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Does letting children take risks during outdoor play support their emotional development?
Abstract: 
This study will discuss the research title “Does letting children take risks during outdoor play support their emotional development?”. Outdoor play is becoming much more relevant and important in both educational and psychological contexts. The idea of risk-taking within play is a crucial topic of conversation as society grows more conscious of the advantages of engaging in active outdoor recreation. Climbing trees is one activity that children are involved in during outdoor play which does have risks included. Even though it’s shown that children’s activities are sometimes centered around the safety of the child by the carer, research has shown that experiences like these are essential for children to have healthy emotional development. On the other hand, research has been able to show that children are spending less time in an outdoor environment and therefore have less participation in risk-taking in natural environments. Even if the researcher highlights the advantages and significance of outdoor exploration, certain children are denied access to these opportunities. Studies have shown that letting children take chances in outdoor play helps them grow into self-sufficient, problem-solving individuals, which emphasizes how important it is to give them a demanding, engaging outdoor experience. This essay will explore the connection between risks taken during outdoor play and emotional growth reviewing the literature and talking about the practical consequences for teachers and carers. Gaining a deeper understanding of the significance of risky play in fostering emotionally resilient children who are equipped to navigate the challenges of life by examining the advantages and resolving safety concerns. 

Introduction:
The importance of outdoor play for children’s development has gained a lot of attention, and it is particularly based around the area when to letting them take risks during the activities and how it’s affecting their emotional development. This study highlights the advantages of children playing outside while also raising concerns about the significant amount of time that children spend outside. The advantages of outdoor play and risk-taking are emphasized by Playground Professionals (2024). They look at how children who play with challenges and risks are safer than children who stay out of trouble because they learn how to access situations on their own, a skill they will use all their lives. Risky play, according to Boston University (2024) is when you do any type of play that involves a high level of excitement and danger of injury. According to research, risky play helps children’s emotional growth while also improving their physical talents by allowing them to overcome obstacles and draw lessons from their mistakes (Brussoni et al., 2015; Sandester 2011). Risky play can take many different forms, such as jumping climbing- and exploring new places. Children benefit from these experiences by having the chance to face and control their concerns, which is crucial for the development of coping mechanisms and emotional control stated by Mills (2018). Furthermore, children learn to cooperate and negotiate in these social settings, which further develops their emotional intelligence.
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Literature review 
There has been much research on the benefits of outdoor play, and it is generally agreed upon that this type of play supports children’s learning and development in all areas, as affirmed by White (2011). They believed that this kind of play supported children in ways that could be both powerful and important for their early growth and development. In line with this perspective, Hwb (2008) notes that play is a fundamental component of the national curriculum and emphasizes the significance of letting children play. It concurs that play helps children, especially in early education, thrive and develop their ability to adapt to constantly changing surroundings. UNICEF (2019) also emphasizes the value of play, stating that young children have the right to play. The United Nations Convention on the Rights of the Child, which outlines the fundamental role that plays a part in assisting children’s learning, reinforces the notion that play is essential for children’s learning and development. 
Research states that emotional development is a process involving many different qualities. They recognized that children can emotionally express themselves through play, an example would be using facial expressions in lower stages and progressing to being able to understand their peers’ feelings and emotions. This observation demonstrates how children may express themselves emotionally and hone this capacity through play both indoors and outdoors. According to Sheppy (2009), a child’s emotional development is greatly influenced by the first few months of their life. This highlights the significance of giving children access to high-quality resources and facilities, such as engaging in outdoor spaces.
Children can explore new settings and take calculated risks when playing outside in a safe yet demanding setting. The Education Hub (2020) endorses this, acknowledging that play should be balanced between risk and benefits. At this point, it is advised of a skilled practitioner to weigh the dangers suitably while also acknowledging the potential advantages for the children. As indicated by CBC (No Date), letting children take chances outside helps them feel more in control of their circumstances. It allows scaffolding to occur, which helps their emotional development. Simply Psychology (2024) mentions scaffolding, using Vygotsky’s theory, which holds that children should cooperate with and receive the necessary help from their teachers or guardians to reach their next goals.
