Module: ECAD6007- The Learner: who am I teaching?
Student Number: 2007600
‘A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners based on a critical incident.’
Introduction 
David Tripp describes a critical incident as an event which can go by completely unnoticed but is critical in its writing and reporting (Tripp, 2012). Joshi describes a critical incident as an ‘unplanned event’ which happens in the classroom (Joshi, 2018). Following my observation, I have identified a critical incident which happened in an art class (see appendix 1A&B for further details). In this essay I will discuss a classroom observation and critical incident involving a teacher, LSA (Learning support advisor) and a student (referred to as Student X) with ALN (Additional Learning Needs). I will discuss the next teaching a learning steps which have influenced me in my practice following the observation of the critical incident. Critical incidents are used by teachers and researchers to identify next teaching steps, this may mean a change in a pedagogical approach or the utilities used within a classroom. This links to where my research took me, I will look at Emotional Well-being and mental health, and also Cognitive Load Theory and its potential impact on the critical incident. I will use Brookfield’s critically reflective practice to distinguish the best way to move forward in my own practice (Brookfield, 1998). In Brookfield’s reflective practice he discusses that critical incidents often occur in many different classrooms, that the people may differ, and the environment might differ, but the incident may still occur, therefore this is important to discuss with our peers to prove that we are not alone. It can often be reassuring to discuss with our peers as they may have experienced the same and can point us in the direction of the best steps to take next. 
Observation – School & Class Context
In order to maintain anonymity as referred to in the BERA Guidelines 2018, I will refer to the school as ‘School A’ and the Student as Student X and the (British Educational Research Association (BERA), 2019). The School in which I observed is set in a welsh town. The school has approximately 1,200 pupils, with an age range of 11-18. (www.bryntirioncs.bridgend.sch.uk, n.d.). According to the most recent report from Estyn, School A is performing at an excellent standard. School A has just over 13% of students who are eligible for free school meals, and around 12% live in the 20% of most deprived areas in Wales. A total of 19% off the pupils have special educational needs the school have a ALN (Additional Learning Needs) CRB (Communication Resource Base) to support learners with special educational needs, these pupils are fully integrated within the school and participate in all lessons with support from an LSA (Learning Support Assistant) (ESTYN, 2016).  
The lesson I observed was an Art Lesson, which took place at 10am until 11.20am, with a break taking place between 10.20am – 10.40am due to the COVID-19 restrictions and class bubbles. Due to the current COVID-19 restrictions the class was set up with all students facing the front in equally spaced rows. The year group was Year 9, ages between 13 and 14. In the class there were two pupils with ALN, who were supported by two LSA. These two pupils were sat at the front of the classroom, in front of the subject teacher. 
Methodology 
In my methodology I am going to use a non-participant observation technique, this technique will work best for my research into a critical incident. Non-participant observation will allow the participants to act natural, unaware of my presence in the classroom and therefore giving me the truest results for my observation. A participant observation wouldn’t work for this type of research as a newcomer in the classroom this would have a profound effect on the student’s behaviour leading to a critical incident as a result of a change in the classroom, rather than a critical incident which would occur naturally. A participant observation wouldn’t be typical of that environment, therefore lends itself to some weaknesses within my research. These weaknesses include; a non-routine lesson having an impact on the results of the research. Tripp argues that a critical incident is not something specific but an event or occurrence in the classroom which can be critically analysed, by using a non-participant approach we can ensure that the critical incident can be analysed beyond my presence within the research. (Tripp, 2012). A critical incident needs to occur in a routine classroom; therefore, a non-participant observation would have the most benefits in this research. 
I used an unstructured approach to my observation, taking notes during the lesson of multiple events/occurrences which could later be critically analysed to suit Tripp’s description of a ‘Critical Incident’. (Tripp, 2012) A structured approach would not work within the context of my research for a ‘Critical Incident’ thus because a structured approach would collect numerical data as opposed to a research/critical event which didn’t require numerical data. (Cohen, Manion and Morrison, 2018). There are some strengths to a structured approach, by observing a numerical approach of ‘How many times did teacher X ask a question?’ or ‘How many times did Child X put their hand up when Teacher X asked a question?’ these would have some benefits in observing whether this was atypical of the classroom, whether this could be explored as a ‘Critical Incident’. However, by only having numerical data it doesn’t allow for an in-depth research and analysis into what could be considered as a critical incident. (Tripp, 2012).
The use of a case study in education research of critical incidents allows us to analyse one single case, in one place, in one context. This allows us to research into the critical incident in much more detail. Cohen, Manion and Morrison argue that ‘A case study provides a unique example of real people in real situations’ (Cohen, Manion and Morrison, 2018) as a technique for researching critical incidents the research of a case study has many strengths, these strengths include a reality, a real time event which can be analysed, discussed and investigated. With this in mind there are some limitations behind case studies, a case study is written from the point of view of the researcher, some of the events/cases may be recorded with a bias opinion about what had happened. This also includes some of the background research towards the case study, for example asking for the teacher’s opinion on the case study. Using Tripp’s idea that a critical incident can be anything as long as it can be analysed and scrutinized. It makes it difficult for the researcher to define what a case is and in what context. Michael Bassey argues that case studies in educational research are often met with ‘hostility and suspicion’ (Bassey, 1999). Cohen, Manion and Morrison disagree and argue that there are many advantages of a case study, including that case study data is strong in reality and offers a real time look into the research (Cohen, Manion and Morrison, 2018). 
