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Introduction: 
This assignment will propose, justify, and evaluate a school community project for a primary school located in Swansea, South Wales. In this piece, the school will be identified as School A to ensure confidentiality and anonymity, as following recommendations of the British Educational Research Association (BERA) (BERA, 2018). At present there are 432 learners on roll, aged three to eleven years. The school has identified 39% of their learners are eligible for Free School Meals, which is a higher percentage than their last Estyn report in 2014 and Wales average of 21% (Estyn, 2014). This could lead us to believe that School A is based in a high deprivation area. It has been identified approximately 11% of learners have additional learning needs (ALN), which is a lower percentage than presented data from Welsh and Local authority of 30% (Welsh Government, 2022). 24% of learners in this school, have been identified having English as an additional language (EAL) which is just under the Welsh average of 28% in 2012/2013 (Welsh Government, 2015) and 18% of learners come from ethnic minority backgrounds (Estyn, 2014). Therefore, a potential influential factor to consider with the project, is the possible language barriers which could impact and prevent involvement. Additionally, the school provides a Flying Start provision for two-three-year-olds, which is a provision that aims to support early years children to learn and develop, in some of the most disadvantaged areas of Wales (Welsh Government, 2017). This implies, that School A must be situated in one of the most disadvantaged areas of Wales to offer this provision. School A is classified as a community school therefore has strong connections and engagement with their parents/carers and their local community which informs their school and classroom practices, ethos, and engagement. 
For my community project, I will be proposing for a reading club to be created whereby both learners and their parents/guardians can come along to the local library. Within this club they can utilise and engage with various physical and digital resources to promote and engage learners and their families in reading, not only for learning intentions but also for enjoyment and pleasure. The focal point behind this community project, is the focus on reading which is associated namely with the concept of literacy. I have chosen to focus upon reading linking to literacy skills, as it is heavily supported through the Curriculum for Wales (CfW), both within the Language, Literacy and Communication (LLC) Area of Learning and Experience (AoLE) and the cross-curricular literacy framework. Additionally, this project will aid learners in developing towards aspect of the four purposes within the CfW and storytelling is highlighted to have a powerful impact on brain growth. 

Literature Review: 
As previously noted, the reasons behind the focus of my community project are through the strong support and connection between reading associated to literacy skills and our CfW both within the LLC AoLE and the literacy framework. Due to literacy being one of the cross curricular responsibilities within the CfW, it is therefore a mandatory integrated skill which all practitioners are responsible to develop and ensure progression, across all curriculum areas not just secluded to LLC (Welsh Government, 2019a). Cross curricular responsibilities are necessary for being able to participate successfully and confidently in the modern world and serves as the foundations for practically all learning (Donaldson, 2015). Within the CfW, at every step of progression, settings and schools should plan for the application and growth of learner’s literacy abilities across the curriculum (Welsh Government, 2019a). Similarly, Donaldson (2015) states that children and young people need to acquire high levels of competence in these cross curricular skills, and a curriculum structure should provide them with several opportunities. Therefore, this extensive literature suggests the significance of developing and progressing cross-curricular responsibilities in learners, one being literacy throughout every stage of their learning journey as this is said to be vital for contribution in the world and the basis for all other learning. Even though the cross curricular skill of literacy is primarily the focus of my project, however the cross curricular responsibility of digital competence could also be underpinned through learners and parents having the opportunity to engage with digital resources. 
Additionally, the project will aid learners in developing towards aspects of the four core purposes embedded in the CfW which are the “shared vision and aspiration for every child and young person in Wales” (Welsh Government, 2020b p.1). My project acknowledges the core purposes, specifically when describing the development of “ambitious capable learners ready to learn throughout lives” through developing their reading and literacy skills in which they can apply those skills and knowledge in other contexts (Welsh Government, 2020b p.1). Also, the development of ‘confident learners’ would be enhanced during my project through building learners’ confidence in independent reading and to others. The development of “Ethically informed citizens” would also be supported through parents/guardians and learners coming together in my project potentially with varying needs and from different ethnic minority backgrounds. Also, other citizens from the local community may be present in the local library. Therefore, this will aid learners to respect others around them, as a member of diverse society. Furthermore, content of some books that parents/carers and learners may read and engage with can also inform them ethically, through acknowledgments of diversity in society, and establishing respect for others. This will aid development towards the idea of social justice with the unpinning values of inclusion, diversity, and equity through gaining an understanding and knowledge of the diverse society in which we live. 