Outdoor play is an essential part of childhood and has been well-studied for all of its benefits, chief among them being the development of social skills and physical health, as outlined by Maynard and Waters (2014). Nonetheless, a growing body of research highlights how crucial it is to let children play riskily because it’s essential to their emotional development. Risky play can help young children overcome their concerns, build resilience, and improve their ability to self-regulate. It is defined as demanding and exciting activities that might be somewhat dangerous (Gleave, 2008). Numerous studies highlight how important it is for children to take risks while they play. For example, Woods (2017) claims that taking part in riskier activities teaches children to evaluate their limits and talents, which strengthens their feeling of self-efficacy in the long run. Emotional development depends on this self-discovery process because it enables children to face and control their feelings in the context of uncertainty. Similarly, Bridgeway (2022) indicates that children who engage in risky outdoor play are better at controlling their emotions than those who play in more supervised settings. Being able to handle difficult circumstances not only helps them become more confident but also helps them develop important coping skills that they use in other areas of their lives. 
A pilot study that has been conducted by GOV (2016) revealed that almost 10% of participants had not spent a year in a natural outdoor setting in their lives. This implies that children are being shielded from potential hazards and dangers, which could potentially impede their growth and development. Following, ISSUU (2016) parents who notice and sense their child’s fear during outdoor play tend to adopt their unfounded concerns instead of allowing the children to take chances. This could later then instill fear in the child and discourage them from doing new things in the future. In response to this, even if outdoor play is beneficial for children’s emotional development some children might not get the chance to take risks. Waters and Begley (2007) thought that when guardians and the carer of the child recognize the advantages of risky outdoor play, they become concerned when their children are brought to play in an area, they deem unsafe and therefore don’t want to expose their child to the setting. The study emphasizes the importance of outdoor risk-taking for a child’s emotional development, therefore parents’ tendency to place stronger boundaries and restrictions on their children’s play could be seen as a hindrance. 
Although Gray (2011) concurs with the findings, he also noted a decline in children playing outside and speculated that this could be related to the rise in young adults and children’s mental health. He asserts that children who aren’t allowed or have less opportunity to play may be more prone to feel and experience unpleasant emotions, which might damage their self-esteem and confidence. This emphasizes how crucial it is to let children take chances when they play, whether that be within an indoor or outdoor setting. This is because research shows that this kind of risk-taking play enhances children’s mental and self-esteem. Play Wales (2024) supports that fewer children are playing or having less opportunity to which has many negative effects on children’s development. They discuss the importance of play and believe that it should be a must within education for early years. They agree that for people who do not have the same opportunities to reach their full potential, therefore, to provide them with the best start in life, playworkers must ensure that play and the processes or enable informed participation in play policy, strategy, training, and education. They also discuss how play deprivation may cause children to be more likely to feel and experience negative emotions, which undermines their confidence and lowers their self-esteem. This emphasizes how crucial it is to take chances when they’re playing outside as research shows that this kind of risk-taking play enhances confidence and mental health.
Responding to studies showing the advantages of taking risks in the great outdoors, the researcher will conduct primary research to find out how children feel playing outside as opposed to inside. Additionally, observing how they feel when given the freedom to take chances and make their judgments will provide a general understanding of the impact of outdoor risk-taking on a person’s emotional growth. 

Methodology
For the researcher to find the information necessary for the proposed research question, they will have to carry out primary research. As stated by Cohen and Manion (2011) is when the researcher gathers new information to answer their question. To find new relevant information and evidence, this methodology and process would be needed instead of carrying out secondary research and combining material obtained by other researchers. To address this study issue, qualitative research methods will be used. In qualitative research methodologies, open-ended questions are used for them to be able to gather non-numerical data. This type of study they will use allows them to gain a bigger and, more depth, understanding as well as being able to understand why the people involved feel the way they do about the research question Creswell (2014) claimed.
Within this study, the researcher will use primary research as a way to explore the effects of risk-taking in outdoor play on children’s emotional development. Children in the age range of 4 to 6 years old will make up the sample. This is because the participants will be expected to engage in risky outdoor play and must play appropriately in the outdoors, this age range will be essential. The planned study is going to be conducted in a variety of Carmarthen settings: however, to protect participants’ anonymity, this information will be modified. The research will also involve adults, including the children’s parents and practitioners to gain a deeper understanding.
Interviews would be an effective research method to use to find relevant information. This method would let the researcher gain a deeper look into teachers’ insight on whether their students taking risks during risky play in an outdoor environment has a positive impact on them and their emotional development. Cohen, et al. (2018) stated that an interview is a conversation between 2 or more people about a topic of mutual interest, and it is a very common way to collect data. There are many different types of interviews and the one that would be necessary for this researcher to gain the most amount of information is an informal interview. This would create a more laid-back approach creating less stress for the participants. This can lead them to feel more at ease and due to that the researcher would be able to get their thoughts and experiences more openly. The conversation would be more natural, and the researcher could adapt the questions based on the individual’s answer and the flow of discussion. 