Critical Incident Linked to Donaldson’s Four purposes
In the lesson I observed a year 9 group who were studying Art, this would be the beginning of the GCSE course in the school (see appendix 1A&B for further details). The critical incident I witnessed was in relation to a pupil with ALN needs. The teacher had set homework for the students to bring in three items to complete a still life drawing in class, the idea of homework would link to Donaldson’s Four Purposes (Donaldson, 2015). Specifically, that of ambitious capable learners and enterprising creative contributors. By providing themselves with the tools required to participate in the lesson and ready to learn. Student X didn’t complete the homework and therefore didn’t bring his items to school with him to allow for him to participate fully in the lesson. Student X’s LSA went and found a picture from which the student could draw and complete his work along with the rest of the class, teachers need to ensure that they are using Donaldson’s Four Purposes to guide their decision making. Therefore, in this situation the LSA needed to ensure that Student X had the tools to contribute. 
Following this the student then announced that he did not have a pencil in which to complete his work. The LSA then finds Student X a pencil which has come from a pot within the class. Student X refused to use the communal pencil as it would be dirty and could be contaminated due to the current COVID-19 Pandemic. The LSA then used an antibacterial wipe to clean the pencil for the student. When the class teacher realised that this student wasn’t completing the work, she went over to see what was happening. When the teacher arrived, the student blew the pencil across the table towards another student in the row. Following this the teacher had to inform Student X that his actions were not acceptable and certainly not ethical in the current pandemic. The underpinned function of Donaldson’s four purposes ‘health and well-being’ meant that this teacher would make sure that students in this class and following classes were safe from the possible spreading of the COVID-19 virus, as a result the teacher ensured that the student sanitised his own desk. 
With regards to the critical incident I doesn’t really link to the purpose if ‘healthy Confident individuals. I would say this as Student X wasn’t a confident individual in the classroom. The teacher nor the LSA enquired as to why Student X hadn’t brought their homework (three items) or a pencil to class. The student may have not brought his supplies to school as a lack of confidence, there is potential that the student wasn’t confident in the task and therefore didn’t want to participate. Student X’s display of behaviour took part in front of the whole class, the teacher did not reprimand the student but simply encouraged them to be ‘Ethically informed citizens’ be aware of his actions and the effects that has on those around him. The student then began to participate in the lesson and start his work. 
Literature Review
Following my observed critical incident, it has led me to two specific subject areas. These being Emotional Intelligence/Well-being and Cognitive Load Theory.  The effects that both of these research areas have on pupils with ALN is paramount. 
Emotional Intelligence is described by Mayer, Robert and Barsade (Mayer, Roberts and Barsade, 2008) as a ‘mental ability’ which has an impact on a leaners emotional handling of a situation. This suggests that should a learner’s emotional intelligence be affected or obscured in some way their handling of a situation will be differed to another leaners. Whilst these suggestions may be correct an emotional intelligence can be affected by a number of different factors not necessarily the brain formation. Some learners with ALN may have a different emotional intelligence to those without ALN but the ALN leaners may have a more advanced emotional intelligence, leaving them at an advantage of understanding a situation. The article argues that emotional reactions have a physical impact on the body, happy emotions leading to low blood pressure whereas angered emotions leading to high blood pressure. This presents a potential issue in leaner’s with ALN needs who cannot control their emotions, this could have an adverse impact on their emotional well-being. However, this does beg the question as to whether the impact on their physical body due to their emotional intelligence really have an impact on their learning? Whilst high blood pressure can have some long-term effects it doesn’t impact on the body enough to hinder their learning in the classroom. 
It is certain that a leaner’s emotional intelligence should be considered in conjunction with their emotional well-being. There is an argument of who should look after the emotional well-being of our learners; is it the parents, the leaner’s or in fact our teacher’s. The national assembly in Wales argues that it should be embedded within our education system, that the well-being of our students should be the responsibility for the ‘whole school’. Well-being should be throughout the school, embedded within lessons, display boards etc.  (National Assembly for Wales, 2018)
On the other hand, it can be argued that the education system isn’t in a place to become responsible for the well-being of our leaners. Some teachers have never been in a place where they are now responsible for the well-being of students. Some teachers who have been in the education system for a long period would not have experienced the view of well-being. The role of a teacher has gone from one who stands at the front of the class teaching students and when they leave the classroom the teacher-leaner relationship has ended, but now we are asking our teachers to cross that line, to build relationships with students that go beyond the classroom and learning environment. According to the report from the Welsh Assembly teachers do lack confidence in dealing with mental health situations (National Assembly for Wales, 2018). According to Donaldson’s Successful futures (Donaldson, 2015) emotional well-being should be included in the school’s curriculum, that schools should build the ‘confidence, resilience and empathy’ of their learner’s. If this is the case, we need to ensure that our teaches are confident to do so and have the skills to do so. 
