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Target What I have done in this assignment..

Target 1 Aim to be neutral avoiding 
generalizations.  

Ensured to give both points to an argument. 

Target 2 Ensure the context is given clearly in 
order to establish other aspects that 
may have impacted on the incident.

Ensured context of lessons were given clearly in 
annotations. 
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After introducing the children to clothing items in Welsh, I asked the 
children to engage in a game of 'splat' where the children would 
need to splat the correct item of clothing corresponding to my 
verbal prompt. This was a method I used in this Welsh lesson as this 
was something I had previously observed the class teacher do, 
therefore I thought it would be beneficial to do something the 
children were familiar with. 

This game of 'splat' allowed to gauge the children's understanding 
on the topic we had just learned. It is beneficial as the children 
enjoy using the splatter and are highly motivated to get the correct 
answer. The children also gained an authentic experience by using 
real clothing items. Due to the children's age, some tended to shout 
out the answer to their peers. This gave some children the answer 
without having to think for themselves. Next time, I will ensure to 
tell the children prior to the activity not to shout out the answer to 
their peers. 

Splat 
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Initially, to introduce the children to subtraction, I modelled the 
subtraction process on the recycling recourse whilst simultaneously 
verbally saying this subtraction sum. I then modelled writing the 
subtraction problem as a sum on the white board for the children 
to see the three different ways subtraction can be shown. After 
introducing the children to subtraction in mathematics and 
numeracy, the children were assessed on their understanding of 
the concept through asking the children directly to come up and 
either; 1) physically put the correct amount of rubbish in the 
recycling bin recourse, 2) verbally tell me how to write the abstract 
sum on the board step by step, or 3) write the abstract sum on the 
board themselves. I did this to ensure the children fully understood 
the concept of subtraction as this was the first time they had been 
introduced to it. 

Every child who was asked a subtraction question were asked to 
display this in a way that was suitable for them. The differentiation 
to display their answers was beneficial to the class as children from 
all attainment levels were able to display their understanding in 
one way or another. This was also a beneficial process for children 
who I was unsure about as this allowed me to observe their 
confidence in one aspect (putting the rubbish in the bin) and 
allowed me to then ask them to show this in a different aspect 
(verbally telling me what to write), meaning some children were 
building their confidence. It is important for me to consider 
children's self-esteem when carrying out an activity like this, as I did 
not have the time to choose every child and this may upset some 
children. It is also important to consider if the children are aware of 
the different levels, as this may also have an impact of their self-
esteem.

Subtraction 
Tuesday, 10 December 2019 13:31
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Prior to the mathematics and numeracy lesson, I pre-stuck the 'Steps to 
Success' (success criteria) in the children's books in order for the children to 
be aware of the learning intentions of the learning experience. When 
working with the children 1:1 in their books, I explained the Steps to Success 
at the beginning to enable them to have an understanding of what was 
expected from them for the learning experience. This method of AfL was 
chosen as this was introduced to me by the foundation phase leader/year 2 
teacher who used this in her classes mathematics and numeracy books. We 
discussed how this was successful for her children as the steps for success 
varied for each child and allowed differentiation in the lesson. 

I ensured each child had a steps for success that was suitable for 
them, these varied from reception level to year 1 level.  Explaining 
the steps to success to the children 1:1 allowed the children to have 
success criteria that was suitable for them read to them. I found this 
was beneficial for children with less confidence in the area of 
learning as their awareness on the task was enhanced. I also found 
this beneficial for differentiating the task as the steps to success 
were appropriate for each child. I may need to ensure that when 
reading the steps to success to the child that I would relate them to 
the task and give the child an example on how this step to success 
will be achieved to give the child a deeper understanding.

Steps to Success 
Tuesday, 10 December 2019 13:31
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News paper article created 
by the children.

Poster created by the children.

