	ECAD5007
	 2100817




	Targedau / Targets
	Sut rydych wedi gweithio ar hwn /
How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	Develop your critical evaluation skills, this will help you sustain an argument.
	I have developed my critical evaluation skills to help me sustain an argument.
	Page 6.

	Elaborate in more detail on specific lines of enquiry to ensure you have explored all counterarguments in more detail.
	I have elaborated in more detail on specific lines of enquiry to ensure I have explored all counter arguments in more detail.
	Page 4.

	Avoid being overly descriptive.
	I have avoided being overly descriptive.
	Page 9.
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Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. 

This assignment will critically evaluate a chosen intervention that supports the learning and development of a pupil with social and emotional needs. It will also reflect on its potential for ensuring pupil progression and the possible challenges that may arise. Campbell and Stanley (1966) suggest that interventions are activities that are additional to, those employed routinely with pupils. The aims of this assignment are to understand how social and emotional development can impact children’s learning, how the influence of a chosen intervention could support this and how teachers can encourage greater engagement in learning. Vygotsky (1978) argues that social interactions are important in cognitive development.

Charlie is a male child, 10 years old and based in a Year 5 class. He has been identified as requiring emotional and social support. Charlie has previously expressed concerns of his mother and father arguing to the class teaching assistant. The New Curriculum for Wales (Welsh Government, 2020) states that enabling adults should create emotionally safe environments that support learners to begin to express and regulate their feelings. The school have since been informed that his mother and father are filing for divorce. Due to this, Charlie is now worried that he will no longer have a home. He often daydreams and walks around the playground by himself during break. As well as this, Charlie believes he only has two friends at school. His literacy and numeracy skills are poor; however, he attends an after-school art club every Thursday which he enjoys.

As a result of this, Charlie has been referred for an intervention called ELSA which stands for ‘Emotional Literacy Support Assistant.’ It is led by a teaching assistant who has received training and supervision from educational and child psychologists (ELSA Support, 2022). ELSA will support Charlie as it aims to develop emotional literacy, build resilience and self-esteem, manage emotions, and improve social and friendship skills (Psychology First, 2022). Also, ELSA recognises the individual needs of the child and understand that some children face life challenges such as Charlie’s parents’ divorce that detract from their ability to engage with learning. Therefore, requiring greater support to develop new coping strategies. (ELSA Network, 2022). Donaldson’s twelve pedagogical principles (2015) are implemented in ELSA as it supports social and emotional development and positive relationships. It is designed for an individual’s specific needs, but group work can be used when developing social skills (Hampshire County Council, 2022).

The Welsh Government has recognised that schools need to be concerned with the holistic development of children. The Curriculum for Wales (CfW) states that practitioners should acknowledge the background of each learner, and work with learners to develop an understanding of how they learn and their attitude and approach to learning to support them to continue to progress and commit to their learning (Welsh Government, 2020). Estyn (2018) praises schools that value developing a broad range of skills, interests, and personal qualities as well as the more traditional academic subjects.

UNICEF (2022) states that early childhood offers a window of opportunity to shape a child’s holistic development. More than one million neural connections are formed each second and Winston (2016) believes that as signals cross the gap between braincells, a solid pathway is established that strengthens memories and relationships. For children to achieve their full potential, they need to be cared for and be provided with opportunities to learn. However, disadvantaged children are deprived of the stimulation needed to thrive. Research has shown that young people who are persistently disadvantaged are up to two years behind on their learning compared to their peers (Andrews, Robinson, and Hutchinson, 2017). In addition to this, Bowlby’s (2005) theory of attachment suggests that the relationship between our primary caregivers form the basis of trust and emotionally intimate relationships later in life. According to Bowlby, Charlie has formed an ambivalent attachment with his parents. Charlie’s parents have been inconsistent with their response to his needs which has led to him feeling insecure as no trust has been established. Rose, Gilbert and Richards (2015) suggest that children with this style of attachment can be socially uncomfortable and avoid close relationships. 