Conversely, ESTYN (ESTYN, 2020) argues that teachers shouldn’t solely be responsible for the well-being of its leaners, ownership should be placed on the leaner too. Arguably leaners should be given/taught to express their emotions from primary school, so that when they come to comprehensive school and experience mental health issues that they should take it upon themselves to speak out, find out who can help them and seek help. This is opposed to teachers having to find out if there are any issues and do the digging themselves. The leaner should seek help should they need it. Whilst the school should supply the information to the leaner on where they can seek help, but they must seek the help themselves. Positive messages should be displayed in school to encourage the leaners to speak out about their emotional well-being. 
Nonetheless, inclusion remains a huge implication on emotional well-being within schools. There is a question as to whether we are doing the right thing by integrating those with ALN needs into state schools. (Watson, 2012, pp.99–102) Learners with adverse ALN needs are usually given support by their school, whether this be 1-1 or a whole class LSA. Sometimes in the case of a 1-1 within a mixed ability class can cause embarrassment for the learner, a young class may not understand why that person has 1-1 support within the classroom environment. As children can often be inquisitive could this provide some sort of differentiation between those who don’t need support and those who do. The pedagogy required for leaners with ALN needs to those without often differ greatly, therefore where the help of an LSA is needed. The idea that someone in the class is different and has ‘special circumstances can cause jealousy and bullying amongst the students. The question as to why persons with ALN needs misses some lessons while the other students have to attend all of their lessons. The idea of an inclusion is a ‘Substantive good’ that more children should be included in state schools. But have we stopped to consider the impact this has on the student’s emotional well-being, attending a state school in a mixed ability has them questioning why are they being treated differently to the other leaners? Missing lessons in some subjects to receive extra support means they are missing out on schemes of work, thus again making them behind their counterparts in the classroom. We should be questioning whether this is the best decision for the learner's emotional well-being. 
Another area of study considered was Cognitive Load Theory and how it can impact on the learner. According to Kirschner people only have the ability to process two to three items of information simultaneously, this suggesting that this person has no ALN, should the person have ALN then they may not be able to process as much as two to three items, should any more information/items be given to the person then it’s easy for it to be misunderstood (Kirschner, 2002). The idea that Short Term Memory (STM) is just reading and processing information but Long-Term Memory (LTM) is holding and analysing information suggests that the cognitive load of processing 2-3 items into the STM as opposed to entering the LTM. How can we know whether the leaner has reached their cognitive load? The cognitive load can depend on a number of factors; emotional well-being, information being presented, how that information is being presented to the learner etc. The impact also depends on which type of cognitive load the learner is experiencing; Intrinsic, Extraneous, Germane. Leaners with variations of ALN will experience the cognitive load in different ways, therefore making it difficult for the teacher to distinguish when the students have reached cognitive overload.
Additionally, whilst looking at the new curriculum in Wales and the introduction of Digital Competency across all AoLE’s provides another place of cognitive load. The impact multimedia has on cognitive load, with the introduction of PowerPoint, interactive whiteboards. The use of multimedia in classrooms has no doubt become an everyday thing, but the question is how does this effect the cognitive load of our learners? There is an argument that the cognitive load of animations in PowerPoint has an adverse effect on the learners, this will impact the Extraneous cognitive load on how the information is being delivered to learners. 
Shibli and West (Shibli and West, 2018) argue that cognitive overload has a negative impact on the learners and their ability to digest the information that is being delivered to them. By cognitive overload, learners will be unable to process the activity and inevitably setting the learner up for a fail if they cannot understand the activity. They argue that teachers need to reduce the cognitive load wherever possible. Specifically, for extraneous load to reduce the way teacher’s give instructions, short and clear instructions, without clear instructions this puts too much pressure on the leaners ability to remember parts of what was said and how to apply it to the activity. 
It can be argued that cognitive load theory and emotional well-being interlink with each other. If the student is experiencing cognitive overload it will inevitably have an effect on the student’s emotional wellbeing and vice versa, therefore as a teacher there are many aspects to consider when planning a lesson, especially with a mixed ability class, with inclusion of students with ALN.  In Shibli and West (Shibli and West, 2018) article It suggests ways in which you can minimise the cognitive overload in the classroom and the application of the cognitive load theory within the classroom environment. The new curriculum for Wales and Donaldson’s four purposes is inclusive of ‘Healthy, confident individuals’ and the well-being of learners within the classroom therefore assisting pupils with their emotional well-being in school (Dauncey, 2017). 