As part of the children's Humanities inquiry 'Our World, Our 
Responsibility', the children worked in pairs and small groups to 
research into their topic and present their finding on either a 
poster, news paper report, or a news report. Firstly, the children 
used digital devices to research into and find out information on 
their chosen question (how poorly is our planet?; how big is 
your carbon footprint?; are you hungry?; is your water dirty?) 
(DCF). The children then presented their findings by writing on 
posters/typing their news paper report/typing their script 
(LLC/DCF), drawing, colouring and decorating their pieces of 
work (Expressive Arts), and using a digital device to record and 
edit their news report. This learning experience displays a blend 
of Humanities, LLC, DCF and Expressive Arts. 

Our World Our Responsibility 
Tuesday, 10 December 2019 13:29
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Script for the children's news 
report created by the children.

harry and harvey.mp4 - link to children's news report.
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To introduce the children to subtraction (Maths and Numeracy), I used a 
familiar recourse - the mini recycling centre (Humanities) to engage the 
children with this. The children wrote the title themselves in their maths 
book (LLC). I proposed the problem "I have lots of pieces of rubbish. Some 
of the rubbish has been put in the bin. We need to work out how many 
pieces of rubbish still need to be collected". The children used the resource 
to work out the subtraction problems by counting the pictorial pieces of 
rubbish. As the children had recently engaged in a Welsh colour lesson with 
me, I assessed the children's learning in this context by asking the children 
what the different colour boxes were in Welsh (Welsh/LLC). This learning 
experience displays a blend of Mathematics and Numeracy, Humanities, 
LLC and Welsh. 

Subtraction
Tuesday, 10 December 2019 13:34
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As part of the children's Welsh learning experience, children sang 
Welsh songs (Expressive Arts) at the beginning of the lessons to 
introduce the children's learning on weather and colours. Children 
then used their LLC skills to communicate the Welsh language terms 
verbally to me and their peers. For the plenty, children used digital 
devices to take pictures of themselves wearing the item of clothing 
(DCF) for the Welsh display board in their classroom. The children 
also used digital devices to record themselves having a conversation 
in Welsh in order for them to watch themselves back and reflect on 
their learning experience. This learning experience displays a blend 
LLC, DCF and Expressive Arts. 

Welsh
Tuesday, 10 December 2019 13:36
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As part of the children's enquiry 'Our World, Our 
Responsibility', I created this recycling resource for 
the enhanced provision challenges in the classroom. 
The resource challenges the children to sort every 
day items in the correct recycling bin, enhancing the 
children's understanding on how different materials 
get recycled.     

Recycling Recourse 
Tuesday, 10 December 2019 13:29
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To introduce the children to new vocabulary, real items of 
clothing were used. The children were chosen one at a time to 
come up at the front of the class to try on the items of clothing 
to say "Dwi'n gwisgo…". I choose to teach the children with real 
items of clothing in order to create a more memorable lesson for 
the children, in which they could transfer their new vocabulary 
into a situation that was real.  

After our all class Welsh lesson on clothing items in Welsh, I took 
a group of children at a time to the Village in the school for them 
to role play in the clothes shop buying and selling items of 
clothing in Welsh. The children even wrote receipts in Welsh! 
This experience was put in place for the children to contextualise 
their learning into a real life experience. 

Welsh clothing lesson
Tuesday, 10 December 2019 13:38
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As part of the children's enquiry on the Rugby World Cup, the 
children visited the Principality Stadium to enhance their 
learning on the Welsh Rugby Team. 

Rugby World Cup
Tuesday, 10 December 2019 13:38
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As part of the children's enquiry, 'Our World, Our 
Responsibility', the children took part in a protest with 
banners and buckets they had made throughout the week. 
They walked down to the local town and sang songs 
around the Christmas tree to raise money for their chosen 
charities that related to the enquiry.