The project proposal seeks to proactively aid children and parent/carers in developing and strengthening their literacy skills, with a primary focus on reading. Reading is a crucial skill for education, life, and employment. Reading is vital since it can improve life both materially and mentally (Hawrs and Plourde, 2005). However it is a complex task requiring a variety of mental operations and the development of reading-related cognitive abilities (Adedigba 2019, cited in Iroegbu et al, 2020). This skill is something that needs to be taught and learnt over time, dealing first with “mechanics of being able to decode the words on a page” (Welsh Government, 2019b, p.16). However, reading can also be viewed as a means of obtaining and broadening knowledge (Freire 1983). Without reading, a learner’s chances of academic and professional success would be highly limited, as reading is a fundamental skill that serves as a building block in school-based learning environments (Iroegbu et al, 2020). Similarly, Levy et al (2014) states that reading and writing are seen as skills that are necessary for success. Storytelling can be a powerful impact upon brain development through forming and strengthening our neural pathways as well as setting different chemical in our brain like positive chemical such as dopamine, endorphin, oxytocin (Griffiths, 2023). Therefore, this extensive literature suggests that my community project, supporting literacy skills with a particular focus on reading is a suitable project, as it highlights the importance of reading for all-round success and the impact it can have on brain growth. 
The creation of my project, actively encourages and promotes parent/carers to be involved which will benefit both children and adults. Parental involvements are described as interactions between child and parents that may aid their developmental growth (Anderson, 2000). Research has demonstrated that parent’s involvement is directly linked to readiness and achievement (Anderson, 2000; Weir, 1989;). Children’s attitudes and behaviour are said to improve when parents are involved, and adults also gain confidence, satisfaction in parenting as well as a higher interest in their own education (Hornby, 2001). Therefore, this implies that involving parents not only supports and benefits their child but also themselves. Reading is the foundation of learning, so parents/carers involvement with their children’s reading is important (Hawes & Plourde, 2005) and has a significant influence on academic reading (Hawrs and Plourde, 2005; Neuman, 1996; Weir 1989). Parents/carers are a child’s main source of influence (Anderson, 2000). Therefore, it is crucial for parents to participant in their children’s education. This in itself can be associated with Bronfenbrenner’s Ecological system Theory whereby the learner is at the centre and the first layer of the model being the microsystem containing parents, school, teachers, peers which all have the most immediate and direct surrounding and influence on the child’s life and their learning and development (Crowley, 2014) 
This literature suggests that involving parent/carers in their learning and in particular their reading is important and a strength to both the child and adults. Therefore, this implies that my project will be suitable for both the learners and the parents/carers. Given the opportunity for interaction between parent/carer and child, may enhance learning through utilising the concept of the more knowledgeable other (MKO), proposed by Vygotsky (1978). Through either the parent/carer being that MKO for their child to support their reading skills or a child could be the MKO for their parent/carer if the child has strong reading abilities and their parents requires support. 
Project Aims, Outcomes and Intended Impact
The aims of my community project are to: 
· Encourage reading as an enjoyable activity throughout the school, family, and community. 
· Enhance and support literacy skills and aid learners’ development towards aspect of the four purposes. 
· Build the connection and engagement between school, families, and the local community (local library) 
· Increase levels of parental engagement in promoting and supporting home reading. 
By association, the intended outcomes for the project are; 
· Success in making reading an enjoyable activity. 
· A measurable impact in literacy skills and progression towards aspects of the four purposes. 
· A measurable rise in connection and engagement between school, family, and the local community 
· A measurable rise in parental engagement supporting home reading. 
The Reading Club will commence over a period of a one term, as a trial. The reading club will be available for ages 7–11-year-olds and be promoted using various promotional materials such as posters displayed around the school, on the school’s website page, letters sent home to show stakeholders of the school in particular the learners and parent/carers the opportunities in this reading club as well as the enjoyment of reading together. The promotional materials will also refer to the possibilities to learn more about how children are taught and learn how to read and ways in which parents can support their reading at home. Whilst also, promoting parents’ involvement in sharing or improving their own literacy abilities, more specifically their reading skills and enjoyment of reading with their children.  