Reflection/Evaluation & Next Steps 
Following my observation of my critical incident, my research into Emotional Well-being Cognitive Load Theory and ALN in this section I will reflect and evaluate on this critical incident to influence my next learning and teaching steps and how I can develop my practice within my own teaching. This will be as a secondary history teacher. 
Brookfield poses four different methods of critical reflective practice (Brookfield, 1998). For this critical incident the use of self-reflective practice would work best for me, the ability to look at the experiences I faced in school and how this reflects in my own teaching. In reference to this critical incident, the influence on my development would be to explore with the student why something wasn’t completed, why couldn’t they bring in the three items. By completing this questioning, you can possibly gain an understanding and reasoning as to why this behaviour was a default. The pedagogy and purpose of creating ambitious capable leaners would be to ensure that the students had all the tools possible to complete their learning and application to the highest standard. The best example of this is Austin’s butterfly (TPSD First Grade, Phonics First, Lesson 13c Level 2, 2016), did the student understand the importance of the homework in relation to his studying. Or was the explanation given in the previous lesson clear enough, in exploring the students reasoning for not coming equip to the lesson might answer these questions. As a child I would sometimes forget my homework if I didn’t feel I had the ability to complete this to the standard the teacher would ask for. Therefore, as Brookfield describes in the autobiographical approach, I would use this to understand/reflect on my own experience and how I can utilise that in my own practice. 
As a next development step, I would like to focus on ALN and how this can impact a learner, I think it’s important to get to know all of your students to understand their strengths and weakness. The relationship between an LSA and a teacher is also important as the LSA needs to understand what the teacher expects of them and vice versa. This is to ensure that they are giving their learner the best possible support in lessons. This links into the cognitive load theory, those students with 1-1 LSA teaching support with definitely experience cognitive load differently to those around them in class, therefore the LSA and teachers ability to understand the best approach to this for the student is paramount and essential to ensure the most effective practice for the learner. In order to enhance this development, I could use the ‘Our Learner’s eye’s’ (Brookfield, 1998) practice, to gain an understanding of what the learner is hearing/feeling. This reflective practice would take time in order to build up confidence and trust between student and teacher. However, the outcome and honesty received from students could enhance my development and understanding of the learners needs beyond my own thoughts. 
The use of the theoretical literature (Brookfield, 1998) would be useful in terms of research for ALN and Cognitive Load Theory in order for me to gain an understanding into my own pedagogy and how this can be applied within lesson, taking into consideration my 3 areas of research. I believe that when a student isn’t willing to participate there is sometimes an emphasis on what the teacher can do to improve this and how it’s the teachers fault the student wont work in their lesson. By using Brookfield theoretical approach, it can be reassuring to know that teachers aren’t alone in their struggles. For me this would be a good method if I was unwilling to speak to my peers out of fear that it would be me in isolation receiving this incident in my lesson. 
I could also use the knowledge of my peers/colleagues especially those who are potentially teaching the same student to which the incident occurred. I would use this research to find out if this behaviour is a typical of the student or whether it was only in this specific lesson that this behaviour occurred. I would also use this research to see if this was possibly a common incident with student forgetting equipment of this age group, therefore the people are different, but the situation is common with other students in the similar age group. I think in terms of my next steps I like the idea of speaking with my peers to speak about these kinds of critical incidents to feel like I’m not the only one in the situation. I think for me it’s to see that I have support and encouragement in my workplace.
Conclusion
As a result of this observation and research into critical incidents and reflective practice has helped me to understand why this is important in education. Education in Wales is going through a major change, following Donaldson’s Successful Futures (Donaldson, 2015), this to me means that reflective practice and research of this kind will be paramount in the future of implementing the new curriculum. The five new professional standards for teaching and leadership will rely on research and observations of critical incidents to influence and improve the work that goes into the new five professional standards. A teachers Pedagogy could be affected following the reading behind a critical incident, for example the Cognitive Load Theory has made me think about what different students with different needs, need from the teacher. In Brookfield’s reflective practice he argues that we should discuss our incidents with our peers, thus collaborating with our peers to improve our pedagogy (Brookfield, 1998). 
By using my research to identify my next learning and teaching steps I will use leadership to implement these into my classroom and teaching practice. Using innovation, I need to move forward with the research gathered and implement it into my lesson plans and my teaching practice. By reading around these topics further, such as Cognitive Load Theory I will be enhancing my professional learning and following my training I can now understand the effects and importance this has on my own pedagogy (Welsh Government, 2016). 
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Appendix 1A
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 30.09.2020 10am Year 9


