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ECAD6008: Critically Reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

Part 1
Professional Learning Passport Link: https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zp8yct4fRh5ksj4h6tkWw

REFLECTION ON SUBJECT KNOWLEDGE DEVELOPMENT (TAB 5)
Literacy 
[bookmark: _GoBack]In my Professional Teaching Experience (PTE) 3, I wanted to continue my progression with my standard of oral communication, I have expertise in this area after completing LAMDA exams for poetry and prose. These exams have allowed me to gain confidence in my oral literacy as Barrs and Cork (2001) state that the class teacher is primarily responsible for supporting and modelling the development of basic skills in literacy. I have taken this seriously, as stated by my class teacher who praised my good use of oral communication while in staff meetings via TEAMS. She also went on to say that I used appropriate language when conducting wellbeing check-ins and used different forms of questioning to engage the pupils. These comments have really improved my confidence but in the future, I would like to focus my next step of progression towards simplifying my language, when dealing with Additional Learning Needs (ALN) and English as an Additional Language (EAL) learners. These comments show I have taken positive steps to improve my overall progression in oral literacy and that I have progressed in each of the my PTE's. My class teacher did specify that my written language is mostly accurate due to my speech and language difficulties, and this is something I am developing by reading over my work on resources and modelling my marking via the Learning Conversation on Hwb. Furthermore, I have also purchased textbooks to advise my teaching and subject knowledge surrounding English. The textbook helped me understand what was expected of me with aspects such as standard English, acquisition of language theory, grammar, punctuations and components of sentences (Medwell et al, 2017). I wanted to teach multiple skills-based lessons, through cross-curricular planning, which lead to the pupils doing an extended piece of writing such as fact file, story or poems. As a part of these lessons, the class teacher, and I agreed that I would teach English in 2-week cycles, so I could see any progression or regression leading up to the task at the end of the week. As a part of this, I needed to improve my subject knowledge surrounding features of literacy such as nouns, adjectives, verbs and adverbs. To do this, I used the textbook which was my More Knowledgeable Other (Vygotsky, 1978) to allow me to gain expertise and understanding surrounding the sentence features. On the other hand, I do believe I would have shown greater development if it were possible to conduct "face-to-face" teaching. But I understand that this was not possible at this time, so I have worked on being adaptable and flexible with strategies to improve my development. Overall, I am pleased with my progression and literacy development which has grown with confidence and experiences.
Numeracy											     In my PTE3 experience, the majority of my planning and asynchronous tasks were online, and we agreed to not introduce any new concepts as there were varying degrees of engagement. This meant that I needed to provide addition resources such as online dice, number lines and videos which would have been in the classroom. I found a YouTube channel called "Silly School Songs" which taught maths concepts within catchy songs which helped pupils retain the concept, so when we returned to the classroom, they had a good understanding. This was especially with concepts which can lead to confusion such as greater than, less than and equal to, I needed to revise my knowledge before setting the task and giving feedback. Within other maths topics, I decided to purchase a maths textbook which scaffolded my learning and planning, as it explained mathematical reasoning and problem solving which have insecurities about approaching (Haylock and Manning, 2019). The concept of scaffolding was established by Bruner (1978) who felt that scaffolding was remoting independence during a task so that the individual can focus on the difficult elements. Both Vygotsky and Piaget agree that adults or an MKO should assist pupils learning, in an active role. Throughout this placement, I planned maths and numeracy in 2-week blocks which allowed me to teach a concept such as money and change multiple times to give pupils the practice and repetition they needed. One aspect which I needed to revise for myself was the names of higher-level 3D shapes and their properties, I did this by using videos and online resources to scaffold my own knowledge so that I knew I was giving correct feedback. In addition, I used the textbook to improve my subject knowledge surrounding shapes and their properties (Haylock, 2019). One element which I have always lacked confidence in is problem-solving, as my speech and language difficulties do struggle with word problems and identifying the numerical process. Therefore, I asked to plan the problem-solving sessions so that I could improve my confidence and practice my pedagogy regarding numerical problem-solving.
