore what has been asked. understanding. Open questions are 10do - and what they need to do in
g more likely to do this and thus order to meet the assessment criteria.
2 tygoes of wait time - improve learning.
What iz meaning of democracy? K — Students could mark exemplar work
Tascher spmaks and then waits bafore taking g wsing the assessment criteria This
What might the meaning of student responses. will help model what is being asked
democracy be? Did you 20 out last night? for and how it relates to the process. [~

Stutent revporre eah and then teaher
watts before responding, This gives the
stucent space 1o elabarste or conlinue - or
for anather studen to respond.

of assessment.
The first infers a single answer known
bry the teacher whereas the second Is
inherently more open.

What did you after school yesterday?

Get children to mark a leaflet!

Dorrt weaten the questien

Teacher Review

The teaches leads the review of the
lesson or unit using questioning to

Student Markmg Wich s st

wnkv‘;unmlhep«moi
assesament, students gain a deeper

Making aims clear Lesson Target Setting

Make the lesson more purposeful for

Put lewson objectives oo the bowrd at the

understanding of topics, the process begnning o the lesson. students by setting targets at the elick understanding from students.
of assessment and what they se beginning about what you and the Foc " fall e
doing in their own work. This helps to Talk to students about why they are class are going to do. = izl
make them more aware of ‘what studying what they are studying, going effectiveness of the lesson at

facllitating beaming - Le. can students
think of ways that it could be altered
to improve their learning?

learhing ' and ths see thee own
feaming in this way.

Contextualse short-term awms In long-term

These can be referred to through the
lesson and/or revisited in the plenary.

Students could s of peer mark
homework or assessments.

Chack with students that they are clear
about the e af the lesson funit /subject

The teacher could madel review by
evaluating the lesson in relation to
their own objectives.

Students could have to show how

they have met targets in the plenary
and/or set targets for next lesson.

This could be done in palrs or
incividualty with a studert-made or
‘olficial mark-scheme.

Produce sims in conjunction with students

How far would you take learner voice?

What rules vould you put in place?

Peer marking

What do you really agree with in these
school examples?




Students write Questions

For example -

About what they would like to know on a new topic
To ask the teacher or other students in order to assess
their learning

To demonstrate their learning/misconceptions/areas
they would like to further explore

The classroom could have a question box
where students drop questions at the
end of a lesson.

Or, a plenary could involve students writing
questions that the class then work on
together, or forms the basis of the next lesson.

Link to learning theory?




Comment-only marking

Comment-only marking provides students Classroom experimen’r Video
with a focus for progression instead of a /

reward or punishment for their ego (as a

grade does).

Comments could be made in books, in a
table at the front of books, in a learning
diary or journal. The latter are helpful for
teacher and student to track the
progression of comments and see
improvement.

Comments should make it clear how the
student can improve.

Show learning
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Mid-unit assessment

Having an assessment at the end of a
unit may not provide time for you to
go over areas students have

struggled with, or in which there are ?’
general misconceptions.

'..\

-t i3

CORORTIY LI
) A S 5\

Timing assessment during a unit (i.e.
lesson 5 of 7) allows time to review,
reflect and revisit.
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It also gives the teacher an
opportunity to focus explicitly on
areas of weak understanding
supported by evidence.
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Student Marking "ozl

By taking part in the process of e
assessment, students gain a deeper

understanding of topics, the process

of assessment and what they are

doing in their own work. This helps to

make them more aware of ‘what

learning is’ and thus see their own

learning in this way.

Students could self- or peer- mark
homework or assessments.

This could be done in pairs or
individually with a student-made or

‘official’ mark-scheme. Today ’sMeet

What rules would you put in place?