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
Art lesson – Year 9 10am until 11.20am lesson. Break between 10.20 – 10.40 due to COVID-19. Two ALN (Additional Learning Needs) pupils in the class assisted by two LSA (Learning Support Assistants.) Pupils were asked to bring in 3 items to create a still life drawing. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The class was arranged in rows, the 2 ALN pupils were seated at the front of the class, directly in front of the teacher. The teacher began the class with a demonstration on still life drawing and how to create their drawings. The class seemed quite far into their learning on the subject, this was the end of a series of lessons bringing together the skills they had already learnt.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The lesson activity was to use the objects brought in from home to create a still life drawing. The purpose of the lesson was explained at the start with a demonstration from the teacher using a visualizer. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The visualizer which was used by the teacher to demonstrate how to use the skills they had learnt previously to aid their drawing. The teacher then began moving around the room to assist the pupils with their drawings and their shapes on the paper.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Some of the pupils were more engaged than others, some of the pupils had already begun their drawing at the back of the classroom. 
It also appeared that the pupils with ALN had lost interest during the eplaination the teacher was given. The challenge to the pupils was dependant on the items they had brought from home to draw. Each of a series of items would need to represent a topic, such as ‘Pop culture’. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

During the explaination the teacher referes to techniques they have learnt in previous lessons. Asking them to draw on their toning and shading techniques. The teacher uses questioning to ask the pupils to think of some more techniques they can use in their drawing