Digital Competency
In my PTE3, the majority of my placement was completely online and asynchronous due to the unpredictability of the COVID-19 pandemic which meant that my school conducted blended learning. This was a good opportunity to build upon and progress in my blended learning and digital competency skills. As I have previously lacked confidence with my Digital competency, I wanted to improve my knowledge and understanding so I looked into the CABL system of blended learning (Wang et al 2015). This theory informed me that each element needs to be working equally and sufficiently for blended learning to be successful.							I was involved in online safety training sessions, in regular staff meetings and in well-being check ins for the pupils, all of which were over TEAMS. This training involved learning about risks to safeguarding on social media and school computers, and also the opportunities for More Able and Talents (MAT) pupils to develop advanced skills within a special police programme. However, the online tasks were all asynchronous over HWB and J2Homework, and I have feedback through the learning conversation on Hwb. Throughout my PTE, I discovered the varying degrees of engagement and differentiation for each child has large effects when planning for the whole class. I learned to use all of the appropriate tools on the J2launch such as speech bubbles, image tools and data displays which impacted my overall digital competency development. The pupils were able to mirror my actions when they made their online posters which were very effective and colourful. I had not had this opportunity before, so I was very pleased to have this new experience. As a result, I was planning 50-75% of the day which all needed to be highly differentiate as I was teaching in a Year 3-4 class with several pupils with ALN and one EAL pupil. Therefore, I was required to create my own online resources with the support of videos, quizzes, websites and online dictionaries. I made two class videos using iMovie and editted them appropriately, one was to introduce myself to the class where I tried to be energetic and enthusiastic, and the second one was a video of Welsh pronunciation which was also edited on iMovie. This allowed me to take ownership of my own work and develop my editing and computing skills. 
One skill that I build upon was PowerPoint making, as I already have this skill, I wanted to build upon this more to ensure I was demonstrating the most up to date programme on PowerPoint.
Progression in Learning TEMPLATE 1, related to different AOLEs: Expressive Arts
My class teacher and I agreed that the continuation of teaching expressive art subjects of art and music needed to continue throughout asynchronous online learning. As we were aware that not every child would have the necessary resources at home for either music or art, we decided to start appreciations and comprehensions to incorporate the history and culture of a selection of countries. Also, this would give them practice with their literacy skills. With this aim, we wanted to educate pupils on acceptance and empathy through education, and many pupils commented in the well-being sessions that they enjoyed learning about the country’s heritage. Weakley (2017) highlighted that for many countries music is a form of expression and communication, but as it is accessible for everyone, it has the possibility to unify everyone which has the potential to end prejudice. 
I designed the worksheets and resources for these activities which were alternated by the class teacher and myself, weekly. As we wanted to alternate the teaching of either music or art each week, we were able to see progression in their level of detail and use of colour in their artwork and the sophisticated use of musical terminology and an improved understanding of other cultures.
As a part of this approach, I believe that I have demonstrated a clear understanding of how to build upon prior knowledge and skills, to enhance the learning experience, and incorporate themes of acceptance and empathy when introducing different cultures and histories.
This experience taught me that educating pupils about the different cultures and communities can be really engaging and increase participation, as I found that more pupils were willing to take part in the music and art activities as it allowed them to use practical skills by listening to the music and drawing their own interpretation. I found that this activity was excellent for activating prior knowledge of musical terminology because I observed a music lesson which was delivered by an outside speaker and the pupils were able to answer questions using the terminology that they had learned.
In the future, I will try to incorporate a comprehension activity when teaching art and music, as it provides pupils with an insight into the community backgrounds and materials or instruments which they have used. My overall learning has been influenced as I found that I needed to provide pupils with accurate information from good sources as it can encourage acceptance and curiosity. I will share this in my future practice by making the comprehension more interactive, when in a classroom setting, by using an outside speaker, video or interactive website.				One action I will take is to invite organisations or outside speakers within the community to educate the pupils of different cultures and communities through the method of music and art. I believe this will engage the children and allow them to ask in-depth questions. In the future, I would like to complete the lessons in the classroom and to measure progression more accurately as the whole class would be taking part, as I could not be certain whether or not it was completely the pupils work. If I could have continued with their progression, I would ask them to choose their favourite culture or one which was they are interested to learn more about and work in groups to find out more about it. 