[bookmark: _Hlk127697825]Some theorists propose that individuals should achieve levels of development at a certain age. Piaget’s theory suggests that there are four stages of cognitive development which are influenced by interactions with the environment. According to Piaget, Charlie would be placed in the concrete operation stage which implies that he should think logically about concrete events and be less egocentric (Houdé, 2019). Similarly, Erikson’s eight stages of psychosocial development implies that to become functional members of society, we must successfully complete each stage and resolve two conflicting states (Dunkel and Harbke, 2017). If successful, a basic human virtue is acquired which prepares us for challenges later in life. For example, Erikson’s stages of development places Charlie in stage four, industry vs inferiority, where children feel a sense of accomplishment if they successfully perform a task. However, this may be difficult for Charlie due to the neglect from his mother and father. Research has shown that children who foster a healthy growth of their emotional and social skills are more likely to achieve positive educational outcomes (Alzahrani, Alharbi, and Alodwani, 2019). According to Erikson, the virtue he will fail to develop is competence. This may lead to sense of inferiority where Charlie feels he is unable to perform specific skills. Teachers play an essential role within this stage as it is their responsibility to enhance children’s social, emotional, cognitive, academic and behavioural skills. However, the CfW (2020) challenges Piaget and Erikson’s theories as it states that learners progress along a continuum and the pace of progress will differ for each learner. Therefore, children cannot be expected to achieve levels of development by a certain age as learning cannot be measured by a single assessment task.

Furthermore, the nature vs nurture debate considers the extent to which aspects of behaviour are inherited or acquired. Freud believed that nature played a crucial part in the development of an individual. His psychosexual theory would place Charlie in the latency stage where sexual energy is directed into learning, hobbies, and mostly same sex (Bulman, 2006) social relationships to develop communication skills (Garcia, 1995). Holt (1995) would agree with this as he believed that children are biologically driven to learn, and schools interfere with that desire. This implies that Charlie’s numeracy and literacy skills have not developed due to fear of failure and low self-esteem. Instead, Charlie should be allowed to focus on his interests such as painting. This is supported by Guldberg (2009) who believed that children need to develop their own identity and interests. On the other hand, Bronfenbrenner (1979) disagrees with Freud as he argued that the behaviour of a child is influenced by their interactions with the environment. The first level of his ecological system are the immediate environments such as their relationships with their family and peers. The next level is the mesosystem which is the relationships between microsystems such as parents and school staff. To encourage social and emotional development, Iowa State University (2018) suggests that parents should support school friendships by asking children about their day at school and finding creative outlets for powerful emotions. However, Charlie lacks this attention from his parents.
 
Maslow’s hierarchy of needs suggests that children are motivated to fulfil basic needs such as safety and belonging before they can move onto more advanced needs such as self-actualisation. Charlie’s deficiency needs have not been met as he has been deprived of a secure family and property, and therefore, cannot allow his inner self to flourish through independence, teamwork, self-esteem, and problem solving (Weidman, 2021). Using the Well-being Indicator Tool for Youth to assess Charlie’s welfare, his safety and security would be at the level ‘Just Surviving’ as he feels he has little control over what happens to him (Center for Advanced Studies in Child Welfare, 2022). Whereas Vygotsky argued that a child’s development is influenced by their social interactions. He created the Zone of Proximal Development (Kellogg, 2018) which is the skills and knowledge that an individual is capable of learning by observing someone who is more advanced. Charlie may struggle to form friendships with his peers as he has witnessed negative encounters between his parents and believes that is how a relationship should be. Children have schemas of how relationships are supposed to work from their experiences with their primary caregivers. They determine how we function in current relationships with family and friends (Siegel and Bryson, 2015). Charlie would be defined as a vulnerable learner (NfER, 2018) as his parents’ divorce is an Adverse Childhood Experience (ACE). According to Corcoran and McNulty (2018), an ACE is a traumatic event that is uncontrollable to the child. ACEs increase the risk attention impairments and behavioural problems (Smith, 2018).

The Welsh Government (2020) had made it clear that progression is at the heart of the curriculum. There are five principles of progression which underpin progression across all Areas of Learning and Experience (AoLE). They are increasing breadth and depth of knowledge, deepening understanding of the ideas and disciplines within the AoLEs, refinement and growing sophistication in the use and application of skills, making connections, and transferring learning into new contexts and increasing effectiveness.