Our World, Our Responsibility 
Tuesday, 10 December 2019 13:38
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Good teaching and learning have been noted by several sources as difficult to 
define. Donaldson (2015) focuses on the word ‘pedagogy’ in Successful Futures. He 
notes how pedagogy is far more than ‘teaching’ and has introduced twelve 
pedagogical principles to establish the different aspects of teaching and learning 
that teachers should strive to reach and demonstrate successfully. Focusing on 
three of the pedagogical principles, this assignment will introduce, examine and 
discuss them by reflecting on their implementation with recommendations for the 
next steps. 

The first pedagogical principle considered is ‘Good teaching and learning means 
employing assessment for learning principles.’ An assessment for learning method 
offers teachers an insight into the success of learning. It is an ongoing, integrated, 
interactive, informal, in-class assessment that is a necessary and fundamental 
element to evaluate the success of teaching and learning (Johnson, 2012). Trauth-
Nare and Buck (2011) stress the importance of providing learners with ongoing 
encouragement to share their thinking in order for assessment for learning to be 
successful. These methods involve providing feedback and adjusting teaching 
methods and materials to meet the needs of the learners (Donaldsdon, 2015). The 
importance of using assessment for learning strategies is identified by (Bowen and 
Ellis, 2009), who state that each lesson plan should include opportunities for AfL 
and that it should be central to everyday classroom practice. Trauth-Nare and Buck 
(2011) emphasis how AfL strategies are not for evaluating achievement but for 
understanding what the learners do and do not understand. They carry the idea that 
if learners believe they will be punished, they will not reveal their confusion about 
the topic, causing implications for the assessment process. Rowley and Cooper 
(2009) consider assessment for learning as a confidence-building approach that 
may enhance learners’ self esteem and commitment to learning if presented 
correctly. It must acknowledge the progress of all leaners (Assessment Reform 
Group, 2002), and should value their holistic engagement to learning (Rowley and 
Cooper, 2009). Using AfL in the classroom supports raising the learner’s standards. 
In successful futures, (Donaldson, 2015) writes how Dylan William advocated that 
effective use of AfL could ‘double’ the rate of learning in the classroom. Donaldson 
(2015) states how William considers the process of applying AfL strategies as 
straightforward but credits the process to change one’s behaviour to implant AfL 
practices regularly into classroom practice as challenging. Each process of 
assessment may cause various degrees of burden on the learners and teachers, 
and take larger or smaller amounts of effort and time, dependant on the skill being 
assessed and why it is being assessed (Johnson, 2012). When creating 
opportunities for AfL in the classroom, it is important to consider that not all learners 
will learn at the same rate or have the same starting point for their learning, 
therefore it is significant to adapt the plan in order to be inclusive of all learners 
(Clarke, Timperley and Hattie, 2003). Teachers are also able to identify their 
learners’ interests through the use of AfL strategies in their classroom. By beginning 
with a general focus area, teachers can use this to probe the learner’s prior 
knowledge and their personal interests (Trauth-Nare and Buck, 2011).

To implement the assessment for learning strategies into the learner’s mathematics 
and numeracy lesson, when introducing the children to subtraction for the first time, 
I ensured I had pre-stuck ‘Steps to Success’ in their mathematics book prior to 
working with them on the topic. Sharing the success criteria with learners is viewed 