Progression in Learning TEMPLATE 2, related to different AOLEs: Humanities 
The classes theme for the January-March term was "Around the World", so the class teacher and I agreed that we would try to incorporate as many geographical issues as we could. I planned and uploaded an activity where I wanted the pupils to consider the different points of view from individuals about Tourism in the local area. The pupils did very well and were able to form balanced arguments and consider all points of view. I differentiated the worksheets, so the pupils were given the points of view of a local resident and a tourist (1*), local resident, tourist and school child (2*) local resident, tourist, school child and a business owner (3*). By initiating this debate, I was able to find evidence of higher order thinking and sophisticated conversation.					I also wanted to do some work on National Parks within Wales, the pupils were given leaflets and information via PowerPoint and had to decide their favourite national park. This activity proved effective as I had feedback from a teaching assistant in the Hub and found that pupils were really engaged and enjoyed the activity. As an extension, I asked them to design their own logo for their favourite national park which allowed pupils to demonstrate their artistic and creative skills.		I have learned that teaching geographical skills in a cross-curricular way can facilitate more enjoyment and high-quality learning experiences. This is supported by Barnes (2015) who felt that good cross-curricular practice was to reach an ethical conclusion, build motivation and sustain standards. Furthermore, I also learned that teaching about sustainability and local geography is just as important as teaching global geography and providing resources such as leaflets and videos can stimulate learning further. My overall learning has improved as I have learned that incorporating pupils voice and cross curricular principles can further topics which are primarily humanities based, as it gives pupils ownership of their learning. This shows that my professional development and pedagogy has been inspired to show more cross-curricular approaches in my future practice.		In my future practice, I would like to make cross-curricular principles a normal part of my planning because within this placement, I have seen the benefits of long-term cross-curricular planning and the enjoyment of learning different skills that they might not have before. One action that I will take is to monitor assessment so that I will be able to continuously see the benefits of this way of teaching.
REFLECTION ON PLANNING FOR THE FOUR PURPOSES (TAB 7)
Ethically Informed Citizens. 
The four purpose that I am going to be focusing on is the ethically informed citizens of Wales and the world as I feel my classes mid-term topics of "Around the World" and "Woodland Wilderness" directly links to this, as Donaldson (2015) stated that this purpose relates to pupils who can form points of view, consider impact of our actions on others, knowledge on other cultures and sustainability. This purpose was also promoted through the classes cross-curricular planning which ensure that subject knowledge was gained through both of the mid-term topics. Throughout my placement, I have worked to ensure that these principles could begin to shape the pupils. Within my placement, they had a school mascot which shared the characteristics of four different animals and each animal is one of the four purposes. Therefore, the pupils are aware of their meaning. 
Throughout my time in the school, I have created many tasks to aim towards this purpose. I created a debate on sustainable tourism in the local area, and the pupils were asked to create solutions and generate their own opinions on issues such as parking, overpopulation in the summer and littering. The pupils were able to put forward mature and well-established ideas. I also planned and uploaded music and art lessons which were based on different countries around the world. This allowed pupils to be educated not only on the materials and instruments each community uses but to be educated can increase acceptance and empathy between other societies and cultures.				I have learned that the purpose of ethically informed citizens can incorporate geographical elements such as sustainability and current issues such as littering. Therefore, I wanted the pupils to be informed with this knowledge, as the school is situated near the Gower Peninsula. I also learned that it is important to reiterate the moral learning objective at the end so that pupils recognise why they have been taught this, within the context. My overall development had been improved as I am now directly trying to involve the four purposes within planning meetings and when deciding on a particular approach to improve enjoyment and awareness of the Curriculum for Wales.			One action that I took was to do my own in school research into the school mascot who embodies the four purposes within the school. I had a conversation with the head teacher and class teacher but in the future, I would like to do some more in-depth research on the four purposes within the school. Another action I would take in the future, is to initiate a community project where the four purposes are central as it would encourage all of these qualities to be developed within the classroom.