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Following the explaination and demonstration from the teacher,it was apparent that some of the pupils did not bring any items in from home to complete their drawing. Due to the COVID-19 situation it made it very difficult for the teacher to give the pupils items to draw from. 

One student, student X (which was a student with ALN) didn’t bring in any items to draw, therefore his LSA found a picture from which he could draw. Student X then declared that he did not have a pencil to begin his drawing. Therefore the LSA sanitised a pencil for Student X to use. However, due to the COVID-19 situation Student X refused to use a shared pencil even if it was sanitised. The teacher then came over to see what was happening as Student X was not getting any work done. The Student then blew the pencil across the table, this leading to an explaination of why what he had done was crosscontaminating the table and spreading germs. The teacher allowed the LSA to calm down the situation, leading to both teachers ignoring further behaviour until Student X began his work.





Appendix 1B
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Wednesday 30th September 2020
10am-10:20am (Break 10:20am-10:40am) 10:40am-11:20am
Year 9 – Start of GCSE at the school.
The class is set up in rows all facing the front of the classroom. There are 3 ALN (Additional Learning Needs) students in the front row, with the assistance of 2 LSA (Learning support assistants). 
As a part of homework students were asked to bring in three items to create a still life drawing in lesson.




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	At the start of the lesson the teacher completed a demonstration using a visualizer connected to a powerpoint, the teacher went through an explaination of how to capture different shapes from within a drawing. 

Following the break, the teacher went through a breif explaination and set the students on their task to draw the outline of their items from home. 
Student X (one of the students with ALN) had not brought any items from home to draw. With the difficulty and restrictions of COVID-19 it made it diffficult for the teacher to lend out items for the student to draw from. However, the teacher managed to find a photograph for them to draw from. Whilst the teacher was checking on other students in the classroom the LSA approached student X to ensure he had began his work. Student X had not brought any stationary to school with him and therefore did not have a pencil to begin his drawing. The LSA then went to get some pencils from the teachers desk. Student X refused to use the pencil from the teacher desk as it was unclean and unsantisied (a big issue in the current COVID-19 pandemic). At this point the discussion between student X and his LSA had caught the attention of the teacher. The teacher comes over to Student X realising that no work is being completed. The LSA was then santising the pencil for student X to use to complete his work. The Student then blew the pencil across the table, this leading to an explaination of why what he had done was crosscontaminating the table and spreading germs. The teacher allowed the LSA to calm down the situation, leading to both teachers ignoring further behaviour until Student X began his work.




Appendix 2A
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Tuesday 29th September 2020, 10am – 10.40 am, then 11am – 11.20am, break is now being split, therefore class have to split lessons to accommodate. Year 8 – high ability class. PSE – Sex Education and Puberty of the female body. 
Topic was started prior to the lockdown with the Male body, however, due to COVID-19 this hasn’t been addressed until now, 6 months break. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Relaxed classroom vibe, students arranged seating in a semi-circle with wheeled chairs that have the ability to go up and down. Behaviors towards the teacher seemed respectful yet still quite friend like. 
The students seemed excited to get back to their learning. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

During the beginning of the lesson, the teacher discusses what they will be learning in the lesson, recapping over what they had learnt prior to the lockdown. 
The purpose of the lesson was discussed with the students. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

A 7up starter was used to loosen up the discussion between the students to ensure that they are engaged with the session and energised. The encouragement for engagement in the session allows the students to see what they have done well.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Questioning is used throughout the lesson to ensure that students remain engaged and are listening and learning from the subject. 

The levels of challenge are based on recall from previous sessions, with little or no assistance to provide answers from the teacher. Thus, forcing the students to work harder to remember what had been discussed in a previous session.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The questioning regarding the previous knowledge and how they will use that knowledge to understand the session regarding female puberty. The teacher uses questioning regarding the last session of male puberty to relate to todays lesson. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

A student returned from break at 11am late with a lolly stick hanging out of her mouth. The teacher addressed this and asked her to remove the stick upon entering the classroom. However, the student sits down and doesn’t remove the lolly pop stick. The teacher then addresses the lolly pop stick again asking her (in a joking) to remove the stick from her mouth as it may cause an accident. The student says that there is nothing on the end of the lollypop stick and she’s just sitting so won’t cause an accident. The teacher asks her to remove the stick for the video, the student does so. However, during the video the student picks the lollypop stick back up and puts it in her mouth. The teacher addresses the student silently with eye contact to ensure there is no/minimal disruption to the lesson. The student smiles at the teacher again removing the lollypop stick. 





Appendix 2B
CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Tuesday 29th September 2020
10am-10:40am (Break 10:40am-11am) lesson resumes 11am-11:20am due to COVID-19 staggered breaks amongst the year groups. 
Year 8 – High abiliity
PSE – Sex Education and puberty of the female body. 
Topic was started prior to the lockdown in March 2020 therefore there has been 6 month break in this topic.
Students are arranged in a semi-circle all facing the teacher at the front of the classroom. 
Direct teaching is taking place due to the CVID-19 pandemic. 