As long as the researcher considers informed consent, confidentiality, and the right to withdraw at any point in the process, it is a useful method of gathering various people’s views and opinions while being able to compare and contrast and arrive at a hypothesis, it is relatively easy in terms of ethics. For instance, the researcher would need to utilize open-ended interview questions to make sure the participants are not restricting their responses, this would allow the researcher to obtain comprehensive answers that aren’t altered based on the participants’ perception of what the researcher wants to hear which would be a limitation they could face. When a respondent is influenced and changes their thoughts based on the researcher’s point of view, it is known as the Halo effect according to Verywell Mind (2024). As a way to limit the restrictions, it is crucial that the ideas and opinions are not biased and the researcher should not put any pressure on those who participated, and they don’t have to say anything they wish not to as it would be breaching their privacy. Interviews would be an appropriate method for this particular study. This is because they help define the precise research problem therefore the researcher would be able to gather the greatest amount of information.
A questionnaire would also be an effective research method and would enable the researcher to gain an understanding of whether children enjoy taking risks outdoors. Similar to interviews, Lambert (2019) suggested that a questionnaire is an effective way to gather research to prove a hypothesis. Also, as they collect qualitative data that is simple to analyze for trends and patterns, questionnaires are a useful tool in educational research. Furthermore, questionnaires are versatile enough to be used in a variety of research methods and are often able to be completed quickly while also being done effectively. To avoid as many limitations as possible it’s critical to take children’s comprehension abilities and developmental stage into account while creating questions for them. For example, it is easier to make sure they comprehend what is being asked if you use straightforward language. Although a questionnaire is a useful research approach, it also has limitations, this may include the possibility that the children won’t be able to answer certain questions on their own, and due to this may need to be supported however it could lead to their opinions being swayed. The children’s attention span may also be shorter than average especially when looking in the age range of 4 to 6 years old and therefore may make it more of a challenge for them to focus during long interviews which can lead to replies and answers that are either short or insufficient, therefore the researcher must ensure that the questions are clear and sufficient, even for young children to get rid of any possible issues. It should also be an enjoyable and engaging process so that the children are happy to participate in this research and provide the most honest answers. All things considered, questionnaires similar to interviews are an effective way of carrying out primary research and are suited to this study as you can link them to individual research questions. 
The next research method that could be used to strengthen the research is observations, Mukherji and Albon (2023) expressed that by using observations, a researcher methodically observes and documents interactions and behaviors in particular areas. They maintain a belief that this is an extremely popular and effective research method which has been backed up by Bolshaw and Josephidou (2019) as they expressed that observations are a vital part of early childhood education. They are used for comprehending children’s development. Based on Simply Psychology (2024), Bruner (1961) asserts that children are active learners and will thus be at ease during it. This supports the notion that children should be observed to ascertain the hypothesis’s answer. Observations according to Brown and Perkins (2019) offer a deep understanding of the development milestones, while being in a natural environment where they can interact, take risks, and solve issues with other children. The researcher would be able to determine each child’s skills, interests and, areas for improvement, this approach enables the creation of individualized learning plans. Every research technique has its limitations. One limitation of observation is observer bias. The researchers’ prior assumptions or preconceptions may taint the evidence they collect affecting their interpretation of children’s behavior. Additionally, since they will be aware that they are being watched, young children may act differently while in the observer’s presence, which may lead to less sincere interactions which can cause to a biased evaluation of their actual emotional growth and risk-taking behaviors. 
As reported by Noble and Heale (2019) triangulation is a way people can improve their research proposal. By obtaining information from several sources and approaches, the researchers will be able to enhance the validity, and reliability of your judgments. It provides a deeper understanding of the research question, allows information cross-verification, and highlights different areas. Triangulation would be the final methodology employed by the researchers because it allowed them to combine qualitative methods, quantitative measurements, and observational data. This approach would provide a deep, more complex understanding of how taking risks influences emotional development and validate their findings in a variety of scenarios. As an example, assuming the researcher observed outdoor play and recorded instances of risk-taking and emotional responses. They would be able to sort actions and feelings into patterns.