Ambitious, capable learners ready to learn throughout their lives					I am going to focus on is the ambitious, capable learners because there were such high levels of differentiation and the pupils being so heavily involved with their pupil voice. This shows that I was actively encouraging the pupils to set themselves higher standards and expectations because I wanted them to progress despite the unpredictable circumstances and varying amounts of parental support. Donaldson (2015) expects pupils who are ambitious and capable learners, to be determined and challenged within multiple contexts of Welsh, Digital Competency and Problem Solving. I wanted the pupils to be ambitious by offering them multiple options for core subjects with up to 5* for maths and numeracy and 4* for English and literacy. This was very rewarding as I was able to see the high amounts of engagement compared to other activities and pupils pushing themselves by attempting multiple sheets. In addition, I set self-assessment questions at the end of the tasks so that they could feed back how they felt about the task. This allowed me to see their capabilities and individual attainments. 											I volunteered to plan every Welsh lesson that I could as I found out that helping a learner to communicate in English and Welsh or other modern foreign languages can promote this purpose. I planned and recorded a video which included both Welsh and English translations of past tense and subject specific sentences, this pronunciation was aimed to help model and support the pupils learning.												I have learned that I need to push myself to promote this purpose as it incorporates problem solving from thinking skills and numerically which I lack confidence in. But I have learned with the support of the class teacher and their expertise to push myself to teach these lessons. I have also learned that my overall learning towards this purpose has improved due to the use of the school’s mascot and my own understanding becoming clearer.							One action that I will take into my future practice is to have a class mascot or something that the class can design to embody the four purposes. This will ensure the pupils can visualise the characteristics and the pupils can use it when self-assessing their own skills. This will also add enjoyment and approachability to the four purposes.

Part 2
My chosen aspect of practice is the cross-curricular responsibility (CCR) of literacy. I have chosen this because I was responsible for teaching a Year 3-4 class, with 2-week cycles of literacy, at a time. So, I was able to see misconceptions and levels of progression or regression throughout their blended learning. Throughout these 2-week cycles of literacy, I was primarily responsible for writing, with many cross-curricular themes from our topic of “Around the World”. I have an interest in learning more about cross-curricular approaches and its involvement in successful projects such as Waldorf schools (Steiner, 1919) and Hadow Report (1931). These infamous pieces of research have changed mainstream education with a focus on practical skills. On the other hand, I am sceptical as these reports are outdated and current standards and pedagogy have changed which suggest their findings may be invalid. 
The CCR of literacy were first recommended by Donaldson (2015). In recommendation 6, he felt that all pupils should have their learning developed via the CCR’s of literacy, numeracy and digital competency (Donaldson, 2015). This suggests that Donaldson believes that cross-curricular themes can enhance overall development and learning for all pupils. Donaldson was commissioned by the Welsh Government to complete his recommendations for the Curriculum for Wales which implies he has a good reputation, but this suggests that Donaldson may feel he cannot be too negative as a result of this. This is reflected by the Welsh Government (2019) whom in the Cross-curricular skills framework state that literacy is a mandatory skill which needs to be evident across all areas of learning and experience (Aole). This highlights that to ensure highly developed levels of competency there needs to be multiple opportunities to develop the CCR of literacy through the literacy and numeracy framework (LNF). As this framework was written by representatives of the Welsh Government, they are able to present a realistic and accurate expectation of what they expect mainstream schools to teach. 