The session will be held in the local community library, on Thursday afternoon after the school day finishes. The children will be walked down by staff members to the library, whereby they will be met with their parent/carer to engage with the reading club. Depending on the numbers of families and learners wishing to be involved in this club, it will be staffed by 1 or 2 Learning Support Assistants (LSAs) and 1 teacher. However, staffing could be something of consideration as some staff may not want to be participate or may have other commitments. Therefore, the staff to child ratio could be an issue particularly regarding safety reasons as staff are to walk the children down to the local library. A solution to this, could be that the child’s parents/carers pick their child up at the school and take them to the library, whereby staff that participate will be waiting to give support and guidance. As the club will be held in the library, there could be a possibility that the library may require a fee from the school for hiring out and using their facilitates for these sessions. Therefore, financial implications could be an issue through the school not having enough budget to facilitate this club in the library. It is possible however that the school could undertake fundraising events to help with the possible hiring fees. 
Reading for pleasure includes a wide range of texts and formats for example novels, poetry, picture books, non-fiction books both in paper and electronic form (Cremin et al, 2014). The local library has technology forms available for example computers so reading materials can be engaged digitally as well as traditional forms. This will be important information placed on the promotional materials in order to engage a range of learners and families. According to Kucirkova, Littleton and Cremin (2017) some digital books can offer interactive elements that could motivate learners to take a more active role in their reading. It will be important the library contains and offers a range of reading materials to ensure a good mixture of reading texts and formats to engage a range of parents/carers and learners as well as support the variation of interests, needs and reading levels. 
As children and their parent/carers explore the available reading materials, staff will be available to provide advice, support, and encouragement to all. Staff will discuss with parent/carers how they can encourage reading at home and support their child in doing so. There will be opportunities in these reading sessions for staff to demonstrate to parent/carers how their child is taught and learns how to read in correspondence with the school reading scheme and their child’s particular reading level, in hope to nurture and develop parents/carers confidence and knowledge in supporting and promoting home reading.  
The partnership between school, families and community is important as it can enrich school and classroom practices, enhance school climate, offer family services and support, link families with others in the school and the local community and most importantly it supports all learners succeed in school and life to their potential (Joyce Levy Epstein et al, 2019). Bronfenbrenner ecological system takes into consideration the wider surroundings and influences on a child’s life and learning. His ecology theory contains five varying systems of different and increased complexity of environmental or layers of influences; these include microsystem, mesosystem, exosystem, macrosystem and chronosystem (Christenson and Reschly, 2010). However, it is important to bear in mind that this model can vary depending on children’s circumstances in life. 
My intended impact of this project is to promote and engage learners and their families in reading not only for learning intention for example supporting and developing their reading skills but also for a cultural shift where reading to be seen as enjoyable and beneficial beyond learning requirements. I also want to impact parent/carer engagement and confidence in support and promoting home reading. It is hoped that school will benefit through engaging and bringing together their stakeholder such as parent/carers as well as supporting and improving learners reading skills, associated with literacy standards. Additionally, it is hoped the local community will be enriched through promoting the library facilities, developing a relationship with the school as well as giving the community a sense of belonging. This idea of belonging links to the concept of Cynefin whereby a place where we belong, where the surroundings are well-known, and the sounds and sights are reassuringly recognisable (Welsh Government, 2020b). 
                                                                                                                                                                                                                   Measuring the Impact:  
To determine how successful and effective the project is, it will be necessary for participants to undertake age-appropriate questionnaires after the completion of my project. This method will enable all participants to have a voice and will determine the effectiveness of my project through participants attitudes and responses. The information received from the questionnaires can determine; what the different participants have liked or found successful, what they have not found successful and how could it improve, types of reading materials they have enjoyed and if any reading materials that could be furthered offered or included, types of support that have been helpful or support that may be required further or during the sessions. The library could also be given a questionnaire to determine the projects impact and effectiveness on their facilitates and the community. As any collection of data, it is fundamental to give consideration to ethical implications and ways in which this can be executed to ensure all participants fully understand what data is being collected, why it is being collected and what will happen to this received data, following BERA guidelines (BERA, 2018). Equally, all participants will need to have a clear explanation in order to gain an understanding of the components of consent and assent as well as their right to withdraw, which should be reminded regularly to all participants. Learners having the opportunity to share their voice through the questionnaire, the means of assent and right to withdraw embeds and respects their rights through articles 12 and 13 underpinned in the United Nations of the Rights of the Child (UNCRC) which are related to respecting learners’ views and learners having a freedom of expression (UNICEF, 1989). To support learners and inform their families appropriately of how to promote and support their child with home reading, then information would need to be gathered from the class teachers of the children that wish to attend the project so that staff understand the individual children’s current reading level and how children of different age are taught and learn how to read. Oral feedback will also be sought by parents/carer and local library community in relation to my project to determine what were the positives of the project as well as improvements that could be added to further the value or impact of the project. This feedback method would also support adults that are lack confidence in responding to written formats like the questionnaire. Therefore, this method would enable them to still express their views and have their views heard and valued. 