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	At the beginning of the lesson the teacher explains what they will be discussing in this lesson in relation to what they had previously learnt before the lockdown in March. Direct questioning and recall was used to discuss some of the topics which would overlap with todays lesson. The class was started with a game to ensure thst students were warmed up ready for a discussion, then they watched a film regarding puberty in the female body before break at 10:40am. 
When students returned from break at 11am one student had a lolly pop stick hanging out of her mouth. As soon as the student entered the classroom the teacher addressed the lolly pop stick and asked the student to put it in the bin. The teacher then addresses the lolly pop stick again asking her (in a joking) to remove the stick from her mouth as it may cause an accident. The student says that there is nothing on the end of the lollypop stick and she’s just sitting so won’t cause an accident. The teacher asks her to remove the stick for the video, the student does so. However, during the video the student picks the lollypop stick back up and puts it in her mouth. The teacher addresses the student silently with eye contact to ensure there is no/minimal disruption to the lesson. The student smiles at the teacher again removing the lollypop stick. 
The teacher has a good rapour with the students and the classroom is a relaxed environtment. Following a discussion with the teacher at the end of the class it is obvious that because of the nature of her lessons and the need for students to open up and engage with difficult topics it is the exact atmosphere that the teacher her worked hard to create. Even though the students returned in early september the teacher took the decision to address this topic after the students had settled back into school life following a 6 month break. 




Appendix 3A
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Tuesday 29th September 2020 9am-10am, Year 8 Religious Education. Mixed ability class. In the middle of the topic ‘Forgiveness’. Classroom was set out in rows with the teacher having limited mobility due to the current COVID-19 situation.



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Classroom vibe was peaceful. The students had a respectful attitude towards the teacher, remaining focuses throughout the lesson. Only on occasion did the class get rowdy, but attention was quickly brought back. The teacher organised and distributed the tools required before the year group arrived in the classroom.
Students seemed engaged with the topic, recalling from a previous lesson.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Lesson begins with a recap of previous work and topic of forgiveness. What is forgiveness and what does it mean to you? Why do we forgive? What is the purpose of forgiveness?




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


The beginning task ‘Write on paper things most important to you’, was described as an activity that would be explained later. When the activity had been completed the teacher asked the students to tear up their work, then asked had this have been someone doing just that to your favourite things would you forgive them? Thus, leading to the understanding of the task and the lesson. Later in the lesson, the teacher showed two videos in relation to forgiveness. Before, during and after the teacher explained the idea of forgiveness and the relation to the subject. Talking through the videos, what was your idea for forgiveness? Would you have forgiven if you were in the same situation? Etc... 
Each task/activity was explained with regards to the topic of forgiveness and discussed with the students.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The engagement of the learners is clear throughout. Students are asked regularly questions on the lesson. What have they learnt? Learners are asked their opinions on the videos that are being showed. 
During the task an extension task was set for leaners who had finished the beginner task within the time frame and had time to spare. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Existing knowledge was used throughout. A beginning question of what forgiveness is and what is the definition. This was obviously recalling on a previous lesson. The teacher asked the students how they would describe forgiveness? The analogy of letting go of a pin in your hand, releasing the hurt to help yourself. This analogy was then used when watching the videos and how they could justify the actions of the people in the video. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

During the beginning tasks the students were allocated 10 minutes to complete the task. Some students who completed the task before the allocated time had finished were given an extension task. However, after just 7 minutes some of the class began to get restless. Therefore, the teacher asked the class if they had all finished. The majority of the class reacted and said they were ready to move on. However, there were a couple of students who didn’t react to the teacher. These students may have not finished the task as they still had 3 minutes remaining. The teacher did not address those who didn’t answer and moved on.




Appendix 3B

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Tuesday 29th September 2020 
9am – 10am 
Year 8
Religious Education – “Forgiveness”
Classroom set out in rows to allow for direct teaching – COVID-19 precaution.
Paper for the starter activity was laid out on the tables in readiness for the students entering the classroom. 
The students were in the middle of the topic of forgiveness. 