A written critical reflection of your progress in planning 
and implementing the pedagogical principles, with 
recommendations for ensuring further progress 
Sunday, 5 January 2020 14:32
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working with them on the topic. Sharing the success criteria with learners is viewed 
as important by (Clarke, Timperley and Hattie, 2003), who claim it is essential for 
learners to understand what success looks like. Providing learners with a success 
criteria that assists their understanding of the learning goals is essential (Bowen and 
Ellis, 2009). As I was working with the children on a one to one basis, this gave me 
the opportunity to read the steps to success to each child individually. This ensured 
that I had their full attention and gave the learners the chance to further enquire into 
what I was telling them. Bowen and Ellis (2009) state how the success criteria 
should encourage commitment to goals that are suitable for the learner. Prior to 
creating the steps to success, I requested a class list with the learner’s attainment 
levels for mathematics and numeracy in order to provide the children with steps for 
success that were appropriate for them. The class’ steps for success varied from 
three different attainment levels, guarantying differentiation in the task. Teachers 
plan effectively when choosing appropriate challenging goals and then constructing 
tasks for the learners to achieve these goals (Hattie, 2012). (Clarke, Timperley and 
Hattie, 2003) express how sharing the success criteria with learners is not just about 
copying the success criteria at the beginning of the learning experience, but by 
determining a deeper understanding of what is wanted, what success looks like, and 
how the tasks link to these goals. Before working with the learners on a one to one 
basis, as part of the all-class input to introduce the children to subtraction, I 
modelled the subtraction process on the recycling recourse to demonstrate the 
concrete method. I then modelled writing the subtraction problem as a sum on the 
white board for the learners to comprehend the abstract form. Bowen and Ellis 
(2009) carry the belief that AfL strategies are most effective when learners are 
provided with models of the teacher’s expectations in order for them to understand 
what is essential. Similarly, The Welsh Government (2010) understand AfL 
strategies to be successful when learners are presented with models of 
expectations in order for them to comprehend the requirements and can use the 
model to check against. The learners were given opportunities to demonstrate what 
they had learned in either three of the different methods (see Subtraction 
annotation). This enabled me to give instant feedback to the learners and allow their 
peers to be a part of that experience, as I would ask other learners in the circle to 
assist their peer if a mistake was made. This ensured learners progress in the topic 
as (Rowley and Cooper, 2009) consider clear and constructive feedback from 
teachers and peers can support the learner’s development. In order to create a 
more successful learning experience, next time the learners will be given the 
opportunity to create their own steps to success as a group with the teacher and 
their peers as this will allow them to develop a deeper understanding of the learning 
procedure, allowing them to work towards their own goals (Assessment Reform 
Group, 2002). 

The second pedagogical principle discussed is ‘Good teaching and learning 
regularly reinforces Cross-curriculum Responsibilities, including literacy, numeracy 
and digital competence, and provides opportunities to practise them’ (Donaldson, 
2015). Cross-curricular teaching is an important element to teachers’ everyday 
practice. This method of teaching involves subject boundaries being crossed and 
integrated (Beckmann, 2009), into a a theme by incorporating a large variety of 
sources, associated ideas and adaptable schedules (Hayes, 2010). It is significant 
as it assists in strengthening the six areas of learning (Hayes, 2010). Teaching 
subjects separately may establish artificial barriers in learners’ minds, where they 
may fail to create secure connections between knowledge components, whereas 
teaching the curriculum as a whole shapes the learner’s interpretation of learning as 
holistic (Hayes, 2010). Rowley and Cooper (2009) identify how teaching in a cross 
curricular way provides learners with opportunities for breadth and scope that may 
not be achievable if taught through subject-based lessons. Crossing boundaries 
between subjects creates enquiries that engage learner’s imagination by 
encouraging them to participate in active investigation that demonstrates their 
initiative and ability to discuss issues (Hayes, 2010). The new curriculum provides 
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initiative and ability to discuss issues (Hayes, 2010). The new curriculum provides 
practitioners with the opportunity to imbed cross-curricular teaching into their 
practice. The six areas of learning: Expressive Arts, Maths and Numeracy, Health 
and Well-being, Humanities, Language, Literacy and Communication and Science 
and Technology introduced by (Donaldson, 2015), diminish traditional subject 
boundaries with more prominence on learner-centred and cross-curricular learning 
(Southern, 2019). Regardless of this, teaching is a cross-curricular way has some 
difficulties. Donaldson (2015) highlights the challenges of cross-curriculum 
responsibilities by stating how it may be difficult for teachers to maintain the focus 
on these responsibilities in their practice and ensuring the application is natural as 
oppose to being an add-on. It is evident that creating links between some areas of 
learning become more natural than they do between others. This issue has been 
identified by (Hayes, 2010) who articulates how creating a link between literacy and 
drama will be simpler than creating a link between geography and music. Teaching 
in a cross-curricular manner creates demands on teachers by pushing their limits 
further on their knowledge and understanding and challenging them to advance in 
ways to support their successful teaching of unknown subjects through their 
favoured areas of learning (Grenfell, 2002). Difficulties arise in judgment between 
teachers’ perceptions in what way subjects link and others’ understanding on those 
links. In order for cross-curricular teaching to be successful, on one hand, teachers 
need to make individual choices based on their professional judgment but on the 
other hand, it is essential for the school to have whole school policies that allow long 
term tracking and assessment for learning (Rowley and Cooper, 2009). Therefore, 
in order for cross-curricular teaching to work successfully it is important for co-
operation with specialists, other teachers and a whole school approach to be 
prominent (Beckmann, 2009).