To measure the impact of my project upon the learners they will be assessed through informal reading assessment by teachers to determine and track their progress with their reading. This ideally should be possibly done alongside assessment of children that have not participated in this project to determine how the project approach of supporting reading skills and involving the parent/carers in this has affected the children. The project impact also can be measured through learners reading stages, guided reading schemes, comprehension activities, teacher observation for example how children are engaging with the text and whether they understand what they have read as well as engagement and support from parent/carers of home reading through children’s reading logs. The lasting impact of this project is the development and strengthening of connections between school, parents/carers and the local community through perhaps other opportunities being held whereby parents/carers can get involved, the school can support the community, or the community can support the school. 
There has been evidence of effective practice from another school in Wales (Estyn, 2019), indicating the development good reading habits has been an improvement in learners reading abilities and attitudes towards reading and parent/carer have noticed a better interaction with the school. This good practice case study is similar to my community-based project; therefore, it is hoped that it will have the similar impact. 
SWOT Analysis: 
As part of my proposal for my project, I carried out a SWOT analysis which enabled me to consider and identify various strengths, weaknesses, opportunities, and threats that exists in and around my community project (Refer to Appendix 1). By doing so, this has enabled me to identify possible areas that may require consideration or adaption in advance which are essential steps to increase the likelihood of my project’s effectiveness and success. 
School A already has well-established practices, in regards to strong links with the local community and parental engagement through being a community school. A community school is one that prioritises the interests of its learners, families, and community (Estyn, 2020). These schools reach out to engage families and collaborate with the wider community, understanding the difference this can make to the achievement of all learners in the school, particularly those who are disadvantaged by poverty (Estyn, 2020). In terms of parental engagement and involvement there are varied and broad definitions (Desforges and Abouchaar, 2003) however parental engagement has been seen as a crucial component of School A whole school ethos, acknowledging the vital role parents/carers play in children’s lives as well as their learning. It would appear there is a high possibility of good parental interests and engagement towards my project, based off the success of previous parental engagement initiatives conducted in the school such as cooking classes, well-being workshops, coffee afternoon, opportunities to engage with children’s learning as well as guidance workshops relating to healthy eating, tackling challenging behaviour. Furthermore, with the opportunity for parents/carers to share and improve their own reading skills, receive support and guidance from school staff how to support with home reading as well as the enjoyment for reading with their children, it would again appear that parents/carer would possibly consider being involved in the project. Likewise, promoting to parents/carers the power of stories for children and the significance of their involvement in their child’s learning, may again increase parents/carer engagement in the project. Additionally, the involvement of parents/carers is likely to be influenced positively if their child /children are eager to participate (Vyverman and Vettenbury, 2009).  
It is noted that learners with great reading motivation can impact upon their reading positively through being more eager to engage in a wider variety of books (Ahmadi et al, 2013) and increases learners’ comprehension and reading abilities which is said to be a direct path for increased all round success both inside and outside education (Arrowsmith, 2020). However, some learners do not have this motivation towards reading for various reasons for example finding reading challenging or that they can’t read, or perhaps they find reading as a boring activity. Therefore, interest and engagement to my project from learners due to lack of motivation could be a potential weakness to the project and something that needs consideration to prevent this. Additionally, parents/carers may not wish to take their child or participate themselves in the project if either lack motivation and do not perceive reading as being enjoyable and beneficial. Therefore, ensuring there is a wide range of reading texts and formats available both traditional and digitally in the project and ensuring the promotional materials are informative and interesting, is crucial in order to grab the attention and engagement of as many learners and parent/carers possible. 