', Our agreement on marking parmerships

|
| We decided that there were SOme rules we all needed to Keep-

'. When we become marking partners we all agree t0:

| - Respectour partners work because they have done their best

| andso their work should be valued.

| = Trytosee how they have tackled the learning objective and only
| try to improve things thatare to do with the learning objective.

| - Tell our partner the good things wé see in their work.

| = Listen to our partners advice because we are trying to help each
| other do betterin our work.

| . Look fora way to hélp our partner to achieve the learning
| objective better by giving them & ‘closing the gap’ improvement
| todo.

| - Tryto make our suggestions as clear as possible.
| - Try to make our SUgges tions positive.

. Get our partner to talk about what they tried to achieve in their
| work.

| - Be fair toour partner. We will not talk about their work behind
| their backs becausé We wouldn t like them to do it tous and it
wouldnt bé fair.




Peer marking

| What do you really agree with in these |
school examples? |

Golden rules for children marking with a response partner

* Both partners should be roughly the same ability, or just one Jjump
ahead or behind, rather than there being a wide gap between them.

* Each child needs time to reflect on and Check his or her writing
before a response partner sees it.

* The response partner should begin with a positive comment about
the work.
* The roles of both parties need to be clearly defined.

* The response partner needs time to take in the child work, so it is
best for the author to read the work out first. This also establishes
ownership of the piece.

* Children need to be trained in the success and improvement
Process, or whatever js being used, so that they are confident with
the steps involved.

* Children must both agree on the Part to be changed.

* The author should make the marks on his or her work, as a result of
the paired discussion.

Children need to be reminded that the focus of their task is the
learning intention.

The response partner should ask for clarification rather than Jjump to
conclusions.

The improvement suggestions should be verbal and not written
down. The only writing necessary would be the identification of
Successes and the improvement itself.

It would be useful to role-play response partners in front of the class,
perhaps showing them the wrong way and the right way to mark a
piece of work.

Itcould be useful to do this two-thirds of the way through a lesson,
so that children can make the improvement and continue working
with a better unders tanding of quality.




Golden rules for children marking with a response partner
* Both partners should be roughly the same ability, or Just one jump
ahead or behind, rather than there being a wide gap between them.

* Each child needs time to reflect on and check his or her writing
before a response partner sees it

* The response partner should begin with a positive comment about
the work.

* The roles of both parties need to be clearly defined.

* The response partner needs time to take in the child s work, so it js
best for the author to read the work out first. This also establishes
ownership of the piece.

* Children need to be trained in the success and improvement

process, or whatever js being used, so that they are confident with
the steps involved.

* Children must poth dgree on the part to be changed.

* The author should make the marks on his or her WOrk, as a result of
the paired discussion.




* Children need to be femninded that the focus of their task is the
learning intention.

* The response partner should ask for clarification rather than Jjump to
conclusions.

* The improvement suggestions should be verbal and not written
down. The only wri ting necessary would be the iden tification of
successes and the improvement itself

* It would be useful to role-play response partners in front of the class,
perhaps showing them the wrong way and the right way to mark a
piece of work.

* Itcould be useful to do this two-thirds of the way through a lesson,
s0 that children can make the improvement and continye working
with a better unders tanding of quality.




- Student Mark-Scheme |

Ask students to produce their own
mark-schemes working individually or
in groups. They can then peer- or
self-assess work in accordance

with these schemes.

Talk about the purpose of a mark-
scheme with students - judgement,
communication, standardisation etc.







) A + B (teacher / active learner)
1) Gestures

3) "Tell me what | just said!”

—




¥ Time for some AfL speed dating!










Find the fib

Write two correct statements about the lesson and one fib
Ask students to tell you which one is the fib and why?




Exem lar WOrk Who would agree with this approach?
(Learners having the same concept as
the teacher of 'what makes it good.)

When setting students a piece of
work, show them examples that make
it clear what it is they are being asked
to do - and what they need to do in
order to meet the assessment criteria.

Students could mark exemplar work
using the assessment criteria. This
will help model what is being asked
for and how it relates to the process
of assessment.

Get children to mark a leaflet!
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Session finished herel © 2ero understanding

— A e




STOP HEKRE!