To embed cross-curricular teaching into my practice, I ensured the learners were 
given opportunities to experience many areas of learning when working with them 
on their inquiry ‘Our World, Our Responsibility’. As the inquiry as a whole is part of 
the Humanities area of learning, I ensured the LLC and DCF were embedded into 
learner’s learning experience (see Our World, Our Responsibility annotation), as 
(The Welsh Government, 2019) state the importance of providing learners with the 
opportunity to frequently practice these essential skills to ensure high levels of ability 
in them. Donaldson (2015) emphases how these skills are fundamental foundations 
to all aspects of learning, and that they are crucial skills children should attain in 
order to participate successfully in the modern world. Therefore, it will be an 
important obligation of mine to guarantee the application of LLC and DCF within 
other areas of learning. Additionally, as part of the learner’s enquiry, another area of 
learning introduced into the experience was Expressive Arts (see Our World, Our 
Responsibility annotation). The lack of Expressive Arts within education in Wales 
has been noted by many sources, including; (Welsh Government, 2013; Estyn, 
2015; Donaldson, 2015). Therefore (Donaldson, 2015)’s Successful Futures has 
made recommendations for more Expressive Arts opportunities to be embedded in 
education across Wales. Ruppert (2006) discovered that leaners who were given 
considerably more opportunities to learn through Expressive Arts experienced 
improvements in their literacy and numeracy skills. Nevertheless, (Southern, 2019) 
argues against this by declaring there is a lack of evidence to support these 
findings. Regardless of this, Expressive Arts will be an area of learning I will embed 
into my practice as frequently as possible as it is becoming an integral element to 
the new curriculum (Southern, 2019). A learning experience involving different 
AoLE’s and skills was created as making connections between areas of learning is 
essential as learning becomes more meaningful and relevant to learners (Kelly, 
2019). For the plenary of the learning experience, the learners were asked to 
produce a presentation of the findings they had discovered using digital devices. 
The learners were given a choice on how to present their findings. The different 
variations of presenting involved different areas of learning and skills. Learners 
chose in their partners and small groups to either create; a poster (Expressive Arts), 
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chose in their partners and small groups to either create; a poster (Expressive Arts), 
a news report (LLC) or a news paper article (DCF). Although it is important to 
provide learners with choices in learning, it has been understood that providing 
learners with too much pupil choice may result in them avoiding areas of learning 
they find difficult, resulting in poor attitudes and habits towards their work (Hayes, 
2010). Therefore, to prevent matters like this arising, I will be mindful when giving 
learner’s choices that involve different AoLE’s. Furthermore, it would be beneficial if 
choices given to learners included more than one area of learning, as leaners would 
find it difficult to avoid a particular one. This is something I will consider in my future 
practice.