In the past, Sahmland (2019) implies that literacy and English were taught with behaviourist undertones, but this has now been discarded, as it was seen as irrelevant, for a social constructivist approach, where talk and communication are key. This is shown in the Communicative Language Method, were targeted language is used in the classroom to encourage interaction (Sahmland, 2019). This is supported by Christie (2013) who notes that targeted language provides tools as a basis for communication. In part 1, within my own subject knowledge development I have been praised for my oral communication and differentiated questions within wellbeing check-ins and staff meetings which shows I have followed the Communicative Language Method. This could provide support for pupils with English as an additional language (EAL) and pupils with additional learning needs (ALN) which is another element which I hope to peruse in the future. In the CCR, they need to involve the literacy elements of listening, reading, speaking and writing in all Aole’s to ensure repetition of skills. This is acknowledged by Vygotsky (1978), who felt that reading and writing were a part of the same process to understand written language. Whereas, Olsen (1996) argued that although mastering written language is important, it cannot preserve the voice of the texts, so listening and speaking must also be prioritised. Vygotsky is still considered relevant to our current educational system, but this could be due to regular updating and amendments of his theory over time. During my professional teaching experience (PTE), I was teaching two-week blocks of literacy at a time through the schools asynchronous blended learning approach. The school prioritised pupils voice and a cross-curricular (CC) planning for their topic, which was “Around the World”. I planned with humanities and expressive arts in mind, and I incorporated literacy everywhere it was appropriate. In Part 1, I spoke about how the CC approach helped to promote one of the four purposes of Ethically Informed Citizens (Donaldson, 2015), as I was able to involve subject knowledge, sustainability, tourism and other cultures which directly helped the pupils to become more aware of the purpose. The purposes were established by Donaldson to provide practitioners with a benchmark to strive for, so that they left mainstream education as prepared and founded individuals for Wales and the World.
	With CC approaches, Dewey (1902) emphasised that there is no advantage to making a false conflict between subjects and the pupils as a part of the curriculum as he believed the two objects are independent. He also believed that there needs to be robust links between subjects for it to be considered effective CC practice. Dewey is famously known for his work in lecturing philosophy and his short time as a class teacher which has influenced many of his research studies. However, I must be cautious, although his work was revolutionary at the time, some of his ideas are not relevant to the Curriculum for Wales. Rowley and Cooper (2009) demonstrated that for CC planning to become effective there needs to be an equal balance between teacher-led perceptions of subject’s links and pupils understanding of the links. There needs to be clarity of the subject links within a CC lesson, on both sides. For example, with the classroom theme the pupils were aware that we were learning about other cultures through music and art appreciations and appraisals, as spoken about in Part 1. In addition, Rowley and Cooper (2009) also found that there needs to be a whole school policy when approaching CC planning so that there is a mechanism for long-term tracking and assessment for learning. However, Barnes (2015) found that trivialising and confusing pupils can lead to ineffective CC practice, so it is important that pupils are not mislead and that there is a moral context for learning. In part 1, within my progression in learning asset, I spoke about how I learned that CC teaching can ensure enjoyment and teaching experiences that are of a high standard. This suggests that I have taken into account pupil engagement as well as academic attainment within my perception of progression. Barnes (2015) gives examples of good CC practice and pedagogy, as he felt that the approach should be relevant and incorporate local visits to the community. However, I am aware that this is not possible, due to the COVID-19 Pandemic. In addition, he emphasised that CC activities should encourage participation and engagement as there are multiple skills being built on through one theme. This is reinforced by Pollard (2010) who stated that good CC practice needed to be research informed with devoted psychological and pedagogical enquiry. Yet, there is still the danger of overcomplicating, as Barnes and Shirley (2007) state that to ensure subject knowledge progression and integrity there must not be too many subjects involved, as there is a risk of confusing and tenuous links making CC teaching ineffective. 
Steiner’s radical ideals were to promote spirituality and the arts in his Waldorf schools which are based on teaching in a CC context. In Waldorf schools, they believe in not being constrained to subject boundaries and teach life experiences, as formal schooling does not start until seven years old (Pound, 2006).  This does contrast with the CCR of literacy in the Curriculum for Wales, as many Waldorf teachers do not introduce the written word until aged seven which could disadvantage some pupils with additional speech and language needs. However, the Scottish Government are considering moving their educational system to start at age seven after seeing the physical and mental health benefits it has (Rutherford, 2016). Furthermore, countries such as Finland, whose children start at seven, their results show that they are one of Europe’s most academically successful countries which suggested that keeping early education focused on play and life skills is advantageous (Rutherford, 2016). Within the Waldorf curriculum, they believe in the pupils being taught literacy by listening to the features in stories, poems and songs (Pound, 2006).  Steiner’s views have passed the test of time as many Waldorf schools are functioning around the UK which demonstrates his theories are still relevant. However, many of his opinions are outdated and still exist within Waldorf schools, as he did not believe vaccinations were effective, so there are no formal policies on pupils having vaccinations which can cause a high risk to health of staff and pupils (Cook, 2014). In addition, this does make you question, if this outdated belief is still being carried out within Waldorf schools, then are there anymore?