Ethical considerations
To achieve consent from the participants which can be either written or oral consent (University of Oxford, 2021), the researcher will hand out a letter of consent. For the children, before receiving their consent the parents or carers will be asked permission for their child to take part. The practitioners involved will also receive the same letter. The letters will consist of a description of the research and what will be involved in the process, and then will need to be signed with a signature to show direct consent and will be stored for records. Before they return this form, they will be able to ask the researcher any questions or concerns that they have to make their final decision. Although the parents have given consent for their children, you must receive some type of consent from the children that they are happy to participate. They will do this by discussing the project with them and throughout the project the children will be monitored to ensure that they remain happy and comfortable, if they show any signs of not wanting to continue with the activity they will be removed and therefore no longer have to participate. 
To protect confidentiality and anonymity for those involved with the research, there are numerous things the researcher must do to achieve this (Kaiser, 2009). The researcher must change the name of both the settings they are going to be attending as well as the names of those who have agreed to be involved. These notes have to be strictly used for data purposes and cannot be shared with anybody who is outside of the research therefore all sorts of materials used to gather the research must be kept private. No personal data from either the practitioners or children involved with the research personal data must be gathered under GDPR. The Data Protection Act 1998 must be followed, nonetheless, as information is being gathered through observations and other research methods, permission to both record and also keep the information will be included in the process of gaining consent. (Legislation.gov.uk, 1998). The data collected by the researcher must ensure that all information is going to be kept in a lockable cabinet when the researcher isn’t around and therefore isn’t accessible to anyone else. If they are collecting information via computers, they must make sure all data is protected by passwords or encrypted and make sure it’s never visible to the public. 
The first person this research would have potential risks to is the participant. In this case, it’s both practitioners and children within the age range of 4 to 6 years. The researcher being within their setting is the first risk it could disrupt the setting’s daily natural routine. Comparably, the children or professionals within the setting may feel uneasy about being watched or having information written down by the researcher, which could end up having a detrimental effect on their health and wellness. The researcher is someone who the children are unfamiliar with and could therefore make them more nervous and cause a change in their regular behavior. The notes created by the researcher are always at risk of being taken, lost, or shared with the wrong people especially if the researcher does not carry out confidentiality and anonymity properly.  To ensure these risks are minimized the investigator needs to take into account the setting and work alongside the experts to find a time in the day when the activity is going to fit into the children’s routine. For example, it would be sensible for the researcher to attend the setting when they know the children have sports, therefore they know the children will already be in an outdoor environment. If the children do show any signs that they may want to withdraw from the activity, through crying or not engaging as an example, this will be recognized, and they will be taken out of the process to avoid any upset or distress. All information to do with the participants is going to be stored in a locked area or if on computers, they will use ones that are firewall protected, password access only, and encrypted. 
The researcher also faces risks similar to the participants and the university, the first one is the researcher could show behaviors that aren’t acceptable within a childcare setting and go against the school’s rules therefore leaving a bad reputation on their name. Each childcare setting has its own rules, about safeguarding as well as well-being, if the investigator does not understand what is being expected of them from their rules and standards, this may result in them going against it. Accusations later may then be made against them. Finally, the researcher needs to remember that although they are working within the setting to gather the research, they aren’t a practitioner. These issues may come if someone misunderstands the role. For the researchers to minimize the effects they should put in place boundaries. When releasing the letters to gain consent, it is important to include details such as that confidentiality may end up being breached if they see a practice that is below the CIW national minimum standards or break safeguarding legislation, as although they are only there for the research project, it is there a duty of care to report a complaint to CIW if they believe they’ve seen something inappropriate or not professional. The researcher also must make sure they understand the setting's policies and procedures and they also have to have an up-to-date DBS before entering the setting. If they have any questions, they must contact the setting before they carry out the research. Lastly, the researcher cannot be left alone with any children involved in the research at any point within the investigation and observation. To ensure this happens at least one practitioner must always be present. When a child approaches the investigator, they can communicate with them, following UNCRC article 12 that’s found in the UNICEF (2024). If the child is asking for personal care, the researcher has to ask the professional to do so.
Although the main areas of concern for risks are aimed more towards the participants and research, the university can also be affected depending on the way they carry this investigation out. If the researcher who is attending and studying within the university does not follow the settings, attend policies, or act inappropriately, this would cause the university to experience negative publicity which also links in with the research and would affect their reputation. Also, if the researcher was unable to keep the information within the research project confidential and followed data protection the University of Wales Trinity Saint David will receive a negative image as they aren’t able to manage and ensure the safety of their students putting others at risk. On the other hand, to minimize the risk, the research is creating for the university the researcher must be aware of the settings policies and standards, and they must follow these. Before they start the research, they should arrange a meeting to discuss the settings, norms, policies as well as general routine with the manager. This would allow the settings to have a positive experience with the researcher which would later have a positive effect on the university.
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