An external opportunity that my school-community project offers is the engagement of parents/carers in their children’s learning (Refer to appendix 1). As previously discussed, my project proactively encourages parental engagement in their children’s learning, primarily their reading skills. Parental engagement is said to have influence on an enhancing social and academic outcome for children of all ages (Desforges and Abouchaar, 2003; Jeynes, 2003). Furthermore, involving the parent/carers will not only embed School A whole school ethos but also assist one of my aims of increasing parental engagement in supporting and promoting home reading, particularly when they have support and guidance from staff during the session in how to do so. Mancini, Monfardini and Paqua, (2017) notes that if children observe their parent/carer reading, they are more likely to imitate this behaviour and be more motivated to read for pleasure. 
An external barrier to the project is potentially families’ contexts for example level of education or work situations which can be factors in their involvement of the project. Parents level of education can influence upon on their perspectives about whether they have the necessary knowledge and abilities to participate in various parental involvement (Green et al, 2007). Therefore, parents that feel they have not got the reading knowledge and skills due to their education, may wish not to engage and be involved in the project. However, potentially gathering and offering feedback from other adults in similar scenarios who have engaged in supported reading programmes (Duncan, 2010) and making it clear on promotional materials that support and assistance of reading skills for both learners and adults will be in place during the session, may encourage them to get involved. Furthermore, parents work situations may be barrier to their involvement through possibly having a job requiring 9 to 5 every day of the week. Parents/carer may have less time available for parental involvement at home and in school as result of their work (Hornby, 2011) and some employment may leave parent/carer exhausted to then want to engage in parental involvement with their children (Green et al, 2007). Therefore, potentially having parents that wish to attend but are struggling to fit it around work commitments, completing a questionnaire to gather data relating to the barriers with work and when they would be available to attend and ways in which we could support this. Therefore, consideration and adaption could be given using this data received for example perhaps changing days of the project, adding another day, or changing the time the project runs to enable and engage as many learners and their parents/carer as possible with the reading club project. 
Conclusion: 
In conclusion, when developing a school-community based project it is important to consider the potential positives to all such as the learners, families, school, and the community as well as bearing in mind internal and external challenges and influences that may have an impact upon the project and how these may affect the potential success outcomes. I believe that having an extensive amount of knowledge and understanding of social justice issues such as gender, religion, economic, poverty with an unpinning value on inclusion, diversity and equity is paramount as this will enable me to create a learning environment where everyone is valued, respected and in a way in which they can maximise their fullest potential. This is something I will strive to do with great care and consideration throughout my training and future carer. Creating an initiative like the reading club provided my opportunities to consider and link elements of the Qualified Teachers Status Standards (QTS)(Welsh Government, 2017b) such as development towards the four purposes for learners, involving partners in learning in my project case the parents/carers. It will be important that I proactively engage with the learners themselves, learning partners and organisation as well as work collaboratively to create and deliver authentic learning experiences for example working with the community, or arranging a trip that will encourage and enable learners to develop towards aspects of the four core purposes and become better all-round citizens of Wales (Welsh Government, 2020a) 
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Appendix 1: SWOT Analysis. 
	
	HELPFUL
	HARMFUL

	INTERNAL
(Within the school)
	Strengths
· Developing reading skills in the learners 
· Opportunity to increase literacy levels. 
· Staff knowledge and expertise of reading schemes, developing reading skills and the importance of reading.
· Pupil interests and engagement in reading resources 
· Promoting parent and school connections. 
· Other parental engagement initiatives that have been successful in the school. 

	Weaknesses
· Not all staff may be willing to support this community project or have other commitments - lack of staff available to facilitate. 
· Pupils’ motivation and attitude towards reading and attending other learning activities.




	EXTERNAL
(Outside the school)
	Opportunities
· The opportunity for adults to support their own literacy skills and learning. 
· Strengthening the development towards the four purposes of the CfW. 
· Involving and engaging parents/carers in their children’s learning. 
· Strengthening the relationship between family, school, and community 
· Promoting facilitates in the community (library). 

	Threats
· Budgets 
· Lack of engagement 
· High deprivation area 
· Family life context – for example level of education, work commitments. 
· Language barriers 
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