Meaningful progress is supported by successful teaching and learning. Descriptions of learning provide guidance on how learners should progress within each statement of what matters (Welsh Government, 2020). As well as this, the five progression steps provide reference points for the pace of progression. They are not a series of criteria to be directly assessed against. The Welsh Government understand that the pace of progress differs for each learner, therefore, the progression steps are expressed from the learner’s perspective and are framed broadly so learning is sustained over a series of years. Progression is a process of increasing sophistication, rather than being a body of content to be covered. The Welsh Government (2020) states that schools should develop a shared understanding of progression which is built on domain knowledge, curriculum design, pedagogy, assessment and feedback. This is vital as it ensures coherence and smooth transitions. Learners’ progress will not be linear. The Welsh Government (2010) suggests that for pupils with additional learning needs (ALN), movement between levels may take longer and progress may vary. To support progress for learners with ALN, Farrell (2012) suggests that staff must encourage, praise and support interactions through modelling. A research report (Jopling and Vincent, 2016), has stated that if professionals have concerns about the progress of a child, early assessment and multi-agency intervention should be implemented to meet their additional needs. Therefore, Charlie will benefit from ELSA as it should have a positive impact on his holistic progress. This is supported by the Education Endowment Foundation (EEF) (2018) who state that interventions have the largest effects on attainment.

Moreover, the Welsh Government (2022) states that assessment is used to enable practitioners to establish learners’ understanding of the curriculum and plan effectively for learner progress. Assessment also ensures learners make progression at an appropriate pace and are supported and challenged accordingly. Sadler (1989) suggests that teachers use formative assessment for learners to understand what is expected of them. Consequently, learners gain ongoing feedback which can be used to monitor their work. This is also supported by Black and Wiliam (1998) who believed that assessment for learning raises standards of achievement, especially for lower ability pupils. Therefore, closing the attainment gap. Heritage (2008) states that feedback to students is critical to formative assessment. Quality teacher feedback needs to be timely, specific, and linked to explicit criteria. This is crucial for pupil progression as it enables students to recognise their strengths and areas for improvements, and the teacher can assess their learning. This is supported by Ramaprasad who suggests that feedback is used to alter the gap in learning (Chindanya, 2013). Progress refers to a child’s understanding of knowledge and skills. Children use feedback to engage in metacognitive strategies such as setting targets and reflection. Charlie will be able to reflect whether he has achieved the aims of his ELSA sessions.  The Great Teaching Toolkit Evidence Review (Coe et al. 2020) states that great teachers present activities and interactions that activate students’ thinking. As a result of this, pupils will become more independent as they will be able to plan, regulate and monitor their own learning. Self-assessment is important as learners need to be empowered to be active assessors of their own progression (International Educational Assessment Network, 2020).

It is also important that parents are kept informed of their child’s development and progress (Welsh Government, 2016). Estyn (2020) has discovered that schools receive frequent requests from parents to be informed more regularly about their child’s progress. A case study from the Welsh Government (2020) has outlined a school which has shared their experience of how they have developed practice in using assessment to support learner progression. To do this, the school uses half-termly pupil learning reviews (PLRs) where teachers and pupils work together to discuss and reflect on progress, identify barriers to learning and agree on learning-focused targets. This feedback enables learners to take more control and become resilient learners which has a positive impact on well-being and levels of engagement in learning. Learning conversations from PLRs are also shared with parents to provide an opportunity to discuss their child’s progress towards the four purposes and AoLEs. Enabling learners to progress in relation to the four purposes should inform all decisions regarding the curriculum and assessment arrangements. For Charlie to become a healthy, confident individual, he needs to develop the skills and knowledge to manage everyday life as independently as he can.