The Hadow report (1931) displayed how Dewey’s ideas could work in the UK. Dewey’s proposals were considered radical but was still claimed to be a progressive part of constructivist education. On the other hand, Barnes (2015) highlighted that Dewey’s work reflected progressive child-centred philosophies which mirror many CC principles. Similarly, to Steiner, he valued pupils being involved in activities and experiences rather than knowledge, and these activities were purposeful and CC to suit the environment. Conversely, Alexander (2010) stated that the Hadow report suggested that activities caused an unconstructive polarisation between knowledge and experience. Therefore, this has confused the debate of CC teaching and learning ever since. 

	When it comes to CC approaches, there are many different advantages and disadvantages to their methods.  With the CC responsibility of literacy, they highlight that repetition will not develop skills and the key is allowing a sound understanding of essential components which is supported by teaching and learning (Donaldson, 2015). But with the basis of CC teaching, it allows for the pupils to have a deepened level of understanding and learning (Lynch, 2019). However, CC teaching can be ineffective if it is not planned effectively which can be due to lack of training or research (Lynch, 2019).
A positive of CC teaching is the increased opportunity for teacher collaboration which is important for exchanging expertise and knowledge from their own practice. This will allow teachers to work together to design a multi-layered lesson, to increase the amount of skills learned and mastered (Lynch, 2019). In addition, within the Waldorf schools, they have emphasised how the staff are highly motivated towards CC planning and delivery which implies the positive effects of CC teaching and learning (Pountney, 2019).
On the other hand, there is no denying that CC planning has many benefits but there is the issue of there being a lack of time for collaboration, alongside other responsibilities. Therefore, there needs to be a restructuring of planning time to ensure they make the most of the time given (Lynch, 2019). However, one problem which the Waldorf schools have faced is that there were limited resources to support the many skills (Pountney, 2019). The Waldorf approach believes that students do no benefit from using technology before the age of 12, which demonstrations they are relying on concrete resources rather than online resources (Mosley, 2014).
CC teaching is a good opportunity to promote the learning of real-life situations and skills such as gardening and cooking. Furthermore, this encourages pupils to be more independent and inspire pupils to make their own connections from designed experiences (Lynch, 2019). Still, CC approaches can present difficulties as many teachers find it hard to assess mastery concepts through CC tasks. Although, this would be time consuming and might not fit every pupil need, there needs to be an assessment method which is suitable to address the skills and key concepts presented in the CC experiences (Lynch, 2019). Furthermore, the Waldorf review found that it was difficult to challenge the pupils as many teachers misunderstood Steiner’s principles for the Waldorf curriculum. This would suggest that the CC approaches would be ineffective as a result of other variables (Pountney, 2019).

In my future practice, I will aim to explore an assessment method by identifying a central assessment focus which is informed by research and expertise from collaborating with other practitioners. I would like to track the assessment of all learners through this central focus to observe progression and areas of development. To extend my expertise, I would also like to see some of the policies and guidelines of how other schools plan to take responsibility for the CCR of literacy, so that I can take a more prominent and informed role when the Curriculum for Wales is in place. As a part of my PTE, I had not planned within a formal CC approach before and it was interesting to see for myself the increased motivation and interest from the pupils. Resulting in, greater knowledge and understanding and development of skills. Moreover, I now appreciate that CC teaching helps to promote pupil’s holistic development in their knowledge, understanding and skills. Also, I understand the importance to explaining to the pupils the context and relevance of the skills they will be building on. Therefore, I feel that my own practice and professional development has been influenced and developed as a result of being involved heavily in CC planning and teaching.
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