The last pedagogical principle deliberated is ‘Good teaching and learning creates 
authentic contexts for learning’ (Donaldson, 2015). The importance of embedding 
authentic learning experiences into teachers’ everyday practice is identified by 
(Nicaise, Gibney and Crane, 2000), who proclaim that teachers should aspire to 
embed authenticity into every learning experience to guarantee that learners are 
given the opportunity to develop problem-solving skills and self-confidence in their 
own learning capabilities. Steventon (2016) addresses how authentic learning 
experiences have the ability to transform the dynamics of the learning environment 
by breaking down any barrier’s learners have in regard to education. Giving leaners 
opportunities to authentic learning experiences provides them with the chance to 
build their knowledge and obtain the skills required for success outside of the 
classroom (Galarneau, 2005). Correspondingly, (Pearce, 2016) emphasises how 
these learning experiences provide learners with essential life skills through 
connecting learning and real-life. Donaldson (2015) empathises the significance of 
learners having the opportunity to understand and appreciate the relevance in their 
learning to the outside world. Authentic learning experiences incorporates many 
opportunities to problem solve, connecting learning to the real world as problem 
solving is a crucial part of everyday life (Lee and Goh, 2012). It also adopts other 
significant features of learning such as motivation, attitudes and dispositions 
(Renzuilli et al, 2004). Learners have the chance to collaborate and interact with 
their community through field experiences (Rule, 2006). A significant amount of the 
most meaningful learning experiences for children occur outside of the classroom 
(Barnes, 2015), therefore it is important to take opportunities to allow learners to 
participate in learning experiences beyond the four walls of the classroom. In 
Successful Futures, Donaldson (2015) discloses how the Welsh Government has 
encouraged outside organisations to work with schools across the country, providing 
learners with a link between their learning and the outside world. Regardless to this, 
it is important for teachers to understand that authentic experiences do not need to 
be complex, impressive nor time-consuming as they can merely be activities that 
capture the learner’s senses and emotions by enabling them to use their enquiring 
minds (Barnes, 2015).

As part of the children’s Welsh lessons, I introduced the children to new vocabulary; 
clothing items. Real clothing items were used to engage and enhance the learner’s 
learning experience and create a meaningful lesson (see Welsh clothing lesson 
annotation). The idea to use these objects to increase the learner’s understanding 
corresponds to (Mantei and Kervin, 2009)’s awareness of authentic learning 
experiences capitalising on accessible resources. The lesson concluded with a trip 
to the mini clothing store I had set up for the children to practice their new Welsh 
vocabulary. The learners were encouraged to play the roles of the shop keeper and 
the customers, asking for clothing items in Welsh. Receipts written in Welsh were 
even made as part of the experience, allowing the learners to transfer the skills they 
had learned in the lesson prior, this parallels (Rowley and Cooper, 2009)’s notion 
that giving learners opportunities to contextualize their learning within experiences 
that are significant could support them to become lifelong learners. To create a 
more realistic experience for the learner’s, next, they will be given the opportunity to 
visit a real welsh clothes shop as providing situations that reflect the way knowledge 
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visit a real welsh clothes shop as providing situations that reflect the way knowledge 
will be transferred to real life are extremely beneficially for successful authentic 
learning experiences (Herrington and Oliver, 2000). 

To incorporate an authentic learning experience into the classroom’s enhanced 
provision challenges, I created a recycling recourse that corresponded to the 
learner’s inquiry “Our World, Our Responsibility”. As the learner’s were inquiring into 
ways of taking action to help climate change, this recourse created their ideas of 
recycling and reducing waste into a situation that was similar to real life. This 
recourse was created as (Mantei and Kervin, 2009) discovered authentic 
experiences establish an understanding of the everyday events leaners participate 
in their own communities. Their perception supports (Herrington and Oliver, 2000)’s 
opinion that authentic learning experiences replicate and transfer knowledge 
learned to real-life. To improve this authentic learning experience, the learners 
should be taken to a genuine recycling centre to see the bigger picture. This will 
give the learner’s realization that their education in school is connected and relevant 
to the outside world and that the actions they take can have an impact on the 
environment and people on the planet (Pearce, 2016). 

To conclude, it is evident that the pedagogical principles introduced by (Donaldson, 
2015) are a fundamental element to everyday teaching. The ideas I have 
accumulated from this assignment will be applied to my own practice to ensure 
further development. 
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