Within the Health and Well-being AoLE (Welsh Government, 2021), progression includes increasing self-regulation such as recognising their feelings and adopting strategies to respond to these healthily, and when help is needed and how to seek that support. As well as this, it means learners developing their confidence, motivation, and competence in a skill. These skills can be physical, emotional, psychological, or social. Also, a critical step for learners is transferring their understanding from their own well-being to that other of others. Learners should develop empathy, care, and respect to appreciate the needs of others and understand the impact of their decisions and actions. Therefore, becoming more socially responsible. This is supported by the Personal and Social Education Framework (Welsh Government, 2008) which states that learners should be provided with opportunities to make and maintain friendships and other relationships and empathise with others’ experiences and feelings. Additionally, pupils with individual development plans (IDPs), may have outcomes with a wider focus such as positive social relationships and emotional resilience and stability (Welsh Government, 2021). The Special Educational Needs Codes of Practice for Wales (National Assembly for Wales, 2002) states that pupil participation may be affected by anxiety. Therefore, pupils should be given the opportunity to talk in private about their concerns and appropriate action should be taken. Charlie will be provided with this opportunity during his ELSA sessions. Estyn (2018) praises schools that use the ‘Vulnerable Pupil’ progress tracker for pupils who have began at a low starting point as it demonstrated that 74% of key stage 2 pupils sustained good progress.

Charlie was referred for ELSA by the class teacher due to the ongoing arguments between his mother and father at home. Charlie is being neglected of sufficient care and attention which is negatively impacting his well-being, academic attainment, and social relationships. Research has shown that children who have suffered from distress may have additional challenges such as low literacy levels and require pastoral care for their emotional issues (Arshad, Wrigley, and Pratt, 2012). Therefore, he requires support to understand his emotions and interact positively with his peers. The coping strategies that Charlie will learn in the ELSA sessions are crucial to his emotional development as Rao (2006) reported that children who have experienced depression are also more likely to have recurrent episodes later in adulthood.
 
The ELSA intervention will be led by the class teaching assistant. This is because trust has been established between Charlie and the class teaching assistant, therefore, he will be more comfortable and honest. Estyn (2020) praises schools that allow teaching assistants to specialise in and lead interventions to support pupils with ALN. These interventions lead to children making good progress within a short space of time, improved attendance and reduces the numbers of exclusions. The intervention will be delivered over seven weeks. Charlie will have one forty-five minute session every Thursday morning instead of Physical Education (PE). The intervention will be held in the school’s ELSA room which has bean bags and fidget toy pop-its. This familiarity and consistency will help Charlie to feel relaxed and valued. In each session, Charlie will work with the ELSA to set an objective they would like to achieve which will ensure progress towards long term aims. An evaluation of ELSA from the perspectives of primary school children (Hills, 2023) found that involvement in the planning and reviewing of processes that concern them can increase motivation. Also, an evaluation of ELSA (Hampshire Educational Psychology Service, 2009) found that 83% of pupils felt they were improving in relation to what they were working on with the ELSA. Charlie’s parents have been informed that he will be provided with additional support, what ELSA involves and will be informed of his progress. They will also be encouraged to use the ELSA techniques at home to reduce tension. However, the school must be cautious not to cause Charlie’s parents to think that Charlie is failing, or they are the reason for that failure.

The EEF (2021) has found that the average impact of successful social and emotional learning (SEL) interventions is an additional four months’ progress over the course of a year. They also reported that effects are higher on literacy outcomes than mathematics. Research suggests that children from disadvantaged background have weaker SEL skills than their peers which can lead to poorer mental health and lower academic attainment. It has been reported that poorer children are four times more likely to be excluded than their wealthier peers (Gill, Quilter-Pinner and Swift, 2017). Despite this, the security of this evidence is very low. Therefore, Charlie’s school must monitor the effectiveness of the ELSA intervention. 

ELSA will offer Charlie a safe space to talk about his feelings and empathetic listening. This is important for Charlie’s emotional development as Charlie is scared and confused because of his parents’ arguments and divorce. The support from ELSA to help Charlie understand his emotions will improve his self-esteem. Morris (2002) suggests that self-esteem evolves in response to empathy, genuineness, and respect. However, The Mind Over Matter report (National Assembly for Wales, 2018) states that school staff lack the confidence and capacity to help pupils with their emotional and mental health due to fear of deteriorating the situation. Consequently, increasing the pressure on interventions. This suggests that teachers need training to help learners become emotionally literate and handle their emotions in a way that improves their quality of life (Steiner, 1979). Furthermore, this is also supported by Maslow’s (1970) hierarchy of needs which highlights the need for safety, security, and sense of belonging as a basis for building self-esteem which results in self-actualisation. However, Lieberman (2013) disagrees with Maslow’s theory as he implies that our social bonds are the most essential need we have for survival.