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	At the beginning of the lesson the teacher used questioning as a retrieval practice to understand what the students had learnt in the previous lesson. 
The starter activity was to write down all of the things that matter to the learner that they couldn’t live without. Students were allocated 10 minutes to complete this task. Paper was set out on the desk prior to the students entering. Teacher X put a 10-minute timer on the board, so the children knew how long they had before the task needed to be completed. Some students who finished before the time run out were given an extension task as to why they needed this item and why they were important. 
However, after just 7 minutes some of the students had completed the task and began to get restless. The teacher then asked the class if they had all finished and were ready to move on, most of the students responded yes and the teacher moved on. Although, some students did not respond to the teacher question and were still working on the task when the teacher had stopped the timer and moved on. The students who were still working were not addresses by the teacher and therefore still carried on working. 
Due to the COVID-19 Pandemic teachers are forced to teach directly from the front of the class with minimal interaction between teacher and students. Therefore, at the time of the question as to whether the students had all finished the teacher was unable to go from the front of the class to see if the students had all finished the task.





Appendix 4A
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
Wednesday 30th September 2020 10am-10:40am (break 10:40am-11am) 11am-11:20am. The middle of a topic on Tone and Shading. A Year 7 class, some of the class had been isolating for 2 weeks in September due to the COVID-19 situation. This meaning that some of the Year 7’s hadn’t attended a lesson in class or met their teacher in person as learning was conducted at home through ‘Teams’


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

The classroom culture was relaxed, although the students did appear nervous which could be because the students hadn’t met with the teacher that often. The class had a seating plan, with all desks facing the front of the room. Their learning seemed structured and well planned, however not diving into too much detail.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The lesson began with a recap on the previous lessons, what did the students know, what more did they need to learn etc... 
There was a started activity of Literacy, anagram of words for the students to untangle relating to the topic. Having previously looked at tone, the teacher set the students a task to draw tone onto shapes to make them from 2D to 3D. This was to see how shading could change the shape. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

During the preliminary task the teacher explained that shading would be the opposite to the light source using the projector and his own shadow, this led the students into their task. They had to identify where the light source should be and how this will affect their shading. The teacher went around the room and used some work as examples, if a student was struggling, he brought the whole class back to the board to re-explain the task. Around the classroom were various examples of shading and the teacher pointed this out to the students for reference. 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


The teacher set out a task for the whole class, which some did finish early. Therefore, the teacher set them the task of adding shadows to their pictures based on the light source and the direction of the light.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teachers used questioning as AFL, he would ask the class questions regarding what the shape was, where the shading would take place etc…

The questioning allowed me to observe what the students had learnt in previous lessons.

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The year group were scheduled their break between 10:40 – 11 and then back to class 11-11.20. Therefore, the teacher was keen to get the lesson started due to the short time before break. A new student came into the class unsure of where he was to sit as it was his first lesson. The teacher asked him to sit on the end of a table where there was a free space. 

The teacher began teaching the lesson and asking the students to carry on with some work from the last lesson, once they had finished this he set them on the task to start in their books. All the time this student didn’t have a book or an understanding of the task as he had not been in lessons previous to this. The student lacked the confidence to put his hand up to ask for a book to complete his work in. When the teacher finally noticed that the student hadn’t received a book he quickly got him one, however by this time the other students had finished the activity the teacher had set them on.




Appendix 4B

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Wednesday 30th September 2020
10am-10:40am (Break 10:40am-11am) 11am-11:20am.
Year 7 
Students set out in rows facing the front of the classroom due to the COVID-19 pandemic, direct teaching is the only option.
Some of the students have been off isolating for at least 14 days of the new term, therefore have missed a few of their ART lessons. Some students hadn’t attending a single ART lesson or even met their teacher. 
Although some home learning had taken place through ‘Microsoft Teams’.








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The lesson began with a lliteracy task to engage the students in key words they should have learnt in previous lessons. 
Due to the break in the lesson the teacher was keen to get the lesson started and therfore got straight into teaching the class. One student came in to the lesson unsure of where to sit as this was his first ART lesson of the term, the teacher quickly sat him down at the front of the class and began the literacy task. 
The student appeared flustered and unsure of what the teacher was talking about, this can be attributed to the fact the student had not attended a preivous lesson. The teacher set the pupils on task of completing somethnig from a previous lesson, the new student seemed to lack confidence to put his hand up and ask for a book to begin the work. Therefore when the teacher finally noticed the student didnt have a book to complete his work, the teacher quickly went and got the student a book. However, once the student had the book the rest of the class had already finished the task they had been working on. The teacher then began the next task and the new student hadn’t starter the previous task, and as a result he missed the first task of the lesson. 