In addition to this, pupils have reported that ELSA has increased their happiness, helped them to feel more positive about their lives and reduced anxiety (Krause, Blackwell and Claridge, 2020). However, a challenge that may arise a result of ELSA is a lack of communication. Perry, Lennie and Humphrey (2008) discovered that in a primary school, staff were unsure of what other staff did and spoke of unresolved conflicts. France and Billington (2020) found that ELSAs were made to work in isolation. Therefore, there should be open communication between school staff and the ELSA to maximise its effectiveness.

Most sessions will be individual as ELSA is a personalised intervention. However, as one of Charlie’s aims is to build a rapport with his peers, some sessions will include other children from the class. For example, one of the sessions will involve Charlie, his two friends and one other pupil from his class painting different emotions. Charlie has clearly expressed an interest in expressive arts and by personalising the learning, article 29 of the UNCRC (UNICEF, 2019) is met as the education is developing the child’s personality, talents, and abilities to the full. The Social Services and Well-being (Wales) Act (Welsh Government, 2014) states that one of the eight parts of well-being is ensuring a person has their rights. Although, Ko and Sammons (2013) argue that direct teaching is more effective than personalised learning as it increases the validity of assessment for learning. In this session, Charlie and his peers will discuss how they perceive different emotions. This will help to develop his social skills and emotional literacy. Kay (2018) found that visual representations such as an anger thermometer can support discussions relating pupils’ experiences to the levels of emotion identified on the scales as it helped to develop their understanding. This is supported by Bandura’s (1997) social learning theory which draws attention to the impact of social relationships on emotional development, and highlights that emotional literacy is modelled rather than taught. Therefore, the role of the ELSA is vital. Gardner’s (1993) theory of multiple intelligences would categorise children who are emotionally literate as possessing intrapersonal intelligence as they are aware of their emotions and what causes them.

Moving forward, Charlie will be able to use the coping strategies he has been taught in the ELSA sessions to support him identify his emotions and what actions he can take to deal with those emotions, at home and at school. This will aid his emotional development and help him to progress as a healthy, confident individual. Also, he will be able to use his developed social skills to talk to his peers at break and form positive relationships, aiding his social development progress. Estyn (2020) suggests that a friendship club could be created to further support Charlie. According to the Welsh Government (2006), the impact of ELSA will reduce the risk of difficulties such as sustaining relationships, acquiring a job and becoming an effective parent extending into adulthood. As a result of this, Charlie will be more engaged in his learning and willing to participate in class which will lead to the development of a growth mindset. Laevers’ Leuven Scale (2006) may be useful when assessing Charlie’s involvement in class activities. Although, it is important that the scale is used regularly rather than a one-off observation.

ELSA as an intervention could be useful as a whole-school approach. Park, Goodman, and Haddon (2004) found that schools that use ELSA as a whole-school strategy benefited all children as there was an increase in the number of people from whom they intended to seek help. ELSA was a personalised intervention for Charlie but using ELSA for the class would ensure inclusivity and quality teaching which considers the needs of all children (Choudry, 2021). This is supported by Robertson (2020) who suggests that whole-school approaches enhance wellbeing and support learning engagement. Additionally, NASWUT (2018) states that interventions can raise pupil progress and achievement whilst also reducing workload for teachers. Churches (2016) reported that these interventions can be very cost effective. However, it has been reported that there is no evidence that making children express their feelings at school will support the development of emotional literacy or well-being (Leighton, 2015). Peterson et al. (2014) recommend that teachers build spiritual, moral, social, and cultural development into reporting systems for parents and students, their performance management systems, and strategies to close attainment gaps. To enable this, staff need to be trained to utilise and implement mental wellbeing resources and delivery (Welsh Parliament, 2018). Consequently, teachers will be able to plan a relevant and engaging curriculum (Estyn, 2017).
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